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Troubleshooting 
Student Learning
In a TC study, diagnostic assess-
ment method boosts math achieve-
ment among 5th and 6th graders

Two new studies show that 

teachers who successfully use 

a method called proximal 

assessment for learner diagnosis, or 

PALD, can boost the performance of 

fifth and sixth grade students in math. 

The studies, led by TC’s Madhabi 

Chatterji, Associate Professor of 

Measurement-Evaluation and 

Education, followed 972 students and 

C o n t i n u e d  o n  pa g e  6

tC  p r e s i d e n t  s u s a n  F u h r m a n  with comedian and educator Bill Cosby on March 
28. Cosby returned to TC to continue a dialog with students on issues of race, culture and 
poverty as an encore to a sold-out event on February 1. 

Medals of Honor
TC to honor Paterson, Weingarten and 
Ladson-Billings at Convocation ceremonies

At Convocation exercises in May, TC will honor three pioneers 

with the Teachers College Medal for Distinguished Service. This 

year’s honorees are David Paterson, Governor of New York, Randi 

Weingarten, President of the United Teachers Federation and Gloria Ladson-

Billings, Kellner Family Professor in Urban Education at the University of  

Wisconsin-Madison.
C o n t i n u e d  o n  pa g e  4
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The Provost’s Angle

Innovation Seed Money Takes Root

This past fall, in this space, I 

announced the creation of the 

Provost’s Investment Fund: seed 

grants of $20,000 each to support fac-

ulty proposals that add value at Teachers 

College—whether through additional 

enrollments, research funding or new part-

nerships with the field—and help to create 

a genuine cultural of innovation.

As I wrote then, the strategy behind 

the Investment Fund is to open many paths 

to invention and growth in academic life, rather than 

legislating a single highway. My cautionary example of 

the latter approach was the hundreds of discarded Wang 

computers that ended up in closets at a university where 

I once worked—the wonderfully well-intentioned but 

ultimately doomed idea of a senior administrator who 

had purchased the machines en masse for faculty, staff 

and students.

Last semester we funded our first group of 

Investment Fund proposals, and I am proud to say that 

they do, indeed, promise significant constructive change 

at Teachers College.

One particularly strong example is the proposal by 

Warner Burke and Debra Noumair to transform TC’s 

current certificate program in Advanced Organization 

Development and Human Resource Management into an 

advanced degree program, modeled on an executive MBA. 

The program, which could include collaborations with 

Columbia’s Business School, will convene a cohort of 30-40 

participants for classes on Fridays and Saturdays, with two 

weeks of residency. It recognizes a demand that clearly exists 

and demonstrates our ability to reach out to an important 

constituency by offering flexible programming in a new way.

Another proposal, by Gary Natriello, is 

for a course focusing on innovative course 

design, in which students from the range of 

departments at TC will use technology to 

create new kinds of learning environments. 

Drawing on literature in the sociology of 

organizations, designed-based thinking and 

social learning, they will create and pilot 

courses that can result in new and better 

educational outcomes. Students might also 

use the course to create district networks for 

principals’ professional development, online resources to 

support evidence-based practice, or tools for the analysis 

and use of accountability data.

And still another proposal, submitted by an inter-

disciplinary faculty working group on Latin American 

and Latino/a education, will bring together experts across 

the College and region to improve teaching, research and 

research funding aimed at making public schools more 

responsive to an increasingly multicultural, multilin-

gual and trans-national student population. Given the 

demographic trends of schools and other human service 

institutions, this initiative bodes well for placing TC at 

the forefront in generating ideas and practices for meeting 

pressing needs in our society.

There are more, and any one of them could make a 

dramatic impact, not only at Teachers College, but out-

side our walls. I will use this column to brag about others 

in the coming months. In the meantime, I offer my con-

gratulations to our faculty, and I look forward to the next 

round of ideas.

provost tom James
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At the College

In February, Teachers College 

received a $20 million gift—the larg-

est in its history—from John and 

Pat Klingenstein for ongoing support of 

its Klingenstein Center for Independent 

School Leadership. The Klingenstein 

Center, founded in 1978, is the nation’s 

preeminent program for developing 

leaders of independent schools, claiming 

some 3,000 alumni at top private insti-

tutions. It serves 200 students annually 

through five programs, including degree 

and fellowship programs for early and 

mid-career teachers, administrators and 

experienced Heads of School. 

John Klingenstein, a member 

of the Teachers College Board of 

Trustees since 1979, is President of the 

Esther A. and Joseph Klingenstein 

Fund, which also under-

writes the Klingenstein 

Fellowship Awards in the 

Neurosciences. The Fund, 

established in 1946 by Mr. 

Klingenstein’s parents, 

has a gift history with 

Teachers College exceeding 

$20 million. 

John Klingenstein’s 

daughter, Nancy, 

announced the new gift at 

a dinner held February 28th at which 

her father received a special Lifetime 

Achievement Award from Teachers 

College. The dinner celebrated the 

Klingenstein Center’s 30th anniversary.

“I am thrilled to announce that 

my parents have agreed to make a 

bequest that will permanently endow 

the Klingenstein Center,” Nancy 

Klingenstein Simpkins said. She 

added that the gift will enhance the 

Center’s generous tuition scholarships.

Professor Pearl Rock Kane, 

Klingenstein Center Chair, praised 

John Klingenstein for his “vision in 

recognizing the need to professionalize 

educational leadership for indepen-

dent schools and for his sustained 

commitment to supporting innovative 

t C  t r u st e e  J o h n  K l i n g e n st e i n  was presented with a 
lifetime achievement award in February. 

programs for leadership development.

“Through his own gentle and self-

effacing demeanor, his kindness and 

generosity, and above all, his respect for 

learning and those who lead it, John has 

modeled the very leadership qualities 

that the Klingenstein Center aspires to 

instill in its graduates,” she said.

Susan Fuhrman, President of 

Teachers College, and Lee Bollinger, 

President of Columbia University, 

also praised Mr. Klingenstein and the 

Klingenstein Center.

“John Klingenstein has been a 

vital member of our Board for nearly 

30 years, and his wise counsel, tire-

less energy and good will have set the 

standard for what it means to take an 

active and caring role in the life of an 

institution,” Fuhrman said. 

Bollinger said that Klingenstein’s 

new gift is “magnificent” in part 

because “it comes after 30 years, which 

means that TC and the Klingenstein 

Center have lived up to the expecta-

tions of the donors—which 

is credit to the institution as 

well as the donors.” 

To learn more about 

the Klingenstein Center 

for Independent School 

Leadership, visit www.klin-

genstein.org.  

An Historic gift
Teachers College receives $20 million gift from 
John and Pat Klingenstein

 the Klingenstein Center  
honors malcolm gladwell,  
see story on p 19.
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d av i d  pat e r s o n 
g o v e r n o r  o F  n e w  Yo r K

One of the 

most dynamic 

young leaders 

on the New 

York State 

political scene, 

Paterson, who 

was born legal-

ly blind, has powerfully advocated 

on behalf of minorities, women and 

the physically and visually impaired, 

bringing to bear a far-reaching under-

standing of health issues ranging from 

diet and exercise to stem-cell research. 

The son of Basil Paterson, the first 

African American to serve as New 

York’s Secretary of State, he at one 

point occupied the same State Senate 

seat his father had held. The younger 

Paterson has led the fight for such 

measures as New York State’s Sexual 

Orientation Non-Discrimination Act 

and has championed causes ranging 

from affordable housing and environ-

mental issues to architectural preser-

vation and race relations. Paterson is 

a Columbia alumnus and also took 

courses at TC.  

Paterson will speak at the Master’s 

degree ceremony in Riverside Chuch on 

Tuesday, May 20 at 3:00pm.

r a n d i  w e i n g a r t e n 
p r e s i d e n t  o F  t h e  u n i t e d 
F e d e r at i o n  o F  t e a C h e r s  ( u F t )

Weingarten has pioneered in using the 

United Federation of Teachers presi-

dency as a pulpit from which to seek 

better resources 

and improved 

outcomes for 

New York City’s 

1 million-plus 

public school 

students. She 

earned her spurs 

serving as the right hand to then UFT 

president Sandra Feldman, playing a 

lead role in contract negotiations and 

enforcement. Weingerten has since 

led UFT through a period of dramatic 

growth during which salaries of UFT-

represented public school employees 

have increased by 43 percent and 

overseen the creation and enhance-

ment of more than 350 school-based 

UFT Teacher Center sites. On her 

watch, UFT also has become a major 

source of student scholarships and a 

go-to resource for after-school home-

work help for thousands of students. 

The UFT also worked closely with 

parents and community leaders dur-

ing the 13-year legal battle to bring 

additional funds to City schools, and 

Weingarten championed a condition 

of the final package awarded by the 

state legislature that calls for signifi-

cant reduction in class sizes. She also 

has established UFT as a public char-

ter school operator in New York City.

Weingarten will speak at the Master’s 

degree ceremony in Riverside Church, on 

Tuesday, May 20 at 7:00pm.

g lo r i a  l a d s o n - B i l l i n g s 
K e l l n e r  Fa m i lY  p r o F e s s o r  i n 
u r B a n  e d u C at i o n ,  u n i v e r s i t Y  o F  
w i s C o n s i n - m a d i s o n

Ladson-Billings’ work in multicul-

tural studies, culturally relevant peda-

gogy and critical race theory includes 

her landmark book, The Dreamkeepers: 

Successful Teachers of African American 

Children, which profiles eight out-

standing educators and their class-

room approaches 

to affirming cul-

tural identity. She 

has received both 

the Palmer O. 

Johnson Award 

and the Early 

Career Award 

from the American Educational 

Research Association. In an era of 

standardized tests, Ladson-Billings 

has insisted that teacher quality be 

defined primarily by an educator’s 

understanding of community and 

context. Her visionary certification 

for elementary school teachers, “Teach 

for Diversity” focuses on the different 

circumstances that mediate student 

learning and affect student perfor-

mance. As AERA president in 2005, 

Ladson-Billings outlined the nation’s 

“education debt” and called attention 

to the many factors in its making 

that have disproportionately affected 

non-white students. And at the sym-

posium that launched TC’s “Teaching 

The Levees” curriculum this last fall, 

she memorably described the U.S. as 

“a country where some people mat-

ter more than others, even in death,” 

declaring that we must “make up our 

minds as citizens that it matters when 

people die, or when people lose every-

thing they have.”  

Ladson-Billings will speak at the 

Doctoral degree ceremony in Riverside 

Church on Wednesday, May 21 at 2:30pm.

C o n t i n u e d  F r o m  F r o n t  pa g e

Convocation Medalists
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The recent gains New York 

City has made for its public 

school students in recent 

years owe much to increasing may-

oral control of the school system. 

That, at least, is the view of the 

City’s top school officer, Chancellor 

Joel Klein, who spoke at a collo-

quium sponsored by TC’s Office of 

Policy and Research.

Klein cited gains across a wide 

range of academic markers, from 

significant increases in student 

math and reading scores to a surge 

in graduation rates after nearly 30 

years of stagnation. A large part of 

the success, he said, was due to the 

Mayor’s ability to limit the power 

and funding of school 

boards, and tie the fund-

ing system to students 

instead of schools.

Klein acknowl-

edged audience mem-

ber Michael Rebell, 

the head of Teachers 

College’s Campaign for 

Educational Equity, who 

previously won a series of 

court orders against New 

York State to bring bil-

lions of dollars into the New York 

City School system. “What Michael 

has done is fantastic—money is 

extremely important to the system,” 

Klein said. “But it isn’t everything. 

What’s more important is that it is 

spent well.”

In particular, Klein touted a 

number of leadership incentive pro-

grams, such as a program that can 

give principals bonuses of $25,000 

or more if they have an excellent 

record, mentor other principals 

and are willing to lead high-needs 

schools. “You’ll have some princi-

pals making more than $200,000 a 

year, which will increase our ability 

to attract and retain the best can-

n YC  s C h o o ls   Chancellor Joel Klein cites mayoral control as a 
key factor in the gains made by the City’s public school students.

didates,” he said. He also noted a 

similar program for teachers offering 

bonuses of up to $10,000.

There’s still work left to do, 

Klein said. It upsets him that ten-

ure is awarded to 99 percent of the 

teachers after three years on the 

job. “It shouldn’t be that way,” he 

said. “It certainly isn’t the case at 

Teachers College. Tenure is some-

thing to be earned.”

In a question-and-answer ses-

sion following Klein’s talk, Rebell 

asked the Chancellor about reports 

that the City’s lead teachers program 

was faltering. “You have to create a 

new culture” before policies can take 

hold, Klein said.

Asked about impediments that 

might prevent other cities from rep-

licating New York’s successes, Klein 

talked about the human element. 

“People make rational choices,” he 

said. “If pay scales are similar in suc-

cessful and failing schools, 

most teachers are going to 

want to work with moti-

vated students.” Also, he 

said, “policy choices that 

work for children aren’t 

always going to work for 

the adults. Reducing ten-

ure is going to be contro-

versial—I get it.”

Still, Klein said, “the 

best days are ahead for best 

practices in education.” 

The Chancellor Speaks
At a TC colloquium, Klein touts NYC gains for 
public school students
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44 teachers in four East Ramapo, 

New York elementary schools for 

two years. Sixth graders taught 

using PALD scored significantly 

higher on standardized math tests 

than peers who weren’t exposed to 

the method. Fifth graders in PALD 

classrooms outperformed their 

peers in geometry, and sixth graders 

taught with PALD were stronger in 

long division than peers not taught 

with PALD. The research was 

funded by the National Science 

Foundation.

The method requires teach-

ers to break down math problem 

solving—or any academic task they 

want students to learn—into a set 

of connected skills and concepts 

required by students to solve the 

tasks. Teachers organize the tasks 

by difficulty and then assess student 

performance at each step to under-

stand precisely where students make 

errors or show lack of understand-

ing. The underlying philosophy 

of PALD is to re-conceive testing 

in general as a diagnostic process 

embedded within instruction, rather 

than simply as an instrument for 

testing students at the end of a 

semester or year or for sorting stu-

dents by merit.

In one paper, “Proximal 

Assessment for Learner Diagnosis 

(PALD): A Study of Classroom 

Practices and Early Teacher and 

Student Outcomes”, Chatterji 

and fellow TC faculty member 

Douglas Ready, together with TC 

students Nancy Koh, Linda Choi 

and Radhika Iyengar, compare 

classrooms in which teachers used 

PALD with others at the same 

schools that did not. The goal: to 

assess how teachers’ use of PALD 

practices affected student achieve-

ment in math on local and stan-

dardized tests.

In another paper, “Mapping 

Cognitive Pathways in Mastering 

Long Division,” Chatterji, Koh, 

Howard Everson (TC Adjunct 

Professor of Psychology and 

Education) and Pearl Solomon 

(Associate Professor of Teacher 

Education at St. Thomas Aquinas 

College in Sparkill, New York) pres-

ent a case study of one class that was 

exposed to PALD-trained teachers 

in both grades 5–6. They tracked 

changes in learning gaps and cogni-

tive development as the students 

became experts in long division. 

“The fundamental questions 

we are asking through this work 

are, ‘Can we train teachers to look 

at children and their learning pro-

cesses more diagnostically? And if 

teachers gain the skills to conduct 

close-up examinations of where 

children’s learning stalls, would they 

take actions to turn things around?’” 

Chatterji says. “We were also inter-

ested in determining if signs of 

students’ progress will show up on 

standardized tests in the long run, 

and if the attitudes of both teachers 

and students towards tests and test-

C o n t i n u e d  F r o m  F r o n t  pa g e

Troubleshooting

C o n t i n u e d  o n  pa g e  1 4

p i n p o i n t i n g  t h e  p r o B l e m  TC Professor Madhabi Chatterji has shown that a 
diagnostic teaching method can boost students’ math performance.

  For full presentations of 
results from the PALD studies

at AERA by the Chatterji group, visit:  
www.tc.edu/insidetc/chatterji

8
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At the College

C o n t i n u e d  o n  pa g e  1 5

“I was born, whole and perfect, 

in the hospital near the plan-

tation in Mississippi, where I 

was a little colored girl.”

So began the Janet E. Helms 

Award Lecture, “25 Years Later: How 

Big Is The Circle Of Inclusion?” 

delivered by Rosie P. Bingham at TC’s 

25th Annual Winter Roundtable on 

Cultural Psychology—a gathering of 

graduate and undergraduate students, 

counselors, psychologists, educa-

tors, social workers, psychiatrists and 

administrators. 

Bingham is Vice President for 

Student Affairs at the University 

of Memphis and a nationally 

recognized leader in the field of 

psychology. She has 

served as president of 

three national profes-

sional organizations—the 

Association of University 

and College Counseling 

Center Directors, the 

International Association 

of Counseling Services, 

and the Society of 

Counseling Psychology 

of the American 

Psychological Association. 

As the recipient of the Janet E. 

Helms Award for Mentoring and 

Scholarship, Bingham reflected on 25 

years of change in cultural psychol-

ogy and education through the frame 

of her own personal and professional 

odyssey as an African American 

woman struggling to find her way 

“through the maze of what it means 

to be a black American.” 

Bingham recalled her escape 

from the narrow confines of a segre-

gated childhood in the Deep South 

to the wide-open spaces of campus 

life in the 1960s. “I learned that all 

white people weren’t smart,” she said. 

“I learned, ‘Say it loud, you’re black 

and you’re proud!’ My hair went 

s aY i n g  i t  lo u d  At the 25th Winter Roundtable, Rosie P. 
Bingham reflected on her odyssey as a black American.

from pressed to the biggest Afro I 

could manage.” 

In reviewing the scholarly lit-

erature of the past 25 years, Bingham 

found a surge in the number and 

sophistication of articles on multicul-

turalism, race and ethnicity, and more 

modest gains in research devoted to 

class and sexual orientation. Those 

trends were evident in the program for 

this year’s roundtable, which featured 

papers, workshops and symposia with 

such titles as “Creating Successful 

Cross-Racial Therapy Relationships,” 

“Intersections of Multiple Oppressed 

Identities,” and “The Future for 

Education and Psychology: Working 

with Transgender Individuals.” The 

texts on display at the book exhibit 

ranged from “Feminist Therapy: 

Theory and Practice” to “Counseling 

across Cultures.”

“The primary goals of this year’s 

conference were to highlight and 

celebrate the incredible 

contributions that have 

been made to the fields of 

cultural psychology and 

education over the past 25 

years,” says Madonna G. 

Constantine, Professor of 

Psychology and Education 

and Director of the 

Roundtable. “There has 

been a plethora of novel 

and ground-breaking theo-

The Circle Expanded
At the Winter Roundtable, psychologist Rosie 
Bingham explores the theme of inclusion
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Small Miracles
TC’s NAfET holds first-ever event in Harlem as the Small Schools    Conference hits Manhattan

I
t’s become a major event on 

the New York City education 

calendar: the annual Small School 

Conference, in January and 

organized by TC faculty member 

Douglas Wood and his National Academy 

for Excellent Teaching (NAfET). 

From a gathering of 80 people just three years 

ago, the conference—which has been held annually 

at the Fanny Lou Hamer Freedom High School in 

the Bronx—has grown to a 600-person event with 

keynote addresses delivered by the likes of Debbie 

Meier, mother of the small schools movement, and 

New York City schools chancellor Joel Klein. The 

focus is on professional development across a range 

of subjects and concerns for teachers and administra-

tors at small schools. 

“Overall, we are trying to help smaller schools, 

which often begin as the vision of a single charis-

matic individual or leader, survive past their begin-

ning years and become truly self-sustaining organi-

zations,” says Wood, a former public school teacher 

who, prior to coming to Teachers College in 2004 

was Executive Director of the Board of Education for 

the state of Tennessee. As head of NAfET, a literacy 

and whole-school development support organization 

that is funded Lilo and Gerry Leeds, Wood leads a 

corps of coaches who work with 16 schools in the 

South Bronx and two in upper Manhattan. NAfET’s 

goals are to integrate literacy instruction across 

content areas; to support instructional leadership 

development among principals; to support the use of 

differential instruction; and to support the induction 

of new teachers.

Because the conference has become so successful, 

this past winter Wood decided to launch a spin-off 

Neighborhood

“NAfET is trying to work 
more closely with Harlem 

schools...so we felt this was the 
year to begin a Harlem-focused 

version of the conference. ”                                           ~ d o u g  w o o d,  n a f e t

C o n g r e s s m a n  C h a r l e s  r a n g e l



Small Miracles
TC’s NAfET holds first-ever event in Harlem as the Small Schools    Conference hits Manhattan

event across the river in Manhattan, aimed specifi-

cally at schools in Harlem.

“NAfET is trying to work more closely with 

Harlem schools, which is also very much in line with 

Susan Fuhrman’s vision for TC, so we felt this was 

the year to begin a Harlem-focused version of the 

conference,” Wood says.

The Manhattan conference started small, with 

just three schools—Heritage School, the arts-themed, 

TC founded high school; Central Park East; and 

Park East High School—participating this year. 

(Heritage and Central Park East are NAfET-support 

schools.) Still, the event was none too shabby. 

There were more than 150 attendees; Congressman 

Charles Rangel, Chairman of the House Ways and 

Means Committee, who represents most of Harlem, 

was the keynote speaker; Joel Klein was on hand 

to speak to teachers about self-reflective practices 

to improve teaching; and famed “slam poet” Taylor 

Mali gave a talk at breakfast. The many presentations 

included several by TC faculty, among them “Adult 

Developmental Leadership: Promising New Ways to 

Support Adult Learning and Development in Your 

School,” by Elie Drago-Severson, and “Literacy as a 

Pedagogical Tool in the Science Classroom” by Jessica 

Fitzsimmons Riccio.

“I thought Rangel’s keynote was especially 

good,” Wood says. “After I introduced him to the 

audience, he said, ‘Thanks, but you left something 

out’—which was the fact that he was a high school 

dropout. He went on to talk about that, and about 

the importance of ensuring that no student falls 

through the cracks, and of having that kind of work 

centered in Harlem.

“The fact that he came that day, when later that 

evening he had to fly back to Washington for the 

President’s State of the Union address, speaks volumes 

about the importance he attaches to education.” 
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New Faces at TC
New faculty and staff share their perspectives  
and experience

s r i K a l a  n a r a i a n 
a s s i sta n t  p r o F e s s o r  o F  e d u C at i o n , 
C u r r i C u lu m  &  t e a C h i n g

w h at  F i e l d s  w i l l  Yo u  B e  t e a C h i n g ?
Though my initial training and teaching experience situates 

me in the field of special education, I believe that my recent 

work and current interest more accurately reflect a preoccu-

pation with inclusive education. I currently teach courses 

in the Elementary Inclusive Preservice program where I 

bring not only my background knowledge and experience 

of students with disabilities but also a commitment to 

increasing the capacity of general education classrooms to 

more effectively meet the needs of students with varying 

kinds and levels of learning needs. At the doctoral level, my 

teaching will focus on investigating the theoretical frame-

works that can support inclusive practice. 

w h at  a C a d e m i C  pat h  l e d  Yo u  to  tC ?
During the course of my work as a teacher for stu-

dents labeled as blind, visually impaired and multiply 

impaired, I was introduced to the field of Disability 

Studies through engagement with activist organiza-

tions. I transferred this interest in the field of Disability 

Studies to my doctoral studies where I learned to refine 

my understanding of this perspective and then design 

my research in ways that would reflect a new and more 

expansive conceptualization of education for students 

with disabilities. Subsequently, my doctoral work 

earned me the Disability Studies in Education Junior 

Scholar Award in 2007. At TC, I have found scholars 

who actively support this approach, sharing the belief 

that an interest in the education of students with dis-

abilities necessarily implies an interest in the education 

of all students.

w h at  a r e  Yo u r  a C a d e m i C  pa s s i o n s ? 
My research and teaching is undoubtedly strongly 

informed by a Disability Studies perspective. I want and 

hope to be able to draw on this approach to understand the 

many different ways that a teaching-learning context con-

structs learners. I am particularly interested in exploring 

how research from such a perspective can benefit groups 

New Faces
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ventional psychological 

training had prepared me 

for work in a poor urban 

community and became 

interested in studying the 

field’s general neglect of 

issues of poverty, social 

class and classism.

w h at  a r e  Yo u r  
a C a d e m i C  pa s s i o n s ?

The questions and issues that interest me passionately are 

related to psychology’s neglect of social class and related 

issues, which merely parallels a widespread unawareness 

of class in society more generally—it seems that it takes a 

catastrophe like Hurricane Katrina to make us aware of 

how poor people live in this country, and even then, our 

awareness seems to last only as long the headlines. What are 

the attitudes, beliefs, assumptions and other psychological 

gymnastics that allow us to avert our gaze from the poor, 

who are all around us? I include poor working people here, 

since many of the people upon whose labor we depend 

every day cannot earn enough money to keep their families 

out of poverty. How can psychologists contribute their 

skills toward the elucidation of these issues, and how can 

we refine our own theory, research and practice according-

ly? I’m especially passionate about the use of participatory 

action research (PAR) in urban schools and communities 

to address these questions. PAR is essentially a stance via 

which we don’t conduct research on community members, 

we conduct it with them. I believe that such a stance prom-

ises increased relevance in research questions, methodolo-

gies and results, even as it gives youth and other community 

members a voice in the creation of knowledge about their 

circumstances, experiences and needs. Members of poor 

communities don’t usually have voice in that way—they 

are studied, treated, counseled and otherwise managed, but 

usually with little or no say about the underlying assump-

tions, policies or procedures that shape their lives. ³ 

whose voices have traditionally been ignored, for example, 

families and students with significant disabilities. I am 

simultaneously interested in situating this concern with 

reforming practice for students with disabilities within the-

ories of learning that have traditionally been under-utilized 

in approaches to their education.

l a u r a  s m i t h 
a s s i sta n t  p r o F e s s o r  o F  p sYC h o lo g Y 
a n d  e d u C at i o n ,  C o u n s e l i n g  &  C l i n i C a l 
p sYC h o lo g Y

w h at  F i e l d s  w i l l  Yo u  B e  t e a C h i n g ?
I’m teaching a variety of applied and experiential courses 

within the counseling psychology curriculum, including 

Group Counseling, Consultation to Community Agencies, 

Racial-Cultural Counseling Lab, and the Basic Doctoral 

Counseling Practicum. Next year, I’ll begin teaching the 

School Counseling course as well.

w h at  a C a d e m i C  pat h  l e d  Yo u  to  tC ?
The path that led me here had as much to do with my 

experiences as a practitioner as it did with my academic 

background. I was trained as a counseling psychologist and 

spent the first part of my career in college counseling centers, 

first as an internship training director at Pace University 

and then as the Director of Counseling Services at Barnard 

College. Throughout those years, however, my interest in 

working at the community level was growing, so when I had 

the chance to become the director of psychological services 

at the West Farms Career Center in the Bronx, I jumped at 

it. The Center has by now been reorganized, but at that time 

it was a multifaceted community-based organization offer-

ing a wide array of services to Bronx residents. There I had 

the opportunity to wear a number of hats as a psychologist, 

including working as the school counselor for an alterna-

tive high school sponsored by the Center as well as for the 

Department of Education’s suspension center for the Bronx. 

In the process, I came to realize how inadequately my con-
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Tough Questi ons
TC’s Equity forums are packing in the crowds—and outlining the future of      education research

W
hat do we 

know about 

how to close 

the nation’s 

education 

achievement gap? What do we still need 

to figure out? The need to provide answers 

to those questions is the guiding premise 

of the four “Equity Matters” forums that 

have been conducted by TC’s Campaign for 

Educational Equity since the beginning of the 

new year. 

The forums—which thus far have dealt with 

multilingual education, measuring the achievement 

gap, proposed reforms to the federal No Child Left 

Behind Act (NCLB), and the pros and cons of class 

size reduction—are part of a broader initiative by 

The Campaign to chart the future course of equity-

related education research. Each provided a fresh, 

balanced perspective on topics that too often are the 

focus of battles played out in the press among differ-

ent academic and ideological camps. The audiences—

in either Grace Dodge 179 or Milbank—have been 

large and enthusiastic; and the respondents and 

guests have included a New York City congressman, 

the superintendent of the Philadelphia school system 

and a researcher who led one of the most famous 

public school studies in education literature.

The series began in January with “Equity in 

the Education of Emergent Bilinguals: The Case of 

English Language Learners,” in which TC Professor 

of Bilingual Education Ofelia García criticized U.S. 

Equity

C o n g r e s s m a n  C h a r l e s  r a n g e l d o u g  r e a dY F r a n C i s C o  r i v e r a - B at i z



Tough Questi ons
TC’s Equity forums are packing in the crowds—and outlining the future of      education research

policy on multilingual education as marginalizing the 

assets that English Language Learners (ELLs) could 

bring to the classroom.

“Throughout the world, bilingualism is the 

norm,” said García, Professor of Bilingual Education 

and Codirector of the Center for Multiple Languages 

and Literacies. “But here, bilingualism in the class-

room and society is the elephant in the room. In 

viewing non-native speakers simply as people who 

don’t yet speak English, we’re focusing only on the 

elephant’s tail.”

ELLs trail English proficient students by 39 points 

in reading and 36 points in math on a 500-point 

national scale, and more than twice as many fail their 

high school graduation tests, García reported.

In mid-February, the topic was measurement of 

the achievement gap, with former TC visiting fac-

ulty member and current Economic Policy Institute 

research associate Richard Rothstein as the main 

speaker, while Francisco Rivera-Batiz, TC Professor 

of Economics and Education, and John Jackson, 

President and CEO of the Schott Foundation for 

Public Education, served as respondents. Rothstein 

argued that the National Assessment of Educational 

Progress—NAEP, the benchmark federal testing 

program—provides a distorted picture of achievement 

because it focuses chiefly on fundamental academic 

skills and critical thinking, while ignoring areas such 

as the development of citizenship, appreciation of the 
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Honors
o F e l i a  g a r C í a  r e C e i v e s  C o r r e a  a w a r d 

a s  B i l i n g u a l  e d u C at o r

Ofelia garcía, TC Professor of Bilingual Education and 

co-director of TC’s Center for Multiple Languages and 

Literacies, is the recipient of the gladys Correa Award, 

given annually by the New york State Association for Bilingual 

Education (NySABE). • gladys Correa was a teacher of bilingual 

education in New york City broke new ground in the professional 

development of bilingual educators in colleges and universities. 

• NySABE praised garcía as “an exemplary teacher, researcher 

and prolific writer whose passionate advocacy for the linguistic 

and educational rights of all children and her quest for excel-

lence will continue to inspire educators, students, parents and 

members of our society.” • garcía—faculty coordinator for TC’s 

bilingual education program—is the co-author of Imagining 

Multilingual Schools (with Tove Skutnabb-Kangas and Maria 

Torres-guzman), A Reader in Bilingual Education (with Colin 

Baker), and Language Loyalty, Continuity and Change: Joshua 

Fishman’s Contributions to International Sociolinguistics (with 

Rakhmiel Peltz and Harold Schiffman). As part of a series con-

ducted by The Campaign for Educational Equity, she recently 

presented a paper titled “Equity in the Education of Emergent 

Bilinguals: The Case of English Language Learners,” which 

argued that current U.S. policy regarding bilingualism is overly 

English-centric and at odds with current research. 

IN FOCUS
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Troubleshooting

ing also change—will they come to 

believe more in diagnostic tests as 

an aid to teaching and learning?

“The answer to these ques-

tions, based on our preliminary 

studies, is Yes—particularly in 

terms of teacher attitudes towards 

assessment and student outcomes 

in grade six where more students 

had continuing exposure to PALD.” 

Some results in PALD fifth grade 

classes were on a par or inferior 

to those in non-PALD fifth grade 

classes. The authors believe that in 

these instances, the novelty of the 

PALD method for the teachers, 

lower levels of student exposure 

and teachers’ lower math subject 

matter knowledge might have all 

affected the PALD implementation 

and early outcomes.

The assessments of students 

that PALD-trained teachers use are 

based on “situated tasks” that draw 

on embedded concepts and skills. 

Thus, problems in long division are 

designed to reflect real situations 

in which a fifth or sixth grader will 

need to apply long-division skills. 

For example, children were asked: 

If cookies come in packs of 12, and 

there are 215 fifth graders in your 

school, how many packs of cookies 

must be purchased in order to give 

each fifth grader one cookie?

“It’s a more contextualized 

method of assessment, teaching 

and student evaluation that stresses 

diagnosis,” Chatterji says.” You 

wouldn’t say in the end, simply, 

whether a student got a problem 

right or wrong. You’d say what he 

or she did right, where the mistakes 

occurred, and what needs to be 

done to help the child take the next 

cognitive step to learn. So, PALD is 

a much more fine-grained approach 

to analysis than current grading and 

standardized testing methods. And 

along the way, you’re teaching chil-

dren meta-cognitive skills—that is, 

to think about what they’re learning 

and where they’re falling down.”

In conducting their studies at 

Hillcrest Elementary, El Dorado 

Elementary, Elmwood Elementary 

and Colton Elementary, Chatterji 

and colleagues at first met with 

some resistance from teachers who 

balked at the extra labor involved in 

implementing PALD methodology. 

Initially teachers were up in 

arms because of the time it takes to 

implement PALD. But after a year, 

participant teachers became the 

greatest advocates for the PALD 

approach. 

“Using proximal assessment 

to evaluate student understanding 

is an effective method to ensure 

positive student outcomes,” says 

Andrea LaMantia, a sixth grade 

teacher at Hillcrest Intermediate 

School in East Ramapo. “If a base-

ball player is not hitting, a coach 

would analyze his stance or batting 

grip and make adjustments accord-

ingly. It’s the same in a classroom. 

If the teacher can determine at 

what point there is a breakdown in 

understanding, specific corrective 

measures can be taken.”

LaMantia says that while 

she initially thought using PALD 

would be time consuming, “in the 

long run, it saved time. Learning 

math is contingent on understand-

ing embedded concepts. Students 

often give up once they get con-

fused. Eliminating this confusion 

early in the process not only helps 

achievement but builds self-confi-

dence as well.”

Chatterji is Co-Director (with 

TC Professor Edmund Gordon) 

of the Assessment and Evaluation 

Research Initiative (AERI), affiliated 

with The Campaign for Educational 

Equity. She has just returned from 

India and Bangladesh, where she is 

evaluating gender equity in primary 

education as a Fulbright Scholar, 

specifically examining local policy 

implementation of UNICEF’s 

Millennium Development Goals 

on universal access and education 

for all. Other AERI projects under-

way include a longitudinal study 

in Chemung County, New York, 

to determine the effectiveness of a 

comprehensive county-wide effort 

in ensuring equitable levels of school 

readiness in language and pre-math-

ematics skills in young children 

entering kindergarten. 

To learn more about TC’s 
Assessment and Evaluation 

Research Initiative, including its 
mission and current projecs, visit:  

www.tc.edu/aeri 

8
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Winter Roundtable

ry, research and practice introduced 

into these fields over the past two 

and a half decades, and this informa-

tion has resulted in educators and 

practitioners becoming much more 

competent to meet the needs of a 

rapidly diversifying U.S. society.”

The roundtable sessions included 

both traditional lectures and small-

group discussions. As with Bingham’s 

talk, anecdote and personal experience 

were common currency—but always as 

distilled through the prism of research. 

Satiba Campbell, a doctoral 

candidate in social psychology at 

the University of Delaware who 

attended a workshop on participa-

tory action research, said she appre-

ciated that approach. “Often, we 

just send out surveys,” she said on 

her research prior to attending the 

Roundtable. “It’s always good to see 

your work applied.” 

At a session on the topic of men-

toring African American women in 

academia, participants shared their 

personal experiences of grappling 

with the barriers of race, age and 

gender when seeking to mentor oth-

ers or find mentors of their own. “I’m 

not crazy,” one graduate student said 

with a sigh of relief. “Other people 

are going through this, too.” And a 

symposium on spiritual and ethical 

competence in counselor training 

sparked a spirited debate over the 

ethics of referring a client to another 

psychological counselor when the cli-

ent’s behavior contravenes your own 

religious beliefs. “We don’t have the 

luxury of choosing our clients,” said 

co-presenter Vivian J. McCollum, 

of Albany State University—though 

some audience members wondered 

what kind of damage a therapist 

could do in such a situation by not 

referring the client to someone else.

Such conversations often raised 

more questions than they answered. 

That, too, was consistent with 

Bingham’s overall assessment of the 

field—an assessment that acknowl-

edged signs of real progress while 

highlighting the persistence of high 

dropout rates among minorities, the 

need for more research on class and 

sexual orientation, and the ongoing 

discrimination and racism evident 

throughout American society.

“We can see that there has been a 

lot of change,” Bingham said. “But we 

can see that not everyone is included. 

I hope that in another 25 years, the 

circle will be a lot larger.” ³

C e l e B r at i n g  m a x i n e  Teachers College hosted Maxine greene Day at which the 90 year 

old philosopher gave a lecture, “Towards Pedagogy of Thought,” to a packed audience in 

the Cowin Center. greene, who joined TC faculty in 1965 as the sole woman in the Philosophy 

of Education Department, is now the William F. Russell Professor Emeritus in Foundations of 

Education and Professor Emeritus of Philosophy and Education at Teachers College and has 

been the Philosopher-in-Residence at the Lincoln Center Institute for the Arts in Education 

since 1976, conducting workshops and lectures, as well as inspiring the creation of the 

High School of Arts, Imagination and Inquiry in Manhattan. She founded the Maxine greene 

Foundation for Social Imagination, the Arts, and Education in 2003, who says she “explores 

living in awareness and ‘wide-awakeness’ in order to advance social justice.” greene was 

awarded the Medal of Honor from  Teachers College and  Barnard College; Educator of the 

year Award from Phi Delta Kappa; the Scholarly Achievement Award from Barnard College;  

AERA’s Lifetime Achievement Award; a Fulbright fellowship; and over ten honorary degrees. 

To watch her lecture, visit: www.tc.edu/maxinegreene.

many  
happy 

returns
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r e a l  B e a u t Y  Alumna Beth Kasser, right, announces artist 

Claudia Demonte at a reception for Demonte’s art exhibit, “Real 

Beauty,” showcased in TC’s gottesman Library. The exhibit, 

which features a Cloak of Beauty made from girl’s dolls from 

140 countries, highlights cultural diversity and perceptions of 

beauty. The Kasser Family Exhibition space opened in February 

2007, thanks to the donations of Beth and Michael Kasser.

C o n t i n u e d  F r o m  pa g e  1 3

Equity Forum

arts, and career and occupational 

development. Also, because NAEP 

does not measure student outcomes 

post-high school, Rothstein con-

tended, it fails to determine the ulti-

mate success of pre-K–12 education.

Rothstein called for NAEP 

to expand its scope in 36 states in 

which there are high concentra-

tions of disadvantaged students, as 

well as in Washington, D.C. As a 

model for an expanded NAEP, he 

also discussed an assessment tool 

that he is developing with two of his 

former students: Rebecca Jacobsen, 

now a researcher at Michigan State 

University, and Tamara Wilder, a 

TC doctoral student in politics and 

education. This “Report Card on 

Comprehensive Equity” quantifies 

disparities in outcomes between 

black and white young adults ages 

17-25 across eight broad goal areas.

Rivera-Batiz said that “we can-

not discuss educational equity as a 

black-white issue 

when Latinos are 

now the largest 

minority in the U.S.” 

and also suffer the 

worst socioeconomic 

status. He reported 

that Latino students 

now trail other 

major ethnic groups 

in years of schooling 

completed, as well 

as in school enroll-

ment rates after age 

15, enrollment and 

completion of four-

year college, literacy 

and advanced lit-

eracy, SAT scores, 

pre-K enrollment, 

and earnings from 

age 16 onward. 

Jackson told 

the audience that 

“we aren’t facing an 

achievement gap as 

much as an oppor-

tunity-to-learn gap,” and called for 

establishment of a federal right to 

education “rather than the current 

system of just measuring outcomes.”

During the Q and A ses-

sion that followed, Charles 

Rangel, longtime New York City 

Congressman from the 15th District 

and Chairman of the House’s 

Committee on Ways and Means, 

praised Rothstein’s work and sug-

gested that public-private partner-

ships receive more attention as a 

way to fund necessary changes. 

Jackson disagreed, saying he was 

frustrated that education has been 

so low on the political agenda in 

past years.

 “The money is there,” he said. 

“We just have to put it on the line.”

Next up, in late February, was 

a forum on NCLB, the sweeping 

federal education law enacted in 

2002. In his presentation, Michael 

A. Rebell, Executive Director of The 

Campaign for Educational Equity, 

argued that the law’s mandate that 

all U.S. students achieve proficiency 

in reading and math by 2014 should 

be scrapped before the rhetorical 

intent of NCLB “is undermined by 

the frustration of mounting failure.”

Drawing from Moving Every 

Child Ahead: From NCLB Hype to 

Meaning ful Educational Opportunity 

(TC Press, 2008), the book 

he recently co-authored with 

Campaign Policy Director Jessica R. 

Wolff, Rebell called for Congress to 

establish a more achievable aim of 

providing “meaningful educational 
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opportunity” for all students by 

2014. Similarly, he said, each state’s 

“adequate yearly progress” (the per-

formance measurement instituted 

by NCLB) should not be judged in 

terms of movement toward a fixed 

achievement target, but instead, by 

the extent to which “achievement 

gaps between advantaged and disad-

vantaged students are reduced.”

The main thrust of Rebell’s 

talk was that NCLB is falling short 

of achieving its ambitious goals 

because it emphasizes accountabil-

ity for results while neglecting to 

provide the resources and supports 

that students need to achieve those 

results. A consensus definition of 

needed resources has emerged from 

the many school finance lawsuits 

that have been waged in states 

around the country during the 

past 20 years, said Rebell, who was 

the lead attorney for the plaintiff 

in New York’s recently concluded 

school finance lawsuit. That defini-

tion includes sufficient ability to 

read and write English and suffi-

cient knowledge of math and physi-

cal science to function in modern 

society; a sufficient knowledge of 

social studies to make informed 

choices about the issues of the day; 

sufficient intellectual tools to evalu-

ate complex issues; and sufficient 

academic and vocational skills to 

compete for further education and 

in the modern job market.

Responding to Rebell were Jack 

Jennings, President of the Center 

for Education Progress, and Thomas 

Rogers, head of the New York 

State Council of Superintendents. 

Arlene Ackerman, a TC faculty 

member who recently was named 

Superintendent of Schools for the 

city of Philadelphia, moderated the 

discussion.

Finally, in early April, TC 

Assistant Professor of Education 

Douglas Ready delivered an over-

view of research on the effective-

ness of reducing class size to boost 

student achievement. Though enor-

mously popular with parents and 

teachers, “class size reduction is not 

a silver bullet,” Ready said, describ-

ing himself as a “class size agnostic.” 

True, there have been several 

major studies that show a strong 

cause-effect relationship between 

smaller classes and better stu-

dent outcomes—most notably, 

Tennessee’s Project STAR, a study 

in which 6,000 kindergarten stu-

dents were randomly assigned to 

small, medium and large classes up 

through third grade. By third grade, 

the STAR students in smaller classes 

were performing at significantly 

higher levels in math and reading, 

and in high school they were likelier 

to complete advance academic class-

es, take college admissions test and 

graduate. Black students who had 

been assigned to small classes were 

25 percent more likely than black 

students in large classes take and 

score and higher on college admis-

sion tests.

But, Ready says, the teachers in 

the STAR study were nearly all highly 

t e x t i l e  a r t  With the generous support of the Florence H. and Eugene E. Myers Charitable 

Remainders Unitrust, Macy gallery exhibited “gifts from Mothers to Daughters: Karen 

Costumes from Hpaugauhki village, Thailand.” Curated by Adjunct Assistant Professor Miyuki 

Otaka, traditional Karen costumes were shown within the changing context of contemporary 

life within a village of Karen people—one of the indigenous groups in northern Thailand 

whose women create outstanding textile art.

textiles 
in 

context
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FUHRMAN HONORED

TC President Susan Fuhrman 

was recognized by New york 

City Comptroller William 

Thompson at a Women’s History 

Month event co-sponsored by 

the Women’s City Club of New 

york and the League of Women 

voters. • The other honorees 

were Pamela S. Brier, President 

of the Maimonides Medical 

Center; Della Britton-Baeza, 

President and CEO of the Jackie 

Robinson Foundation; Anita 

Lo, Chef and Owner of Annisa 

Restaurant; Susan Polgar, World 

and Olympic Chess Champion; 

and Darlene Rodriguez, Anchor 

at NBC 4. 
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qualified; the schools that participated 

in the study had volunteered to do so; 

and there were teacher incentives, as 

well. Those are conditions that cannot 

easily be replicated in the real world, 

particularly in big, urban school sys-

tems, Ready says—which is why most 

“quasi-experimental” studies (research 

that observes or recreates real-world 

conditions) have failed to duplicate 

STAR’s results. Meanwhile, while the 

jury is out on results for the two states 

that have launched full-scale class size 

reduction initiatives—California and 

Florida—it is clear that those initia-

tives have spawned unintended nega-

tive consequences. In California, for 

example, there have been large jumps 

in the number of uncertified teachers, 

particular in schools serving disadvan-

taged children. In Florida, schools and 

districts have been given such broad 

latitude for how to meet class size 

reduction targets that they are allowed 

to reduce graduation requirements and 

re-draw school district boundaries.

One of the principal investigators 

of the STAR study, Charles Achilles—

Professor of Educational Leadership 

at Eastern Michigan University and 

Seton Hall University—was a respon-

dent at Ready’s talk, and spoke up in 

STAR’s defense. In particular, Achilles 

argued, studies that minimize the 

benefits of class-size reduction often 

use improved teacher-student ratio as 

a proxy for reduction—and those are 

not the same thing, he said.

Ready, however, stuck to the view 

that reduced class size is, at best, a tool 

that can potentiate other positive factors.

“Meaningful education reform 

requires much deeper transformations 

than class size reduction alone,” Ready 

writes in a paper that served as the basis 

of his talk. Size reduction itself demands 

“little of students, parents, teachers, 

school, districts, or local and state gov-

ernments. Unfortunately, reforms such 

as these that entail quantitative rather 

than qualitative change in the daily 

aspects of schooling rarely engender 

meaningful school improvements.”

The “Equity Matters” forums 

will resume in the fall. All four 

forums conducted this spring can 

be viewed online at www.tcequity.

org or through iTunes U at itunes.

tc.columbia.edu. 
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gLADWELL HONORED

TC’s Klingenstein Center for 

Independent School Education 

presented its 2008 Klingenstein 

Leadership Award to Malcolm gladwell, 

writer for The New 

Yorker magazine and 

author of the pro-

vocative and best-

selling books Blink 

and The Tipping 

Point. • Klingenstein Center Chair 

and TC Professor Pearl Kane presented 

the award to gladwell at the annual 

meeting of the National Association 

for Independent Schools, held this 

year in New york City. • “There are 

so many ways we could praise you, 

but today, we choose to honor you 

for what you’ve contributed to the 

field of education,” Kane said, add-

ing that she has particular regard for 

gladwell’s famous observation that 

“if schools were factories, America 

would have solved the education 

problem a century ago.” • “you know 

and we know that schools are not 

factories, and we’d like to see your 

assertion written in puffs of smoke 

across the sky.” • The Klingenstein 

Award is given annually to an indi-

vidual who has influenced the lives 

of independent school administra-

tors, teachers, parents or students in 

enduring ways. Past recipients have 

included philosopher and TC Professor 

Emeritus Maxine greene; education 

journalist Diane Ravitch; educators 

and authors Theodore and Nancy Sizer; 

and organizational guru Jim Collins. • 
To view gladwell’s recent chat with 

Klingenstein Center students, visit 

www.tc.edu/insidetc/gladwell. 

UPCOMINg EvENTS

a p r i l  2 4 :  st u d e n t  r e C o g n i t i o n  d aY

Morning Session: In 179 grace Dodge Hall, The Campaign for Educational 

Equity will sponsor its first Student Research Conference on Educational 

Equity, which seeks to highlight ongoing student work on equity issues in all 

departments and to increase discussion among students and faculty across 

disciplines. The event will feature presentations by the Equity Campaign’s 

2008 Equity Research grant Recipients, as well as exemplary work done by 

other students at Columbia University. Among the equity grant recipients 

are Curriculum and Teaching master’s degree student Juhyung Lee (“Student 

Teaching for Social Justice: A Critical Examination of Teacher Education at 

Teachers College”); International and Transcultural Studies doctoral student 

Dongshu Ou (“The Impact of High School Exit Exams on Student Dropouts”);  

and three International and Transcultural Studies doctoral students work-

ing in collaboration: yi-Sheng Lin, Leah Mason and victor R. guerra Quinones 

(“Linguistic Diversity in American Universities: The Case of Teachers College”). 

Afternoon Session: TC’s Office of School and Community Partnerships will hold its 

first Outreach Showcase, an exhibition of students’ work in New york City schools 

that celebrates student contributions to such TC initiatives as the Student Press 

Initiative, Reading/Math Buddies, LiFE curriculum and the Comic Book Project. 

The Outreach Showcase event will be open to the TC community in Zankel Hall 

and Everett Lounge on from 3:00pm-5:00pm. It will follow a reception for some 

150 students who have taken part in urban school and community service this 

year. Addresses will be given by Provost Tom James, Associate vice President 

Nancy Streim, New york City public schools Deputy Chancellor Marcia Lyles, and 

Executive Director of Morningside Area Alliance Ann McIver.

a p r i l  3 0 :  C o n F e r e n C e  o n  m u s l i m  Yo u t h

Faculty member Louis Cristillo will present findings from a groundbreaking three-

year study on religiosity, identify and civic attitudes of Muslim youth in New york 

City schools at this all-day conference. Scholars, teachers, youth development 

experts and representatives of community organizations will debate the find-

ings, and the event also will include a book launch celebration of an oral history 

volume written by and about Muslim youth in New york City. The event will take 

place in the Cowin Center Auditorium. 

m aY  1 4 :  “ ta l K  to  m e  to  K n o w  m e ” :  a  d i a lo g

TC will host an Inter-group Dialogue, “Talk To Me, To Know Me: Living In a Skinny 

World.” Part of a series of six dialogues centering on six major issues affecting 

members of the TC Community such as race/ethnicity, religion, sexual orienta-

tion, immigration, disability, and body type/images. The series, cosponsored by 

Professor Margaret Crocco, Teaching of Social Studies Program, will be guided by 

a facilitator, a 3-guest panel, media/film support and community participants.  
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  The Clumsy Stormtrooper

Student Profile

Teachers College draws students from all around the globe, but 
Jonathan Bresman may be the first who comes to us via the desert 
planet of Tattooine. OK, he may not literally be Luke Skywalker’s 
best friend, but you can see him playing, as he puts it, “the 
world’s clumsiest stormtrooper” in remastered versions of The 
Empire Strikes Back—just one of the wild turns his life has taken. 

• Case in point: Bresman now splits his time between Teachers 
College and the editorial offices of MAD Magazine, where he is 
the Senior Editor in charge of developing new talent. A rubber 
chicken hangs from a ceiling tile outside his office door. His Star 
Wars moment came from a previous job as an intern at Lucasfilm, 
george Lucas’s personal production company, and he’s returned 
to that experience as editor of a new book: MAD About Star Wars: 
Thirty Years of Classic Parodies (Random House, 2007) • What 
does someone who works under the watchful gaze of Alfred E. 
Neuman gain from Teachers College? When he was at Lucasfilm, 
he helped give tours to students, explaining to them in-depth how 
george Lucas’s fictional universe worked. “I realized that, in order 
to teach these kids science fiction, we were also teaching them 
things like anatomy and physics. I found that intensely rewarding 
and started thinking ‘Maybe there’s something to entertainment 
and education after all.’” • He left the West Coast to enroll at 
TC in the Cognitive Psychology Program, starting his job with 
MAD when he got here. Most of his work has been about how the 
brain processes comics and how that relates to education. • To 

Bresman, comics have tremendous, largely untapped, potential 
as educational resources: “People have a verbal track and a visu-
al track in their brains. If you can use them at the same time, you 
get a lot more benefits. Comics force you to sequence images into 
a story, to constantly push yourself forward. you can’t sit there 
and passively take it in like you can with a movie.” • His dual 
roles, working in the industry he’s analyzing, have served him well. 
“I know all these artists and editors who are doing the very things 
we’re talking about. Want to see someone who plays with the con-
cept of time and space well? I know that guy. Want to focus on the 
switch from wakefulness to a dream state? I know someone who’s 
great at that.” • In return, he says, the things he’s learned at TC 
under professors such as Barbara Tversky, Charles Kinzer and John 
Black help him at MAD. “Knowing the academic research that’s 
been done about how people synthesize words and pictures make 
me appreciate what I see in the comic book world all the more, 
and it helps me spot when something isn’t working and why. I don’t 
deal with artists by saying, ‘well, the research shows this…’, but 
it helps me on another level.” • Bresman hopes to eventually use 
this to create content that is both entertaining and educational 
in a well-integrated way. “A lot of ‘edutainment’ carries you along 
a story and then stops dead to say ‘And now here’s some knowl-
edge!’ like you have to either bore a kid or not educate them. It 
doesn’t have to be like that. Look at how intensely kids study the 
taxonomies of Pokemon cards—we can tap into that energy.” 


