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Thinking 
Globally
Portia Williams 
is shaping TC’s 
international vision

Curriculum development proj-

ects in India; a growing part-

nership with the education 

ministry of Jordan; new collaborations 

in Africa and Iceland—these are heady 

times for faculty and students at TC 

with an international focus.

Now there’s yet another exciting 

development: the appointment of the 

College’s first Director of International 

Affairs, Portia Williams. 
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Partnership is Theme 
at TC’s Convocation
Harking Back to Dewey, Fuhrman and Others Call 
for Engagement with the World 

“If there is a single thread that links the full breadth of our activities at 

TC, it is the notion of serving as education partners to the world—

locally, nationally and internationally.”

With those words, TC President Susan Fuhrman established partnership 

as the theme for the College’s 2008 

commencement exercises, held over the 

course of two cool and rainy days in late 

May at Riverside Church. More than 1,900 

master’s and doctoral students, hailing from 

57 nations, 38 American states, the District 

of Columbia and Puerto Rico, participated 

in the three ceremonies. (Their names and 

dissertation topics were read aloud—all of 

them—by Thomas Rock, the College’s Acting 

Associate Dean for Enrollment Services.) 

Their interests and stories were hugely 

diverse, Fuhrman said, but in her view, the 

graduates had all originally come to TC 
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The Provost’s angle

The Greening of TC

all dimensions of our work; at how much 

around us in this world desperately needs 

sustenance; at ways of growing and being 

healthy in body, mind and spirit.

In short, it’s time for the greening of 

TC. Or rather, I should say it’s time once 

again, since TC started as a place dedicated 

to healthy growth for all. Over a century 

ago, Grace Dodge, whose portrait adorns 

the Trustee Room in 109 Zankel, started a 

kitchen and garden club—a group of women 

dedicated to working with poor immigrant 

families who were arriving to New York 

City during one of the greatest eras of human 

migration the world has ever known. Out of that club 

and the passion of those women for helping others, a 

small institution emerged that subsequently developed into 

Teachers College.

We have a lot of work to do if we want to bring that 

principle to life with all its potential for humans and the 

natural world. But it strikes me that gardens and kitchens 

are not a bad place to start when imagining what is possible 

in education. Discovering how to grow things, finding new 

growth within ourselves, seeking the best possible growth 

between and among ourselves as a learning community—

through all these venues, we learn to be healthy and helpful 

to others in a diverse community as we build our professions 

in education, health and psychology. Speaking for myself, I 

can say that this is the kind of club I most want to belong to, 

and it is for everyone.

I happened to be walking in Russell 

Courtyard a couple of weeks ago when 

I noticed several planter boxes decked 

out with growing vegetables. The scallions 

caught my eye, green and delicious-looking 

in the noonday sun. We have a garden 

growing at Teachers College, I thought to 

myself, and walked on with an extra spring 

in my step.

Coincidentally, at a meeting the next 

day of TC’s Committee on Community 

and Diversity, a student announced that 

a community garden has been started at 

Teachers College and said he hoped people 

would get involved. The reaction of the committee was 

highly positive. 

Yet another intriguing piece of information came to 

my attention over those same days when I was reflecting on 

gardens and our diverse community at TC. After reviewing 

competitive bids, TC has a new vendor to manage its dining 

services. The vendor, Culinart, believes in sustainability and 

ecologically friendly business practices.

Among other things, Culinart will at last repair 

TC’s gargantuan dishwasher so that we can use porcelain 

instead of paper bowls, plates and cups. The company 

also emphasizes getting produce from organic farms in the 

region, contributing to a larger culture of sustainability 

beyond our own institution.

As I considered all these developments, a new prospect 

seized my imagination. All around our campus, I would like 

to see more plants—trees and bushes, vines and flowers, even 

mosses and ferns. Let’s also look at our buildings, their many 

spaces and uses; at our habits of life in this institution across 

tC provost and dean   
thomas James
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International

Africa to Asia. We can focus on our existing relationships 

but also move beyond that to see how we as an institution 

can support our partnerships and create new ones.”

In her new role, reporting to TC President Susan 

Fuhrman, Williams will coordinate and support the 

College’s myriad international projects, while also help-

ing to expand its 

collaborative efforts 

at the institutional 

level.  “There are 

numerous coun-

tries  that have 

asked for TC’s help 

with their educa-

tional reform and 

training efforts,” 

she says. “We are in 

a unique position. 

We can be trainer 

and trainee, learner 

and teacher.”

Williams has 

been working close-

ly with Fuhrman 

to develop a vision 

for the office. “We 

want to support 

faculty activities and also look at how the institution 

works more broadly,” she says. “The first step is to explore 

what our priorities are and to look at our resources in 

relation to various needs. There’s so much expertise here 

ready to be tapped.” v

might be because Williams just finished five grueling 

years at TC earning her doctorate in International 

Educational Development and Policy Studies.  But 

don’t let her recent student status fool you: Williams is 

an experienced veteran in the worlds of international 

education and education policy who has logged plenty 

of time out in the field. She started down that road after 

teaching English as a second language at universities in 

Washington D.C., where she become intrigued by her 

students’ roles as outsiders—their diverse experiences and 

the many different places they had come from. That led 

her to work in the Peace Corps in Albania, where she 

became a lecturer at the University of Shkodra and later, 

a teacher trainer in the city’s Department of Education. 

There she became more interested in policy studies than 

individual instruction.

When Williams returned to the U.S., it wasn’t long 

before she entered the policy world—and headed right 

back out overseas. She spent more than six years directing 

education and other development programs in East and 

Southern Africa. Finally she came to TC because “I began 

to see a number of gaps in the field that I felt I needed 

to explore further through education.” With her broad 

field experiences, she was selected to serve as the first 

coordinator for TC’s Center for African Education.

Someone else might have chosen to take a break 

between a doctoral program and a new job, but Williams 

actually began her position in March, while still finishing 

up her school work.

“I spent my first weeks on the job getting everything 

organized,” she says. “I really feel excited about getting the 

message out about what we do. There’s so much history 

in what we have already done, from Afghanistan to East 

W i L L i a M S  ( C o n t i n u e d  f r o M  f r o n t  pa g e )

tC alumna portia Williams is tC’s 
first director of international 
affairs
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future through the talent of its brightest young minds,” said 

Fuhrman, speaking in New Delhi in April. 

tGELF officials said that with India’s rapid economic 

expansion, the country has a critical need for young, 

globally-minded ethical leaders in all fields. After initially 

developing a curriculum itself, the organization decided 

to seek an academic partner that possessed curricular 

knowledge and expertise, as well as a history of working 

with teachers.

Currently 25 schools in India’s capitol region are 

using the curriculum. Two, run by New Delhi’s Minister 

of Education, serve low-income children. The goal is 

to increase participation to 100 schools during the next 

five years, create franchise programs in other regions—

including an online program for schools in remote, rural 

areas—and eventually expand to other countries.

The program, which consists of 12 sessions over the 

course of a school year, is mandatory for all eighth and 

ninth grade children at participating schools. Students 

work on team skills, thinking skills and writing, speaking 

and listening skills; engage in role-play and exercises 

that involve moral decision-making; learn to identify 

their own leadership strengths and weaknesses; and 

discuss the qualities of national and global leaders. They 

also participate in conflict management workshops, an 

adventure camp and organic farming, and spend time with 

street children.

“This is not an instance of Teachers College com-

ing in and telling Indian educators what to do,” said 

Teachers College has received a $750,000 grant 

from The Global Education and Leadership 

Foundation (tGELF) to help develop and assess 

a leadership curriculum for junior high and high school 

students at a group of schools in India. tGELF is an 

initiative of the The Nand and Jeet Khemka Foundation, 

the philanthropic arm of the SUN Group, an energy 

corporation based in India and Russia. 

The joint initiative was officially launched at the end 

of April at a ceremony in New Delhi, where the speakers 

included India’s Prime Minister, Manmohan Singh; 

Teachers College President Susan Fuhrman; SUN Group 

Chairman Nand Lal Khemka; Khemka Foundation 

Managing Trustee Shiv Vikram Khemka; and Khemka 

Foundation CEO Gowri Ishwaran.

The leadership program—one of the few that exists in 

any nation at the high school level—focuses on identifying 

young people with leadership potential and developing 

their attitudes, skills, values, knowledge and leadership 

styles during the course of secondary school. Participants 

in the program are winnowed down during their junior and 

senior high school years, with just one percent ultimately 

being selected as tGELF Leadership Scholars. The Scholars 

receive tuition to any college or university in the world and 

are free to pursue careers in any field they choose.

“I am particularly pleased that Teachers College is part 

of this wonderful collaboration with the Global Education 

and Leadership Foundation and with the many schools, 

principals and teachers that are working to build India’s 

Developing Young  Leaders in India
Faculty from TC are helping to design and assess a 
leadership curriculum for India’s high school students  
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William Gaudelli, 

Associate Professor 

of Social Studies 

and Education, 

Teachers College. 

“It’s really a con-

versation and col-

laboration toward 

common goals . 

tGELF already cre-

ated a great basis 

for the curriculum. 

We’re giving them 

a menu of options 

for improving their fine work while supporting its imple-

mentation on the ground.”

There are two teacher training workshops per year, 

run by Teachers College faculty. 

Teachers College will officially work on the project for 

two years, but the work has been ongoing since December 

2007, when the first group of faculty members from the 

College visited three Indian schools, and is likely to extend 

beyond the two-year mark in the form of an ongoing 

consultancy.

The faculty members from the College who are work-

ing on the tGELF leadership curriculum are Drs. Gaudelli, 

Margaret Crocco and Anand Marri, all of the Department 

of Social Studies and Education, who are providing the 

curricular expertise and helping to train Indian teachers 

in the use of the mate-

rials, and Dr. Madhabi 

Chatter j i ,  Assoc ia te 

Professor of Measurement 

and Evaluat ion in 

the Department of 

O r g a n i z a t i o n  a n d 

Leadership, who is help-

ing to create a system to 

assess students and the 

program itself. Six TC 

doctoral students—Nancy 

Koh, Radhika Iyengar, 

Ellen Livingston, David 

Goldberg and Dennis Urban—also are working on the 

project. 

The project’s advisory board is composed of academic 

experts from both India and the U.S. Its members are 

Abha Adams, a prominent Indian education consultant; 

Dinesh Singh, Professor of Mathematics at the University 

of Delhi; Merry Merryfield, Professor of Social Studies 

and Education at Ohio State University, and Binaya 

Subedi, Assistant Professor in the School of Teaching 

and Learning at Ohio State University; Nel Noddings, 

Lee L. Jacks Professor of Education, Emerita, at Stanford 

University; and Eleanor Drago-Severson, Associate 

Professor of Education at Teachers College. v

To learn more about the Khemka Foundation visit 

www.khemkafoundation.org.

L a u n C H i n g  Yo u n g  L e a d e r S   a t  a  k i c k - o f f  e v e n t  f o r  t h e 
c u r r i c u l u m  p r o j e c t  i n  a p r i l ,  tC  p r e s i d e n t  S u s a n  f u h r m a n  s h a r e d 
t h e  d a i s  w i t h  i n d i a’s  p r i m e  M i n i s t e r,  M a n m o h a n  S i n g h 

Developing Young  Leaders in India
Faculty from TC are helping to design and assess a 
leadership curriculum for India’s high school students  
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“Engraining this chemistry into your memory
Starting off with matter and energy
Makes up everything in this galaxy

D equals M over V find the density”

They may not be ready to sign with Def Jam 

Recordings, but tenth graders at the New York City Lab 

School for Collaborative Studies in Manhattan rapped 

their way to preparation for the chemistry Regents exam 

this spring. The students recorded and published a rap 

study guide to chemistry as participants in the Student 

Press Initiative (SPI), a writing and publishing program 

for middle and high school students based at Teachers 

College, that also has helped boost students’ scores on 

standardized tests.

Other SPI efforts in New York City schools this year 

included This is Where I Need to Be: Oral Histories of 

Muslim Youth in NYC; a tap dance project that responds 

to the many rhythmic sounds on the streets of New York; 

oral histories of community leaders and activists, full-

color graphs illustrating math problems and solutions, 

and an urban Farmers Almanac for high schoolers.

The anthology evolved from a realization that, from 

Kosovar Albanians to new Latino converts, New York City 

has the most diverse Muslim community outside of Mecca 

during the annual week of Hajj (when hundreds of thousands 

of pilgrims simultaneously converge and perform a series 

of rituals). The book’s 12 pieces were written by Muslims 

in New York City high schools, each of whom had 

inter viewed a 

peer about what 

it’s like growing 

up (or becoming) 

Muslim in post-

9/11 New York.

With guid-

ance from SPI 

director Erick 

Gordon, project 

advisor Kerr y 

McKibbin, and teachers Nisrin Elamin, Ann Hawley 

and Amina Tawasil, the students nagivated the exhaustive 

interviewing, writing, editing, and publishing processes 

that go into producing an SPI anthology. The result: sym-

pathetic, nuanced portraits that range from a budding 

fashion designer to a new convert trying to make her 

Jewish family understand her views.

SPI has been working in schools since 2004, taking teach-

ers and students through the rigorous process of exploration, 

discussion, creation and revision that culminates in published 

work. Every student, regardless of his or her interest or talent, 

publishes something. Most have produced books of essays or 

nonfiction writing, but others have stretched the definition of 

“publication” to include CDs, videos or films, music or dance 

compositions. This year, SPI also became a curriculum con-

sultant in 12 schools and employed the SPI model to prepare 

students for high-stakes, standardized tests.

SPI is based on the premise that students learn best 

The New SPI: Crossing 
Borders and Disci plines

a  M u s l i m  s t u i d e n t  a t  a n  S p i 
r e a d i n g  a t  t C  i n  a p r i l

new york City
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when they are engaged in a creative process and can 

respond, in their own voices, to things in their own 

world that are important to them. Says Gordon of the 

Muslim students:  “They endeavored to capture genuine 

pieces of everyday moments—some perfectly ordinary, 

some poignant, others aggravating—in the lives of fellow 

teenagers for whom ‘looking Muslim’ can scare up a 

suspicious gaze or a look of disdain.”

In one of the pieces, new convert Danielle Benson 

talks about how she learned to love the hijab—a traditional 

head-covering of Muslims—even before her conversion. “It 

feels wonderful to understand the principle of modesty,” 

she said. “When I went to Israel, I wore hijab for one day, 

and I had little kids screaming and running away from me 

in the bathroom.”

A student who asked to be known only as “Hussein” 

said he wanted to be a journalist when he grew up. “I 

love the people who work for the BBC and Al Jezeera, 

who go to conflict zones and put themselves in dangerous 

situations just to report the news to everybody else. I 

think that is really honorable.”

The student authors said that not only did the project 

teach them new things about publishing, it also taught 

them about the variety found in the New York Islamic 

community. As one of the authors, Rahimah Ahmad, put 

it, “I’ve learned it wasn’t just about getting the stories; it 

was about hearing them too.” v

The full text of Where I Need to Be can be viewed at  

www.lulu.com/content/����13�.

Remembering 
Elizabeth Hagen

elizabeth hagen, an authority on educational and 
psychological measurement and evaluation who 
taught at Teachers College from 1950 through 1981, 

passed away in February. 
a former high school 

science teacher, hagen was 
the edward lee Thorndike 
Professor in Psychology and 
education, a ranking she 
retained as Professor emeritus. 
she also served as dean of 
academic affairs from 1972 
to 1976 and director of the 
division of health services, 
sciences and education. she 
was program coordinator of the College’s nurse scientist 
Training Program.

In their classic text, Measurement and Evaluation 
in Psychology and Education, hagen and her co-author 
robert l. Thorndike, discussed both the usefulness and 
limitations of all types of tests then commonly employed 
in education, counseling and employment. They cautioned 
against over-reliance on testing, believing it was an 
important component in educational decision-making, 
but only one of many.

In other work, hagen studied topics ranging from the 
leadership behaviors of head nurses in medical-surgical 
and psychiatric wards to the attitudes and traits of male 
teachers. she also assisted school systems on long Island 
and in new Jersey. In retirement, she co-authored the 
fourth edition of the stanford-binet Intelligence scale 
and forms 4, 5 and 6 of the Cognitive abilities Test.

hagen was elected a fellow of the american 
Psychological association in 1970 and to the national 
academy of education in 1979.  v

In memoriam

The New SPI: Crossing 
Borders and Disci plines
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“because you wanted to engage the world—and even more 

important, because you wanted to change it.”

And that desire, she said, resonates with a belief in 

partnership that began with John Dewey, one of the College’s 

“most iconic figures,” who wrote that “the learning in school 

should be continuous with that out of school. There should 

be a free interplay between the two. This is possible only 

when there are numerous points of contact between the social 

interests of the one and the other.”

Enlarging on that notion, Fuhrman said she understands 

Dewey to mean that “learning occurs through partnership 

with the world—that it must be derived by engaging with 

life in all its venues, including in and beyond the classroom 

and that it must have meaning and application that is equally 

broad.”

To illustrate her ideals for the College, Fuhrman told the 

stories of six graduating students.

Fuhrman called Patricia Lopez, who was graduating 

with a master’s in health education, “a shining example” of the 

idea of education as “the ultimate tool that empowers.”

Lopez, a single mother who came to the U.S. from 

Argentina when she was six, had struggled for 10 years to earn 

her undergraduate degree and then lost her own mother and 

two aunts to cancer. That horrific experience galvanized her 

to focus on preventive health for her graduate studies—and 

when a job opened up at TC recruiting patients for a study 

by Professor Charles Basch on the impact of health education 

conducted over the telephone on patients at risk for diabetes-

related blindness, she jumped at it. The job became full-time, 

enabling Lopez to receive tuition exemption credits and enroll 

as a full-time student. She will now pursue a doctorate at TC 

while serving as coordinator for a study of disparities in care 

between white and African American breast cancer patients. 

“May you continue to share your strength, your experience 

and your understanding with all who need them,” Fuhrman 

told Lopez.

Fuhrman also told the story of Joe King, who was 

graduating with a master’s of science in education from TC’s 

clinical psychology program. King, who served this past year 

as Vice President of the Student Senate, is wheelchair-bound 

as a result of lifelong condition called osteogenesis imperfecta, 

or brittle bone disease. Yet he has been extraordinarily active at 

TC, interning in Washington, D.C., co-authoring a chapter in 

a faculty member’s book, working on several research studies 

and also keeping a regular blog on the TC Web site.

“Perhaps because of his disability—or perhaps simply 

because of the kind of human being he is—Joe is someone 

who thinks about others; who both understands and sees past 

differences; and who, because of that, has the unique ability 

to connect with all kinds of people and bring them together,” 

Fuhrman said. 

And she also told the story of doctoral degree recipient 

Ted Kesler, who more than a decade ago, as a classroom teacher 

preparing his students to take the City’s first high-stakes 

promotion test for third graders, was the focus of a 10-part New 
York Times series.

“For Ted, who had taken a course with Tom Sobol at TC 

on ‘defining moments,’ it was definitely a defining moment,” 

Fuhrman said of Kesler, who has just completed his first year 

as an assistant professor at Queens College. “His actions were 

being scrutinized nationwide and debated in the editorial pages 

of the Times. It left him convinced that as a teacher, his job was 

to ‘protect kids from the demands of the tests and to proceed 

with inquiry, engagement and everything you believe really 

connects with kids’ lives and motivates them to learn.’”

If Fuhrman’s call was for graduates to partner with 

policymakers and practitioners, the three recipients of the 

College’s Medal for Distinguished Service urged an even 

broader union that would unite all Americans in realizing the 

benefits of education. 

At the afternoon master’s degree ceremony, New York 

State Attorney General Andrew Cuomo—accepting the medal 

on behalf of Governor David A. Paterson, who had to cancel 

at the last minute when he was hospitalized with migraine-like 

Convocation
C o n v o C at i o n  ( C o n t i n u e d  f r o M  pa g e  1 )
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connection between 

teacher and student, 

there is nothing 

that’s better in one’s 

professional life.”

But it was Gloria Ladson-Billings, Kellner Family 

Professor in Urban Education at the University of Wisconsin-

Madison, who spoke perhaps the most eloquently on the 

need for partnership. Ladson-Billings called for the graduates 

to engage in “public scholarship,” which she described as 

being “less the university and it’s faculty going outside the 

ivory tower to solve ‘community problems,’ and more the 

cultivation of norms of reciprocity and mutuality that place 

communities and universities on more equal footing.”

Ladson-Billings deplored scholarly exploitation of poor 

communities as what the scholar Jacqueline Jordan Irvine calls 

symptoms—told the audience that 50 years after the Supreme 

Court’s decision to desegregate American schools, “we 

now have an educational system for the rich versus 

and educational system for the poor, with a growing 

inequity between the two.” He called for the nation 

to come together in delivering on its historic promise 

that “you could go to school and become whatever 

you wanted to be,” adding that the federal No Child 

Left Behind Act, which calls for all students to 

achieve proficiency in math and reading by 2014, 

has failed in this regard.

“Dictating standards without committing 

the funding and tools necessary to meet those 

standards is a shallow promise indeed,” Cuomo 

said, to loud applause.

At the evening master’s ceremony, Randi 

Weingarten, president of the United Federation 

of Teachers, said that Fuhrman’s mention of 

Dewey resonated for her because “not only was 

he one of the founders of this great institution, 

but also of the United Federation of Teachers.” 

That fact, she said, is a reminder to her that, 

beyond the battles she fights to improve teacher 

pay and working conditions, “the core for me, as for you, is 

about teaching and learning. Everything else is just a part of 

how you create an environment that enables teachers to be the 

best they can be and students to open the doorway of life.”

Weingarten thanked the graduates “because you want to 

make a difference in the lives of people, which is the greatest 

work we can do,” and told them they had made the right choice 

in their professions.

“I’m a recovering lawyer who worked on Wall Street, and 

many of my friends who are still there have said to me that they 

wish they were doing what all of you are about to go do,” she 

said. “You will have days when you say ‘Weingarten said I’d be 

glad, but it ain’t today’—but hopefully not too many.”

Being a teacher in New York City requires a person to be a 

combination of “Einstein, mother Theresa and Tony Soprano,” 

she said, “but when your kids get it—when you see that C o n t i n u e d  o n  pa g e  1 �

ConvoCaTIon CeremonIes 
Clockwise from left:  Jenelle 
vasconcellos leads students 
into riverside; speakers randi 
Weingarten, Gloria ladson-
billings and nys attorney 
General andrew Cuomo (on 
behalf of Governor david 
Paterson)
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Convocation

T
C’s 2008 graduates—at both the 

masters and doctoral level—are 

a diverse and diversely talented 

group. Meet some of them here in 

our Graduates Gallery.

K r i St e n  d e L a n e Y,  M a ,  d e pa r t M e n t  o f  e a r LY 
C H i L d H o o d  a n d  C u r r i C u Lu M  a n d  t e a C H i n g

I’ve always been 

interested in education. 

My mom and my 

grandmother are both 

educators. 

When my mom was 

getting her doctorate 

at TC, I went to the 

Center for Infants and 

Children [now the Rita 

Gold Center for Early 

Childhood Education] 

until I was two. At home 

we have this pamphlet 

for the Center, and there’s a picture of me on the front 

with my mom, back in the day. My last student teaching 

experience at TC was at the Center, and that was really 

cool, to be back there teaching two-year-olds. I recently 

finished a developmental summary on one of the children 

there, and I have my own developmental summary that 

was written about me when I was that age. 

My favorite thing about TC is that I have met such 

a wonderful group of young women in my cohort. We’re 

all from different backgrounds and places, but we have a 

common interest in children. Being a young teacher, it’s 

nice to have that group of close friends who will help you 

grow and work in the field.

I’m from a small town in Connecticut that is not very 

diverse, so coming to TC and working in New York City 

and having my practicum experiences in New York City 

really offered me a whole new perspective on what it is 

like to work with children from all different backgrounds. 

I taught in a self-contained special ed pre-K for children 

with multiple disabilities, which was a very life-altering 

experience because it taught me to how to work with all 

children, even children who cannot talk or who are in 

chairs and hooked up to feeding tubes. 

One issue in my practicum work has been about 

labeling children early who have disabilities versus just 

giving them a general label that doesn’t necessarily address 

their exact needs. People often feel that a specific label 

causes the bar not to be raised as high because then you just 

think, Oh, well, that child is only capable of so much. But 

I believe that in dealing with parents, you have to tell them 

what you see, and give them a realistic picture so that you 

can then address the child’s issues. And I think that labeling 

disabilities allows you to do this better, and I think it allows 

for parents to come to terms with things better, too.

Meet Our Graduates! 
A sampling from TC’s Class of 2008, in their own words 
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pa M  g i n e x ,  e d. d.  i n  n u r S i n g  e d u C at i o n

For the past 

nine years,  I ’ve 

worked as a research 

nurse on the tho-

racic surgery service 

at Memorial Sloan 

Kettering Cancer 

Center. I care pri-

marily for patients 

who have cancer 

of the lung and 

esophagus. Most are 

smokers. It ’s defi-

nitely an addiction, 

and it’s difficult to 

quit. People do, but they need help, both pharmacologi-

cally and through behavior therapies.

My goal is to be a nurse educator, working at a uni-

versity and doing research, as well. There are other doc-

toral programs for nurse practitioners, but TC’s is unique in 

teaching you to be a good educator. It gave me the experi-

ence to become a professor, but also to do research.

I’ve done secondary analysis of research by Professor 

Kathleen O’Connell on smoking cessation. I’d had a lot 

of experience through my job running and coordinating 

studies, but I didn’t have the experience of analyzing data 

and interpreting it. So this was a good fit for me. My focus 

has been on the invasive thoughts smokers have—the 

images of cigarettes and so forth—when they’re trying to 

quit. That’s especially critical during the first few weeks, 

because that’s when most relapses occur. 

I learned that having these thoughts makes it harder 

to quit. But the good news is that patients who had 

more of these thoughts also were able to resist more. It’s 

important to understand those patterns so that you can 

guide people as they try to stop smoking.

I took a lot of classes in higher education, with 

Steven Brookfield, Anna Neumann and others. I liked 

sitting in classes with people who are going to be teaching 

history, art, education. We all had our own expertise, and 

we all learned from each other. 

It was challenging, working and going to school, 

because I also became a mother. Right after I passed my 

comps, I had two boys, nine weeks prematurely. I took 

time off from school until they were bigger and situated 

out of the hospital. They’re great now, almost three, 

running around, talking and playing. You’d never know 

they were early. 

I have two future options. I could seek a full time 

teaching position, but I don’t have a lot of actual teaching 

experience, because my family responsibilities kept me 

from doing an internship or adjunct. So the alternative 

is to stay at work for another year and do a post-doctoral 

fellowship while serving as an adjunct. And then I could 

apply for teaching position. 

tav i S  J u L e S ,  e d. d. ,  i n t e r n at i o n a L  a n d 
t r a n S C u Lt u r a L  St u d i e S

I was born in Guyana and lived there until I was 21. 

I came to the U.S. with my mother in 2000. I enrolled 

at Mercy College in upstate New York and earned my 

associate’s and bachelor’s degrees in two years. I thought 

I would go to law school, but then I took a one-month 

intensive course at Columbia in conflict resolution and 

mediation, and I fell in love with it. 

I enrolled in TC’s master’s program in International 

and Transcultural Studies and ended up specializing 

in the doctoral program in International Education 

Meet Our Graduates! 
A sampling from TC’s Class of 2008, in their own words 

C o n t i n u e d  o n  pa g e  1 �
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Policy Studies. I’ve 

a lways  thought 

that my education 

experience should 

be global, because 

in order for me 

to make general-

izations I need to 

know what’s going 

on in the world. 

I didn’t want to 

write a dissertation 

that would sit on 

a shelf, but instead, 

something  that 

could guide policymakers. After months of soul searching, 

I decided to try to understand the educative system in the 

Caribbean. It’s a system that has its heredity in British 

colonialism. The 13 countries I studied were all once 

British colonies. They are now part of the economic 

arrangement called the Caribbean Community or 

CARICOM. [Guyana, a founding member of CARICOM, 

is located on the mainland of South America.]

The goal of CARICOM since its founding in 1973 

is to have a common currency and common economic 

space. The largest of the 13 countries [today there are 15] 

has just 3 million people, yet the region wants a voice 

on a global scale. CARICOM is struggling with how to 

equip citizens and future generations to think and act 

regionally, yet function as part of the global economy. 

What should 21st century education look like across 

these 13 countries as increasingly they no longer consider 

themselves 13 separate countries but instead, one seamless 

economic borderless state? 

I am fascinated by how education can transcend 

borders and how that affects alignment across the region. 

I want to understand what geographic education really 

means. At what points are these countries converging? 

CARICOM has been successful, but there’s a long 

way to go. In Guyana, for example, the literacy rate is 98.8 

percent, but schools are being built without electricity and 

toilets. On paper it looks like these areas are moving ahead, 

but when you look at the reality, they really aren’t. 

I am interested in the policy aspects of my work, but 

at some point, I feel that if I don’t look at implementation, 

then I will lock myself in an ivory tower. 

I would love to give back to the Caribbean. I got a 

really good education in Guyana. I didn’t go to the top 

schools, yet I still had a secondary education and made 

it this far. So the region comes first. If the region wants 

me to work there, and if they think that I can contribute 

sufficiently, I am more than willing to go. I will go 

wherever I am needed. If I can make a difference in one 

person’s life, I will, regardless of where that is. 

Being at TC in the Department of International and 

Transcultural Studies gave me the opportunity to go across 

ethnicity, sexuality and gender lines. I started seeing people 

for who they are, without judging them. Hands down the 

best thing for me at TC has been my colleagues and the 

range and diversity of their knowledge. It is so rewarding 

that outside your professors you have 30 friends, and you 

can call them, and they are there for you. 

I’m coming from an education system, in Guyana, that 

emphasized rote learning. Something was placed on the 

board, and you studied it for an exam. Now I’ve spent five 

years where everyone is equal in a class and everyone listens 

and is able to challenge another person. This program has 

prepared me to become an effective listener, and to manage 

personalities and professional relationships. 

aYg u L  K a b a C a ,  M . a . ,  a n t H r o p o Lo g Y  a n d  e d u C at i o n

I came to TC on a Fulbright in 2006. Previously I had 

studied at the London School of Economics.

Since childhood, I’ve wanted to work in humanitarian 

settings. I know many people doing social work in their 

own communities here in America or Sweden, and I 

admire that, but I’ve always wanted to work abroad—

mainly in sub-Saharan Africa or Southeast Asia. 
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I like to think my multi-cultural background—being 

from two religions and two cultures—has something to 

do that. I was born in Sweden, and I’m half Swedish, half 

Turkish. My father is a practicing Muslim. My mother was 

raised as a Christian, but now she probably has a stronger 

belief in science.

I grew up in a middle-class suburb of Stockholm. 

I was the only dark-haired girl, with a strange name, so 

everyone knew who I 

was. I never had any 

issues with my iden-

tity—no one ever bul-

lied me—but I’ve often 

had to explain who I 

am. In Turkey I’m seen 

as Western; in Sweden, 

I’m exotic; in the U.S. 

I  have an accent, 

but it’s not Swedish; 

and in the U.K., I’m 

American. 

At TC I’ve been 

influenced more by 

people than by topics or classes. In other fields, maybe it’s 

purely about credentials on paper, but for this, you need 

connections to do as much good as you can. 

Last summer, through TC’s branch campus in Tokyo, 

I traveled to Cambodia with 16 other students. We 

evaluated a CARE International program to help the area 

reach UN millennium goals. There were no education 

programs in the village until recently—the effect of the 

Khmer Rouge era. 

We stayed in a tiny village in remote region of the 

Northeast—just four streets and a market. There were 

malaria flies and it was very muddy, because it rained 

every day. There were no roads—just sand and mud.  I had 

traveled a lot and seen very poor conditions in Asia, Africa 

and India, but this was the first time I spent such a long 

time in an area like that, not as a tourist but becoming 

more a part of the community—though I’m sure to the 

villagers I was a tourist. 

My goal now is to work with an NGO doing 

humanitarian work, focusing on education. Ideally with 

UNESCO or UNICEF, but there are plenty of smaller, 

less-known NGOs doing great work. 

t e d  K e S L e r ,  e d. d. ,  C u r r i C u L u M  a n d  t e a C H i n g 
d e pa r t M e n t ;  C u r r e n t LY  a  f i r S t  Y e a r  a S S i S t a n t 
p r o f e S S o r  at  Q u e e n S  C o L L e g e

I did my Master’s degree in the Curriculum and 

Teaching Department after teaching for two years in the 

South Bronx.

My mom died when I was 11, so I don’t look at child-

hood as an age of innocence. So many children out there 

have difficult lives. My main concern is the children who 

are struggling in mainstream classrooms. Often, they’re 

English language learners or inclusion students, but 

some have never 

been targeted with 

an IEP [individual 

education plan] or 

any kind of desig-

nation.

I  gravitated 

towards the elemen-

tary school level 

because the best 

learning defies sub-

ject area categoriza-

tion, and children 

at that age don’t yet 

go from one subject 

area to another. So, 

for example, when I taught first grade, we did a study 

of garbage and recycling. We went to a recycling center, 

We-Can, and explored how much garbage was collected 

in a day. That connected to volume in mathematics. We 

combed through garbage cans in school, which connected 

to archeology and anthropology. We went to an exhibit 
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by Calder, who was a master of taking recycled objects 

and turning them into beauty, and then we did the same 

thing. 

In 1996, a Times reporter wrote a series on how I 

prepared my students for the new third grade standardized 

tests. I had 28 children, some reading at an emergent read-

ing level—really an “emergency” level—and some reading 

The Lion, the Witch and the Wardrobe. That experience 

was a defining moment for me. I had people debating my 

teaching in the Times’ editorial pages from all over the 

country, and it was not all rosy. But it helped me clarify 

what I thought. The tests are like a weight on teachers’ 

shoulders, and you have to ward it off from the children so 

they can breathe. You have to proceed with healthy instruc-

tion that promotes inquiry and engagement, connects with 

their lives and motivates them to want to learn. 

I also reached a point where I wanted to know where 

things were coming from in the larger world of education. 

Because what teachers do is steeped in theory—they just 

don’t know it. I got that grounding at TC, and I wrote 

my doctoral thesis on how standardized testing under No 

Child Left Behind affects classroom instruction. NCLB 

claims that if only we had highly effective teachers who 

received state-of-the-art staff development, all children 

would achieve, and achievement would be reflected in their 

test scores. But I found that, even with highly dedicated, 

well-educated teachers, enormous amounts of instructional 

time were being given over to the tests. The students most 

at risk became further entrenched. My conclusion was that 

NCLB is a disservice to the children who need the most 

help making their way into academic life. 

I believe that if disengaged children can understand 

how schools position them or how they can reposition 

themselves, or know whose perspectives are being told 

and that they can take a different perspective, then they 

can redefine who they are. But it can’t wait. They need to 

know from kindergarten on that knowledge gives you a 

voice in the world. 

J o e  K i n g ,  M . a . ,  p SYC H o Lo g Y  a n d  e d u C at i o n  i n  t H e 
C L i n i C a L  p SYC H o Lo g Y  d e pa r t M e n t

My disability is osteogenesis imperfecta, or brittle 

bones. I’ve had 47 broken bones. So it freaked my parents 

out, my moving here from Oklahoma. They were like, You 

wanna move where? And it’s been challenging. Getting 

around the City in a wheelchair in the snow is challenging. 

But there’s a lot to see and do. You just find ways of 

adapting to the environment.

I hope to go into mental health research—psychological 

adaptation to disability. I’m really interested in health 

policy, so I got an internship last summer in the Office 

of Disability in the Department of Health and Human 

Services in Washington. The year before, I had helped write 

a chapter on health disparities with Dr. Keller [Richard 

Keller, Assistant Professor of Psychology and Education, 

and Director of Services for Students with Disabilities] 

for Dr. Wallace’s book [Toward Equity in Health: A New 

Global Approach to Health Disparities, edited by Barbara 

Wallace, Professor of Health Education]. Our society 

guarantees every person an equal education, yet we don’t 

guarantee everybody equal access to health care. When 

you don’t have that access, it prevents employment and 

education, and it shortens your life as well. 

I also worked with TC’s micro-aggressions lab, looking 

at unconscious acts against persons with disabilities. 

To an extent, everybody with a disability experiences 

these micro-aggressions—and sometimes overt, hostile 

Convocation
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discrimination, as well. Because I know the experiences, I 

could tell the researchers what that’s like. 

It’s almost taboo to talk about diversity, race and 

ethnicity, because you don’t want to offend somebody. But 

you can ever stop working on it, because when you do, you 

become lax. And the more we talk about it, the more we can 

shape our policies and our minds to recognize and to celebrate 

diversity—and also what we have in common with each other. 

We have to have both conversations in the same breath.

The experience at TC is what you make of it. You 

can go to class and go home, or you can get involved. I 

became Diversity Senator, then Parliamentarian, then 

Vice President. We had a great group of senators—a very 

active group that got things done for the students and the 

institution. The academics are what you make of them, 

too. You can pursue challenging courses and professors, 

or just take the bare minimum. You’ve got to decide what 

you want, then tailor your experience to your desires and 

future goals. 
 
patriCia Lopez, M.a., HeaLtH and HuMan beHavior—
aCCepted tHe doCtoraL prograM in HeaLtH eduCation

I came to the U.S. 

from Argentina when I 

was six. 

I’m a single mom, 

and it took me 10 years 

to get my bachelor’s 

degree. I took time 

off and worked help-

ing low-income people 

attain free or low-cost 

health insurance. Before 

that I’d been bar-tend-

ing, so it was really my 

first career job. 

Four years ago, my 

mom got sick with breast cancer and died in three months. 

Her sister in Argentina had already died of cancer, and 

then another sister also died of breast cancer. It was 

horrible, but it made me think. I was overweight, living 

a very unhealthy life style, and my own risks of breast 

cancer were through the roof. I began eating better, going 

to the gym—I even took a certificate course in nutrition. 

I thought about TC, but my grades weren’t good enough, 

and I couldn’t afford it. 

Then I heard about a job with Professor Basch 

[Charles Basch, Professor of Health Education], working 

on his study of retinopathy screening among people 

with diabetes. The goal was to see if health education 

conducted over the phone would help get people to go for 

dilated eye exams. I was hired part-time, then full-time 

with tuition exemption credits. 

In my first class, with Dr. Ray Marks, we did a 

To view the full videotaped interviews of the 2008 TC graduates 
featured here in Inside plus those below, visit

www.tc.columbia.edu/news/article.htm?id=���1. 

 delciane Wright, m.a. in Computing in education, 
discusses her path to Teachers College, the current 
state of mathematics in education, and her passion and 
plans for the future in the fields of mathematics and 
technology in education.
 brette Wolff, m.a. in developmental Psychology, 

discusses her experience in the developmental 
psychology program, her decision to transfer from one 
program to another, and her plans for the future.
 Jenelle vasconcellos, m.a. in the Teaching of social 

studies, discusses coming to education from the 
perspective of a college recruiter; her current classroom 
work at the bronx International high school, where she 
teaches 12th-grade history; and plans for the future as 
a social studies teacher.
 Liz Schnur, m.a. in Curriculum and Teaching (dual-

Certification in early Childhood education and special 
education [Pre-service]), discusses her ‘placement’ 
experiences in the curriculum and teaching program, 
her professional aspirations, and the current state of 
affairs in self-contained classroom environments.

C o n t i n u e d  o n  pa g e  1 �

M e e t  o u r  g r a d u a t e S 
v i a  v i d e o

To enjoy the 2008 Convocation addresses by andrew Cuomo, 
randi Weingarten and Gloria ladson-billings, visit  

www.tc.columbia.edu/graduates.
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“horrible procrastinator” that Jefferson—who earned her 
undergraduate degree in sociology and hispanic studies at 
rice university in houston—ended up attending TC at all.

“I’d never heard of it,” she says cheerfully. “I just wanted 
to go to education school in new york City, and I’d missed 
the deadlines for all the other institutions. When I got to TC 
for the first day of orientation and someone important went 
to the podium to read off impressive-sounding statistics, I 
remember thinking to myself, ‘I guess this is a big deal.’”

Jefferson particularly enjoyed her classes with eleanor 
drago-severson in organization and leadership (“her 
research is all about learning to meet others where they 
are instead of trying to force your ways upon them”) and 
John balbi in Tesol (“he’s also the principal at Corpus Cristi 
school, and it always impressed me that he came running 
from there to teach graduate classes from 5:20 till 9 p.m. 
and still had so much energy”), but she says her most 

important experience at TC was serving as coordinator for 
the Cahn Fellows, a program that each year brings together 
a cohort of top new york City principals for professional 
development and shared problem solving.

“I’ve gotten to go behind the scenes to see what it takes 
to run a school,” she says. “Those principals never cease to 
amaze me with their dedication, expertise and innovation. 
It’s the first time I’ve ever sat in the middle of a group of 
professionals and doubted whether I could do what they 
do, as well as they do it. but they’ve also taught me that as 
long as you’re driven, open-minded and surround yourself 
with smart people, it can be done.”

Jefferson says she wants to teach for the next five 
to eight years, then take on administrative roles and 
eventually become a principal.

“hopefully I’ll be a good one, and hopefully, I’ll be able 
to maintain stable mental health and some sort of personal 
life,” she says. “after that, I’m going to disneyland.” v

conducting an action research project on confronting 
homophobia at the middle school level. 

“It took me a bit longer to finish my degree, but it provided 
immediate feedback to the work I was completing,” he says 
of his classroom work. “so I wouldn’t have changed any 
element of it.”

meanwhile, mitchell also has begun writing and performing 
children’s educational songs, a career he hopes to pursue a 
little bit further down the road. and speaking of the road: 

it’s calling—now. In august, mitchell will head off to teach 
and serve as an educational consultant in san sebastian, 
spain. he plans to return to the states in a few years, but 
you get the sense that it could be longer if something else 
beckons. still, even with seemingly little more than his 
guitar on his back, mitchell is bringing a lot with him.

“Part of coming to TC was the opportunity to surround 
myself with professors and classmates who wanted to 
make authentic changes to the face of education,” he says. 
“all of them were challenging, helpful and inspiring.” v

K r i St e n  J e f f e r S o n  ( C o n t i n u e d  f r o M  b a C K  C o v e r )

b r e n d a n  M i tC H e L L  ( C o n t i n u e d  f r o M  b a C K  C o v e r )

group power point presentation on the trans-theoretical 

model, which describes the stages people go through in 

changing their health behavior. As I studied the model, I 

said, This is what happened to me after my mom passed. 

That’s what I ended up speaking about, and I got an A 

plus. Afterwards, Dr. Marks said, I see you applying 

your stories for other people. 

I’ve tried to do that in my work for Dr. Basch. These 

are very disadvantaged, low-income patients who don’t 

have the best health insurance. They work crazy hours 

and take care of others. A lot of them didn’t know the 

difference between a regular eye exam and a dilated one. 

Or they felt, Everything’s OK because I can see well, I 

feel well. But diabetic retinopathy is asymptomatic, you 

don’t feel it, and if you don’t get checked regularly, you 

can lose your eyesight.

Now I’m project coordinator for a new study at 

Columbia on health care disparities between Caucasian 

and African American women with breast cancer. We 

survey them at every stage of their care about their 

coping mechanisms, their treatment, their doctors, and 

ask, Are there disparities and how does that play out? 

It’s been very humbling for me to do this work, and 

very empowering, too. I feel blessed. v

g r a d u at e  p r o f i L e S  C o n t i n u e d  f r o M  pa g e  1 �
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TC salutes Its 
students in the City
First-ever recognition day focuses on 
outreach and research in NYC

thanked the 

s t u d e n t s 

for  their 

efforts.

“We 

know how 

hard you 

work, and 

that this came on top of everything else you do at TC,” 

she said. “We salute you and hope you got as much out of 

the experience as you gave, or more.”

Earlier in the day, The Campaign held its first-ever 

Student Research Conference on Educational Equity, at 

which TC students who had received Equity Research 

Grants in 2008 presented findings from their projects. 

For example, Dongshu Ou, a doctoral student in the 

Economics and Education Program, analyzed test results 

for 11th and 12th graders who had taken the New Jersey 

High School Proficiency Assessment between 2002 and 

2006. Students have three opportunities to pass the state’s 

math and language arts high school exit exams. Yet Ou 

found that students who barely failed one of the tests have 

a higher probability of dropping out than students who 

barely passed the exam and that this effect was especially 

pronounced for poor and minority students.

“We think it is important to offer students the 

opportunity to address the equity issues that most concern 

students or interest them as students and scholars,” said 

Michael Rebell, Executive Director of The Campaign.

For a full list of papers presented at the conference, 

please visit www.tcequity.org. v

In April, TC held its first Student Research and 

Outreach Recognition Day, sponsored by the College’s 

Office of School and Community Partnerships, in 

collaboration with The Campaign for Educational Equity. 

The highlight of the proceedings was a reception 

in Everett Lounge for the more than 150 TC students 

who took part this past year in urban school and 

community service through venues such as the Student 

Press Initiative, the Reading and Math Buddies, the 

Teacher Opportunity Corps, Heritage High School, LiFE, 

the Peace Corps Fellows, Say Yes to Education, and The 

Comic Book Project. These organizations and other 

TC projects in New York City public schools mounted 

brightly colored posters, exhibitions of work and table 

displays in Everett.

Keynote speaker Marcia Lyles, New York City’s 

Deputy Chancellor of Public Schools and a TC alumna, 

thanked the students for caring about making a difference 

for inner-city kids, citing her own experiences growing 

up in poor communities in the city. She briefly recapped 

the story she has told at other TC events, of how her sixth 

grade teacher Carrie Simpson inspired her to go to college 

and become a teacher, and then added a post-script.

“Recently a bunch of us who were students in Carrie 

Simpson’s class got together for dinner, and each one of us 

thought we were her favorite,” she said. “And the fact that 

here we were, so many years later, still arguing about that, 

tells you how important this woman was for us. So that’s 

the kind of impact you can have.” 

Nancy Streim, Associate Vice President and head 

TC’s Office of School and Community Partner-ships, also 

a  tC  f i r St   S t u d e n t  r e c o g n i t i o n  d a y 

research
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research

TC’s emdin honored for 
Work on urban science 
education

in their class and in developing strategies to improve 

teaching and learning in the class. 

Emdin used “co-generative dialogues”—meetings 

with small groups of students—to get feedback on the 

effectiveness of lessons and find better ways to connect 

subject matter to students’ lives and concerns. 

Emdin also found that African American students, 

who typically feel marginalized in urban science classrooms 

relative to their white peers, subjected newer-arrival 

immigrant students from the Caribbean to a similar 

marginalization process. Specifically, the more established 

African American students used their seniority to dominate 

access to the teacher and to laboratory equipment, and more 

generally to inflict a sense of “otherness” on Caribbean-

American students. In his dissertation Emdin discusses 

the use of co-teaching, and the importance of instilling a 

sense of responsibility among each student to ensure that 

all learn, as ways of breaking this cycle of marginalization.

Emdin received $5,000, and a summary of his 

dissertation was published in the June 2008 issue of 

Kappan, the nation’s leading journal on education policy 

and practice. 

The PDK Outstanding Doctoral Dissertation 

Award is given for the dissertation written by a PDK 

Christopher Emdin, Assistant Professor of Science 

Education, received the 2008 PDK International 

Outstanding Doctoral Dissertation Award in 

April for his in-depth research on approaches to increase 

student motivation, involvement and achievement in 

science education in urban high schools.

Emdin received the award, and—together with his 

former students from Marie Curie High School in the 

Bronx—presented ideas from his dissertation at a special 

ceremony and colloquium at the College’s Milbank 

Chapel. 

Janice Koch, Professor of Science Education, Hofstra 

University, and past president of the Association for Science 

Teacher Education, and Kenneth Tobin, Presidential 

Professor at the Graduate Center of the City University 

of New York, presented formal responses to Emdin’s 

presentation. Other speakers included Frank Nappi, 

regional board member of PDK; TC’s President Susan 

Fuhrman; and Thomas James, the College’s Provost and 

Dean.

Emdin’s dissertation, “Exploring the Contexts of Urban 

Science Classrooms: Cogenerative Dialogues, CoTeaching 

and Cosmopolitanism,” can be read by visiting www.

pdkintl.org. A podcast of an interview with him is also 

downloadable from that site.

As an integral part of his dissertation research, 

Emdin enlisted students at Marie Curie High School—an 

institution he helped to found, and where he taught for two 

years—in researching the learning experiences of students 
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member in the previous year that 

best meets the criteria of sound 

scholarship that holds promise for 

the improvement of education. The 

panel of reviewers comprised Vernon 

C. Polite, dean of the College of 

Education at Eastern Michigan 

University; Julie Underwood, dean 

of the School of Education at the 

University of Wisconsin-Madison; 

Lynne Weisenbach, dean of the 

School of Education at the University 

of Indianapolis; and Casey Graham 

Brown, assistant professor in the 

Department of Educational Leadership 

at Texas A&M University-Commerce. 

The panel reviewed submissions from 

around the world and judged Emdin 

to be the clear winner. v

tC faculty member Chris emdin 
(above and left in center rear, 
in white blazer) with his former 
students from Marie Curie High 
School

“‘data plantations’—places to mine 

for dissertations and grants, without 

receiving anything approaching in-

kind or reciprocal benefits.” And 

she held up post-Katrina New 

Orleans—where the proportion of 

homeless people is four times greater 

than in any other American city—as 

a leading example of the need for 

scholarship that both partners with 

and improves that which it studies.

“The shame of New Orleans is 

not just what has happened to its 

edifices, it is how the city has become 

a metaphor for urban neglect and 

systemic failure,” Ladson-Billings 

said. “Such a situation might make 

sense in a totalitarian regime or 

a deeply impoverished nation, but 

how do we explain t in the richest 

and most powerful democracy? 

How do we not see that far too 

many of our urban centers are 

one natural disaster away from 

becoming another New Orleans? 

And how is it that we are not called 

to action as citizen scholars to bring 

our expertise to bear on our most 

persistent problems?”

Like New Orleans, the 

nation’s public education system 

consists of “beleaguered institutions 

allowed to limp along with flagging 

support from both the public and 

public officials,” she said. “This is 

an environment ripe for public 

scholarship. And I believe that 

the task of this next generation of 

scholars who sit before me is to 

help democratize our scholarship 

by making it both responsive and 

accessible to broader constituencies 

and more diverse publics.” v
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student Profiles: The Convocation speakers

Bound for San Sebastian with His 
Guitar on His Knee

“have guitar, will travel. Can teach hip-hop fiction; knows 
middle school classrooms.”

all right, that’s not the precise wording on his resume, but after 
talking to soft-spoken brendon mitchell, you wouldn’t be surprised to 
find out that it was. There is a sense of the wanderer about mitchell, 
and a touch of the poet as well.

born in alton, new hampshire, mitchell has gone where the wind has 
taken him: to college at villanova in Philadelphia, where he studied 
english education; to san Francisco, where he taught seventh and 
eighth graders for some years; then to new york City and Teachers 
College to earn his m.a. in Curriculum and Teaching.

mitchell cites Professor nancy lesko as a major influence for him at 
TC, “not only in the way she conducts a class, but also in her ability to 
meld research with practice.” he followed lesko’s example, continuing 
to teach middle school full time while earning his degree and also 
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Kristen Jefferson

brendan 
mitchell

Arriving by Chance, but Not 
Without an Agenda

“Probably more than you bargained for—but at 
least you’ll have something to choose from. don’t 

make it lame.”
They were Kristen Jefferson’s parting words to an interviewer 

to whom she had just briefly sketched out her life story, but 
they stand as an accurate description of Jefferson herself.

a native of san antonio, Texas, Jefferson is half black and 
half mexican; obsessed with the artist Frida Kahlo; a passionate 
soccer player, spurs fan and devotee of college football; a 
talented singer who nearly pursued a professional career; and 
a lover of cheese and ice cream (“not necessarily at the same 
time, but separate, they are the nectar of the Gods.”) she also 
is a neatness freak who likes to color-code her files.

vocal, organized, team-oriented, independent…subtract 
the cheese and ice cream, and it’s not surprising to learn 
that Jefferson’s ultimate goal is to become a school 
principal. however, it’s because she’s also a self-described 
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