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The Mask is the Medium
The wood-and-paint mask pictured here, 
which was featured in Tribal Art from 
Africa, an exhibit held in TC’s Macy Gallery 
in February 2009, was created by the Baule 
Tribe of Ivory Coast. Masks are considered 
among the most important artifacts in 
African history, and are used both for 
particular community functions and as a 
medium to join the supernatural life. • 
This exhibit was sponsored in part through 
gifts from the Myers Foundations, which 
were created by the late Colonel Eugene 
E. Myers, who was a student at the College 
in the late 1930s. Colonel Myers worked 
closely with then Chair of Art Education 
Edwin Ziegfeld on his seminal text Art 
Today. Teachers College—specifically the 
Gottesman Libraries and the Art and Art 
Education program, which includes the 
Macy Gallery—is one of four institutions 
nationwide that receives generous funding 
each year through the Myers Foundations 
to support the arts in higher education. • 
For more about the Myers Foundations at 
TC, visit www.tc.edu/news/6955.
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On The Cover
Six superheroes from “The 99,” the comic book 
series created by TC alumnus Naif Al-Mutawa 
(see story page 25), in a classroom at the 
College. Part of a larger group from different 
cultures who embody universal virtues and 
protect the world from violence, the six are 
(standing, from left) Jabbar the Powerful, 
from Saudi Arabia; Hadya the Guide, from 
Pakistan, via the United Kingdom; Noora the 
Light, from the United Arab Emirates, who 
can create realistic holograms, see the good 
and evil inside of people, and levitate; and 
(seated, from left) Kabeera the Great , from 

China, trained as an acrobat and dancer in Shanghai before her gem gave her the 
power of flight; Darr the Afflicter, from the USA, who can manipulate nerve endings 
to prevent pain; and Musawwira the Organizer, from Ghana, whose power of pattern 
recognition allows her to make order out of chaos and organize almost anything. 

Art: Ron Wagner; Color: Steve Buccellato; Letters: Comicraft’s Albert Deschesne

Letters to the EditorTC

About this Special Issue

It was clear from the get-go that trying 
to capture all the international activi-
ties of Teachers College in a single 

issue of this magazine was an impos-
sibility—that nearly every interview or 
conversation would unearth yet another 
person doing important things in yet 
another fascinating part of the world. In 
the end, we set our sights on, at best, giv-
ing readers a sense of the breadth, richness 
and history of that work.

Inevitably, we have left out many 
people and places. The pages that follow 
tend to focus on the work of programs, 
centers and departments rather than 
that of individuals, and on faculty more 
than students. We apologize for the 
many glaring omissions. However, the 
good news is that modern technology 
has allowed us to make some amends. 
Our coverage of TC’s international focus 
extends beyond the magazine you hold 
in your hands to the Web at www.tc.edu/
tctoday, where you will find:

•	 Videotaped interviews with faculty 
members sharon lynn Kagan, lambros 

comitas, Margaret crocco, William 
gaudelli and Xiaodong lin about their 
international work.

•	 Additional videotaped interviews 
with TC students gerard alolod, 
guillermo Marini and sophia yu.

•	 An interview with psychologist 
Morton deutsch and peace educator 
Betty reardon

•	 The full transcripts of interviews 
with the four TC Trustees—antonia 
grumbach, Jan Krukowski, abby 
o’Neill and Bill rueckert—who are fea-
tured in our “Friends of the College” story 
in this print issue. The four serve on TC’s 
new international advisory committee.

•	 The full videotaped interview with 
Portia Williams, TC’s Director of 
International Affairs, a print excerpt of 
which appears in this magazine.

We could go on—and sometime 
soon, we will again. For now, enjoy the 
wide world of Teachers College.

—The Editors 
P.S. Our special thanks to Angelo Miranda and 
Hua-Chu Yen in the TC video studio.
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President’s Letter

Reaching Out to the World

nternational education has always 
been central to Teachers College—a fact 
I’m reminded of every time I sit down 
at my desk, which first belonged to TC’s 
great early dean, James Earl Russell. As 
a young man, Russell studied educa-
tion systems in Europe and went on to 
create the field of comparative interna-
tional education.

Because of Russell, John Dewey, 
Paul Monroe and many others, the 
College’s work—from preparing teach-
ers to understand the cultural frames 
of reference of immigrant children to 
rebuilding education systems in war-
torn countries—has been intimately 
bound up with other cultures and 
societies. Earlier on, that involvement 
primarily took the form of exporting 
our knowledge and expertise. Today, 
however, we recognize that we have 
as much or more to learn as we do to 
teach, and we view our international 
efforts as a vital source of information 
about other cultures and education sys-
tems. Our interest is intensely practical, 
for the emergence of the global economy 
clearly demands a skilled workforce, 
necessitating the education of all chil-
dren to high standards. New advances 
in understanding how children learn 
have dictated new approaches not only 
to teaching and teacher preparation, but 

TC

p h o t o g r a p h  b y  j o h n  e m e r s o n 

Education today is among the 
most important of global issues and 
perhaps the global form of currency.

To view President Fuhrman’s 
recent special message on 
Teachers College and the 

economy, visit the TC Web site:  
www.tc.edu/news/6919

also to curricula, education technology 
and other areas of schooling—and, as 
well, to a greater focus on understanding 
students in the context of their physical 
and emotional health 
and their family and 
community life. 

As a result, edu-
cation today is among 
the most important 
of global issues and 
is perhaps the global 
form of currency. That 
is why, at Teachers 
College, we are 

redoubling our focus on international 
education across our three main areas 
of education, health and psychology. It 
also is why we asked TC alumnus Naif 
Al-Mutawa to create our cover image 
for this special issue of TC Today. A 
practicing psychologist with expertise 
in conflict resolution, Al-Mutawa is the 
creator of the comic book series “The 
99,” in which superheroes work across 
cultures and countries to prevent vio-
lence and protect the world.  

Also in this special issue, you’ll 
find out more about TC’s international 
history; about our efforts to transform 
the role of China’s art museums and to 

help millions of poorer Chinese students 
afford school; about our unique focus in 
the related areas of conflict resolution and 
peace education; about the work of TC 

anthropologist 
George Bond in 
reconstructing 
the narratives of 
oppressed peoples; 
about the efforts 
of our TESOL 
program to help 
other nations 
train new genera-
tions in the teach-
ing of English; 
and about our 
work in  bring-
ing speech and 
language pathol-
ogy expertise to 
Bolivia, Ghana 

and Cambodia. And you’ll meet the 
College’s first Director of International 
Affairs and learn about her vision for our 
future international efforts.

In all, this is a hugely exciting 
time at the College and in international 
education in general. Our efforts are 
constantly evolving, but one thing is 
certain: our connections with other 
nations will only become more impor-
tant—and education will increasingly be 
the means for strengthening them. 

Susan Fuhrman
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Campus News
TC Names New 
General Counsel

L ori E. Fox, a New 
York native with 
broad experience in 

higher education law, became 
General Counsel for Teachers 
College in February. Fox had 
previously served as Deputy 
General Counsel to the J. Paul 
Getty Trust, an international 
arts institution based in Los 
Angeles; as Associate General 
Counsel at Washington 
University in St. Louis; and 
as a member of the Board 
of Directors of the National 
Association of College and 
University Attorneys. 

Fox takes over as General 
Counsel from Janice Robinson, 
who was promoted to Vice 
President for Diversity and 
Community. 

$2.1 Million 
Cancer Grant for 
TC Researchers

T C faculty members 
Charles Basch and Randi 
Wolf have received a $2.1 

million grant from the American 
Cancer Society for research pro-
moting colon cancer screening in 
low-income and minority popu-
lations. The grant is the largest 
ever awarded in the American 
Cancer Society’s Eastern  
 

Division, which is comprised 
of New York and New Jersey. 
Highly treatable when diagnosed 
early, colon cancer is the second 
leading cause of cancer deaths 
among U.S. adults.   

In previous work, Basch 
and Wolf demonstrated that 

telephone outreach can increase 
colorectal screening in a hard-
to-reach, low-income, urban 
minority population. In their 
new five-year study, they will 
explore the effect of a doctor’s 
recommendation on patient 
screening behavior. 

K L I N G E N S T E I N  H O N O R S  F O R  O P R A H
Global media leader and international philanthropist Oprah Winfrey 
received the 2009 Klingenstein Leadership Award from Teachers 
College’s Klingenstein Center for Independent School Leadership. • 
Winfrey was honored for her creation of the Oprah Winfrey Leadership 
Academy for Girls-South Africa, for her on-going commitment to 
education through the philanthropic organizations she has founded, 

and for her promotion of reading through Oprah’s Book Club. • “By 
raising difficult issues, focusing resources to provide opportu-

nity and increasing empowerment through knowledge, Oprah 
Winfrey has both changed and improved lives domestically and 
abroad,” said Pearl Rock Kane, Klingenstein Center Director, 
who presented the award to Winfrey at the annual meeting of 
the National Association for Independent Schools in Chicago in 

February. • Klingenstein Center faculty will be traveling to South 
Africa next year to conduct professional workshops with the faculty 

of the Leadership Academy for Girls. 

Lori Fox, TC’s new General Counsel

This past winter, Samantha Lu succeeded 
Marion Boultbee as director of TC’s Office 
of International Student Services. • Under 
Boultbee, who came to TC in 1989, the 
office expanded to serve faculty and visit-
ing scholars from other countries as well as 
students, hosting visiting faculty delega-
tions from Japan, Russia and other nations. 

• Lu was born in China and immigrated to the United States in 
sixth grade. After working as an international student advisor at 
San Jose State University in California, she took the associate 
director position in International Services at TC in 2007.

INTERNATIONAL STUDENTS’ NEW FRIEND

Keeping up with people,  events and other news from Teachers College      
TC
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TCFirstEditions
TC’s faculty in print

New Directions in International Development
The flow of aid no longer runs exclusively from north to south

International development funding and expertise have tradi-
tionally flowed from northern, colonialist nations to those less 
wealthy and less developed—many of which lie south of the 

equator. But since the break-up of the Soviet Union, new patterns 
of aid have been emerging. South-South: 
Cooperation in Education and Development, 
edited by Gita Steiner-Khamsi, TC 
Professor of Comparative and 
International Education, and South 
African scholar Linda Chisholm, 
charts that new world. 

Witness the complex relation-
ship that has developed between 
Turkey and the nations of 
post-Soviet Eurasia. According 
to writer Iveta Silova, Turkey,  
because of its "strong histori-
cal, religious, cultural and eth-
nolinguistic connections" to 
countries like Turkmenistan and 
Azerbaijan, was uniquely posi-
tioned to become their development partner in the wake of the 
Soviet collapse. And Leon Paul Tikly and Hillary A. Dachi illu-
minate what they call a "new regionalism" movement in African 
education, although even among African nations, development 
aid is still shaped by "global agendas and elite interests." 

In her chapter, “The Strategic Triad," Adriana Abdenur 
writes about "triangular cooperation," in which a developing 
country links up with either another developing country or 
an industrialized one to give assistance to a third country. Her 
main example is Brazil, where a national agency has worked 
with Japan to provide technical assistance in East Timor.

In the concluding chapter, Steiner-Khamsi suggests that 
in most cases aid and ideas move not from nation to nation, 
but from nation to nation to nation. One imagines a giant map, 
cluttered with arrows depicting various models of co-, bilateral 
and multilateral development. 

Confusing—but it’s surely better to have a world with a 
messy web of cooperation than a world with none at all.

Experiencing the Work of Maxine Greene
A world where freedom is the byword

In Education Beyond Education: Self and the Imaginary in Maxine 
Greene’s Philosophy, John Baldacchino wisely does not pre-
sume to summarize the legendary educational philosopher’s  

“aesthetics, ethics, literary and visual theory, political philosophy, 
and, indeed, philosophy of education.”

Instead, in his densely written and philosophically intricate 
book, Baldacchino, Associate Professor of Art Education at 
TC, develops “a theme in dialogue with Greene’s philosophy,” 
focusing on “the self and the imaginary as dynamic categories 
of learning.” The result is a compelling entrée into Greene’s 
world, where freedom—whether in the 
context of the arts and imagination or 
in the classic sense described by Thomas 
Jefferson—is the byword. 

Surveying Greene’s work, 
Baldacchino considers such topics as how 
we read, how we construct meaning, and 
the tension between experience and the-
ory in academia. Along the way he calls 
upon writers and scholars from Jefferson 
to Virginia Woolf (a Greene favorite) 
to Karl Marx. Reading Greene with 
Baldacchino, one is struck time and 
again by the power of her insights—the 
way she locates the revolutionary in pro-
cesses as simple as… well, reading a book. 
For Greene, every work of literature is 
a “possible world,” but such worlds “can 
only be entered by persons willing to break with the ordinary and 
the mundane.” As Baldacchino points out, there is something radi-
cal about this idea; he calls it a “politics of possibility.” 

Baldacchino frequently cites Greene’s argument for “a 
heightened level of consciousness, a wide-awakeness that trans-
forms and transcends the limitations of the situated condition.” 
His own book strives toward that end, seeking, as he writes in 
the introduction, to resist “the reduction of teachers into civil 
servants within a bureaucratic machine that constantly fails to 
emancipate the poor and the invisible.” 

Radical indeed.

{  }
EDuCATION BEyOND 

EDuCATION:  
SELF AND  

THE IMAGINARy IN 
MAxINE GREENE’S 

PHILOSOPHy 
John Baldacchino
(Peter Lang, 2009)

SOuTH-SOuTH: 
COOPERATION 

IN EDuCATION & 
DEVELOPMENT

Gita Steiner-Khamsi & 
Linda Chisholm, Editors
(Teachers College Press 

& HSRC Press, 2009)
{  }
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Shaping Education 

From the College’s earliest days, TC’s approach to education 

has taken the wider world into consideration

around the World  
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n the spring of 1899, when James Earl Russell 
offered a course at Teachers College titled “The 
Comparative Study of Education Systems,” he 

was so concerned no one would show up that he persuaded 
the College’s trustees to offer three $500 scholarships as bait. 
Asked by TC’s President, Nicholas Murray Butler, whether the 
requirements—a reading knowledge of French and German—
weren’t rather stiff, Russell responded, pessimistically, that at 
least the class “looked well in the catalogue.”

As it turned out, no one need have 
worried. Thirty-four students showed up 
on the first day. Russell himself would 
become known as the father of the field 
of comparative education. And Teachers 
College formally committed to an inter-
national focus that has since helped shape 
and reshape education in the United States 
and around the world. 

In a sense, the College had already 
embarked on that path. Both Russell and 
John Dewey were heavily influenced by 
European thinkers like Friedrich Froebel 
and Johann Pestalozzi. With waves of 
immigrant families arriving in New York 
City at the beginning of the twentieth 
century, they and others at the College 
had a heightened sense both of how the rest of the world might 
shape American society and, therefore, of how TC might work 
to shape the world.

It was under Russell, by then TC’s dean, that the legend-
ary Paul Monroe created the College’s International Institute 
in 1923. One of four core centers established under Russell, the 
International Institute, which would last until 1938, brought 
together a star-studded cast of scholars that included Monroe; 
associate director William F. Russell (James’ son); Dewey; 
Isaac Kandel; George Counts; William Heard Kilpatrick; Will 
McCall; and Thomas Alexander. They traveled and studied 
education systems in countries ranging from China and the 
Soviet Union to Bulgaria, Iran, Denmark and Sweden. Kandel 
edited an Educational Yearbook detailing the progress of educa-
tion in countries around the world, and the Institute initiated 
the creation of the International Education Library—collections 
of textbooks and other materials from other nations, which are 
kept today in TC’s Gottesman Libraries.

The Institute also granted scholarships for studying 
abroad. In 1923, TC entered into an arrangement that allowed 
its students to spend a semester studying at the University of 
Paris, and in 1926–27, the College began granting the first spe-
cial diplomas for Teachers and Supervisors in Foreign Schools. 

But perhaps the Institute’s most important function was to 
serve as both a resource and a drawing card for foreign students. 
By 1923, there already were more than 250 of these at TC, hailing 
from 42 countries. By 1927, the number had grown to 457 and by 

1932, just before the Depression, to 1,200. 
By the time the Institute closed, it had 
drawn some 4,000 foreign students to TC.

A substantial number of these students 
came from China, including a remark-
able group of educators who, inspired by 
what they learned at TC, would lead the 
modernization of China’s education system. 
Among them were Zhang Boling (later 
chair of the National Advisory Council, 
and president of Nankai University); Jiang 
Menglin (later secretary general of the 
Executive Yuan and Minister of Education, 
as well as president of Peking University) 
and, most famously, Tao Wen Sing, 
who, in his application for a Livingston 
Scholarship at TC in 1915, wrote to James 

Earl Russell that “no genuine republic can exist without a genuine 
public education.” After studying at TC with Dewey, Monroe 
and Kilpatrick, Tao returned home and founded the Morning 
Village Normal School in Nanjing, which trained rural teachers 
and functioned as the center of all political, social and economic 
activity in the community. He also changed his own name, 
which meant “academic elite professional,” first to Tao Zhixing, 
which means “knowing then doing” and then to Tao Xingzhi, 
which means “doing then knowing”—a direct reference to 

James Earl Russell

At left: James Earl Russell's desk from his time as dean of the 
College. The desk is in use today by TC President Susan Fuhrman.

p h o t o g r a p h  b y  s a m a n t h a  i s o m



Dewey’s thought. The school was shut down by Nationalist 
troops in 1930 but reopened in 1949 and continues to this day as 
one of four normal schools in Nanjing. There is a Tao museum 
in Shanghai and a Tao Research Association, with 18 branches 
throughout China. 

Meanwhile, Dewey, Monroe, Kilpatrick, McCall and 
others visited China between 1910 and 1940 as part of the 
Institute’s work, with Dewey alone delivering more than 200 
lectures during a two-year stay. Their presence, together with 
the efforts of Zhang, Jiang, Tao and many others who adapted 
Western ideas to fit Chinese society, helped convert China 
from a country with an illiteracy rate of nearly 80 percent to 
one that would ultimately offer education on a grander scale 
than any other.

TC’s involvement with China stalled in the 1950s, but 
by then, the College had become active in other areas of the 
world. Much of this owed to a new program, International 
Education Development, led by R. Freeman Butts and yet 
another Russell, James, grandson of the great dean. Initially 
funded by the National Defense Education Act of 1958 and 
the Ford Foundation, IED provided support for students to 
do projects in Africa and Latin America, and also financed the 
graduate studies of international students at TC. 

Under IED’s aegis, the College launched its Teachers 
for East Africa (TEA) program in 1961 with a grant from the 
International Cooperation Agency, precursor to USAID. 
TEA recruited and trained American teachers for educational 
service and provided technical assistance to help increase the 
number of local qualified teachers trained in Kenya, Tanzania 
and Uganda, three countries that were in the process of transi-
tioning to independence from colonial rule. Between 1961 and 
1972, TEA, headed on the ground by faculty member Ralph 

Fields (later an associate dean of the College), provided more 
than 600 teachers who served two-year stints in secondary 
schools and teacher training colleges. The effort served as a 
model for the federal Peace Corps program, and TC continued 
to train Peace Corps recruits.

Another IED initiative was TC’s first Afghanistan project, 
launched in 1954 with USAID funding. The project initially 
focused on teacher training, but ultimately branched out to 
include development of a Faculty of Education for Kabul 
University and the creation of curricula and textbooks for all 
primary schools. The Project, which at its height comprised 
nearly 50 TC faculty members and students working with 
Afghan educators, ultimately produced 142 textbooks in Dari 
and Pashto. Zaher Shah, then Afghanistan’s king, awarded TC 
faculty member and Afghanistan project director William P. 
“Andy” Anderson a medal for distinguished service to educa-
tion in 1967.

The project’s work was brought to a halt by the Soviet 
Union’s invasion of Afghanistan in 1979. Much of the work 
was subsequently undone (and eventually the Taliban would 
undo even more). Yet, the project’s impact continued to be felt. 
In 1984, when the International Rescue Committee could find 
no textbooks for the Afghan refugee children in its elementary 
schools in Pakistan, TC’s Milbank Memorial Library searched 
its collections and found copies of 16 Dari texts the project had 
developed on language, math and Islamic studies. The Library 
had “contributed immeasurably to IRC’s work in behalf of 
children who have been uprooted by war and left without any 
way of preparing for a productive life,” IRC director Charles 
Sternberg wrote in a subsequent letter of thanks to the College.

In 2003, after the fall of the Taliban in Afghanistan, TC 
launched a second Afghanistan Project, led by Barry Rosen, 
then TC’s executive director of external affairs and one of the 52 
Americans who had been taken hostage in Iran in 1979. Again, 
the focus was on developing a system of teacher training, a new 
curriculum framework and new textbooks. The effort lasted only 

Students in Kanguru, Kenya in 1962.

Professor Paul Monroe (center) received at Lingnan University 
Canton, China, by alumni of Teachers College.
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a few years, yet it made enduring contributions, including one 
book for young children about conflict resolution and another on 
the history of Islam as a religion of peace and respect.  

During the 1980s, Japan, too, became a major (and ongo-
ing) theater for TC abroad. Faculty members John Fanselow 
and Leslie Beebe founded the College’s first and only branch 
campus in Suidobashi, Tokyo. For many years, the sole focus 
was a master’s degree program that is an extension of the 
College’s Teaching English to Speakers of Other Languages 
(TESOL) program in New York. The Japan TESOL program 
produced more than 400 graduates, but, because it was unac-
credited by the Japanese government, typically attracted only 
teachers seeking to improve their own skills as English speakers. 

In 2006, however, the campus received official accreditation, 
meaning that graduates now can use the credits they’ve earned to 
apply for higher degrees at Japanese universities. Meanwhile, the 
school has begun offering other programs, including a summer 
travel experience in Cambodia that provides students experience 
working for non-governmental organizations.

There is, of course, much more to the TC international 
story. Karl Bigelow played an important role in the creation 
of UNESCO in the wake of World War II. George Bereday 
developed a comparative education approach that combined 
description, interpretation, juxtaposition and comparison. 
Richard Wolfe, R.L. Thorndike, Elizabeth Hagen and Harold 
Noah helped to develop methods of measurement that have 

R. Freeman Butts, TC’s Associate Dean for International Studies 
(center), with  Abdullah Wahedi and Mohammad Yasin Azim of 

Kabul University in Kabul, February 1969.

President Susan Fuhrman with alumni in China in 2009.

since enabled true comparisons of the education systems of 
different countries, including the development of international 
student achievement tests such as TIMSS and PISA. Still oth-
ers—Howard Fehr and Bruce Vogeli in mathematics; Lambros 
Comitas in his anthropological studies of Caribbean cultures; 
Sharon Lynn Kagan in her work for UNESCO on early 
childhood learning in developing nations—have since set the 
standard in their fields. 

Then, too, TC’s international work has focused not only 
on the work of schools and teachers, but on education writ 
large—that is, on factors such as students’ physical and mental 
health and their families and community lives. In fields such as 
nursing and nutrition education, TC educators such as Mary 

Swartz Rose, Adelaide Nutting and Isabel Maitland Stewart 
helped establish curricula around the world, and current faculty 
such as Isobel Contento, who leads the College’s nutrition pro-
gram, continue the process of international exchange.

There is one other particularly important footnote to the 
story. In the mid-1990s, the College combined its two flag-
ship international programs—Comparative and International 
Education and International Education Development—into 
the new Department of International and Transcultural Studies 
(ITS). Today the department’s programs are among the largest 
of their kind in the United States. In Spring 2008, when the 
Comparative and International Education Society under then-
president Henry Levin, TC’s William H. Kilpatrick Professor of 
Economics and Education, held its 52nd annual meeting, it chose 
to do so at TC. Thousands of scholars from around the world, 
including many TC alumni in international education, descend-
ed on West 120th Street. A field had come home. Somewhere, 
James Earl Russell was smiling. 
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Cosmopolitanism and 
Education Today
by David Hansen

One of the words we hear a lot about 
these days is “globalization.” The term 
describes a process of migration, trade, 
communications and exchange across 
borders that has been going on for 
millennia. “Cosmopolitanism” is a less 
familiar word but it, too, describes a 
process that is very 
old. Cosmopolitanism 
represents a creative 
response on the part of 
people to the realities 
of globalization and 
cultural change. In this 
response, people learn 
how to develop what I 
call reflective openness 
to the world combined 
with reflective loyalty 
to the local. In other 
words, cosmopolitanism 
(unlike “universalism”) does not imply 
sacrificing local culture and tradition. 
Yet neither does it mean sacrificing the 
immense opportunities to learn and 
grow that the world provides. Instead, 
cosmopolitanism means learning to 
inhabit the “crossroads” where indi-

vidual and cultural differences meet. 
It means learning to learn from other 
people, a process much richer and more 
enduring than merely “tolerating” them, 
as important as that aim can be.

I am fascinated by recent research, 
on the part of scholars the world over, 

which has documented cosmopolitan 
attitudes among working class people, 
immigrants, youth, retired persons, 
deeply religious people, artists and 
many others. Scholars have pursued 
their inquiries in countries such as 
Britain, Canada, China, Greece, 

Malawi, Thailand and the United 
States. They have illuminated the real-
ity, the fragility and the resiliency of 
everyday cosmopolitan-minded interac-
tions between people.

The recent turn to cosmopolitan-
ism as a topic of research comes at a 

moment in the world 
when individual and 
cultural differences are 
meeting, daily, in almost 
every setting imaginable. 
The research promises to 
generate timely and help-
ful resources for educators. 
I believe it can ground a 
philosophical rationale for 
innovative curriculum and 
pedagogy that responds 
to the persistent human 
quest for lives of meaning, 

purpose, creativity and peace. 

David Hansen is Professor and Director, 

Program in Philosophy and Education. He 

will be teaching a lecture/discussion course 

at Teachers College on cosmopolitanism and 

education in the fall of 2009.

Faculty Essay
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International and 
Transcultural Studies
TC’s flagship international department
During the 1990s, Teachers College combined two long-standing programs—in Comparative and 

International Education, and International Education Development—to create the new Department 

of International and Transcultural Studies (ITS). It was a moment of rebirth for the College’s 

international activities and focus. From a single faculty member, ITS has grown to become one of 

TC’s largest departments, and the work of its faculty ranges from bilingual education to studies of 

Caribbean culture to analyses of education investment in the United States. •  Why the United 

States? Because—to quote the ITS Web site—“the United States is 

a powerful example of an international and transcultural 

society, and the metropolitan area in which Teachers 

College is located is a particularly vivid expression 

of such a society. New York City and the 

United States are, in many ways, harbingers 

of what the 21st century will bring to cit-

ies and countries around the world.”    

• The following section comprises 

four stories of work by ITS faculty.
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n 1981, during a field trip to Uyombe, a chiefdom in the 
Isoka district of northern Zambia, the anthropologist 
George Bond had a particularly vivid experience of the 
Orwellian dictum that “who controls the past controls 

the future and who controls the present controls the past.” 
Bond—today the William F. Russell Professor of 

Anthropology and Education at Teachers College, director 
of the College’s Center for African Studies and chair of its 
department of International and Transcultural Studies—had 
been studying the Yombe people since 1962. In 1975, he had 
published a book, The Politics of Change in a Zambian Community, 
which traced the political and intellectual development of the 
Wowo, the ruling Yombe clan, from the late 1800s up through 
the modern era, as they navigated conflicts within their own 
ranks, converted to Christianity, were educated in mission 
schools and forged a working relationship with British colonial 

rulers, and, ultimately, secured their place in Zambia’s indepen-
dence movement.

Now, five years after the publication of the book, Bond 
was in Uyombe to attend a ceremony celebrating the naming 
of a new Wowo chief, Edwall. He received a visit from two of 
Edwall’s sister’s sons.

“I was told that I would have to type the Wowo history,” 
Bond writes in “Historical Fragments and Social Constructions 
in Northern Zambia: A Personal Journey,” a monograph he 
published in the June 2000 issue of The Journal of African Cultural 
Studies. “My supervisors… who had finished secondary school 
and worked on the Zambian copper belt as civil servants…
handed me a copy of my book… and together we went through 
the version of the history that suited them best. They came 
with prepared ‘corrections’ and instructed me to type them into 
the new version. It was apparent that the written text had been 

Bond. 

By exploring the politics of identity, TC’s venerable 

anthropologist has been an agent for change in his field

George Bond
by Joe Levine

I

International & Transcultural Studies

p h o t o g r a p h  b y  s a m a n t h a  i s o m
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transformed into a spoken narrative, open to debate, negotia-
tion and revision. It was now a living text with its own mean-
ing, power and instrumentality.” 

To someone less schooled in the Wowo’s history, the 
changes might have seemed obscure, but to Bond, their thrust 
was unmistakable: to deprive four of the six Wowo branches 
of their right to participate in the selection and appointment 
of chiefs, thus elevating the other two branches to supremacy. 
The revisions also recast the story of the Wowo founder—
Vinkakanimba, who had supposedly arrived from afar and 
settled Uyombe two centuries before—so that he now became 
the father of all peoples in the region and also a figure who 
embraced a vision of Africa as a unified continent.   

For Bond, the moment was an apotheosis of the idea to 
which he has devoted his career: that the classes of intellectual 
and political leaders known as elites create themselves by taking 
control of their own historical narratives, and that this process 
is essential for a colonized people to assume its own identity 
and assert itself against its masters.

“Social construction of local histories is crucial in the 
process of domination and subjugation by rulers of those they 
rule,” he writes in “Historical Fragments.” “Authority and 
legitimacy are conjoined through the fabrication, inscription 
and recitation of historical narratives and are an essential part of 
governance.

“I have sought to represent the voices of Africans as they 
contributed to the making of their own history.” 

In working from the historical narratives of colonized 
people, Bond has pitted himself against a longstanding colonialist 
tradition in his field, exemplified by the now infamous assertion 
of the British historian Hugh Trevor-Roper in 1963 that “there is 
only the history of Europeans in Africa. The rest is darkness.” 

In essence, Bond has defined his thinking in opposition 
to that view, which at the time was shared by most of the 
Westerners who dominated the field. He came of age in the 
camp of the structural functionalists—Emile Durkheim, Max 
Weber, Alfred Radcliffe-Brown, Bronislaw Malinowski—who 
view society as an organism that shapes people’s actions and 
beliefs, but has since incorporated the thinking of Antonio 
Gramsci and others who look at the cultural mechanisms 
employed to perpetuate power.  

During his many trips to Africa (which have left him 
both fluent in Bantu and with the after-effects of at least two 
bouts of malaria), Bond has lived for long stretches among 
the Yombe, interviewing scores of elderly Yombe men and 
women as a counterweight to his study of records kept by 
British colonial administrators. 

The result 
has been a grad-
ual re-limning of 
various historical 
moments in 
the lives of the 
Yombe, and also 
of the histories of 
other Africans. 
In his writings 
on AIDS, Bond 
has argued that 
Uganda, con-
sidered one of 
the few African 
success stories 
in fighting the 
epidemic, was able to limit contagion only when it rejected 
standard Western public health approaches and focused instead 
on mobilizing women, children, orphans and the elderly. His 
co-edited study, African Christianity, explores the ways that 
African politicians like Alice Lenshine and Kenneth Kaunda 
used religion to create nationalist independence movements. 
And his most recent volume, Contested Terrains and Constructed 
Categories (co-edited with Nigel Gibson) brings together essays—
most authored by Africans—that challenge Western techniques 
of “manufacturing Africa’s geography, African economic his-
toriography, World Bank policies, measures of poverty, com-
munity and ethnicity, the nature of being and becoming, and 
conditions of violence and health.”

The result, some say, is that Bond has helped to change not 
only the study of Africa, but anthropology itself.  

“There are roughly two traditions in anthropology,” says 
Mamadou Diouf, the Leitner Family Professor of African 
Studies at Columbia University, who is collaborating with 
Bond on projects in southern Africa. “One, which is heavily 

p h o t o g r a p h s  b y  ( t o p )  © b e t t m a n n / c o r b i s 
( b o t t o m )  k e v i n  w i n t e r / g e t t y  i m a g e s
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Rosenwald). Between 1928 and 1949, the Rosenwald Fund 
created 5,000 schools for black children in the American South 
and provided more than 200 blacks with funding of between 
$1,000 and $7,000 that enabled them to earn Ph.D.s and 
conduct research in their various fields. The list of beneficiaries 
includes the poets Langston Hughes and Arna Bontemps; the 
pan-Africanist scholar and author W.E.B. DuBois; the political 
scientist and diplomat Ralphe Bunche, who became the first 
black Nobel laureate; the sociologist E. Franklin Frazier; the 
anthropologist Allison Davis, the first black to hold a full fac-
ulty position at a white university (the University of Chicago); 
the pioneering research chemist Percy Julian; and the historian 
John Hope Franklin.

Also on that list are George Bond’s paternal uncle, Horace 
Mann Bond (author of Black American Scholars: A Study of Their 
Beginnings and Negro Education in Alabama: A Study in Cotton and 
Steel) his father, J. Max Bond, Sr., and therefore, by extension, 
his cousin, the writer and civil rights activist Julian Bond, and, 
of course, George Bond himself. 

“Without the Rosenwald Fund,” Bond says, “I may not be 
sitting here. I don’t attribute that to my independent brilliance, 
but to their efforts and to my father’s and uncle’s brilliance.”

Ultimately, Bond’s acknowledgement of his debt to the 
Rosenwald Fund and a number of other institutions goes to 
the heart of a paradox that he, unlike many younger African 

scholars, tackles head on: that for a colonized people to tell 
its story, and ultimately to “de-colonize,” it must first become 
educated—a process that cannot occur without the assistance of 
the colonizers themselves.

“This generation doesn’t like to talk about missions and 
philanthropy and how that has contributed to the making of an 
elite,” Bond says. “One should say that the elite made itself. But 
I would argue that they did not make themselves. They went to 
good schools, usually, got good jobs. That is what made them.

“I hate colonialism—I’m dead set against it, don’t get me 
wrong. But I also like a sound education. And that makes me 
a conservative—in the sense of conserving that which is worth 
conserving—and a radical in the eyes of others, in the sense of 
going to the root of things.” 

F A M I L y  B O N D S  Top left: W.E.B. DuBois (center) with Mary 
McLeod Bethune and Horace Mann Bond at Lincoln University in 
1950.  Above: Ruth Clement Bond, a scholar of note during her 
time, was also celebrated as creator of the first black power quilt. 
Bottom left: Julian Bond presents Senator Barack Obama with the 
Chairman’s Award at the NAACP Image Awards in 2005.

 I hate colonialism—I’m dead set 
against it, don’t get me wrong. But 
I also like a sound education.

International & Transcultural Studies

marked by the colonial legacy, defines societies as traditional 
and tries to change them. The other, which George belongs to, 
pays attention to how a people deal with their own environ-
ment—with, say, how an African people deals with living in 
a post-colonial nation-state, and how they are modernizing 
themselves in this context.

“In the 1960s and ’70s, in particular, George, particularly as 
an African American, was a key actor in an international con-
versation that sought to frame a de-colonized social sciences. 
He was asking, what does it mean to be an anthropologist, 
when anthropology is so linked to the colonial project, when 
it, itself, has been a colonizing intervention? Others among his 
cohort had begun calling themselves ‘sociologists,’ to distance 
themselves from these associations, but George chose to work 
from within the discipline and reframe it.”

T H E  P O L I T I C S  O F  C H A N G E
Amid the clutter of the conference table in Bond’s third-

floor office in Grace Dodge Hall is a well-thumbed blue book 
titled An Investment in People. It is the story of the Rosenwald 
Fund, a scholarship program created by Julius Rosenwald—a 
German-Jewish immigrant who founded Sears Roebuck (and 
also the grandfather of current Teachers College Trustee John 

p h o t o g r a p h  b y  m e r i k a y  w a l d v o g e l ,  a u t h o r ,  s o f t  c o v e r s  f o r  h a r d  t i m e s : 
q u i l t m a k i n g  a n d  t h e  g r e a t  d e p r e s s i o n  ( r u t l e d g e  h i l l  p r e s s ,  1 9 9 0 )
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At 72, Bond has surely honed his own narrative. He is 
in many ways the portrait of the courtly, patrician-seeming 
professor. White-haired and goateed, he favors tweeds, walks 
with a cane, and speaks with an English accent—something, he 
freely admits, that even his English wife wonders about, since 
he was born in Tennessee and did not live in London until he 
was in his early twenties. 

And yet he does not hide his origins. There is a rolling 
cadence to the way Bond speaks, punctuated by forceful mmms 
and yeses that seem to spur him on as though, preacher-like, he 
were providing his own call and response. He is likely to tell a 
visitor, on first meeting, that his own ancestors were brought 
to Tennessee as slaves in the 1680s; that his grandfather was 
a freed slave who attended Oberlin College; that he himself 
attended the London School of Economics, where he hob-
nobbed with the future Pulitzer-prize winning historian David 
Levering Lewis; that his father served in the State Department, 
corresponded with Eleanor Roosevelt, and founded the 
University of Liberia; that his mother, Ruth Clement Bond, 
was famous for having sewed the first black power quilt in 
Tennessee during the 1940s, and that her mother was the first 
black woman to be named Mother of the Year by American 
Mothers Inc. (she was presented with the award by FDR’s 
mother); that the election of his uncle, Rufus Early Clement, to 
the Atlanta Board of Education in 1953 marked the first time 
a black had been elected to office in Atlanta since 1871; that his 
late brother, the internationally-known architect J. Max Bond, 
Jr., was working on Columbia University’s Manhattanville 

project, and that his sister was a French historian and dean at 
Baruch College.  

“One of the aspects that I can’t escape—and it’s my socio-
logical interpretation—is that blacks within the U.S. have 
always been demeaned by other people,” Bond says. “And as 
a people they have not been acclaimed. So they have turned 
to their families, stuck as units to their families, hailed the 
accomplishments of their families. So I stand with my father, 
his brothers, my mother, my sisters, my cousins. So it’s dif-
ficult for me to remove myself. So that if you write about me, 

I would like it 
to be contex-
tualized.”

Bond’s 
educational 
pedigree also 
provided him 
context. It 
included a 
prestigious 
boarding 
school in Woodstock, Vermont, at which he was the only 
black student, and Boston University (where, among other 
things, he played varsity soccer). By the time he was a young 
man, he had met or learned about, through the firsthand 
accounts of his father and uncle, nearly everyone who was any-
one in black intellectual life. He had also traveled extensively. 
Because of his father’s peripatetic career, Bond grew up, vari-
ously, in Tennessee, where his parents studied and organized 
black laborers working for the Tennessee Valley Authority; 
Alabama, where Bond père was the dean of the education 
school at Tuskegee University, and where he took his son 
on visits to Rosenwald schools in backwoods communities 
where the houses were little more than frames draped with 
tarpaper; Haiti, where his father was head of Mission for the 
State Department, and where George went to a local school 
and spoke French even at home; Monrovia, Liberia, where, at 
the behest of the State Department and working directly with 
the country’s president, William V.S. Tubman, J. Max Bond 
reorganized Liberia College into a university; and ultimately, 
Afghanistan, where George went to high school in Kabul.

“My father was head of the education unit for USAID [the 
U.S. Agency for International Development], and he was the 
one who arranged for people from Teachers College to come 
work on the schools,” Bond recalls of his father’s posting in 

 Blacks within the U.S. have 
always been demeaned by other 

people...so they have turned to 
their families. 
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Afghanistan. “We were there to greet them when they got off 
the plane.”

Moving in these circles, he came to understand, firsthand, 
the complex relationships between important whites and 
blacks, as well as how racism’s barriers could, on some occa-
sions, be fluid and, on others, impenetrable. The Bond home 
was a place where scholars and thinkers of all races mixed 
easily, and even though Washington was a segregated town, 
his father’s career in the State Department was facilitated by a 
white cousin who was ambassador to India, and by a personal 
connection to Eleanor Roosevelt. Bond’s own memories also 
include being thrown, as a 13-year-old freshman at Woodstock 
Country School, into the back of a police car; hearing his father 
warn students at Tuskegee that the Ku Klux Klan was com-
ing into the area; and being unable to buy a cup of coffee in 
Washington within sight of the Capitol building.

Bond hasn’t yet published on the subject of the making 
of the black elite in America, though he says a book is in the 
works, one that will ultimately trace the interconnected histo-
ries of “a matrix of old-line blacks.” Nevertheless, he is deter-
mined to remind people—including members of the American 
black elite themselves—of the institutions that helped shape 
him and many of them. Some of those institutions were 
built by the black community—for example, Dunbar High 
School in Washington, the first public school for blacks, 
which produced, among others, the first black senator since 
Reconstruction, the first black U.S. general, and the first black 

to serve as an examiner on the American Board of Surgery. But 
others are bastions of the white establishment.

“Black elites send their kids to Harvard and Yale, and they 
don’t talk about it, but the fact that you go to Harvard or Yale 
puts you at an advantage,” he says. 

T H E  P A S T  A S  P R O L O G u E
Education remains at the heart of Bond’s concerns. His 

more recent work in Africa focuses on peasants and, more 
specifically, on how government decisions such as which cash 
crops to grow for foreign consumption can dictate workers’ 
migration patterns and thus their ability to send their children 
to school. 

In the United States, he worries whether the nation’s first 
black president will live up to his promises about education. 

Like many people, Bond was inspired by Barack 
Obama’s election this past fall. He had not, he said, ever 
expected to see a black president in his own lifetime. Obama’s 
victory was a seismic shift, an indication of both the depth 
of the man’s appeal—“he’s a fascinating figure, someone who 
transcends ethnic and regional categories—clearly one of the 
most brilliant politicians of our era”—and of “something new 
in our national character.”  

His chief fear, Bond said, was that “expectations of Obama 
are so great that he will not be able to fulfill them. He has the 
opportunity to be one of the greatest presidents, if he solves the 
problems facing us, or one of the worst if he can’t solve those 
problems, which are not of his own making.”

Meanwhile, he suggests, the election of one black 
American who benefited from the imprimatur of prominent 
establishment institutions does not assure others of similar 
opportunities. It’s a lesson he hopes that society will not forget, 
and that the new president himself will not turn away from in 
the face of problems that seem more pressing.  

 “The economy rests on education—you can’t sustain a 
democratic society without it—and there’s no mystery about 
how to provide people with an education that will enable 
them to achieve,” he says. “You need the Dunbar High Schools, 
you need to be able to send poor kids to the Grotons and 
Andovers. And you need other kinds of institutions as well. 
So will Obama look at the churches, the domestic units—not 
just schools—where people gain training? These are the things 
that the Rosenwald Fund believed were essential. And other 
countries have used them to uplift their downtrodden, and so, 
in the past, have we.”

Bond shakes his head. “We can only hope that he won’t 
forget our history.” 

L I N K E D  B y  H I S T O R y  Top left: Bond with Zambian businessman 
James Gondwe and former member of Parliament Robert Sichinga 
in Lusaka in 1997. Bottom left: Bond and TC Student Senate 
President Ricco Wright discussed the Obama presidency in January 
2009. Above: Community members in Miyombe in 2002.

International & Transcultural Studies
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Nahas Angula (Ed.M., 1979; M.A., 
1978) never finished his Ph.D. at 
Teachers College, but he had a 

good excuse. Instead of writing about apart-
heid, he went home to help end it. 

Since 2005, Angula has served as 
Prime Minister of Namibia, a sprawling 
nation on Africa’s South Atlantic Coast 
bordered by South Africa, Botswana, 
Angola and Zambia. The position is the 
second most powerful in Namibia’s gov-
ernment, after that of the Presidency. Yet 
it is only the capstone of a career in which, 
perhaps more than any one else, the 
66-year-old Angula has made it possible 
for a generation of his countrymen to become educated, and 
thus for Namibia to emerge as one of Africa’s most stable and 
democratically oriented nations.

As recently as a few decades ago, few observers would 
have bet on that happening. Namibia, which did not win its 
independence until 1990, experienced more than a century of 
apartheid, first under Germany and then South Africa. The 
country is the world’s second most sparsely populated, much of 
its terrain is desert, and it has been hit hard by AIDS. Yet it has 
made its way, and education is a major reason why.

“If you’re going to talk about equity, you have to give 
people knowledge, skills, understanding and learning,” said 
Angula, reached by phone in March. “Education can’t solve 
everything—but it makes a hell of a difference.”

As a 19-year-old recruit in the South West Africa People’s 
Organization (SWAPO), the party that would ultimately lead 
Namibia to independence, Angula fled his country in the 1960s 
and earned a college degree in Zambia. He stayed on to found 
and teach in schools for other Namibian exiles and finally came 
to New York in the mid 1970s to represent Namibia at the U.N. 
While here, he became a fellow at the Africa-America Institute—
which had previously supported his high school and undergradu-
ate education—and, with AAI’s assistance, enrolled at TC “to 

learn more about school management and 
textbook and curriculum development.”

He earned two master’s degrees 
and had begun work on a Ph.D. when, 
with independence in the offing, he 
was recalled home by SWAPO and 
subsequently appointed the nation’s first 
Minister of Education. His task: to build 
an education system from scratch.

The logistical challenges alone were 
enormous. Namibia is as large as Texas and 
Louisiana combined, and its population of 
roughly two million is mostly scattered. 

“We had to create different alternatives, 
especially through open learning, using 

technology to reach people in remote areas. We used the radio. 
Also cell phones, through short messages, and then computers.”

Though Namibia’s population is tiny, it is hugely diverse, 
comprising Ovambo and Bantu people, as well as Germans, 
Portuguese, French, Dutch and Chinese.“We were determined 
to integrate the schools, and to participate in UNESCO’s 
‘Education for All’ goals,” Angula says.

Today, Namibia has successfully instituted compulsory 
education for all young people 16 and under. There is a national 
curriculum as well as a growing number of “school clusters”—
the equivalent of public school districts—and colleges of educa-
tion. Still, “our quality and student outcomes are not so good,” 
Angula says.

For the past decade, he has worked closely with AAI to 
enable many Namibians to earn higher education degrees in 
the United States, Europe, and South Africa, and for teachers of 
math, science and technology to hone their skills abroad. 

“In the 1990s, I thought, how will these people make their 
way out of this? They’re so poor, their needs are so great,” says 
AAI president Mora McLean. “But when I visited again in 2004, 
it was light years different. The light was on in people’s eyes and 
those who’d benefited from educational experiences abroad were 
determined to give back to their country.” 

Namibia’s Great Educator
In building a unified school system, Prime Minister Nahas Angula, a TC alumnus,  
has helped lead his country out of the apartheid era

Alumni ProfileTC

Nahas Angula, Prime Minister of Namibia



T c  T o d a y l s P r I N g  2 0 0 9  1 9



2 0  T c  T o d a y l s P r I N g  2 0 0 9

“I am an entrepreneur—an academic 

entrepreneur,” says Gita Steiner-

Khamsi, Professor of Comparative 

and International Education at Teachers 

College. “Totally. I am not ashamed to say 

it. But it’s because I believe that those of 

us in my field should be seeing ourselves 

as experts who help people from other 

countries become experts and cut their 

dependency from us.” 

Learning 
by Really 
Doing
In Gita Steiner-Khamsi’s  
class, students evaluate nonprofit 
programs in the  field, and developing 
nations build capacity 
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To that end, Steiner-Khamsi, over the past decade, has 
become a one-woman cottage industry in the emerging market 
of international program evaluations by ingeniously fusing the 
interests of nongovernmental organizations (NGOs) with the 
needs of her students. Her medium has been a unique course 
in which TC students and NGO staff members learn together 
and then evaluate real educational programs and initiatives in 
countries throughout the world. 

Innocuously titled “International Educational Policy 
Studies,” the experience has become so highly sought after at 
TC that Steiner-Khamsi typically accepts only about one-sixth 
of the students who apply to take it each spring. At one point 
the World Bank, as part of its efforts to bolster developing 
countries’ capability to evaluate educational programs, asked 
her to coordinate the teaching of 155 versions of the course.  

In many ways, International Education Policy Studies 
simply reflects Steiner-Khamsi’s own experience. She devel-
oped it in 1997, soon after joining the TC faculty, on the heels 
of a decade spent creating multicultural educational policies 
at the Ministry of Education in the Canton of Zurich in 
Switzerland. It was that work that had first sparked her inter-
est in comparative analysis and the evaluation of programs 
and initiatives—and that gave her, when she arrived at TC, a 
ready-made network of contacts among NGOs with offices 
in New York City. 

Still, timing may have been her ultimate asset. Steiner-
Khamsi began teaching her course at TC just as the Soviet 
Union was collapsing. The Open Society Institute (OSI), 
founded by billionaire George Soros, was building up demo-
cratic institutions in countries across the former Soviet bloc, 
and Steiner-Khamsi sensed an opportunity: OSI needed to 
build program evaluation expertise among its rank and file, and 
her students needed a steady supply of real projects to evaluate. 
So she offered to enroll OSI field staff directly in the course 
along with TC students; deliver instruction mostly over the 
Internet to accommodate those in far-off locales; and then have 
the students and staff work in small teams to do field research 
and produce full-fledged evaluations of OSI initiatives. 

OSI agreed, and in 2002 the organization went all in, 
essentially becoming the course “sponsor” by paying the expens-
es of up to 10 TC students to do overseas research. Today, OSI 
not only enrolls its own staff in Steiner-Khamsi’s course, but 
also frequently sponsors professionals from UNESCO and 
UNICEF, as well as those from the ministries of education of 
different countries. As a result, the course has now trained hun-
dreds of education professionals, from the Ukraine to Lesotho 
and beyond, to perform program evaluations. 

 “The course has allowed us not only to provide profes-

sional development for our staff but also develop local capacity 
in the countries where we are involved,” says Aleesha Taylor, 
a TC alumna and senior program manager at OSI who coor-
dinates the organization’s involvement with Steiner-Khamsi. 
“Usually, evaluation work is done by someone from a Western 
country who has the expertise. Gita’s course is important 
because it’s a way of developing local capacity by increasing the 
research skills of people in those various countries.”

Steiner-Khamsi has fine-tuned the course over the years. 
Originally, it was taught over one semester, but she and the 
students found it difficult to cover the various theoretical per-
spectives and applied aspects of program evaluation and then 
assess a project and write a report within that time. Now, stu-
dents work through the course modules and engage each other 
online during the spring semester, and then travel overseas to 
do their evaluations in June. 

W O R K I N G  O N  L O C A T I O N  Steiner-Khamsi (third from right) 
visited a nomadic herder family in Issykul Oblast, Kyrgyz Republic, 
with TC student Natasha Ridge (far right) and Saule Hamzina (sec-
ond from right) of the Soros Foundation Kyrgyzstan and World Bank 
in 2006.

 Gita’s course is important 
because it’s a way of developing 
local capacity by increasing the 
research skills of people in those 
various countries. 
  - A L E E S H A  T A y L O R ,  T C  A L u M N A 

A N D  S E N I O R  P R O G R A M  M A N A G E R  A T  O S I
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It’s a framework that has worked well both for TC 
students and field staff—and at other institutions as well. 
Alexandru Crisan, who co-taught the course with Steiner-
Khamsi in 2003, now teaches a similar program evaluation 
experience at the University of Bucharest in Romania. 
Although he does not teach online, Crisan covers much the 
same theoretical ground as Steiner-Khamsi and often has his 
students collaborate on evaluating a local program.

“I really admire my old friend Gita,” Crisan says. “This was 
needed, and there was nothing like it at the time. My course is 
a little different, but the spirit of Gita’s is there in what I do.” 

Not surprisingly, other clients have come knocking. In 
2007, the Inter-American Development Bank (IDB) decided 
it also wanted in, and Steiner-Khamsi invited Fenot Aklog, 
Senior Research Associate at TC’s NCREST (the National 
Center for Restructuring Education, Schools and Teaching) to 

co-teach the course and co-advise the evaluation teams, half of 
them educational economists from IDB and the other half TC 
students. Steiner-Khamsi tailored a policy evaluation course for 
the bank that it then sponsored in the spring of 2008, sending 
students to South America and the Caribbean to evaluate IDB 
projects. “We looked at other options, but for us, Gita’s course 
made the most sense because it focused on qualitative research 
and allowed us to work on our projects,” says TC alumna and 
IDB economist Mariana Alfonso. “That was key.” 

Also in 2007, Steiner-Khamsi forged a partnership with the 
University of Witwatersrand in South Africa. Steiner-Khamsi 
and Portia Williams, TC’s Director of International Affairs, co-
taught the course with two Witwatersrand professors in Spring 
2009, drawing students from ministries of education and not-for-
profit organizations throughout southern Africa. 

“It was helpful to have graduate students from Columbia 
University and our professors help us think in a scholarly and 
analytical way, because most of us have been working—in 
a hands-on way—in the field for many years,” says Alick 
Nyirenda, who at the time he took the course was execu-
tive director of the Copperbelt Health Education Program 

in Zambia. “To have time to reflect on and think about the 
methodology issues and learn the skills of evaluation and write 
a policy report was, for me, very memorable.” Last year’s policy 
evaluations in the Southern Africa region and in the Caribbean 
and Latin America region have been compiled and will be pub-
lished as books by OSI and IDB, respectively. 

And then there is Steiner-Khamsi’s work with the World 
Bank. Long in the market for a new method of ramping up 
its expertise in program evaluation throughout the developing 
world, the World Bank approached Steiner-Khamsi last year 
about using her course as a core program for its people. Her 
first instinct was to sign on, especially given that the training 
would build capacity at ministries of education in developing 
countries in all six of the bank’s regions. 

Yet when she did the math, she realized she would have to 
train enough World Bank staff to teach 155 courses—too much 
for someone who, in addition to her other work, assumed the 
presidency of the Comparative and International Education 
Society in March 2009.

Steiner-Khamsi ended up backing off the deal—but only 
for now. She remains in discussions with the World Bank and 
is confident something can be worked out that will allow her 
to adapt the course to the bank’s needs while allowing her to 
continue her research and teaching.

Meanwhile, she is convinced that there ought to be more of 
these skills-based courses—whether they’re structured her way or 
not. And it wouldn’t be the worst thing in the world, she says, 
if more institutions of higher learning started getting into these 
win-win arrangements with nonprofits, where students can learn 
with and from working professionals, and vice versa.

“In international development and education, we try not 
to be colonialists,” she says. “We try not to tell people, ‘Do 
things our way and, by the way, hire us, we’re experts on your 
country.’ We try to build local capacity, have people from those 
countries become experts. That’s what I’ve tried to do with this 
course—build capacity in other countries, and those of us in 
higher education should be doing more of it.” 

R E C O G N I z E D  F R O M  A F A R  Steiner-Khamsi (third from left)
receives an honorary doctoral degree in education from the 
Mongolian State University of Education in Ulaanbaatar in 2004.

 In international development 
and education, we try not to 

be colonialists. We try not tell 
people, ‘Do things our way.’ 

  - G I T A  S T E I N E R - K H A M S I
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Alumni Profile TC

When the offer of an asso-
ciate professorship at 
Kobe University in Japan 

presented itself in 2004, Keiichi Ogawa 
(Ph.D., 1999) knew immediately where 
to turn for advice. Since graduating 
from TC with a Ph.D. in Comparative 
International Education/Economics of 
Education, Ogawa had been working as 
an education economist at the World 
Bank. His work took him to far-flung 
places like Mozambique, Namibia, South 
Africa, Turkey, Yemen and Zambia. 

Now, though, academia was call-
ing. Before making such a life-changing 
decision, Ogawa decided to seek the 
trusted opinion of his former academic 
advisors at TC: Professors Gita Steiner-
Khamsi and Francisco Rivera-Batiz. “They knew I’d come 
to TC to become a professor myself, and they encouraged 
me to take the job,” Ogawa recalls. 

Economics had seemed an unlikely career for 
Ogawa during his undergraduate days at Hawaii Pacific 
University, where he earned a bachelor’s degree in 
Teaching English as a Second Language in 1991. From 
Hawaii, he headed to California to complete a master’s 
degree in international multicultural education at the 
University of San Francisco in 1993.

Even at TC, Ogawa did not ini-
tially turn to economics. By the mid-
1990s, however, he was well on his way 
to earning a Ph.D. in economics and 
education, winning a TC student grant 
to complete his dissertation, “Education 
Policies and Economic Efficiency: The 
Case of Indonesia.” 

During his years at the World Bank, 
Ogawa published consistently on topics 
ranging from an economic and financial-
ly analysis of the $120-million Yemeni 
Basic Education Expansion Project to 
a policy analysis of education and labor 
markets in Turkey. 

Now a full professor at the Graduate 
School of International Cooperation at 
Kobe University, Ogawa feels he has the 

best of both worlds. He gets to do research: in 2008 alone, he 
co-edited two books, wrote two journal articles and published 
11 book chapters on topics ranging from skills development in 
the garment industry in Laos to secondary education and the 
labor market in Uzbekistan. Meanwhile, he still has the time 
for field visits, acting as an advisor for the Japanese Ministry 
of Education, the Japan International Cooperation Agency, 
and the Japan Bank for International Development, and also 
a consultant for the Inter-American Development Bank, 
UNESCO and the World Bank.  

All of which has earned him TC’s Early Career Award, 
which he received at the College’s Academic Festival in New 
York City in April 2009.

“I quite enjoy my teaching,” he says. “I think the 
diverse community of students and professors from so 
many backgrounds at TC helped prepare me for an inter-
national environment.” 

—Emily Brady

An Economist Goes  
Back to School
TC Early Career Award-winner Keiichi Ogawa has followed his heart

Keiichi Ogawa, advisor for the Japanese 
Ministry of Education

Ogawa had traveled around the 
globe for the World Bank—but 
academia was calling.
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A t a recent workshop for work-
ing teachers and Teachers College 
students, one lesson focused on 

two masks with heavy white beards, printed 
side by side on a sheet of paper. The two 
images were virtually identical except for 
head gear. One had a Santa Claus hat, the 
other a high, white turban. The images are 
intended to show how little difference there 
is between a beloved image and one that, in 
Western society, is often vilified. They are 
part of a new curriculum guide and compan-
ion Web site for public school teachers that 
accompanies “This is Where I Need to Be,” 
a collection of oral histories of Muslim high 
school students in New York City, published 
by TC’s Student Press Initiative (SPI), and 
the culmination of a collaboration between 
SPI and the Muslim Youth in NYC Public 
Schools Study, headed by TC faculty member 
Louis Cristillo.

The curriculum guide, conceived by 
Cristillo and written by Sandhya Kanani, a professional cur-
riculum developer, is designed to help sixth- through twelfth-
grade teachers bring to life the themes explored in the oral 
histories, in which Muslim high school students discuss their 
lives in post-9/11 New York City. These include the cultural 
diversity of American Muslim communities in the United 
States; media bias and “Islamophobia”; negative stereotypes 

and the role of education in promoting 
tolerance; the role of American cultural 
and civic values in shaping the identity 
of American Muslims; and the impact 
of peer pressure on the lives and atti-
tudes of young American Muslims. 

“As educators in the era of globaliza-
tion, we need to ensure that students are 
learning about one another from one 
another—especially in New York, one of 
the most diverse cities in the world,” says 
SPI’s director, Erick Gordon. “However, 
any teacher in a multicultural setting 
could use these curricula.” 

That was certainly the hope of 
Cristillo, who has made pinpointing 
and challenging stereotypes his life work. 
Both the oral histories and the cur-
riculum guide grew out of his recently 
completed study, “Religiosity, Education 
and Civic Belonging: Muslim Youth in 
New York City Public Schools.” 

 The study found that, of more than 320 Muslim students 
surveyed, 85 percent felt safe in their schools, but 17 percent 
reported being often teased or taunted about Islam, or called  
a “terrorist.”

About one in 10 students in the city’s public schools 
are Muslim—nearly 100,000 in all. “Yet, they remain one of 
the most misunderstood segments of the student popula-
tion, especially after 9/11,” says Cristillo, who converted to 
Islam in the 1980s and married a Muslim woman he met in 
Morocco while working with the Peace Corps and an overseas 
American school.  

Cristillo found most Muslim students felt comfortable with 
their religious identities, but almost a third felt uncomfortable 
post-9/11 and 16 percent questioned their religious beliefs. 

—Patricia Lamiell

Helping Teachers Help 
Kids Explore Bias
A new study guide probes the stereotyping of Muslims, but could apply in any multicultural setting

H A V I N G  T H E I R  S A y  Quainat 
Zaman, a fifteen year-old South 
Asian-American student of Pakistani 
ancestry in the 10th grade at a high 
school in Staten Island, wrote for the 
Oral History Project.

www.lulu.com/content/2456135. To purchase or download the curriculum 
guide, go to www.lulu.com/content/5593634. For an online companion to 
the curriculum guide and book, go to www.thisiswhereineedtobe.com.

To view Cristillo’s preliminary report of the study, go to 
www.tc.columbia.edu/i/media/6581_MuSNyCReport.pdf. 
To purchase or download the oral history, go to  

International & Transcultural Studies
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planned “The 99”-inspired theme parks opened 
in Kuwait. Al-Mutawa also recently signed a 
deal with Endemol, the world’s largest indepen-
dent TV production company, to create a TV 
series bases on “The 99” that will be broadcast 
around the world by the end of 2009.

With its focus on diversity and positive 
role models, the comic book series has earned 
the TC alum a place in the international 
media spotlight. “The 99” has been covered 
in publications ranging from The New York 
Times to Le Monde to Egypt Today, and a fea-
ture-length documentary about Al-Mutawa 
and “The 99” is currently in production. 

“I always dreamed that one day my writing 
would be read all over the world,” Al-Mutawa says. “But if I ever 
expected this, I should have been the one being treated at Bellevue.”

Despite the demands of running Teshkeel Media Group, 
the company that produces “The 99,” 
Al-Mutawa somehow finds the time 
to teach at Kuwait University’s 
Faculty of Medicine. He is opening 
a private psychology clinic in March 
and is now the father of five boys, 
ages 11 to 2 months old.

Asked about his time at 
Teachers College, Al-Mutawa 
recalls the certificate he 
earned at the school’s 
International Center for 
Cooperation and Conflict 
Resolution. “My life is con-
flict resolution,” he says. “This 
is the only way you can win 
the war on terror. We have to 
focus our attention on the 
way we teach kids.” 

—Emily Brady

In 2003, Naif Al-Mutawa (M.A., 2000)—
then 32—already held a master’s degree in 
business administration from Columbia; a 

master’s and Ph.D. in clinical psychology from 
Long Island University; and a master’s in orga-
nizational psychology from Teachers College. 
He’d worked at Manhattan’s Bellevue Hospital 
with survivors of political torture and authored 
three children’s books, one of which had won 
a UNESCO prize for its message of tolerance.

“I had all these ideas and degrees, but I 
didn’t know how to put them together,” says 
Al-Mutawa. 

So the Kuwaiti native, whose growing 
family already included three sons, decided to 
address what he saw as a lack of culturally relevant superheroes 
for youngsters in the Islamic world to identify with and root for.  
The result was “The 99,” a comic book series whose characters are 
each based on one of the 99 attributes of Allah. The attributes are 
universal qualities, such as wisdom and creativity. And though 
“The 99” is based on Islamic archetypes, the stories are non-
religious. That, along with their adventure-packed plots (which 
Al-Mutawa co-authors) and flashy graphics (inked by artists who 
also work for D.C. and Marvel) may help explain their wide-
spread popularity.

The strip’s backstory is also pretty cool. As the Web site 
for “The 99” tells it, in the thirteenth century, when Baghdad 
fell to invading forces,  the city’s librarians managed to trans-
mute “the sum total of knowledge of world culture”—Muslim 
texts, Christian texts, Jewish texts, texts from the Greek phi-
losophers—into 99 gemstones “crafted to absorb the very light 
of reason.” The gemstones were “scattered to the four corners of 
the world and subsequently lost to time and tide.”  But more 
recently, they have been found…

The series has been wildly popular, with major circulation 
in 10 countries in the Arab world as well as in Indonesia, India, 
Bangladesh, Nepal and the United States. French and Turkish 
editions will be coming out soon, and in February, the first of six 

The One Behind “The 99”
Naif Al-Mutawa thought kids in the Islamic world lacked modern-day superheroes to root 
for. So he went out and invented some

Alumni Profile TC

Above: “The 99” in Arabic. 
Below: Naif Al-Mutawa

a r t  b y  j o h n  m c c r e a  a n d  m o n i c a  k u b i n a
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Good Neighbors Who 
Both Mend Fences

TC is home to complementary—and groundbreaking— 
initiatives in Peace Education and Conflict Resolution

by Jonathan Sapers

i l l u s t r a t i o n  b y  j a m e s  y a n g
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                               s someone who has spent a good part

     of his career focusing on conflict 

resolution, Peter Coleman recognized 

familiar patterns in President Barack 

Obama’s first major speech before Congress. 
“He was really trying to identify higher goals that we all 

share to mobilize people to rise above the fray of partisanship,” 
says Coleman, Associate Professor of Psychology and Education, 
and Director of TC’s International Center for Cooperation and 
Conflict Resolution (ICCCR). “It’s a mind shift from games. 
From both a hard-bargaining perspective and a security-and-
threat perspective, the basic metaphor of conflict is as a game that 
you need to know the rules in order to win. Obama’s perspective 
is more relational and, ultimately, more constructive.”

A similar kind of understanding underlies Janet Gerson’s 
take on the implications of the U.S. decision to invade Iraq. 
“When democracy is used as the excuse to literally destroy 
schools, libraries, cultural institutions, government, roads and 
infrastructure, then one has to really question ‘democracy’ in a 
deeper way,” says Gerson, Co-Director of the Peace Education 
Center at TC. “The U.S signed on to the rules in the U.N. 
Charter, which are the basis of collective security. Then it vio-
lated those agreements and set a precedent for other countries to 
do the same thing. That has huge implications for international 
law and the collective international cooperation that was built 
through 50 years of human rights work at the United Nations. 
In educating for global citizenship, peace education seeks to 
inform people about international law and agreements.”

As areas of study offering courses and specializations, 
Peace Education and Conflict Resolution operate out of sepa-
rate houses at TC—the former is based in the Department of 

Organization and Leadership, and the latter in the Department 
of International and Transcultural Studies—but they are close 
cousins, albeit with some important distinctions. Both tend to 
focus on the larger implications of contentious issues in order 
to shed light on why they sometimes breed destructive conflict, 
and both seek to develop practical means of resolving problems. 
One difference between the two fields: peace educators seek to 

educate toward comprehension of the underlying and systemic 
causes of various forms of violence, while conflict resolution 
tends to be more theory and research-based in devising meth-
odologies for education and direct intervention.  

Teachers College has played a major role in the develop-
ment and expansion of both Peace Education and Conflict 
Resolution. The first graduate-level courses in the field of 
Peace Education were initiated at TC in the 1970s by faculty 

a

International & Transcultural Studies

 Even though I felt like war 
against the Nazi’s was justified, 
I become interested in the 
prevention of war. 

- M O R TO N  D E u T S C H ,  
TC  P ROFESSOR  EMERIT uS &  FOuNDER  OF  I C C C R
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members Willard Jacobsen, whose field was science education, 
and Douglas Sloan, of what was then called the Department 
of Philosophy and Social Science. They were helped by Betty 
Reardon, who had extensive international experience in the 
development of the field. Reardon would become founding 
Director of the Peace Education Center, which Gerson now 
co-directs with Tony Jenkins. For many years, Reardon was 
also Director of Peace Education activities at TC. 

Conflict Resolution—both at TC and as a field in general 
—has been substantially influenced by the seminal research of TC 
Professor Emeritus Morton Deutsch, the founder of ICCCR. 

“Being in World War II and experiencing the devasta-
tion and horror of war, even though I felt the war against the 
Nazis was justified, I became interested in prevention of war,” 
Deutsch recalls. “And just before I resumed graduate studies, 
there were the atomic bombings of Hiroshima and Nagasaki. 
So I was aware of the dangers introduced by atomic weapons, 
and I was aware of the UN Security Council, which had been 
newly formed. I had an image of them either cooperating or 
competing and had different senses of what the consequences 
would be for the world.”

Reardon adds that the preparation “of people who are 
going to be educated through the schools, or informally, to be 
confident enough to make their own analysis, choose courses 
of action and become engaged—that’s what peace education 

is essentially about. It’s about learning to use the knowledge 
we gain from historical experience and from research in a way 
that’s going to help us move out of where we are now, in a 
world of violent conflict.” 

(Deutsch and Reardon got together recently for a  
videotaped conversation, viewable on the TC Web at  
www.tc.edu/tctoday.) 

Both fields, 
by definition, 
have a decid-
edly international 
bent and look to 
have an impact in 
situations around 
the world. 

Case in 
point: the 
ICCCR’s recent 
efforts to make The Handbook 
on Conflict Resolution: Theory and 
Practice, a landmark text co-edited 
by Deutsch, Coleman and TC 
alumnus Eric Marcus, available in 
Arabic. Considered a negotiator’s 
bible for everything from labor 
disputes to marital discord, the 
Handbook integrates authoritative 
research and definitive examples 
for professionals and students 
involved in a wide variety of con-
flict resolution fields.  It has previously been translated into 
Polish and Japanese.

“Colleagues who worked in the Middle East were coming 
to us, telling us they had few resources in Arabic to conduct 
peace-building initiatives on the ground,” says Coleman. “They 
were having to create their own materials. They asked us, ‘Any 
chance you’d consider translating the book?’ We went to our 
publisher, Jossey Bass, and they said they couldn’t do it, but 
that we could pursue it on our own.”

Coleman turned to Naira Musallam, a Ph.D. student 
in TC’s Social-Organizational Psychology Program who also 
works with him at ICCCR. Musallam is fluent in Arabic, has 
interned with such organizations as the International Center 
for Transitional Justice and the Institute for Mediation and 
Conflict Resolution, and has a network of professional contacts 
in the Middle East who could clue her in on which chapters 
would be most useful.

Musallam supervised the translation of some nine chapters 
and wrote a regionally relevant preface, and then Coleman 
turned to the book’s regional distribution—in most of the 
Middle East, a significant challenge with any book of American 
provenance. He considered distribution through the U.S. 
Department of Defense—not as ironic as it might seem, given 
the military’s changed mandate once the invasion of Iraq was 

 [Peace education] is about 
learning to use the knowledge we 

gain from historical experience 
and from research in a way that’s 

going to help us move out of 
where we are now. 

  - B E T T y  R E A R D O N , 
F O u N D I N G  D I R E C TO R  O F  T H E  

P E A C E  E D u C AT I O N  C E N T E R
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complete. “They’re doing 
peace-building now,” 
Coleman says. “Setting up 
forums where elders can 
negotiate around water 
rights. It certainly wouldn’t 
hurt them to have resources 
to help train local folks to 

work collaboratively.” Ultimately, however, Coleman chose 
to distribute the book through local NGOs and seek endorse-
ments of the book from Arab leaders. 

Musallam’s preface most likely also helped with that effort, 
because it connects the book’s methods to Muslim tradition. 
“What the handbook offers is really very consistent with many 
of the traditional values and traditions around dispute resolu-
tion in local communities in the region,” Coleman says. “This 
is simply a scientific, research-based framework which helps 
identify specific strategies that might enhance that approach. So 
it’s not saying, ‘Here’s a western science model that’s better than 
yours, and you should use it because we know more.’ Instead, 
it’s saying, ‘This is consistent with many of your more construc-
tive practices, but it’s science-based and may help orient you 
more specifically to particular tactics.’” 

The outreach to Arab communities mirrors other ICCCR 

E D u C A T I N G  F O R 
P E A C E  Clockwise from 
top left: Monisha Bajaj, 
Betty Reardon and Morton 
Deutsch, Naira Musallam 
and Peter Coleman.

efforts, including an ambitious research program that involves 
participation with several other universities in a Department 
of Defense grant. The focus of that effort, Coleman says, is to 
study “the effects of culture on negotiation and multinational 
collaboration processes in Middle Eastern countries. When 
multinational teams try to work together, they can have a lot of 
problems working across cultures.”

Coleman also has been working with Andrea Bartoli, for-
merly of Columbia’s School of International Public Affairs and 
now holder of the Drucie French Cumbie Chair of Conflict 
Analysis and Resolution at George Mason University, on a 
genocide prevention institute. The goal is to develop, under 
the auspices of the Universal Declaration for the Prevention of 
Genocide, a network of people with expertise in that field in 
every country across the globe. Representatives of 15 countries 
at a time attend week-long events at Columbia or George 
Mason, where they listen to experts and discuss possible strate-
gies. Many violence-torn countries, such as Haiti and the 
Congo, have participated, but so, too, have far less turbulent 
nations, such as Norway.   

“Genocide prevention can be implemented at all different 
levels of escalation,” Coleman says. “It can be implemented in 
Norway, where there’s no inkling of genocide actually happen-
ing, or it can happen in the Congo, which may be on the brink 
of such atrocities. We hope to get sufficient funding to insti-
tutionalize this institute in order to help establish this global 
network for best practices in genocide prevention. We also 
continue to conference in people who have graduated from the 
institute and are doing things on the ground that are interesting 
so they can talk about what works and what doesn’t.” 

Peace Education, too, focuses globally while also seeking to 
facilitate—through formal and informal channels—locally gen-
erated educational responses to violence. On the global level, 
Monisha Bajaj, a professor in TC’s Department of International 
and Transcultural Studies, has created a new online 
Encyclopedia of Peace Education. Posted on TC’s Web site at 
www.tc.edu/centers/epe, the Encyclopedia brings together “a body 
of scholarship and practice that has very fluid boundaries,” Bajaj 
says. “There really isn’t a space for practitioners, scholars and 
students and people from all over the world who are claiming 
membership in this community to interact and share ideas, to 
trace the development of the field, and to look at the proposals 
people are putting forward for the future of the field. I wanted 
to create that kind of space.”

The local impact results through the efforts of Gerson 
and Jenkins, as the Peace Education Center’s co-directors, to 
advance the development and global networking aspects of 

International & Transcultural Studies
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Reardon’s work. This they’ve done working with visiting inter-
national peace education scholars and also through an annual 
event called the International Institute for Peace Education 
(IIPE), which Reardon describes as the field’s “moveable feast.” 
First held at TC under the auspices of United Ministries in 
Higher Education, IIPE marked its 25th year in 2007 with a 
celebration at the U.N., co-sponsored by UNESCO, that drew 
hundreds of peace educators from all over the world. This year’s 
Institute will be held in Budapest with the theme “Human 
Rights Learning as Peace Education: Pursuing Democracy in a 
Time of Crisis.” The event will honor the 60th anniversary of 
the Universal Declaration of Human Rights and recognize the 
U.N.’s International Year of Human Rights Learning. 

“The IIPE seeks to affect education policy and practice in 
host countries,” Jenkins says. “Two years ago, for instance, the 
Institute was held in the Basque Country in Spain. One of the 
main partners was the Ministry of Education. At the time they 
were developing a Basque plan of action for peace and human 
rights education. Together with colleagues participating in the 
Institute, we were able to help with some theoretical founda-
tions and give them the legitimacy, for the work they were 
trying to do, of the practical experience of IIPE’s international 
network of peace education scholars and practitioners. The 
plan they developed is probably one of the best I’ve seen put 
forward around the world, at any level in terms of policy. 
They’re asking, how do we educate government, how do we 
educate civil society for peace? How do we integrate this learn-
ing into schools?”   

With the goal of further developing the international 
and community aspects of peace education, Jenkins, Gerson 
and educators from the IIPE network began develop-
ing efforts called Community Based Institutes on Peace 
Education (CIPE), which are more region-specific. So far, 
CIPEs have been held in the Ukraine, Peru, Tanzania, the 
Philippines and Colombia. Jenkins points to Colombia as a 

particularly gratifying success story because organizers there 
have managed to create eight regional hubs, each with a 
coordinator funded by a combination of government and 
NGO support. Efforts are underway to establish a ninth, in 
Soacha, outside Bogota. “It’s an impoverished community 
where a lot of the rural people first come as they’re moving 
into the city, looking for employment,” Jenkins says. “They’re 
the most vulnerable of the people. It’s where the rebel groups 
are doing all their recruitment of child soldiers. So now, 
there’s a partnership that sprung up among CIPE-Colombia, 
UNICEF and the World Bank, and the local mayor and the 
Ministry of Education. They’re exploring how they can make 
this work as a model community, integrating peace education 
on all these different levels and working to train teachers and 
empower them.”

One key characteristic of IIPE and CIPE is that they never 
impose solutions on local groups. As a case in point, Gerson 
cites the CIPE she and Jenkins are co-facilitating in India in 
late March with Sanristi, a local NGO. The focus is on religious 
and gender-based violence. 

“Are we as internationals going to tell these 300 women 
who work in violence in India what to do?” Gerson asks. “Or 
can we instead bring to bear our sophisticated experiences of 
what education has done for peace in other places? Can we 
help these women to work together toward the common, prag-
matic issue, which is that in India, gender violence is part of the 
norms of culture, while still maintaining their individual iden-
tities and diversity? In fact, in many cultures, violence toward 
women is a norm. How can we contribute to the discussion? 
We don’t want to impose our Western solutions. It doesn’t 
work, and it’s antithetical to the values of human dignity and 
integrity that inform peace education.” 

In a world that can sometimes seem ever more destruc-
tive, it can be hard to keep such insights top of mind, and to 
act with sensitivity and restraint. But for those who have spent 
years working this ground, progress is measured in increments.

“Twenty-five years ago, Mr. Bashir would not have been 
brought before an international court,” Reardon says, referring 
to the warrant issued by the International Criminal Court for 
the arrest of Sudanese president Omar al-Bashir on charges of 
orchestrating atrocities against citizens in Darfur. “Twenty-five 
years go, a woman in India who survived attempted murder by 
her mother-in-law and husband would never have been able to 
go to court, as now happens, if murder charges can be brought. 
So, most people, I think, are beginning to be infected with the 
notion that all human beings are, in fact, human. And that’s 
progress, indeed.” 

 Most people, I think, are 
beginning to be infected with 

the notion that all human beings 
are, in fact, human. And that’s 

progress, indeed. 
  - B E T T y  R E A R D O N
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Johnston Barkat (M.Phil., 2001), 
Assistant Secretary-General for the 
United Nations Ombudsman & 

       Mediator Services, is used to questions 
about his title. After all, isn’t the UN, by 
definition, focused on mediation?

Yes, but it’s also a huge, global orga-
nization with employees from almost all of 
its 192 member states, all of whom bring 
their own culture into the organization and 
many of whom work in extremely danger-
ous circumstances. That all but guarantees a 
certain measure of internal conflict. 

Enter Barkat and his team. “We func-
tion as a kind of mini-UN to the UN,” 
says Barkat, who studied conflict resolution at 
TC. “We work on location, as an independent, neutral entity, 
to help employees resolve specific situations, and we recom-
mend to the Secretary-General and General Assembly ways the 
organization can function more effectively and efficiently.”

On one level, Barkat’s team handles the kinds of issues 
that might get aired in any corporation—complaints of dis-
crimination or harassment, for example. However, their role 
becomes much more critical to ensuring that justice is properly 
served because UN employees do not have access to external 
courts and so must rely solely on internal courts and tribunals. 
The Mediation and Ombudsman divisions were created by the 
General Assembly to enhance the justice system and provide an 
alternative to these formal venues.

“We parallel the formal system, providing durable and 
effective dispute resolution and settlements,” Barkat says. 

Since taking up his post in April 2008, Barkat has 
established regional offices to do conflict resolution work in 
Bangkok, Vienna, Geneva, Nairobi, Santiago, Khartoum 
[Sudan] and Kinshasa [Democratic Republic of the Congo]. 

But his office also deals with situations in war-torn coun-
tries where UN employees serve in a peacekeeping role.

“UN staff on the ground in these countries deal with 
violence and refugees, often with very few resources, and their 
own lives can be caught in the cross-hairs,” Barkat says. “We 

work with them to provide support and 
remove obstacles.”

Born in the United States to parents 
of South Asian descent (his last name, 
like the current U.S. President’s first one, 
means “blessing”), Barkat traveled and lived 
in countries all over the world whenever 
his father, a psychology professor, went on 
holiday or sabbatical. He himself majored 
in psychology, worked as a mediator 
in the New York state court system, 
served as President of the International 
Ombudsman Association, and chaired 
various conflict resolution committees for 
the American Bar Association and the 

Association for Conflict Resolution. 
“Teachers College was very instrumental in bringing 

together two streams of focus in my life,” recalls Barkat, who 
at TC worked closely with Morton Deutsch, founder of the 
College’s International Center for Cooperation and Conflict 
Resolution, and Gita Steiner-Khamsi, of the Department of 
International and Transcultural Studies, even as he, too, taught 
courses in mediation and negotiation. “It helped me integrate 
my conflict resolution background with my international focus, 
and it confirmed my social-psychological approach to inter-
national conflict. There are other people who do this kind of 
work only intuitively, but I want to know why some interven-
tion works or why it doesn’t, whether it’s at a personal, group 
or nation-state level.”

Today, in addition to his UN job, Barkat advises 
and mentors students through the business school at Pace 
University, where he has previously taught—which gives him 
an added appreciation for education’s role on the interna-
tional level.

“Think about the world we live in, where national 
boundaries don’t apply as much as they used to, in business or 
any other arena,” he says. “The complexity of working in inter-
national teams and organizations present unique challenges. 
Universities need to think about reflecting that reality—and not 
be bashful about it. Because the ones who are will lose out.” 

Mediating for the Mediators
TC alumnus Johnston Barkat is Ombudsman and Mediator for the United Nations

Alumni Profile

Johnston Barkat, Ombudsman and 
Mediator for the uN

TC
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Thinking Globally About 
Mental Health
by Helen Verdeli

By 2020, depression will be the most 
burdensome medical issue in develop-
ing countries. That’s hardly surprising. 
Many developing nations are afflicted 
by war, disease and poverty. Depression 
compounds those problems, leaving 
people unable to care for their families or 
pursue assistance 
provided by 
humanitarian 
organizations.

Why, then, 
isn’t depression 
a major focus of 
the global health 
agenda? The 
answers range 
from fears of 
imposing Western values to skepticism 
about testing and sustaining interven-
tions in resource-poor areas.

And yet, treatment is possible. 
In 2000 and 2005, I was a member 
of a team led by Paul Bolton of Johns 
Hopkins University that studied 
interpersonal therapy (IPT) in AIDS-
afflicted communities in Uganda. 
There were few local doctors, and 
anti-depressant medication was 

prohibitively expensive. Instead, we 
trained community members to con-
duct group therapy—a method both 
cost-effective and well-suited to people 
who experience themselves primarily as 
community and family members rather 
than individuals. 

We felt, going in, that IPT could 
work. Ugandans do believe interper-
sonal crises trigger depression. Yet we 
also knew we had to scale back IPT’s 
Western emphasis on assertiveness and 
directness in favor of finding options 
and advocates.

The results were encouraging. The 
psychotherapy participants proved 
better able than control patients to care 
for themselves and their families, and 

to earn a living. We believe the sessions 
broke down social isolation, provided 
mutual support, increased self-efficacy 
and improved communication. Those 
benefits persisted, and the intervention, 
adopted by local communities and 
NGOs, continues to this day. 

The lessons 
are valuable: that, 
to treat any ill-
ness, one must 
first understand 
how that ill-
ness is expressed 
and understood 
locally; and, more 
broadly, that to 
confront the men-

tal health challenges of the twenty-first 
century, our field must adapt its meth-
ods to local settings and resources. 

And there is one other lesson, as 
well: treating depression is not a luxury 
that only wealthy societies can afford, 
but a necessity and a human right. 

Helen Verdeli is Assistant Professor of 

Psychology and Education at Teachers College.

Faculty Essay

To confront the mental 
health challenges of the 

twenty-first century, 
our field must adapt 
its methods to local 

settings and resources.

i l l u s t r a t i o n  b y  j a m e s  s t e i n b e r g
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In Fall 2004, when Teachers college awarded its Medal for distinguished service to 
Madame Ke-Ming Hao, one of the leading architects of china’s current education 
system, the ceremony in Beijing received national news coverage in china. In part 

that was because the event reaffirmed a unique relationship that is both deeply historic 
and constantly evolving. as detailed in our story on the college’s international history (see 
page 6), a core group of chinese educators who modernized their nation’s education system 
studied at Tc at the beginning of the 20th century. They were deeply influenced by the ideas 
of John dewey, Paul Monroe and other members of our faculty—but, as china has always 
done, they took those ideas and adapted them to their own culture and societal institutions.

Today, there is so much fascinating and valuable work going on between Tc faculty and 
their colleagues in china that we could devote an entire issue of this magazine to that alone. 
In the following section, we focus on four examples of that work.  and in future issues, we 
hope to focus on much more: as a result of a March visit to china by a Teachers college 
delegation—President susan Fuhrman, vice Provost Bill Baldwin, associate dean of Teacher 
education lin goodwin, and director of International affairs Portia Williams—our current 
relationship will be strengthened even further by a number of new and mutually beneficial 
initiatives with top chinese universities. These include Tc providing tailor-made leadership 
and professional development programs for chinese teachers, principals and educational 
leaders, as well as embarking on joint research initiatives and exchanges that will explore 
innovative educational solutions in both countries. stay tuned. Tc and china: the beat goes on. 

TC’s Partnership  
with China 

Historic and constantly evolving
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Educational Equity 
at the Village Level

TC’s Mun Tsang has led the fight to fund schooling for China’s rural poor  

Many people trace the origin of China’s current 
boom times to the reform and “opening up” poli-
cies launched in 1978, including the decentraliza-

tion of the economic and education sectors implemented in the 
early 1980s. Under that shift, the responsibility for economic 
planning and spending moved outward from the central gov-
ernment to the provincial, county and township levels.

But the boom times haven’t benefited everyone equally. 
The standard of living in many of China’s rural areas now 
lags far behind that of the cities—and that has had significant 
consequences for primary and secondary school education. 
Local districts, which under the new system must shoulder up 
to 80 to 90 percent of school financing, lack the necessary tax 
base—particularly since central and provincial governments 
control most of the productive taxes. Until recently, many par-
ents, forced to pay “miscellaneous fees” of up to 150 to 200 yuan 
($20–25 US) a year to cover much of the schools’ expenses, 
including textbooks, simply have kept their children (especially 
girls) at home.

“What’s happening in China today with education is 
like what was happening in the United States a century ago,” 
says TC faculty member Mun Tsang, founding director of the 

College’s Center on Chinese Education. “When China decen-
tralized its economy and public financing, it pushed responsi-
bility for education financing too far down, to the village and 
township levels, where there isn’t the capacity to raise adequate 
funding for school.”

In 1993, at a conference convened by the World Bank, 
Tsang himself was the first to call attention to this issue. In 
two subsequent papers, published in the Economics of Education 
Review and the Harvard Education Review, Tsang called for China 
to institute a “regularized, substantial and transparent scheme of 
intergovernmental funding” for China’s poorest schoolchildren. 
And from 2002 to 2005, he put theory into practice as, through 
grants from the Charles Schulz Foundation and funds it raised 
from other sources, the Center on Chinese Education provided 
5,100 scholarships to enable the poorest children in rural areas 
of Yunnan Province to go to school. 

“The Schulz Foundation already was funding efforts like 
this in Africa,” Tsang says. “I happened to know the chairman, 
and I told him, ‘Hey, this problem is just as bad in China.’”

Because Teachers College made the decision to take no 
money for its overhead costs out of the Schulz grant, “every 
penny went to the children,” Tsang says. He also instituted a 
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system under which 
parents received their 
assistance money 
through the schools, 
“so that nothing was 
siphoned off.”   

The program was 
a success. The dropout 
rates in the project 
schools in Yunnan 
Province came down substantially, and school attendance 
among girls went up. And in 2006, just as Tsang was gearing 
up to renew the grant, China’s central government announced 
that it was instituting a similar program nationwide. Since 
2007, the Central Ministry of Finance has implemented a 
phased program to provide over 240 billion yuan (about $35 
billion US) in additional funding to compulsory education—
nine years of primary and lower-secondary school—so that 
China’s poorest children (about 5-to-10 percent of the country’s 
120 million primary students and 65 million lower-secondary 
students) are exempted from paying miscellaneous school fees.

Tsang has been widely recognized for his work in this area, 
receiving, among other honors, the designations “Honorary 
President, China Economics of Education Society” and, in 
2006, “Changjiang Scholar”—the first time the latter award, 
which is a national professorship, was given to someone in 

the education field. He also received the Richard Swanson 
Excellence in Research Award from the American Academy 
of Human Resources Development for his research on access 
to and financing of basic-literacy programs in China. But he 
isn’t resting on his laurels. He has since collaborated with the 
Ministry of Education and the World Bank on some $700 
million worth of development projects to build more than 
20,000 primary and lower secondary schools and train more 
than 100,000 primary and secondary school teachers in poor 
rural areas of China. His Center on Chinese Education is 

conducting an ongoing evaluation of how seven Organization 
for Economic Cooperation and Development countries (the 
U.K., Canada, Korea, Japan, Spain, Australia and the U.S.) 
with somewhat similar decentralized education finance systems 
and populations of at least 20 million reduce disparities and 
improve equity in the financing of primary and secondary edu-
cation. He is also leading a research team to examine policies to 
strengthen compulsory education for poor migrants’ children in 
urban China.

And the Center maintains a wide range of other activities, 
including collaborations with a diverse group of TC faculty 
members (Henry Levin, Tom Bailey, Kevin Dougherty, Anna 
Neumann, Fran Schoonmaker, Lin Goodwin, Lambros 
Comitas, Francisco Rivera-Batiz, Aaron Pallas, Herve Varenne, 
Delores Perin, Jeff Henig, George Bond, Charles Harrington, 
Carolyn Riehl, Luis Huerta, Craig Richards, Lucy Calkins, 
Stephen Peverly, Bruce Vogeli, Robert Monson, Xiaodong Lin 
and others) whose expertise ranges from anthropological and 
cultural studies to education technology. Under the Center’s 
auspices, some 50 visiting Chinese scholars have come to TC, 
and some 200 primary and secondary education leaders and 
some 50 university leaders have participated in education semi-
nars at the College. The Center is also a source of learning and 
financial support for many TC students.

“China is obviously a big, important country, and an 
actively engaged and constructive bilateral relationship with 
the United States is very important,” Tsang says. “It’s good that 
TC and President Fuhrman are taking such a strong interest in 
internationalization.”

Millions of Chinese schoolchildren and their parents 
would surely agree. 

E x T E N D I N G  E D u C A T I O N ’ S  R E A C H  At left: Mun Tsang with 
the first President Bush in China. Above: Tsang (front row, second 
from right) with visiting Chinese scholars at TC.

 What’s happening in China 
today with education is like 
what happened in the U.S.  

a century ago. 
- M u N  T S A N G , 

P R O F E S S O R  O F  E C O N O M I C S  O F  E D u C AT I O N

Partnership with China
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How to 
Educate a 
Workforce 
on the Move  
For China’s massive migrant worker population, community 
colleges may be the best hope for obtaining education  

In the past 25 years, China has undergone perhaps the most 
massive internal migration in history. From 30 million 
in 1982, the country’s population of migrant workers has 

mushroomed to 120 million, with no slackening in sight. Spurred 
by the promise of a better life and, during the past 10 years, by 
the relaxation of laws that used to require a “residency permit,” 
the vast majority have moved east from China’s western and 
central provinces to its booming coastal areas: Beijing, Shanghai, 
Guangdong, Fujian, Tianjing, Jiangshu and Zhejiang. 

These workers are very young (nearly half are under the 
age of 25) and very poor (on average they still earn half of what 
China’s non-migrant staff and workers make), and they work 
brutally long hours. 

Still, they have their hopes. In fact, according to a survey 
conducted by Minghua Li of East China Normal University’s 
School of Public Administration and reported in an article 
with Henry Levin of Teachers College, more than 70 percent 
of those at the study’s education experiment sites say they want 
higher education of some sort—“serious programs that combine 
some vocational or technical training with a degree.” The article 
appears in the volume Community College Models: Globalization and 
Higher Education Reform, edited by Rosalind Latiner Raby and 
Edward J. Valeau, which was published in March by Springer. 

Certainly other segments of China’s working poor have 
realized that dream. The nation’s three-year vocational col-
leges, as well as its famous radio and TV universities, have 
helped millions move up the socioeconomic ladder. But 
the migrant workers face longer odds. Currently some 40 
million of them live in the “industrial parks” that have been 
created around factories on the outskirts of cities. The work-
ers spend nearly all their waking hours on the job, typically 
live in groups of six or seven in cramped dorms without 
computers, and are miles away from schools. And because 
the parks are categorized as special economic zones that are 
exempted from providing the public services extended to 
most Chinese, Li and Levin write in a recent paper, “migrant 
workers are by and large effectively blocked from access to 
continuing education resources” and are likely to remain so 
“without appropriate social intervention.”

What would such an intervention look like? Li and Levin 
believe it should be based on the American concept of communi-
ty college, but with some very pronounced adaptation to China. 

A community college, as Li and Levin define it, is any 
institution that provides affordable higher education and other 
schooling and training for all who seek it, with no academic 
entrance barriers; that is set up to meet the needs of a local 



T c  T o d a y l s P r I N g  2 0 0 9  3 7

community; and that is 
run with that community’s 
participation, including that 
of local academics, employers 
and students. So far, so good. 
But unlike in the United 

States, where community colleges typically serve students 
within a 20-mile radius, Li and Levin “propose to deliver 
teaching to the doors of the migrant workers” in China’s 
factory parks. Their model would begin with the creation of 
small learning centers, clustered nearby one another in areas 
where there are many industrial parks in close proximity. 
Ultimately, according to their vision, the centers would grow 
to achieve formal community college status. 

Each center would be within walking or biking distance 
for 10,000 to 15,000 students and would be connected by a 
network of small shuttle buses. Each would have teaching 
facilities, such as classrooms, and team learning areas and 
computer rooms, as well as a small library and a multimedia 
learning theater. And building on the migrant workers’  
well-documented frequenting of the many Internet cafes that 
have sprung up in the factory parks, the courses would be 
offered through a mix of traditional classrooms and online 
media such as Windows, Office, New Concept English,  
New English 900 and computer aided design tools such  
as Photoshop. 

Li’s team has experimented with three pilot centers along 
these lines in two factory parks in the suburbs of Shanghai, 
and the results have been promising. For example, workers 
without much previous education benefited markedly from 
participating in a “social learning incubator”—an organized 
learning environment in which they themselves formed 
a “learning team” with a set of common goals. The team 
assumed leadership of the learning process, implementing 
learning plans, providing one another with emotional sup-
port, and helping each other with time management. Li 
found that while the existence of a physical learning center 
does not, in itself, create learning, employing the social learn-
ing incubator does.

“In just one month it reached its full capacity for teaching 
use of available information communication technology,” he 
and Levin report. “In this area, if we set up a whole network of 
centers it would serve 109,000 people today and about 200,000 
people in about three years.” If just 20 percent participated, “this 
community college could serve the educational needs of about 
40,000 people regularly.”

There’s just one issue with all of this: Who will create and 
run such centers? Private education companies are unlikely 
candidates, because there are no ready-made teaching facilities. 
China’s central and local governments have been spending 
some money on education, but in amounts far from sufficient 
to help the migrant workers. And while the survey by Li and 
Levin finds that the migrant workers themselves would be will-
ing to pay a substantial share of the cost, partners with deeper 
pockets obviously would be needed.

In the final part of their analysis, Li and Levin propose a 
blend of two possible cost-sharing models for bringing com-
munity college to China’s migrant workers. Under one model, 
China’s township schools would extend their reach to factory 
parks, with employers, local government and the migrant work-
ers themselves splitting the cost. Under the other, the learning 

center networks would be run by a not-for-profit holding com-
pany that nevertheless is set up like a business. Under this “social 
investment” model, the different stakeholders in the organiza-
tion—companies, governments, foundations, individuals—would 
maintain their rights and decision-making power over manage-
ment of the holding company. The company might privatize 
should the learning centers become profitable. 

Enacting either model is a formidable challenge. But to 
TC’s Levin, who in the 1970s and ’80s launched a network of 
thousands of accelerated schools in the United States, it’s a goal 
that not only can but must be attained.

“There are huge inequities in China, especially between 
the rural areas, where some people are living just a step beyond 
starvation, and the cities,” he says. “You have a huge number of 
people who want that better life. And as every society eventually 
learns, they are the future of their country. The unique commu-
nity college that we have suggested for China can be an impor-
tant institution for ensuring that future for the migrants.” 

At the pilot site alone, “if we set 
up a whole network of centers 
it would serve 109,000 people 
today and about 200,000 in 
three years. 

- M I N G H u A  L I ,  
E A ST  C H I N A  N O R M A L  u N I V E R S I T y

E N  R O u T E  T O  E D u C A T I O N 
Migrant workers walk to an  
experimental learning center in 
an industrial park on the out-
skirts of Shanghai.

Partnership with China



Museum, 

by Victor Inzunza  

TC Professor Judith Burton is helping China 

rethink art education in its colleges and museums

A

In 2008, when the chinese government decided 
to do away with admission fees for its public 
museums, people from just about every walk of 

life began flooding into museums virtually overnight. 
It was a radical change for institutions that had long 
viewed themselves more as guardians of imperial trea-
sures and revolutionary memorabilia than as places 
designed to cater to average chinese citizens. 

“People were genuinely curious about their 
culture—and this was a kind of foreign experience 
for them, particularly seeing things in museums that 

maybe they recently had in their homes or could 
remember in their grandparents’ homes,” says Judith 
Burton, Professor of art education at Teachers 
college. “you certainly have this feeling that china is 
a country on the march. It’s moving very rapidly.” 

In part that’s because, in artistic matters at least, 
Burton has been urging it along. over the past few 
years, china has established its first graduate pro-
grams in art education and taken major steps toward 
developing educational departments in its muse-
ums—and Burton has been near the center of it all.

wake! 
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In 2001, Burton was invited by Pan Gokai, the president 
of the Central Academy of Fine Arts (CAFA)—the leading art 
school in China—to help develop a master’s degree program in 
art education. (Gokai’s daughter had been a student in TC’s art 
education program.)

To help the Chinese develop their ideas, Burton allowed 
CAFA to use TC’s art education program as a kind of model 
of what such a program could look like. At one point, Burton 
and TC’s entire art education faculty traveled to China to give 
demonstrations of the courses they taught for the CAFA fac-
ulty and students as well as educators from around the country, 
sharing everything from student work samples and syllabi to 
strategies for handling student-teaching placements.

 “The Chinese adapt things to their own context and needs 
very well,” she says. “That’s been a great relief because I feel like I can 
say things very openly and know that they will reinterpret things 
in their own way and not simply clone what we do or I say.”

As part of the collaboration, some members of the 
CAFA faculty visited TC for short-term residencies, attending 
classes and learning about the program’s ties to schools and 
museums in the United States. And the Department of Arts 
and Humanities now offers a three-week summer studio art 
program at CAFA in which up to 30 TC students can develop 
their art, learn Chinese and gain a perspective on Chinese 
art. The program is taught by TC faculty member John 
Baldacchino and doctoral student Steven Lane. In 2008, CAFA 
proudly graduated its second cohort of master’s degree students 
in art education.

“TC was instrumental in developing the master’s degree 
program at the Central Academy of Fine Arts,” Gokai said. “We 
now have core courses that have been adopted from the TC art 
education curriculum, such as Historical Foundations of Art 
Education, Artistic Development of Youth, and Art Education 
in Museums. The significance of the generous help that Professor 
Burton and the Art Education Program at TC have given us is 
immeasurable. Following our efforts, there are now more and 
more art education programs in China that have benefited from 
the progressive educational philosophy at TC.”

As a result of her work with CAFA, Burton was invited 
by the National Art Museum of China (NAMOC) to help it 
develop an education department. That collaboration is still in 
its initial phase (the museum’s curator of education spent three 
months at TC last fall), but for Burton it is yet another remark-
able indication of the transformation of Chinese museums from 
“collection-oriented” to “audience-oriented.”

Last June, she worked with NAMOC to organize a 
conference on museum education, the first ever held in China. 

One result of that conference is that Teachers College and 
NAMOC are publishing a book on museum education based 
on the conference proceedings, in Chinese. Co-edited by recent 
TC doctoral graduate Yingsui Yang, it will be the first book 
published in China on the subject. 

“Thanks to the work we’ve done with NAMOC, they 
are now teaching children’s classes in the galleries instead 
of trailing children around to look at pictures,” Burton said. 
“Instead of telling children what to think, they’re engaging 

them in dialogue and conversation. We’ve helped them to 
think about the relationship between what an education 
department in a museum can do and the larger work of 
the museum, so that you don’t have the museum curators 
thinking that the education department is teaching some 
watered down version of what the work of a museum is all 

A R T  O P E N I N G  Above: Art rooms are opening in Chinese museums, 
such as the National Art Museum of China in Beijing (at left).

 Instead of telling children 
what to think, [now] they are 
engaging them in dialogue and 
conversation. 

- J u D I T H  B u R TO N , 
P R O F E S S O R  O F  A R T  E D u C AT I O N

Partnership with China
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about. That’s a major criticism of programs here in the U.S., 
as well.”  

No one familiar with Burton’s track record should be at 
all surprised to learn of the role she’s playing in China. Over 
a decade ago, Burton founded the Heritage School, a public 
high school in East Harlem that partners closely with cultural 
institutions all around New York City. More recently, she 
helped write an ambitiously hands-on arts curriculum for all 
of New York City’s public schools, though she’s been disap-
pointed with its implementation. At TC, Burton is curator 
of the College’s Macy Gallery and the driving force behind its 
“Conversations Across Cultures” series. The common thread 
running through all her activities is the same one that animates 
TC’s art education program: that teaching and learning about 
art should not be separate from the practice of it. 

“The knowledge that practice gives is as critical as theory,” 
Burton says. “And if practice is important to kids’ learning, it’s 
equally important for graduate students as well.”

Though some of the changes Burton is working toward in 
China have come quickly, others have not. There is, for exam-
ple, still little collaboration between museums and art schools. 
Burton is actively promoting more of a relationship between 
CAFA and museums and was pleased to learn recently that 
there is now a required course for art education students at 
CAFA that is taught in collaboration with Beijing museums.

Creating collaboration between museums and K–12 
schools will be more difficult because of tight restrictions 
within the state-mandated curriculum.  “For change to happen 
in China,” Burton says, “the work of the museums will have to 
be written into the school curriculum in advance.” 

That won’t happen easily, but it hasn’t stopped Burton 
from urging anyone who will listen in China to give teachers 
greater flexibility to incorporate more visits to museums and 

other cultural and 
artistic venues as 
a way of inspiring 
students’ imagina-
tion and creativity.

Of course, 
if she were to be 
successful, she pointed out, it would be rather ironic: China 
allowing the kind of teacher flexibility that has fallen out of a 
favor in U.S. schools. “In this country, of course, we have the 
No Child Left Behind Act, which is doing exactly what we’re 
trying to help China get away from doing. It is interesting. 
You feel sometimes like you’re speaking out of both sides of 
your mouth.”

Yet Burton feels such ironies have enriched her Chinese 
experience, requiring her to re-examine her assumptions 
about the educational roles of museums and the possibilities 
that art affords in the learning process. And they have also 
helped her deepen her own discussions with her students 
about art and education.

“What I do now in many of my classes is talk about 
China because it is so different,” she said. “It’s a nice way of 
raising issues for our students to think about: the role of the 
imagination in learning, what we mean by creativity, and how 
art is defined culturally and traditionally. Those are issues that 
become interesting to our students to look at in the context of 
the United States.” 

A  S E A T  A T  T H E 
T A B L E  TC’s work 
with CAFA is creat-
ing opportunities to 
introduce art to stu-
dents and vice versa.

 There are now more and 
more art education programs in 
China that have benefited from 

the progressive educational  
philosophy at TC. 

- PA N  G O K A I ,  
P R E S I D E N T  O F  T H E  

C E N T R A L  A C A D E M y  O F  F I N E  A R T S
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As China has risen to global economic prominence, 
many of its young people have earned their under-
graduate and advanced degrees at universities in the 

United States, Europe and Japan. Now the Chinese government 
is taking the first steps toward making its own schools a magnet 
for the rest of the world.

Exhibit A is the Fudan International School (FIS), China’s 
first university-affiliated high school offering instruction entire-
ly in English and using an American curriculum that includes 
advanced placement courses. The school, which opened its 
doors in 2006 under the auspices of the central government, 
was founded by Nina and Zhe Sun, graduates of Columbia 
University’s School of International and Public Affairs (SIPA). 
Francisco Rivera-Batiz, Professor of Economics and Education 
at Teachers College and holder of a joint appointment at SIPA, 
consulted on its development. Former TC staff and alumni are 
among the school’s employees. 

“China was a net exporter of students and still is,” says 
Rivera-Batiz, who points out that in the 2007–2008 academic 
year, there were more than 80,000 Chinese students enrolled in 
the United States. “China and India send the largest numbers 

of students overseas to get an education. But as with much of 
China, things are changing. China is becoming more active 
in recruiting international students. As a matter of fact, China 
now ranks fifth as a country of destination for Americans 
studying abroad. At the secondary school level, one way to 
enroll foreign students is to develop excellent international high 
schools, and this is what the Fudan International School is 
doing, attracting students from around the world.” 

Located in Shanghai, a city of 18 million that draws 
people and companies from all over the world, the school is 
well situated to attract foreign students. The students, at least 
for now, are almost all the children of expatriates, mostly 
from Japan, South Korea, the United States and Canada. 
Eventually, however, the goal is to attract students who want 
the cultural experience of studying in China while attending 
an academically rigorous boarding school—and who might 
want to pursue a college education in the country. “We are 
definitely looking for students who are globally aware and 
forward-looking,” says the school’s director of admissions, 
Peter Shon, a TC alumnus who was the College’s associate 
director of admission for five years.

A School 
(and Maybe 
a Movement) 
Grows in 
Shanghai

With an American curriculum that’s taught in English, the Fudan International School 
marks China’s entry into the market for foreign students
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As it turns out, FIS won’t be one-of-a-kind for much lon-
ger. Tsinghua University in Beijing will open a similar public, 
university-affiliated school in the fall. Rivera-Batiz believes that 
the country is primed to establish a network of FIS-like inter-
national schools within the next decade.            

“It’s part of China opening up to the rest of the world,” 
Rivera-Batiz said. “The Chinese joined the World Trade 
Organization in 2001, and as part of that process they have 
been involved in opening up the higher education sector to the 
rest of the world. So you will see more and more universities 
affiliating with these high schools and more and more foreign 
students going to study at these schools.”

That China is making an investment in international schools 
is remarkable, Rivera-Batiz says, because historically the country 
has spent modestly even on its own educational system. Rivera-
Batiz, who is co-authoring a book on international trade in higher 
education in China with TC alumna Liwen Zhang, says it was 
only in the 1990s that spending on education—particularly at the 
upper secondary and tertiary education levels—began to increase, 
driven mostly by a desire to foster economic development.

The country’s increased efforts to educate foreign students 
appear to signal an even greater willingness to open itself up 
to the rest of the world. In the short term, that investment 
provides the potential for China to compete with other nations 

to attract foreign students’ tuition. In the long term, the hope is 
that foreign students educated in China, especially the children 
of American-born Chinese, might decide to stay and play a role 
in driving economic growth. 

“I expect that many other universities in China will seek 
to develop this type of school once they see the success of 
Fudan,” says Rivera-Batiz. “The Fudan School and the school at 
Tsinghua will be successful because they offer cutting-edge col-
lege-prep programs with a strong international, cross-cultural 
component. The quality is very high in terms of what you find 
not only in other developing countries but also in the United 
States or Europe. It’s an indication of what China is prepared to 
do to draw talent from around the world.” 

There are, of course, already schools for foreigners in 
China—such as the Shanghai American School, operating 
under the umbrella of the U.S. consulate—but FIS is the first 
under the Chinese government’s purview. The school is unique 
because its affiliation with Fudan University makes it essen-
tially a public institution—albeit one that charges tuition and is 
open only to those students who are not Chinese nationals. It 
also offers room and board.            

“Fudan International School is full of paradoxes,” says 
Shon. “While the school is under the governance of Fudan 
University and the Shanghai Education Bureau, it is also 
accredited by the Western Association of Schools and Colleges. 
Because we are under the public school umbrella, tuition and 
expenses are dictated by the party, but we are independent in 
terms of the content of the curriculum and management. It is a 
unique institution.” 

FIS required more than three years in the making. When 
Zhe and Nina Sun returned to China after their years at SIPA, 
Zhe Sun became the deputy director of the American Studies 
Center at Fudan University. It was then that the couple decid-
ed to develop an American-style high school and approached 
Rivera-Batiz about helping them. 

Rivera-Batiz provided advice on curriculum and instruc-
tion and introduced Nina Sun to some New York City public 
school principals, including Jose Maldonado-Rivera, a TC 
alumnus who heads the Columbia Secondary School for Math, 
Science & Engineering.            

Rivera-Batiz also helped disseminate information about 
the school among teachers and administrators, which eventu-
ally resulted in the hiring of TC alumni such as Shon and 
Roohi Iqbal, who is now an FIS English teacher.

FIS opened with four students, but by its second year the 
number had increased to 60. In fall, 2008, enrollment doubled 
and a middle school was added. 

O N  C A M P u S  Students (at left) of The Fudan International 
School in Shanghai (above).

 China now ranks fifth as 
a country of destination for 

Americans studying abroad. 
- F R A N C I S C O  R I V E R A - B AT I z ,  

P R O F E S S O R  O F  E C O N O M I C S  A N D  E D u C AT I O N

Partnership with China
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A
Teachers College and the 
Latino Educational Crisis 
by Regina Cortina

s the largest U.S. minority, Latinos are 
critical to the future of the nation’s eco-
nomic strength and democratic vitality, 
yet they face formidable barriers to edu-
cational opportunity. With an average 
annual household income of just over 
$15,000, Latinos—nearly half of whom 
are immi-
grants—
dispropor-
tionately 
attend 
the most 
under-
funded, 
resource-
deficient 
and 
segregated 
schools, 
as well as 
those with the poorest students. Latinos 
are twice as likely as blacks to drop out 
of high school and four times as likely as 
whites and Asians. Only half of Latino 
adults enroll in four-year colleges; only 
one in 100 Latino elementary school 
students ever attains a doctorate, and 

Latinos account for less than three per-
cent of higher education faculty.

In a world increasingly marked by 
immigration and globalization, effective 
education for Latinos isn’t just a moral 
imperative; it’s essential to improving 
the nation’s ability to maintain a leading 

role in the global economy. Teachers 
College, as the top graduate school of 
education, must be a national leader in 
this endeavor.

Toward that end, TC has 
established a new academic concen-
tration on Latin America and U.S. 

Latinos. However, the College also 
must increase its Latino enrollment, 
which is significantly less than that 
of African Americans and Asian 
Americans. Over the past year, a 
Faculty Working Group on Latina/o 
and Latin American Education has 

been helping to recruit and 
retain more bilingual and 
bicultural students. We also 
hope to unify and expand 
TC’s contributions to 
research, teaching and service 
in the field of Latina/o and 
Latin American Education. 
The election of an African-
American president of the 
United States has proven that 
the American dream can be 
attainable for citizens of every 
kind. This historic change 

also reminds us that education is the 
stuff that dreams are made of. We must 
renew our commitment to educating 
all children. 

Regina Cortina is Associate Professor of 

Education at Teachers College.

In a world increasingly 
marked by immigration and 

globalization, effective education 
for Latinos isn’t just a moral 

imperative; it’s essential to 
improving the nation’s ability 

to maintain a leading role in the 
global economy. 

Faculty Essay

i l l u s t r a t i o n  b y  i m a g e z o o

TC
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Language as Ambassador
 

TC’s program in TESOL—the teaching of English to speakers of other languages— 
has long attracted foreign students. Now it’s central in forming partnerships abroad

by Jonathan Sapers

Even for New York City, the group of people lining up 
outside a first-floor Horace Mann classroom in January 
was unusually diverse. There was the wife of a Japanese 

public policy student; two au pairs, from Germany and Brazil; a 
young woman from Guadalajara; and an Ecuadoran man work-
ing as a baker at Fairway Supermarket. 

They had two things in common. One was the hope 
for better employment: The Japanese woman was looking to 
improve her chances of getting another banking job when 
she returned to her country; the au pairs were hoping to 
use English “at university”; the Mexican woman was look-
ing for better work back home. The other was their desire 
to learn English: The class they were registering for was the 
Community English Program, taught by students in TC’s 
program in TESOL (Teaching English to Speakers of Other 

Languages). As Luis Yascaribay, the baker at Fairway, put it, 
“It’s very good for us to learn English. For a good future.”

English has long been regarded as a leg up by students 
around the globe. Even before the emergence of the global 
economy, English as a Foreign Language had become a standard 
offering in school systems in most countries, and the demand for 
qualified teachers has been rising steadily for decades. 

TC’s TESOL program is the oldest in the country and 
is always ranked among the very best. In addition to the 
Community English Program, which each semester serves 
375 adults locally, the College’s TESOL program consists of 
master’s and doctoral degree programs in New York City; an 
M.A.- in-TESOL extension program at TC’s branch campus 
in Tokyo; and the summer certificate program in New York 
City, which has become the model for the College’s recent 

i l l u s t r a t i o n  b y  g r e g  m a b l y
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TESOL collaborations with other countries. 
Students in the degree-awarding programs 
may opt for either the TESOL K–12 Track, 
which trains them to teach English to K–12 
students in the United States, also awards 
them a New York State TESOL K–12 teacher 
certificate, and includes a practicum in New 
York City public schools; or the TESOL 
General Track, which trains them to work 
with adults in the United States or abroad via 
field placements in the Community English 
Program. The core curriculum in the M.A. 
program in TESOL and Applied Linguistics 
focuses on courses related to the language itself 
(pedadogical English grammar, phonetics and phonology), 
language pedagogy, second language acquisition and second 
language assessment. The Ed.M. and doctoral programs offer 
specializations in language teacher education, language use 
(i.e., discourse analysis or sociolinguistics), second language 
acquisition and second language assessment.

The College has always drawn TESOL students who are 
scholarly and cosmopolitan. More recently, though, ministries 
of education and universities from other countries have been 
beating a path to the College’s door with requests for the 
TESOL program to export its expertise wholesale.

This past year, as TC has dramatically intensified its inter-
national focus, TESOL has gotten the green light to respond 
to those requests, launching a full-scale program in Jordan and 
laying the groundwork for a similar effort in Korea.

“The College has recognized that TESOL has an impor-
tant role to play in international contexts,” says TESOL and 
Applied Linguistics Program Coordinator James Purpura, 
Associate Professor of Linguistics and Education. “This is also 
our way of being ambassadors for the country.”

It’s a role for which TC’s 
practitioners are particularly suited, 
since they make a point of striving to 
understand the contexts and nuances 
of the cultures to which they are exporting the language

“Language and culture are inseparable,” says TESOL faculty 
member ZhaoHong Han, Associate Professor of Language and 
Education. “So when we teach language, the kinds of content 
that we provide to our students intrinsically carry some cultural 
content. Even though we’re not teaching American culture, we 
are putting across some cultural information as well.” 

Case in point: Leslie Beebe, Professor of Linguistics and 
Education and one of the original members of the faculty of the 
TESOL M.A. program at TC Tokyo, has focused her research 
on intercultural communication, especially between Japanese 
and Americans. She has published numerous articles on cross-
cultural differences in refusals, disagreements, corrections, chas-
tisements and telling people embarrassing information (e.g., 
“you have spinach in your teeth”). Her papers on these topics 
show that even small differences in language choices can lead to 
serious cross-cultural misunderstandings. Beebe has also studied 
intercultural differences in rude language and in the way people 
from various linguistic backgrounds respond to rudeness. 
Most researchers and teachers of English as a Second/Foreign 
Language have focused on ways of being polite, but that leaves 
non-native speakers powerless to deal with rudeness when they 
encounter it.

Preventing such communication breakdowns is at the 
heart of what TESOL does. 

 “As the world gets smaller and people are thrown into 
professional situations where they have to buy and sell and 
negotiate with other people, it’s sometimes the unspoken cul-
tural assumptions that undermine communication more than 
a lack of appropriate grammar or a lack of vocabulary—or how 

 The College has recognized 
that TESOL has an important 

role to play in international con-
texts. This is also our way of being 

ambassadors for the country. 
- J A M E S  P u R P u R A ,  

ASSOCIATE  PROFESSOR LINGuISTICS  &  EDuCATION

S E C O N D  L A N G u A G E S  
Students in the Community 
English Program at TC.
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much you have to protect the other person’s face and show 
respect,” says Linda Wine, Director of TC’s TESOL Certificate 
Program. “These are all critical, critical issues. And they’re often 
totally ignored or misunderstood. And that can cause real prob-
lems. What we want is for people to be communicatively com-
petent, to not only know the rules of the language and have 
the vocabulary, but to be able to use the language in socially 
appropriate ways across a whole spectrum of experiences.” 

B R E A K I N G  N E W  G R O u N D
Negotiating those differences has been an essential part of 

the TESOL program’s collaboration with partners in Jordan. 
The partnership was born in fall 2006, when TC President 
Susan Fuhrman met Queen Rania of Jordan at a dinner at the 
New York City home of Columbia President Lee Bollinger. 
Subsequently, Columbia and the Queen agreed on a broad 
collaboration that, in March 2009, took the form of a new 
Columbia University Center of Excellence in Amman. 

From the first, TC has been central to Columbia’s work. 
When Bollinger, Fuhrman and faculty from both Columbia 
and TC visited Jordan in winter 2007, it became clear that 
one major need within Jordan’s public schools was for English 
teachers there to improve their practice. That summer, 11 

Jordanian teachers came to New York City to spend seven 
weeks attending the summer TESOL program. The Jordanians 
valued the technical learning but described the broader experi-
ence as nothing short of a revelation.

“I found things here very different from the ideas we get in 
the movies,” Tahani Al-Momani, one of the visiting teachers, 
told Fuhrman at the end of her stay. “Americans are nicer, more 
hospitable, have more traditions and also have more—I am sorry 
for the word—manners.”

And Affaf Koshman, 
another teacher, told 
Fuhrman, “I was afraid when 
I came here that people would 
dislike me—that they would 
see a woman wearing a heads-
carf and make assumptions 
about who I am. Instead, 
people have been so friendly. 
And I realize that I came 
with my own preconceptions 
as well. I did not think, for 
instance, that I would be able 
to make friends with Jewish 
people, but I was wrong—I 
have made some very warm friendships. So this has been a 
great thing.”

Following that visit, TC faculty members again made 
site visits to schools in Jordan. In August 2008, after extensive 
consultation with the Jordanian education ministry, Jordanian 
universities and the teachers who had come to New York, 
TESOL faculty members from TC conducted an initial three-
week TESOL program in Amman, timed to coincide with 
the Jordanian teachers’ summer vacation. A cohort of 35 K–12 
teachers participated. 

“They were full-time students and it was very, very 
intense,” says Jim Purpura. “They could really concentrate for 
those three weeks.” 

During the fall, the Jordanians—back in their teaching 
jobs—did various in-class exercises with their students and 
reported on their progress by email back to the TC team in 
New York. Meanwhile, TESOL faculty member Barbara 
Hruska developed a class in process writing to help with what 
the team saw as a lack of confidence in teaching writing, so the 
Jordanians could begin to understand what it might be like 
for their own students to learn to write. She taught the course 
when she and her colleagues went back for the final three-week 
installment in January. 

 Language and culture are 
inseparable. So when we  

teach language, the kinds of 
content that we provide to our 

students intrinsically carry some  
cultural content. 

- z H A O H O N G  H A N ,  
ASSOCIATE PROFESSOR OF LANGuAGE & EDuCATION
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“I did a version of a writing workshop where they learned 
how to write personal narratives,” Hruska said. “And then I 
did poetry and dialogue journals—three ways of developing 
writing—and strategies they could use with their own students. 
I was very pleased with the work they did in all three of those 
areas. We’ve compiled a poetry anthology for them, and I’m 
putting together a personal narrative anthology as well.” 

The teachers-as-students produced personal essays on sub-
jects ranging from memories of their first visit to a mosque to 
what it was like to have someone in their family get hit by a car. 
Not surprisingly, the clash between Israelis and Palestinians in 
Gaza—an area is as close to Amman as Hartford, Connecticut, 
is to New York City—was also a recurring theme. For a simple 
patterned poem assignment, one female student wrote: “I wish 
I could see peace in Gaza along its streets/I wish I could see no 
widows, no orphans on T.V. screens/I wish I could hold that 
small rounded-faced baby in my arms/I wish I could feed these 
little girls and put them to sleep.” 

The vividness of the poem’s sentiments is corroborated by 
Linda Wine, who sees that kind of immediacy as part of the value 
of giving the course on location in another country. Wine remem-
bers calling her husband back in New York one day; both were 
watching CNN, she the international version, he the U.S. one. 

“I saw far more violence on the international edition 
and was listening to perspectives far more sympathetic to the 
Palestinians than he was—though we were both watching 
CNN at the exact same time,” she wrote, in an email from 
Jordan. “Geographically speaking, the war is very close. It 
is close on an emotional level, as well. Sixty percent of the 
Jordanian population is, ethnically speaking, Palestinian. 
Jordanians are very politically aware and follow the crisis in 
Gaza very closely. In addition to any political views they might 

have on the State of Israel, they are very disturbed by the toll all 
of this is taking on the civilian population in Gaza. The images 
we see here of the victims in Gaza are far more horrifying and 
constant than what we see on American TV. This is not only 
true of the Arabic stations, but of CNN as well.

“We in the States have many misconceptions about 
other cultures and how they function,” she concluded. “Other 
cultures have similar misconceptions about us. Programs such 
as ours in Jordan allow both sides to get to know one another 
and begin to see beyond the stereotypes with which many of us 
enter such relationships.”

B u I L D I N G  O N  I T S  O W N  H I S T O R y
TESOL’s role in expanding TC internationally is by no 

means new. Back in 1985, Leslie Beebe and John Fanselow, 
now TC Professor Emeritus, persuaded TC to allow them to 
start the Tokyo branch campus to train Japanese middle and 
high school English teachers in Japan. 

The launch of the new campus was met with great fanfare 
in Tokyo because it involved a major commitment by an 
American university to send faculty to teach in Japan on a 
regular basis. Beebe vividly remembers a press conference with 
dozens of Japanese reporters and flashbulbs popping in her face. 

“TC had never had an M.A. campus abroad—we’d never 
offered a full M.A. off site like that,” she says. “It was the begin-
ning of an idea that Susan Fuhrman is really championing 
now—to have our programs be available in countries where 
people can’t leave their jobs or can’t travel to the United States 
due to financial and other considerations. It is very difficult for 
Japanese teachers to get a leave from their jobs, so it is better for 
them to have a campus in Tokyo where they can study without 
resigning their position.”

In the first year, the Tokyo program enrolled 40 teachers, 
way beyond expectations. These days there are 100 students, 
and in 2006 the campus finally won recognition as a “Foreign 
Graduate School, Japan,” which means that the credits students 
earn there may be used towards any Japanese university. Nor 
is TESOL the sole focus: today the campus offers courses in 
International Education Development, Comparative and 
International Education, and Art Education. 

Purpura says plans are in the works to more closely align the 
program with its New York counterpart and to hire a full-time 
lecturer in addition to a new director. (The previous director, 
Terry Royce, recently left to teach at the University of Technology 
in Sydney, Australia. TESOL and Applied Linguistics Lecturer 
William Snyder is currently serving as Interim Director while the 
department searches for a replacement.) 

J O R D A N  C O N N E C T I O N S  Above: James Purpura (seated, right) 
in Jordan. Top left: A TESOL computer lab in Jordan. Bottom left: 
President Susan Fuhrman meets with a group of Jordanian teachers 
at TC in August 2007.

Language as Ambassador
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“We’re going to expand the program, possibly as a hub 
for all of Asia,” he says. “South Korea would be one theater for 
extension, and China would be another. If we have a number 
of these projects going on, maybe we could hire new people 
and send them there to teach courses that currently draw on 
our resources here. But that’s a longer-term vision.”  

C H A N G E  I S  T H E  O N L y  C O N S T A N T
Long term, however, is seeming closer and closer. For exam-

ple, the TESOL program recently entered into the initial phase 
of what promises to be an enduring relationship with the Global 
English Village in the Geongghi Province of South Korea. 

“They want us to collaborate over a period of years to help 
them with a number of different ventures,” Purpura says. “One 
of those is the training of English teachers in K–12 settings, 
especially in middle and primary school. They’re willing for us 
to do research on the program at the same time that we’re help-
ing them with what they need, which is very important to us.”  

Purpura visited the site in January and was impressed by 
the possibilities. “The demand is incredible,” he says. “Every 
single kid in the country has to take English. They have two 
weeks of immersion in a simulated American village where 
the bank is a real bank. There’s a museum, too. I even visited 
a cooking class where eleven- and twelve-year-olds were being 
taught in English to make French toast.”

In Asia in general, he says “the ability to speak English is 
seen as a pre-condition for success in life. Korean universities 
mandate that students take three to five content courses in 
English. Think about that for a second. In the United States, the 

J A P A N  B R A N C H   Above: 
Leslie Beebe (top row, cen-

ter) and John Fanselow (top 
row, third from right),  the 

two original TESOL faculty in 
Tokyo, at a reception with 

alumni celebrating the 20th 
anniversary of the TESOL 

Program in Tokyo. At right: 
Beebe at TC.

 Korean universities mandate 
that students take three to five 

content courses in English. Think 
about that for a second. In the 

United States, the Department 
of Education mandating that 

everyone has to take courses in, 
say, science or history or math, 

in Spanish? 
- J A M E S  P u R P u R A

Department of Education mandating that everyone has to take 
courses in, say, science or history or math, in Spanish?”

If all goes as planned, TC faculty would begin to develop 
a curriculum in fall 2009, after which a cohort of perhaps 25 
Korean teachers would be chosen to participate in a TESOL 
certificate program pilot in Korea. 

Meanwhile, the TESOL program keeps looking ahead—
perhaps even to a time when the TESOL acronym itself could 
change. In 2008, ZhaoHong Han introduced TESOL’s first 
Teaching Chinese to Speakers of Other Languages program. 
As of January 2009, Purpura was in the process of developing 
similar programs for Korean and Italian. The Community 
English Program, which recently changed its name to the 
Community Language Program, has also begun offering addi-
tional languages.

“American influence may wane, although English as the 
lingua franca will probably endure at least for a good long 
while,” Linda Wine says. “That said, it’s not a bad idea for 
native English speakers to be working on their Chinese.”  

For more information on the TESOL Certificate 
Intensive Summer Program, contact Linda Wine 
at 212-678-3459 or tesolcertprog@tc.edu.
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The Global Challenge of 
Improving Population Health
by John P. Allegrante

n this age of costly, high-tech medicine, 
we sometimes forget that health promo-
tion and disease prevention remain the 
keys to improving the health status 
of entire populations. The benefits 
of preventive care—along with good 
genes—are readily apparent in societies 
like Iceland, where life expectancy is 
among the highest 
in the world and risk 
for infectious disease 
among the lowest. 

Less apparent 
is the foundation 
underlying such 
achievements—the 
widespread childhood 
immunization cam-
paigns, the state-of-
the-art environmental 
sanitation, and the investment in public 
health infrastructure and education to 
discourage smoking, promote physical 
activity and improve diet.

More broadly, such societies 
recognize that five factors determine 
population health: genetics, social 
circumstances, environmental expo-

sures, behavioral patterns and lifestyle, 
and the provision of basic medical 
and rehabilitation care. Their leaders 
maximize those factors by ensuring that 
schools and workplaces are equipped 
to attend to the physical, psychological 
and social health problems of students 
and employees, and by supporting a 

new breed of health professional in 
fostering optimal human development 
across the life span. One example of 
this approach is “The Icelandic Model,” 
which has dramatically reduced teen 
smoking, drinking and substance use by 
positioning schools and sports clubs at 
the center of community-wide efforts to 

bring parents into closer contact with 
their children.

Further still, the most enlightened 
societies understand that “prevention” 
entails addressing all determinants of 
human well-being, from providing 
employment that gives people dignity, 
to protecting and preserving natural 

resources, to educat-
ing young people not 
only for intellectual 
excellence but also 
for autonomy and 
civil society.

“Public health,” 
then, is something far 
greater than a profes-
sion, a field or even 
a term that describes 
the physical and 

mental status of human beings. It refers 
to the living fabric of a society—some-
thing in which we all very clearly have 
a stake.  

 
John P. Allegrante is Professor of Health and 

Education at Teachers College and Chair of the 

Department of Health and Behavior Studies.

The most 
enlightened societies 
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“prevention” entails 

addressing all 
determinants of 

human well-being,
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   iving Voice 
to the World

In seeding their profession in some of the world’s poorest 
countries, speech and language pathologists from TC are 
also building a multilingual base in the United States

by Jonathan Sapers

G
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In Ghana, a country roughly the size of Oregon, there is 
exactly one certified speech therapist for a population of 
some 20 million people. Partly that’s because of the nation’s 

poverty, but it also reflects some cultural biases—for example, a 
belief that children afflicted with language disabilities are cursed. 

“One of the special education teachers we worked with 
there this past February was pregnant, and people were saying 
to her and her husband, ‘You should keep away from those 
children,’” says Catherine Crowley, distinguished lecturer and 
coordinator of the bilingual/bicultural program focus in TC’s 
Speech and Language Pathology (SLP) program. “So when her 
baby was born, people filed into her home to see if she was 
normal, and they couldn’t believe it when she was.”

Crowley and the bilingual/bicultural staff and students 
have faced many similar cultural challenges during the past 
several years as they have sought to work with speech-impaired 
children in developing nations around the world. The aim of 
their efforts, which have included work in Ghana, Bolivia and 
Cambodia, is threefold: to seed their profession in countries 
where it is either almost wholly lacking or its practitioners are 
inaccessible to average people; to build up existing structures or 
leave sustainable gains wherever they can; and, longer term, to 
increase the number of bilingual speech/language pathologists 
in the United States, particularly to serve the country’s boom-
ing Latino population.

“Communication obviously is essential to the whole 
learning process, whether in a classroom or for a single human 
being, and we’ve made a commitment to the multilingual and 
multicultural aspects of communications and its disorders,” says 
John Saxman, Professor of Speech Pathology and chair of TC’s 

Department of Biobehavioral Sciences. “If children have disor-
ders of speech and language, then they need someone working 
with them who has an understanding of what the bilingual 
situation is and can separate out those problems that may 
simply be a function of learning two languages and using them 
simultaneously, from something that may be an actual disorder 
of speech and language.”

Until recently, much of that work was conducted in New 
York City at Teachers College’s Edward D. Mysak Speech, 
Language and Hearing Center on the first floor of Macy Hall. 
Then a few years ago, Crowley began taking groups of students 
down to Bolivia for a month each summer to provide free 
speech and language services at established facilities there, 
supplementing and in many cases working to build up existing 
services. Under the direction of Crowley, clinical coordinator 
Miriam Baigorri and others, the students work at the Hospital 
Del Niños, which is Bolivia’s national pediatric hospital; at 
Camino de Sordos, a school for the deaf; and at Fundacion 
CEREFE (Center for Physical Rehabilitation and Special 
Education), a school for students with developmental dis-
abilities and autism. For those TC students not fully fluent in 
Spanish, intensive Spanish instruction is provided. 

At Hospital Del Niños, the TC students work with 
children in the acute care wards and with parents of babies 
and toddlers who are failing to thrive, showing them feeding 
therapy and early intervention stimulation techniques such as 
cooing, eye contact and touching. At Fundacion CEREFE in 
El Alto, they work with children and teenagers with disabili-
ties ranging from Down’s syndrome to swallowing disorders. 
And at Camino De Sordos, the TC students provide children 
with hearing aids secured by TC alumna Melissa Inniss, a 
Panamanian audiologist and speech/language pathologist, and 

S P R E A D I N G  T H E  N O I S E  At left: TC’s speech/language 
pathologists visit Isla del Sol on Lake Titicaca in Bolivia every year. 
Above: Boys looking out their classroom window in Kumasi, Ghana.

 There’s maybe less than a 
handful of speech/language 
pathologists who are bilin-

gual in any of the African 
languages. When these kids 

come to the United States, 
they need services. 

- C AT H E R I N E  C R O W L E y,  C O O R D I N ATO R  O F  T H E 
B I L I N G u A L / B I C u LT u R A L  P R O G R A M  F O C u S  I N  TC ’ S 

S P E E C H  A N D  L A N G u A G E  PAT H O LO G y  P R O G R A M
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apply a multisensory approach to help children 
identify and use phonemes, the smallest sound units 
that differentiate meaning, as they learn to read. 

Before the TC team arrived, the school was 
focusing on non-academic exercises. “We were able 
to bring in the idea that people with disabilities 
have the right to learn and the ability to learn,” 
Crowley says. “We didn’t know that’s what we had 
to give.” 

The group has left other lasting impressions, 
as well. As part of their work in Bolivia, students 
and supervisors give regular interactive talks, called Charlas, 
to parents and teachers on such subjects as feeding and swal-
lowing, Down’s syndrome, autism, hearing loss and deafness. 
The Charlas begin with 20 minute presentations and continue 
with hands-on demonstrations of techniques and approaches 
conducted on each child in attendance. According to 
Crowley, a Charla for parents of children with Down’s syn-
drome at CEREFE drew more than 90 parents and teachers 
and 30 children. 

Thanks to technology, the program has even developed a 
way to work from afar with the students in La Paz during the 
fall and winter months. Using computers and Web cams in 
La Paz that were donated through arrangements made by Ray 
Diaz, a technology expert whose wife works with Crowley, the 
TC team has provided remote, over-the-internet aural therapy 
from New York City to help children ages four to 17 learn to 
use their new hearing aids. 

The half-hour sessions, conducted via Skype technology 
in what Crowley believes is the first such opportunity provid-
ed to graduate students in the United States by an academic 
speech and language program, allow the children to continue 
to make progress. 

“One teenager told us how he had had hearing aids when 
he was a young boy but did not use them because he could not 

make sense out of the sounds,” Crowley says. “Since receiving a 
new hearing aid in August, he has made great progress because 
he already knew a language—sign language. As a result, he has 
acquired spoken Spanish quickly and now understands his 
family when they speak Spanish, which was not possible for 
him before.” 

Each year when they return from Bolivia, Crowley’s 
group gives a presentation on their experience to the 
American Speech Language Hearing Association’s annual 
conference, which is attended by 14,000 people. “A lot of 
people come and hear us,” she says. “The idea is to kind of let 
people understand how valuable the international experience 
is in terms of training speech/language pathologists to know 
what they’re doing from a multicultural perspective or from a 
world citizen perspective.” 

Crowley’s team first established its Ghana connection in 
February 2008 and went back again this past winter. Again, the 
work is as relevant to the Ghanaians in the United States as it is 
to their mother country. 

“There’s a huge influx of people from Africa, and there’s 
maybe less than a handful of speech/language pathologists who 
are bilingual in any of the African languages,” she says. “When 
these kids come, they need services.”

During their 2009 stay in Ghana, Crowley and the 
students she brought with her worked in a cleft palate clinic 
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with babies just 24 hours old. They also worked with the 
head of cranio-facial surgery and the provost of the university 
teaching hospital at the Kwame Nkrumah University of 
Science and Technology in Kumasi. And they also promised 
the Ear, Eye, Nose and Throat department chair of the 
University of Ghana in Accra, the country’s capital, that they 
would work with him and his Dean of Allied Health Sciences 
to establish the country’s (and West Africa’s) first speech/
language pathology program. 

“He told us, ‘I have people with cancer and I remove 
their larynx and there’s no speech, and I leave them without a 
voice,’” Crowley recalls. “And then he said, ‘You are the answer 
to my dreams.’”

 In fact, Crowley says, those dreams are not far from 
becoming reality. A building to house the new program is 
under construction, and Crowley says she is nearly done writ-
ing the program’s curriculum.  

And then there is Cambodia, where Crowley and Karen 
Froud, a neuroscientist and professor in the SLP program, 
toured during summer 2008 to take stock of speech-language 
needs in a country left nearly bereft of medical and educational 
infrastructure by the brutal reign of the Khmer Rouge. 

The two worked with young patients and their parents at 
the National Pediatric Hospital in Phnom Penh, where, among 
other encounters, Froud—who has a long-standing association 
with Cambodia—discovered that doctors there did not have 
sufficient expertise to make good use of a 36-channel electroen-
cephalogram (EEG) machine donated from Korea. She has since 
returned to provide system repair and instruction. Working 

 We’ve made a commitment 
to the multilingual and multicul-
tural aspects of communications 
and its disorders. 

- J O H N  S A x M A N ,  
P R O F E S S O R  O F  S P E E C H  PAT H O LO G y

with Etoile LeBlanc, a TC doctoral student and clinical director 
in speech/language pathology, Froud will be taking a group of 
students and clinicians to Angkor Hospital for Children in Siem 
Reap this August. This venture constitutes the first formal provi-
sion of speech/language services in Cambodia. 

In Siem Reap City, where Handicap International provides 
prostheses and rehabilitation for people who have lost limbs in 

land mine incidents, Froud and Crowley met a two-year-old boy 
with cerebral palsy, who sat hunched over, with his gaze perma-
nently fixed on the floor due to poor muscle tone. By showing his 
mother how to hold his head, change his posture, and use some 
stimulating materials, they were very quickly able to engage his 
attention so that he was reaching out to turn the pages by him-
self. To provide the boy’s mother the means to help him learn 
obviously was a huge benefit to the child; to witness the sharing 
of medical expertise across cultures would, Froud and Crowley 
believe, be of almost equal benefit to a student seeking to work 
with multicultural populations. 

“If you want to really know how to work in a culturally 
sensitive way, you’ve got to go outside your own culture,” says 
Crowley, who traces her interest in international work to a 
college semester spent in Mexico. “You’ve got to go to a place 
where you don’t know the language and you don’t know the 
culture and you’re trying to negotiate that. It’s a very deep and 
profound experience.” 

O N  T H E  M O V E  Below (left to right): Catherine Crowley and 
Melissa Inniss at TC working with children in Bolivia via Skype; 
Crowley at the Unit School of The University of Education at 
Winneba, Ghana; John Saxman in Bolivia; Crowley and Karen Froud 
with Bayon dancers in Siem Reap, Cambodia. Above: Scenes from 
Lake Ton Le Sap from a site visit in Cambodia.

Giving Voice to the World



5 6  T c  T o d a y l s P r I N g  2 0 0 9

Portia Williams
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T C  T O D A y :  Why the big push at Tc right now to focus on 
international education? 
P O R T I A  W I L L I A M S :  We have an international history, 
beginning with John Dewey, and the work that he did abroad. 
Over the last century, our faculty members have been engaged 
in Japan, China, Afghanistan, Tanzania, India, and other places 
around the world. While educational reforms have been going 
on worldwide for some time, in the last ten years, there has 
been a huge shift from issues of access to quality. Countries are 
not only looking at how to get children into school, or how to 
curb the dropout rate, but also looking at what to do once the 
students are in classes. That shift has resulted in a number of 
countries really looking very carefully at their teaching popula-
tion—at their pre-service and their in-service training for their 
educators—and at their educational leadership and policy. 

So this is not about why we are doing more international 
work, but rather, why countries are coming to Teachers College to 
ask us to work with them on addressing some of these concerns. 
And while it’s not unique that this is happening with Teachers 
College, it does help to explain why there’s such a demand right 
now for this kind of work—and why Teachers College has begun 
to respond to some of these requests more fully.

At present, we have a limited capacity here at the College, 
so we’re not interested in building new campuses abroad or 
in creating models to export to other places. Instead, we’ve 
decided to respond through collaborative partnerships. We 
want to work together with other institutions that concern 
themselves with advancing educational reform, educational 

delivery and quality in education—particularly graduate schools 
of education. We want to be a part of those discussions. We 
want to be a part of innovative and groundbreaking research 
that addresses these issues. We want to share what we know 
and learn from what others know. So what we’re doing is 
trying to more strategically work together with those entities 
interested in the same things that we’re interested in. And 
under President Fuhrman, through this vision, we hope to 
do that. But we had to first establish an office that would look 
more carefully at these requests, and at what we’re doing—what 
individual faculty members are doing, and what we’re doing as 
an institution. 

T C  T O D A y :  so much of Tc’s international work arises 
spontaneously, because faculty member X is interested in a 
country and goes there. Is that the way we want to continue 
working, or does the existence of your office signal some sort 
of change where we try to guide the process more? 
P O R T I A  W I L L I A M S :  Much of what currently happens will 
continue to happen. We encourage our faculty members to 
move forward in their scholarship with those institutions 

Editors’ note: This is an edited transcript of a videotaped interview. Some 
changes have been made for clarity in print. To view the entire interview, 
visit www.tc.edu/tctoday.

  n March, TC Today sat down with Portia Williams, who was 

hired in 2007 as the College’s first Director of International Affairs. 

Here Williams—a TC alumna with extensive international develop-

ment experience in Africa and Albania—elaborates on the College’s 

rationale and vision for becoming more involved in international work. 

 We want to work together 
with other institutions that 
concern themselves with 
advancing educational reform, 
educational delivery and quality 
in education. 

I

p h o t o g r a p h  b y  s a m a n t h a  i s o m
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where they have relationships around the world. Establishing 
an Office of International Affairs signals not a change in those 
relationships, but rather, in the relationships that we take on as 
an institution and that we want to bring in line with our vision 
as an institution. As an institution, we will broaden our focus 
on relationships that are of high quality. That are mutually 
beneficial. That provide sustainable outcomes for the people 
that we work with. That provide long-term opportunities 
for our faculty members and students. So when I talk about 
institutional-level collaboration, I’m talking about collabora-
tions that provide benefit across both institutions.

T C  T O D A y :  What are some of the partnerships that have been 
created on your watch, and how do they reflect those goals?
P O R T I A  W I L L I A M S :  Well, we have been working in Jordan 
for a more than a year now with the Queen Rania Teacher 
Academy to help train public school teachers in line with 
widespread educational reforms. That initiative involves fac-
ulty members from several departments, including TESOL; 
Curriculum and Teaching;, Math, Science and Technology; 
and the Consortium for Policy Education and Research [an 
organization founded by TC President Susan Fuhrman during 
the 1980s], through which the project is actually run. 

In India, we are working through the Khemka 
Foundation with a large network of private and public schools, 
helping them develop and implement a leadership curriculum 
for junior high and high school students. This curriculum is 
based on values that have been identified in India, and it targets 
students who intend to go into the public sector. The idea is to 
create a foundation for students who will then go on to study at 
university, earn degrees, and come back to India—if they study 
abroad—and work in the public sector in ways that reflect the 
values identified in that curriculum. 

T C  T O D A y :  you’re describing the college’s current interna-
tional vision. What more would we do in the future?
P O R T I A  W I L L I A M S :  As we begin to expand the work that 
we do overseas, we will target our partnerships to like institu-

tions—to graduate schools of education like Teachers College. 
We’re interested in effective policy reform, advancing new and 
innovative ways of addressing curricula, teacher education, 
and the education of students. Our expertise is in “education” 
broadly defined. Our faculty members focus on education, 
health and psychology through as many as dozens of programs 
across nine departments. Our partnerships involve many aca-
demic areas, including special education, intellectual disabilities 
and more. So it’s not just the typical math, science, and English 
—although math, science, and English are critical areas for basic 
education that various countries want to reform, and often 
with the help of Teachers College.

T C  T O D A y :  do we have a preference for working with 
developing countries? and if or when we do, how do we 
avoid the perception—or the reality—that we are coming in 
with all the answers? 
P O R T I A  W I L L I A M S :  That is both a difficult and a sensitive 
question, and it’s one that we constantly ask ourselves. First, 
we work with countries of different income levels, but these 
also are countries that have a strong desire to work with us. 
For example, Bhutan is one of the poorest countries in the 
world, and very recently, it underwent democratic reforms. 
The Director of the Royal Council for Education there is a 
former Columbia student who worked with a TC professor, 
Francisco Rivera-Batiz. Once he returned to Bhutan, he—like 
many international students who come to TC—took on a 
very high-level position in government. And once the coun-
try underwent democratic reforms and turned its attention 
to education, this former student came to Teachers College, 
because he understood the work that we did, he already 
had established relationships here, and he wanted Teachers 
College to be a part of a larger advisory council that would 
engage in helping to make those reforms happen in country.

Bhutan represents a certain income level. But we’re also in 
Saudi Arabia, which has a very different income level, and their 
interest in working with Teachers College is very different. We’re 
working with an all-women’s college there that’s interested in 
establishing a graduate degree in special education. So there’s no 
clear-cut answer in terms of whether or not we prefer to work 
with countries of this level of income, or that level. That’s not the 
way that we enter into those agreements. We look at the institu-
tion. We look at the work. We look at the collaboration. We 
look at the work that we’re doing. Is this a match for Teachers 
College? Can the partnership achieve success?

Now I’ll get to the second half of the question. We are 
not really creating a model that we’re exporting. What we do 

 Our partnerships involve 
many academic areas, including 

special education, intellectual 
disabilities and more. 



T c  T o d a y l s P r I N g  2 0 0 9  5 9

in each individual collaboration is quite different. It’s based 
on the needs of our partner, or the desire to jointly research 
different areas, jointly design programs, or jointly implement 
training programs. We are also concerned with the same 
issues that other counties are concerned with. For example, 
social justice. Right now, we are engaged in South Korea with 
a province that sought out our training for its own teachers 
in ESL because they found that most of the students there, 
while testing well in some areas on the English language test, 
were not doing very well in many other areas. Those students 
who did well were students who had access to private tutors 
and studying abroad. Because of this, they wanted to level the 
playing field. They wanted to create equity within language 
learning to encourage high-school graduates to be fluent in 
more than one language. And that’s of interest to our TESOL 
department. Right now we’re there doing an assessment of 
English language teaching in the province to make sure that 
it’s a match for what we do. But it came about through that 
initial interest. Not just because they want to teach English, 
and we teach English, but rather, because we were interested 
their broader mission.

When it comes to concerns about the issue of imposing 
models of education, it’s also important to understand that 
we’re not the only people having that discussion. While we 
are sitting around a boardroom table saying, “You know 
what? We really don’t want to impose our way,” others are 
having that same discussion before they approach us. They’re 
saying, “We don’t want to be the subjects of someone from 
another country coming in to make a lot of money—a lot 
of our money—and leave behind very little. We really are 
not interested in unequal partnerships any more. We’re not 
interested in working together with people who have no real 
interest in the work that we do. People who do not respect 
our internal expertise.” 

For example, the assessment we’re doing right now in Korea 
will lay the groundwork for a curriculum design retreat that will 
involve education leaders in the country—teachers and school 
leaders who will bring their voices to the table to say, “This is 
how we want this to run. This is how we want this to happen.” 

And so the answer to the question is that we make a 
conscious effort to provide a supporting role in work that’s 
already happening. Because I don’t think people will want to 
continue to work with Teachers College if Teachers College 
behaves in a way that is imposing, that is exporting a very 
specific model that has no relevance. Because it doesn’t work. 
And I don’t think it will be allowed, in a way that perhaps 
wasn’t once understood.

 We want to do work that does 
not jeopardize our own quality, 
but rather, enhances it. 

T C  T O D A y :  Is there a financial benefit to the college in 
doing international work?
P O R T I A  W I L L I A M S :  There is a financial benefit for some 
projects, because Teachers College faculty members are often asked 
to design programs. They’re often asked to go elsewhere to teach, 
or train. However, we also work with countries where there’s no 
financial benefit. We proceed with proposals that will allow us to 
raise funds to carry out these projects, because we are not in a posi-
tion to fund educational reform or training elsewhere. 

T C  T O D A y :  does some of this work—for example, the 
Tesol work—put a new kind of pressure on us as a service 
organization? How are we managing that?
P O R T I A  W I L L I A M S :  Internal capacity is a huge issue for us 
as we look toward expansion. And that’s one of the issues that 
my office hopes to address. We need to build our own capacity 
before we can do too much more. One of the reasons that we 
don’t take on projects that are of a very large scale is because we 
can’t. Our first priority is Teachers College, our own students 
and quality. The quality of our work here, and the work that 
our faculty members do. We’re not willing to risk quality for 
the sake of expansion. 

T C  T O D A y :  What do you see as the biggest challenge that 
you face?
P O R T I A  W I L L I A M S :  To make sure that we really do proceed 
in a way that is about sustainable outcomes in the places where 
we work. We really don’t want to do work that is not ben-
eficial. We don’t want to do work that is not sustainable. We 
want to do work that does not jeopardize our own quality, but 
rather, enhances it. 

T C  T O D A y :  and what have been some of your most exciting 
moments thus far in this job?
P O R T I A  W I L L I A M S :  It’s been very exciting for me to meet 
with our own faculty doing international work, and to really 
learn the extent to which Teachers College is and has been 
involved globally. It’s no small thing. And it’s something that 
we want to continue to do, but do correctly, and to do in ways 
that will just make us better at who we are. 
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W inthrop R. Adkins 
(Ph.D., 1963; M.A., 
1959), Professor 

Emeritus of Psychology and 
Education, has long since 
retired from TC, but his 
career development program 
for disadvantaged adults and 
youth, now in its third edi-
tion, is in use worldwide. 

In the late 1970s, with 
America mired in recession 
and high unemployment 
(sound familiar?), Adkins 
drew on theories of John 
Dewey, Donald Super 
and others to develop the 
Adkins Life Skills/Career 

Development Program. His 
premise: unemployed and 
undereducated people need 
to develop effective psycho-

social competen-
cies as much 
as they need 
to hone their 
academic and 
vocational skills. 
Through small-
group dynamics 
and carefully 
designed, multimedia learn-
ing activities, the Adkins 
program helps people learn 
about themselves and the 
world of work; set personal 
goals; choose, prepare for, 
find, get and keep jobs; and 
develop long-term careers. 
Adkins estimates his program 

has been used in over 2,000 
educational and social service 
agencies and by 2.5 million 
people in the United States 

and around  
the world.

“This has 
been the missing 
leg of a three-
legged stool,” 
he says. “Until 
we came along, 
society dealt with 

unemployed adults and high 
school dropouts by teaching 
academic and occupational 
skills. But the third leg, psy-
chological skills, weren’t being 
treated as an area of learning. 
In order for members of our 
target group to find employ-
ment, they often have to deal 
with emotional issues and 
change the way they think, 
feel and act about themselves 
and their opportunities.”

About 15 years ago, the 
head of a community col-
lege in India, Father Xavier 
Alphonse, called Adkins 
to learn more about the 
program. The two men met, 
and Adkins described his 

theory and methods. Last 
year Adkins and his wife, Dr. 
Caroline Adkins, met Father 
Alphonse in Chennai, India, 
and learned that he had insti-
tuted a Life Coping Skills cur-
riculum in some 220 Indian 
community colleges as part 
of the college’s rural-to-urban 
personnel and vocational 
counseling services.

There are also Spanish 
and Italian versions of the 
program, developed with funds 
from the European Common 
Union. The Italian version was 
designed and tested as a coun-
seling system in a country that 
has little access to trained coun-
selors. Adkins’ Institute for Life 
Coping Skills continues to be 
involved with issues of employ-
ment, training and develop-
ment in the United States, Italy, 
India and other countries.

Says Adkins: “One 
never knows the ripples that 
one’s ideas are going to have 
in the world.”  

Winthrop Adkins

Today Alumni News

The latest on alumni events, services and other goings-on
Alumni News

Helping the World to Work
An emeritus professor’s career skills program keeps on trucking, around the world  

Adkins estimates his program has 
been used by 2.5 million people 
around the world.

TC
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Dear Fellow Alumni,

As outgoing President of the 
Alumni Council, I’ve been 
feeling a bit sentimental 
over the past few months. 
The feeling—a touch of sad-
ness mixed with hope and an 
expectation that the Council 
will continue to play a sig-
nificant role in supporting TC’s mission—
is vaguely familiar: I last experienced it 
when I graduated from Teachers College.  

After eight years on the Alumni Council, I 
will be passing the torch to our new presi-
dent, Robert Weintraub. And—judging by 
my conversations with Robert over the 
past several weeks—there are great days 
ahead for TC alumni and the entire TC 
community. Over the summer, the Council 
will be taking stock of TC’s emerging 
needs and charting a way forward that 
will provide new opportunities for alumni 
to engage with the College. On behalf of 
all TC alumni, I wish Robert the best of 
luck in his new role! 

Our outgoing members—my fellow Council 
“graduates”—have served on the Council 
for the past six years. I want to thank: 
Patrick McGuire, Chair, International 
Committee; Richard Campagna; Kate 
Moody; Pola Rosen; George Coleman; Terri 

Nixon; Marcia Norton; and 
Madelon Stewart for their 
outstanding contributions. 
Special thanks to:

• Patrick McGuire for 
expanding the International 
Alumni Network; enhanc-
ing outreach to interna-
tional students; and hosting 

three international network receptions 
during his tenure as chairman of the 
International Committee.

• Richard Campagna for hosting an 
alumni reception in Iowa this year—and 
for traveling over a thousand miles to 
attend our meetings!

As I complete my term as President and 
graduate from TC for the second time, I 
am certain that TC’s Class of 2009 will 
always hold a special place in my heart. 
Best wishes to this year’s graduates! I 
hope you will follow my example and stay 
as close as you can to TC. 

Sincerely,

Alice Wilder
Alumni Council President

Teachers College 
Alumni Council

The Teachers College Alumni 
Council consists of 35 members 
who represent all 90,000 gradu-
ates. The Council partners with 
the Department of Development 
and External Affairs to advance 
the goals of the College by pro-
viding alumni with opportuni-
ties to remain involved in the 
life of the College through social 
activities, volunteer efforts and 
financial support.

Executive Committee

Alice Wilder, President 

Standing Committee Chairs

Awards Committee
Adam Vane, Co-chair

Jeffrey Putman, Co-chair

Dean’s Advisory Committee
Elaine Heffner, Co-chair

International Committee
Patrick McGuire, Chair

Program Committee
Michael Passow, Chair

Student Relations Committee
Jeffrey Putman, Chair

TC Annual Fund
Terri Nixon, Chair

Historian
Christopher Scott 

Members-At-Large
Constance B. Green 

Kate Moody 

Madelon Stewart

Andre McKenzie,  
Immediate Past President 

Joyce Cowin,  
Trustee Representative to the 

Alumni Council 

For more information about the 
Alumni Council, please visit our 
Web site: www.tc.edu/alumni.
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ARTS & HUMANITIES

APPLIED LINGuISTICS

Betty l. sullivan (Ed.D., 1992) was 
named Co-Chair of the 20th Annual 
GLAAD Media Awards, to be held 
on May 9 in San Francisco, honoring 
celebrities and media personalities for 
fair and inclusive portrayal of LGBT 
people in film, television, stage and 
other performing arts.

charo uceda (M.A., 2008) is Chief 
Academic Director at an organiza-
tion she started. She has created a new 
curriculum and redefined the imple-
mentation of methodology. In January, 
Uceda enrolled in an M.A. program in 
Educational Technologies at Harvard 
Extension School where she will learn 
about and implement new classroom 
technologies for the 21st century. She 
writes thanking TC for the “outstand-
ing, quality education she received.”

ARTS ADMINISTRATION

Marisa catalina casey (M.A., 
2007) was recently named a 2008–9 
YouthActionNet Global Fellow for 
her work as Founder and Executive 
Director of Starting Artists, Inc. A non-
profit community-based arts center in 
Brooklyn, it benefits under-served teen-
agers through hands-on training in the 
arts and entrepreneurship. For more 
information, visit: www.startingartists.org.

ART & ART EDuCATION

catherine gibbons (M.A., 2004) 
currently works as a student support 
specialist for the Indian Leadership 
Education and Development Program 
at the Department of Education at 
Montana State University. 

dorothy reilly (Ed.M., 2002) is the 
Director of Public Relations at the 
Greenbelt Conservancy in Staten 
Island, New York. 

courtney Weida (Ed.D., 2008) 
has accepted a position at Adelphi 
University as an assistant professor of 
art and education. 

COMMuNICATION & THEATRE ARTS

robert l. Hilliard (Ph.D., 1959, 
Distinguished Alumni Award Winner, 
2006) released his latest book in April, 
the 34th published volume of Hollywood 
Speaks Out: Pictures That Dared to Protest 
Real World Issues (Wiley-Blackwell). 

DANCE & DANCE EDuCATION

Jessica Fogel (M.A., 1983) is Professor 
of Dance at the University of Michigan, 
where she has taught since 1985. She is 
Artistic Director of Ann Arbor Dance 
Works, a collective of choreographers, 
and has presented her choreogra-
phy nationally and internationally. 
Recent projects include a site-specific 
performance in the Euin In Temple 
in Kyoto, Japan, and a large-scale, 
multi-disciplinary performance entitled 
Mapping the River. She is currently 
researching the history of 100 years of 
dance at the University of Michigan 
and has discovered that some of the ear-
liest dance teachers at UM were closely 
influenced by the progressive education 
ideals of early dance education pioneers 
from TC.

ENGLISH EDuCATION

Marci Mann (M.Phil., 1992) is 
an Instruction Specialist-English 
Language Arts at the Community 
Learning Support Organization of the 
Department of Education in New 
York City, supporting instruction in 
22 schools.

LANGuAGE, LITERATuRE &  
SOCIAL STuDIES

arnold Klein (M.A., 1959) has been 
the Director of the Arnold Klein 
Gallery in Royal Oak, Michigan since 
1971, where he specializes in 19th cen-
tury to the present prints and paintings. 
He married artist Karen Anne Klein 
with whom he has three children: 
daughter Korinthia; son Arno, an assis-
tant professor of clinical neurobiology at 
Columbia University; and son Barrett, 
a Ph.D. candidate in integrative biology 
at the University of Texas, Austin.

MuSIC & MuSIC EDuCATION

lois Forbes (Ed.D., 1986) and her 
husband Jim live in Collegeville, 
Pennsylvania, where she teaches 
piano privately in her studio and at 
the Community Music School in 
Collegeville. Her father, Prof. Forbes, a 
Professor Emeritus at TC, passed away 
in 2004, but from 1989 to 2004 lived 
with his wife in the Collegeville area, 
where he enjoyed renewing his associa-
tion with Ursinus College, the school 
he and other family members attended. 
The Forbes are enjoying life in a 55+ 
community and contribute to society 
by volunteering their services to  
various organizations.    

Warren sata (Ed.M., 2000) is the 
Director of School Operations at the 
New Designs Charter School in  
Los Angeles.

aimee steele (M.A., 2008) is an 
Associate Voice Teacher at Liz Caplan 
Vocal Studios in Manhattan. She 
teaches singers looking for solid vocal 
technique in pop and musical theater.

William Zurcher (Ed.D., 1973; Prof. 
Diploma, 1960; M.A., 1959) is a certi-
fied music teacher who has taught 
instrumental music to students for 23 
years. Zurcher is also a jazz and com-
mercial performer, playing the tuba and 
string bass for the majority of his  
professional career. 

PHILOSOPHy & THE SOCIAL STuDIES

catherine gropper (M.A., 1978) is 
an internationally exhibited painter 
and sculptor as well as an internation-
ally produced playwright. Her play, 
“Embers” won a four star review in 
Scotsman (Scotland’s lead newspaper). 
The show then completed an extended 
run in New York City and is in plan-
ning stages for a 2010 production. 
Gropper has also completed two new 
plays, all while being a full-time mom.  

dale Mann (Ph.D., 1971), a Professor 
Emeritus at TC, has relocated his 
business, Interactive, Inc., to Ashland, 
Virginia. He is evaluating learning 
technology in more than 200 schools 
and has worked on school improve-
ment in 10 states. He is creating inter-
active computer simulations to train 
school administrators with a five-year 
grant from the U.S. Department of 
Education. Mann is also currently 
building a new “whole child” devel-

opment capability for a number of 
countries in the Middle East. He is the 
Managing Director of Interactive, Inc. 

TEACHING OF ENGLISH

Karen Booker (M.A., 2008) will be 
married to Erick E. Estrada in New 
Brunswick, New Jersey, on June 27.  
She teaches 9th and 10th grade English 
at Dumont High School in Dumont, 
New Jersey.

Nicholas crowe (M.A., 2008) starts 
work this fall as a 10th grade English 
teacher at the American School of 
Kuwait. Until then, he hopes to find 
work substituting in New York City.

Misty M. Kirby (M.A., 2003) is 
a Ph.D. candidate in Education  
Policy, Planning & Curriculum 
Leadership at the College of William 
and Mary and is a secondary literacy 
coach in the Newport News, Virginia, 
School District.

shefali Parekh (M.A., 1999) has 
coupled his middle school teaching 
experience with an editing back-
ground at Scholastic, Inc., where he 
works as the Managing Editor of the 
Implementation and Professional 
Development team, crafting training 
and PD materials for teachers using 
Scholastic educational programs. This 
includes in-person and online training 
and graduate-level online courses. His 
latest adventure was filming and editing 
a DVD to help teachers use System 44, 
a new technology program for older 
students who lack foundational read-
ing skills.

virginia Wooten (M.A., 2008) teaches 
at Bell Multicultural High School, 
Washington, D.C.

TEACHING OF SOCIAL STuDIES

Jennifer lieberman (M.A., 2005) 
teaches 8th grade American history in 
Glen Cove, New York.

John Magoun (M.A., 2008) is a 
social studies teacher at Explorations 
Academy, a new small high school in 
the Bronx. John shares, “It is exhaust-
ing, but very exciting and fulfilling!”

Jessica Taylor (M.A., 2008) teaches 
Global History at The Young 
Women’s Leadership School in 
East Harlem. She is continuing her 
education by taking a course offered 
through TC and the New York City 

Class Notes
Connecting alumni far and near with 
Teachers College and each other

Alumni News Class NotesTC
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Department of Education on teaching 
East Asian history and geography.

TEACHING OF SPANISH

elizabeth (roberts) scaduto (M.A., 
1990) rediscovered her passion of ESL 
and is now the K–12 ESL Director 
for the Riverhead School District on 
Eastern Long Island. Spanish and 
Japanese are still a part of her daily life, 
in a very rewarding way, she writes.

TESOL

Hallie Fortt (M.A., 2003) teaches ESL 
at Pierce College, as well as at two 
elementary schools in Washington 
State. She previously spent two years 
teaching EFL in Paris and New York 
City. She is keeping plenty busy with 
work and enjoying the beautiful Pacific 
Northwest, she writes.    

John ozag (M.A., 1992) retired from 
teaching in June 2008. He now works 
part-time in Adult Education with 
the parents of San Jose, California, 
public school students. John taught 
for 17 years, first at the Tokyo YMCA 
College of English in Kanda, and at 

Tokyo Women’s University, Waseda 
University and Bunka Fashion 
College in Shinjuku. He returned to 
his hometown in 1999 to teach public 
school and to San Jose, California, 
where he taught English at a public 
middle school for seven years begin-
ning in 2000. In 2001 he married a 
former student, Tazuko Ikeya, who 
he met in 1994 at the Tokyo YMCA. 
Appropriately enough for an English 
teacher, he writes, they first met in 
the school library.

BIOBEHAVIORAL SCIENCES

MOVEMENT SCIENCES

Martha eddy (Ed.D., 1998; M.A., 
1985) has moved from her position as 
Coordinator of the Riverside Church 
Wellness Center to establishing a 
new organization, The Center for 
Kinesthetic Education, that pro-
vides wellness programming and 
multi-faceted assessment through 
movement analysis and evaluation 
for people throughout the lifespan 

including infants and children. The 
Center’s fiscal partner, the non-profit 
educational organization Moving On 
Center, also sponsors Eddy’s Moving 
for Life dance-exercise program for 
cancer survivors, including Moving On 
Aerobics (www.MovingOnAerobics.org), 
which was piloted at TC in 2000. It has 
been featured several times on CNN, 
in Women and Cancer and MAMM 
magazines and on Whoopi Goldberg 
and Candace Bergen’s blog for women 
called WowOwow.com. 

SPEECH & LANGuAGE PATHOLOGy 

suzanne Martin Barnes (M.A., 1967) 
has practiced as a Speech Language 
Pathologist more than 25 years. Her 
clinic in the Los Angeles area, Suzanne 
M. Barnes and Associates, serves 
children, adolescents and adults. She 
received the District 7 Outstanding 
District Achievement Award from 
the California Speech Language and 
Hearing Association. She sends a warm 
hello to all her TC friends and writes 
that she is forever grateful to Ed Mysak.

susan s. Friess (M.A., 1967) worked 
for many years as a clinical audiolo-
gist in different settings. In 1992 she 
and her husband opened a Love Me 
Tender School for Child Development, 
a special education preschool in the 
Bronx. Their success is reflected in how 
they prepare many special needs kids 
for life at school in regular classes and 
how they work to retain staff members, 
encouraging aides to continue in school 
and return to higher level of responsi-
bility. She writes, “I am now running 
the school alone, because my husband 
died last year, but with a fabulous staff 
we are continuing our work helping 
and advancing preschoolers who need 
extra support.”

sara rosenfeld-Johnson (M.A., 
1972) is the author of two books:  Oral 
Placement Therapy for Speech Clarity and 
Feeding and Assessment and Treatment 
of the Jaw: Sensory, Feeding and Speech, as 
well as many treatment manuals. She 
owns TalkTools Therapy (www.talktools.
net) and SRJ Therapies in Tucson, 
Arizona. She speaks nationally and 

“Teachers College provides me with 
guaranteed, fixed income for life.”

 Helen Mayer Hacker, M.A., Intergroup Relations 
 Grace Dodge Society member and  
  Charitable Gift Annuitant since 2002

For more information on gift annuities, bequests or  
other planned gifts, please contact:

Louis Lo Ré
Director of Planned Giving
212-678-3037, lore@tc.edu
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internationally on using tactile, kines-
thetic and proprioceptive activities and 
techniques to improve feeding safety 
and speech clarity. Her work is based 
upon the teachings of her mentor 
at TC, Edward Mysak. Sara has a 
wonderful husband of 34 years, three 
beautiful daughters and three amazing 
grandchildren.  

COUNSELING & CLINICAL 
PSYCHOLOGY

CLINICAL PSyCHOLOGy

Myrna J. glick (Ph.D., 1975; M.A., 
1969) is a licensed psychologist who 
lives and works in Monterey Peninsula 
in private practice. She travels through-
out the Southwest serving as an expert 
witness on legal cases. Her patients, 
and those for whom she advocates, 
represent a broad range of ethnic and 
international clientele. She is also the 

Forensic Chair of the Monterey Bay 
Psychological Association. 

ellen shumsky (M.A., 1972) is prepar-
ing to retire after practicing law for 33 
years. She fondly remembers her friends 
and professors from her year at TC and 
would love to hear from anyone from 
Whittier Hall who knew the California 
girl who came east.

Jessica siegel (M.A., 1980) is an 
assistant professor of education and 
journalism at Brooklyn College. She 
is also a 1992 graduate of Columbia’s 
Graduate School of Journalism. Siegel 
coordinates the English Teacher pro-
gram at Brooklyn College and teaches 
journalism. As a journalist, she writes 
about education and the arts for a vari-
ety of publications. She and her stu-
dents at Seward Park High School on 
Manhattan’s Lower East Side are the 
subjects of the National Book Award-
nominated Small Victories (1990) by 

ex-New York Times reporter Samuel 
G. Freedman. 

COuNSELING PSyCHOLOGy

Margaret M. Postlewaite (Ph.D., 1975) 
was recently elected as a Fellow in 
the American Group Psychotherapy 
Association.

Mun-yi shea (Ph.D., 2008) is an 
assistant professor at California State 
University Los Angeles.

PSyCHOLOGICAL COuNSELING

Joan H. cappello (Ed.M., M.A., 1990) 
is currently navigating the world of 
off-Broadway theater as a stage manager 
in New York City. She previously 
worked for 11 years as a Vocational 
Rehabilitation Counselor at ICD until 
2001. Cappello decided to combine her 
love of theatre with her counseling/peo-
ple skills and became a Stage Manager. 
She has since worked at the Classical 
Theatre of Harlem for five years and 
joined the Actor’s Equity Union for 
Actors and Stage Managers in 2005. 

Nita Makhija (Ed.M., 2006) is a 
first year doctoral student at Seton 
Hall University’s Doctoral Program 
in Counseling Psychology. Prior to 
pursuing graduate studies, she worked 
at the New York State Psychiatric 
Institute from 2006–    2 008. Makhija 
lives in New York. 

regina Mason King (M.A., 1960; 
B.S., 1957) retired from the Board 
of Education in 2002 after 38 years 
of service in various positions from 
teacher to Supervisor/Administrator. 
She is currently working part time as a 
Nationally Certified Career Counselor 
and lives in Riverdale, New York.

Joseph F. rath (Ph.D., 1992) was 
invited to join the editorial board of 
Rehabilitation Psychology, the official 
journal of the American Psychological 
Association’s Division of Rehabilitation 
Psychology. He is a clinical assistant 
professor of rehabilitation medicine 
at New York University School of 
Medicine and a senior psychologist at 
the Rusk Institute of Rehabilitation 
Medicine, NYU Medical Center. Rath 
has also served as a peer reviewer for the 
Journal of Head Trauma Rehabilitation, 
Archives of Physical Medicine and Rehabi
litation, Neurorehabilitation and Neural 
Repair. In 2007, he served on a grant 
review panel for the Traumatic Brain 

Injury Model Systems Program at 
the National Institute of Disability 
and Rehabilitation Research, U.S. 
Department of Education.

Halley Wolowiec (Ed.M., 2008) is 
receiving advanced clinical training in 
Psychodynamic Psychotherapy at the 
American Institute of Psychoanalysis. 
She is a Clinical Therapist at the Karen 
Horney Clinic, the Brooklyn Center for 
Psychotherapy, and in a private practice.

PSyCHOLOGy IN EDuCATION

evelyn Konopko Hickman (M.A., 
1980) is a reading specialist/literacy 
coach in Fairfax County, Virginia. 

susan riemer sacks (Ph.D., 1973)
is a licensed New York Psychologist 
and professor of Psychology at 
Barnard College.

Marjorie stonehill Zensky (Ed.D., 
1991; Reading & Learning Disabilities, 
Ed.M., 1982; M.A., 1979) lives in 
Boynton Beach, Florida, and is in 
private practice in Delray Beach, diag-
nosing children and adults as well as 
tutoring dyslexic children. She writes 
that she “will forever be grateful for 
the excellent education and training I 
received at TC.” 

CURRICULUM & TEACHING

CuRRICuLuM & TEACHING

carolyn choi (Ed.M., 1998; M.A., 
1994) has been working part-time for 
the Teachers Development Group in 
West Linn, Oregon, for almost a year, 
doing elementary mathematics consult-
ing in districts mostly in Washington 
and Oregon. She left full-time work as 
the Elementary Mathematics Specialist/
Coordinator for Simsbury Public Schools 
in Connecticut to relocate out west.

christopher deneen (Ed.D., 2004) 
married Valerie Barlow in November 
2008. He is also leaving his position 
as Associate Professor and Assistant 
Dean of Academic Affairs at Touro 
College for a position as an assistant 
professor at The Hong Kong Institute 
of Education’s Centre for Learning, 
Teaching and Technology working 
on professional development, policy 
implementation and research into 
Hong Kong educational initiatives. If 
any alumni make it to Hong Kong, he 
writes, “Please look me up!” 

E D I T H  S H I H  (Ed.M., 1978; M.A., 
1977) was a young girl growing up in 
Hong Kong when she first read about 
Columbia University. By the time she 
decided to pursue a career in educa-
tion, Teachers College was her choice.  

• Shih earned her master’s in TESOL 
(the teaching of English to speakers 
of other languages) in 1977 and an 
Ed.M. in Applied Linguistics in 1978. 
At the time, she was convinced she would happily be a teacher for 
the rest of her life—but wanted to return to Hong Kong eventually, 
where there were better opportunities for lawyers than holders of 
doctoral education degrees. She left for London to pursue a legal 
qualification and career. It’s a decision she hasn’t regretted. 
Since returning home in 1984, Shih has risen through the ranks at 
Hutchison Whampoa Limited, a Fortune 500 company with more 
than 250,000 employees worldwide. Now Head Group General 
Counsel and Company Secretary, Shih currently has about 220 
lawyers working under her in 23 countries. • “I work with a lot 
of young people, so I’m still very much a teacher,” she says.  And 
the Columbia connection persists, too: Shih has served as both 
secretary and president of, and now advisor to, TC’s Hong Kong 
alumni chapter. She was a recipient of the Alumni Award in 1993 
and a member of the Columbia University International Advisory 
Council for 2005 and 2006.  —Emily Brady

T E A C H E R - I N - L A W

TC
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christy Folsom (Ed.D., 2000) recent-
ly authored Teaching for Intellectual and 
Emotional Learning: A Model for Creating 
Powerful Curriculum, a book that 
helps teachers develop project-based 
curriculum that teaches thinking 
skills and promotes social emotional 
learning. It provides many examples 
of how to help students develop self-
management skills of decision mak-
ing, planning and self-evaluation.  

samuel d. Henry (Ed.D., 1978; M.A., 
1974) is a faculty and doctoral program 
coordinator at the Graduate School of 
Education, Portland State University. 
Samuel has served as Chair of the 
Oregon Commission on Children and 
Families since 2003.

danny Margolis (Ed.D., 1975; M.A., 
1967) is in his 26th year as CEO of the 
Bureau of Jewish Education of Greater 
Boston, which oversees the Jewish edu-
cation of 17,000 students in 120 schools 
with 2100 educators. He writes that 
the 40th year recollections of the “bust” 
of ’68 brought back memories—sweet 
and sad—a strong motivator for reas-
serting the role of educators as socially 
responsible critics, now that we have an 
administration likely to be open to such.

swati Mehta (M.A., 2001) has taken 
a break from the classrooms of Dallas 
and Chicago to pursue her doctor-
ate. In the fall of 2005, she received a 
diversity fellowship to pursue a Ph.D. 
in curriculum and instruction at 
the Boston College Lynch School of 
Education with a focus on language and 
literacy. Her dissertation is being sup-
ported through the Cultivating New 
Voices fellowship out of the National 
Council Teachers of English. Mehta 
and her husband reside in Jamaica 
Plain, Massachusetts. In her spare time, 
she enjoys learning about massage 
therapy and painting. She notes that, 
“being a member of the Curriculum 
and Instruction department at Teachers 
College has been one of my most 
important education experiences to 
date, and I am proud to be an alumna.”  

Michael J. Passow (Ed.M., 1987; 
Science Education, Ed.D., 1974; 
M.A.T., 1971) serves as the 2008–2010 
President of the National Earth Science 
Teachers Association, the largest orga-
nization supporting K–12 Earth Science 
educators. As president, Passow has 
delivered presentations at more than 

ten national conferences in the past two 
years, and will participate in meetings 
next summer in the Czech Republic 
and Brazil. Passow also leads the 
“Earth2Class Workshops for Teachers” 
at Columbia’s Lamont-Doherty Earth 
Observatory (www.earth2class.org). He 
is in his 39th year as a science teacher, 
now working with 10–12th graders 
in Earth Science and Chemistry at 
Dwight Morrow High School in his 
hometown of Englewood, New Jersey.

Judith stern (M.A., 1973) authored 
a new edition of Putting on the Brakes:  
Understanding and Taking Control of Your 
ADD or ADHD, Second Edition, a book 
for children ages 8–13, written together 
with Patricia Quinn, a developmental 
pediatrician. The first edition sold 
170,000 copies and was translated into 
four languages. A companion activity 
book will be published this spring. 
Stern is also a learning specialist at 
Charles E. Smith Jewish Day School in 
Rockville, Maryland.  

(Mary) Jane Thompson (M.A., 1964) 
is still living in New York City. She is a 
retired teacher and has added the title of 
“world traveler” to her resume.  

EARLy CHILDHOOD EDuCATION

alison s. abrams (Ed.M., 1995) has 
left the classroom after 14 years and is 
in her second year as an Educational 
Advisor at Eagle Hill School, a 
small private school in Greenwich, 
Connecticut, for students with learn-
ing disabilities (www.eaglehillschool.org). 
She is also enrolled in the Educational 
Leadership program at Sacred Heart 
University for a Sixth Year Degree.

celeste Bester (M.A., 1985) teaches at 
Haworth Public in New Jersey. She 
instructs the Gifted & Talented program 
for grades 1–8 and loves it, she writes.

Katie david (M.A., 2006) is a 
special education preschool teacher  
for Westport Public Schools in 
Westport, Connecticut. 

Jean gallagher-Heil (Ed.D., 1982) is the 
program chair and full-time instructor 
for the Early Childhood Education 
Department at Cabrillo College in 
Aptos, California. The college has a lab 
school that serves children and families, 
and infants through preschool age. Their 
infant center is one of the California 
Demonstration Sites for the Program for 
Infant Toddler Caregivers. 

Kuan-Hui leu (M.A., 2007) is a pre-

school teacher at the Rita Gold Early 

Childhood Center at TC.

veronica Pollard (M.A., 1968) has 

had a versatile career threaded by her 

experience with educating and help-

ing young people. After teaching first 

grade for several years, she switched 

to the world of journalism where 

she worked as an education reporter 

for the San Francisco Chronicle, ran 

corporate giving programs at the ABC 

Foundation, Toyota USA Foundation 

and managed student journalists and 

journalism internship program at 

Newsweek’s Newsweek on Campus. She 

is currently utilizing her communica-

tions and public policy experience as 

Vice President of Communications 

and Public Policy at Save the Children 

helping children in need in the 50 

countries and 18 states where the orga-

nization works.

laurie spear (M.A., 1992) retired 

after 15 years of teaching 2nd and 3rd 

grades at P.S. 178 in Queens. She now 

works for Reading Reform Foundation, 

teaching general education elementary 

teachers how to teach reading using the 

Orton-Gillingham method. She writes 

“I have great faith in education,” says 

A L B E R T A  S T R A G E  (M.A., 1962). Her 

life since earning a master’s in Guidance 

and Student Personnel Administration 

from TC is eloquent testimony to that 

statement.  A resident of London for the 

past four and a half decades, Strage was 

a longtime member of member of the 

U.S.-U.K. Fulbright Commission, which administers Fulbright Awards 

between the two countries, and has served on its Advisory Board. 

• She created and was Chair of the Yale University-affiliated 

British Holocaust Archive of Video Testimonies, which collected 

oral histories from 150 Holocaust survivors living in Britain. She is 

a trustee of the Holocaust Education Trust, which, among its many 

activities, sponsors two students from every school throughout the 

U.K. on an educational trip to Auschwitz each year in order to teach 

them about the past and increase their awareness of racism, anti-

Semitism and genocide. • With her husband, Strage also is deeply 

involved with the Alberta and Henry Strage Foundation, which 

supports educational projects at TC, Columbia University’s School 

of International and Public Affairs, Brandeis University, Worcester 

Polytechnic Institute, Colby College, Bronx High School of Science 

and elementary schools in Ladakh and Thailand.  In addition, Strage 

is considering pursuing a Ph.D. from Oxford to investigate the rel-

evance of Holocaust survivors’ testimonies to their grandchildren’s 

generation. • Since 2007, Strage has served on TC President Susan 

Fuhrman’s Advisory Council and on the College’s first International 

Advisory Committee. Her advice to current students, beyond an 

exhortation to seek international experience and learn at least one 

other language fluently: “To whatever one devotes one’s time and 

effort, do it with passion.  By doing so, your life will be enriched and 

the lives of those around you.”  —Emily Brady

C H A M P I O N I N G  L I F E L O N G  L E A R N I N G
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it is “satisfying to help other committed 
professionals master a methodology that 
has a very high success rate for teaching 
decoding, spelling, comprehension and 
handwriting.” Spear also does private 
tutoring and enjoys her five grandchil-
dren, a book club, an adult learning 
course, exercise classes, volunteer 
work and getting enough sleep. She is 
still living in Queens and writes that she 
hopes to read about her classmates.

yael Zand (M.A., 2007) is in her sec-
ond year of teaching since graduating 
from TC. She started teaching at P.S. 8 
in Washington Heights and currently 
teaches third grade at P.S. 126 in the 
High Bridge area of the Bronx. 

LEARNING DIS/ABILITIES

oona Tanya c. Mapua (M.A., 2006) 
established a learning environment 

called Uplifting Natural Achievers 

in January 2007. In this position, 

she conducts individualized literacy 

enrichment and literacy interven-

tion during the school year and lit-

eracy workshops during the summer. 

Mapua shares, “The last two years 

have been amazing—filled with excit-

ing days of learning and laughter with 

my students (ages 3–12). I have been 

applying every ounce of knowledge 

learned at Teachers College and  

I continue to learn from my  

students everyday!”

READING SPECIALIST

Polly dee Perlstein goltche (M.A., 

2005) writes that she is  happily work-

ing as a reading/literacy specialist at the 

Great Neck Public Schools. 

HEALTH & BEHAVIOR 
STUDIES
APPLIED DEVELOPMENTAL & 
LANGuAGE PSyCHOLOGy

Melissa a. Modica (Ed.M., 2008) 
is currently a school psychologist at 
Monroe-Woodbury High School in 
Central Valley, New York. She does 
everything from counseling parents 
to collaborating with teachers on 
educational and psychological testing. 
Although her job is demanding, it is 
also rewarding. She writes, “I love being 
actively involved in my student’s lives 
—it’s very rewarding, and I know I’m 
making a difference.”  

Felicia lebewohl rosen (Ed.M., 
2005) is a school psychologist at 
the Westchester Fairfield Hebrew 
Academy in Greenwich, Connecticut. 

APPLIED PHySIOLOGy

Patricia a. leone (M.A., 1994) has 
been keeping busy since graduation. 
While working as a research assistant 
at the Obesity Research Center at St. 
Luke’s Hospital, she authored a paper 
and two abstracts on obesity research 
and completed the post-baccalaureate 
pre-medical program at Columbia 
University, School of General Studies. 
She then attended New York College 
of Osteopathic Medicine and complet-
ed her residency in Family Medicine 
at Long Beach Medical Center in 
New York. In 2006 she received board 
certification in Family Medicine and 
Osteopathic Manipulative Treatment. 
She is currently a family medicine 
physician at Midtown Medical Care 
as well as a teacher at Touro College of 
Osteopathic Medicine in Manhattan.

GuIDANCE

leib Kelman (M.A., 1976) is the dean 
of the large all-girls private school 
Prospect Park Bnos Leah Yeshiva in 
Brooklyn. He was recently feted at the 
school’s annual dinner marking his 33rd 
year at the school.

gail Mahoney Warek (Ed.M., 
1976; M.A., 1975) is currently the 
Deputy Director of Global Leadership 
Development for the organization Save 
the Children.

Mary e. Whitney (Ed.D., 1967) retired 
from teaching in 1998 and has since 
written eight local history books. The 
latest, Hemet, was released in August 

2008 (Arcadia Publishing Company,  
www.archadiapublishing.com). Proceeds 
from the book go directly to the Hemet 
Area Museum Association. Whitney 
has been volunteering as the Hemet 
Museum Docent for 10 years.  

HEALTH EDuCATION

laura conway (M.A., 2008) is work-
ing with a team of professors, doctors, 
nutritionists and translators at the New 
York College of Osteopathic Medicine, 
as well as outreach workers from a 
variety of hospitals on a grant funded 
project where her team is develop-
ing multilingual, culturally sensitive 
patient education materials, focusing on 
chronic diseases and nutrition.

srdjan stakic (Ed.D., 2005; M.A., 
2001) is a team leader for the Drug 
Abuse Prevention Campaign with 
the Media, Central Asia Drug Action 
Programme through the UNDP & 
European Commission (http://cadap.
eu-bomca.kg).

NuRSING EDuCATION

connie vance (Ed.D., 1977) has 
continued her scholarship, research 
and consultation in mentoring and 
leadership development with pro-
fessional associations and hospital 
departments of nursing. She presented 
a paper, “The Mentor as Pygmalion: 
Realizing Potential,” at the International 
Mentoring Association conference 
in March Las Vegas. She has also co-
authored (with Dr. Roberta Olson) the 
book, The Mentor Connection in Nursing 
(Springer, 1998). Vance is also as profes-
sor at the College of New Rochelle’s 
School of Nursing.

NuTRITION EDuCATION

ana Kosok (Ed.D., 2005) works 
in private practice as a behavior 
therapist focusing on clients with 
substance abuse problems. She is also 
the executive director of Moderation 
Management (www.moderation.org), a 
non-profit organization for problem 
drinkers seeking to decrease their drink-
ing to non-harmful levels.

Julieta andico songco (Ed.M., 1994; 
M.S., 1972) was part of the People to 
People Ambassador Program delega-
tion and presented a paper “Nutritional 
Health and Wellness, a 21st Century 
Legacy or Paradox” in Beijing, China, in  
November 2008.

During her first year as a movement 

sciences student at TC in 1991, LO R I 

Q u I N N  D A N N H E I M  (Ed.D., 1996; 

Ed.M., 1994; M.A., 1993) did her clin-

ical traineeship with a Huntington’s 

disease unit in a New Jersey hospi-

tal. It was the beginning of a jour-

ney into what has since become 

her life’s work: understanding how 

Huntington’s, a degenerative brain disorder, causes motor impair-

ments and developing physical therapy strategies to help combat 

them. • “Huntington’s is not very well known, but it’s very devas-

tating, and it’s genetically inherited,” says Dannheim, who studied 

under the pioneering TC researcher Antoinette Gentile. “When you 

work in this area, you’re not just treating an individual patient, 

you’re treating families and generations.” • After receiving her 

Ed.D. from TC, Dannheim worked at New York Medical College in 

Valhalla until 2003, when her husband’s job led the couple and their 

two young daughters to relocate to London. She remains a senior 

lecturer in the Medical College’s physical therapy program and is 

now an Honorary Research Fellow in the Physiotherapy Program at 

Cardiff University in Wales, as well. • Dannheim keeps in touch with 

many of her TC classmates and at various times has been able to 

collaborate with them. And when Gentile retired last May, Dannheim 

attended the party. “She influenced a generation,” Dannheim says. 

“Twenty-five years ago, people didn’t consider motor learning when 

they thought about physical therapy. She was really the driving 

force in changing that.” —Emily Brady

M O V E M E N T  S C I E N T I S T ,  O N  T H E  M O V E
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SPECIAL EDuCATION

Marcia (Marcie) roe Bishop (Ed.D., 
1976) has spent the last 30+ years in 
education and related fields. She was 
a classroom teacher and director of 
special education in Wisconsin; did 
post doctoral work in neuropsychology 
and school psychology in Ohio and has 
worked as an educational psychologist 
in Columbus, Ohio, and Ithaca, New 
York. For the past nine years she has 
been a principal in the rural school 
district, Spencer-Van Etten Central 
near Ithaca. 

corrine r. donley (Ed.D., 1986; 
M.A.T., 1983) is a behavior analyst/
consultant in private practice in 
Wisconsin and hopes to retire in 2009. 
She has 10 grandchildren of which 
one is a girl. She also has three great 
grandchildren. With her families in 
New Jersey, Michigan and Ohio she 
sadly reports she doesn’t seem them 
often. She continues to love traveling 
and is preparing to go to Norway, 
Sweden and Denmark in August.

Helen (Tenney) smith (M.A., 1983) 
has trained as a school psychologist 
and worked at Franciscan Children’s 
Hospital in Boston as an Educational 
Clinician. She became fascinated with 
reading disorders/dyslexia and was 
trained in Orton Gillingham. “There 
is not a day that goes by that I do not 
use the knowledge I got at TC, and I 
often think of returning but the com-
mute from New Hampshire would be 
rough!” she writes. 

HUMAN DEVELOPMENT

DEVELOPMENTAL PSyCHOLOGy

richard campagna (M.A., 1991) is a 
member of the Adjunct Faculty at John 
Marshall Law School. He is also an 
international legal consultant, legal and 
medical interpreter, author and public 
speaker. He is working on his auto-
biography, Beyond Ideology: The Genesis 
of An Existential Libertarian, which will 
be published in the fall of 2009 (www.
richardcampagna.org).

Mollie Hartford (M.A., 2007) is now the 
coordinator of programming and media 
planning at The N, a Nickelodeon Kids 
and Family digital network.

Monique Howell (M.A., 2006) is a 
school psychologist at Martin De Porres 
High School in Riverdale, New York. 

caryn Huss (M.A., 1984) works as 
a School Psychologist for New York 
City Department of Education District 
79 Bronx HS Long-term Suspension 
Center with Level 5 offenders from area 
high schools. The program combines 
clinical treatment and academic rigor 
in a small, alternative setting. She has 
worked as a counselor, psychologist and 
educator in several different residential 
treatment settings with various popula-
tions and ages including her own private 
practice. In 2006 Huss obtained a doc-
torate in educational administration. 

Brittany reynolds (M.A., 2006) works 
in a Psychology Lab as a Research 
Assistant studying the effects of child 
maltreatment and prenatal cocaine 
exposure in a longitudinal study at the 
Drexel University College of Medicine. 
She lives in Audubon, New Jersey. 

Nina segal (M.A., 1987) is a senior 
career consultant with the United 
Nations Secretariat in their Office 
of Human Resources Management 
(OHRM), where she works in the 
Career Resource Centre providing 
a range of career development ser-
vices for UN staff members. For nine 
years Nina was the Assistant Dean/
Director of Career Services at Columbia 
University’s School of International 
and Public Affairs (SIPA). Nina wrote 
International Jobs, 5th and 6th editions, 
published by Perseus Books. She resides 
in Hastings-on-Hudson with her hus-
band and three children.

SOCIOLOGy & EDuCATION

sydney Brooks (M.A., 2006) is an 
Assistant Director of Corporate and 
Foundation Relations and Faculty 
Grant Support at the Washington and 
Lee University in Lexington, Virginia.

shirley Feldman (M.A., 2005) is an 
ESL Instructional Specialist at East 
Somerville Community School in 
Somerville, Massachusetts. She spent 
four years as the East Bay Director of 
the Jewish Coalition for Literacy, a 
nonprofit organization that recruits, 
trains, and places community volun-
teers as one-on-one literacy tutors for 
public elementary school students. 
Feldman taught abroad in Beirut, 
Lebanon, and was an ESL teacher (as 
a New York City Teaching Fellow) in 
two New York City middle schools.

INTERNATIONAL & 
TRANSCULTURAL STUDIES
BILINGuAL/BICuLTuRAL EDuCATION

Jessica Bedard (M.A., 2007) is cur-
rently in her tenure year of teaching at 
Long Beach Public Schools in New 
York. She is part of a pilot program 
co-teaching a Spanish inclusion class in 
which she, a special education teacher, 
works alongside a Spanish teacher 
teaching beginner’s Spanish to 7th and 
8th grade mainstream students and 
students with special needs. Bedard is 
starting her C.A.S. in Administration 
and plans to continue teaching in Long 
Beach focusing on bilingualism and 
special education. 

yeon Ju (angela) Bae (M.A., 2004) is 
enrolled in an Ed.D. in IED program. 
She currently works for the CPLC 
Education Center, a private institute 

providing ESL/Standardized Tests for 
F-1 international tonal students. 

Jennifer losapio (M.A., 2008) is cur-
rently a teacher in New York City at 
the Amistad Dual Language School.

COMPARATIVE & INTERNATIONAL 
EDuCATION

Masako Hamada (Ph.D., Ed.D., 
2002) studied international educational 
development, including inter-cultural 
communication and conflict resolution, 
second language acquisition, and gender 
issues, and works at Villanova University.

INTERNATIONAL EDuCATIONAL 
DEVELOPMENT

leonisa ardizzone (Ed.D., 2001) is 
wrapping up her third year as Executive 
Director of the Salvadori Center 
(www.salvadori.org), a non-profit that 
uses architecture and engineering to 

“Do you want to make a lot of money really 

easily?” So begins GOO$E, J A N N A  S PA R K ’s 

new novel about a topic that has perhaps 

never seemed more timely. • “It’s a story 

about money and morality, how need turns 

to greed, and the consequences of com-

promised principles,” says Spark, (Ed.M., 

1979), who obviously had no inkling, when she began writing the 

book a few years ago, of what would surface in the current finan-

cial crisis. “I’m fascinated by people’s perceptions, actions and 

reactions, and how seemingly honest individuals can outsmart 

anybody.” GOO$E is being published in England by Quartet Books, 

which is actively seeking a U.S. publisher. • Spark has been a 

published author since the early 1990s, but GOO$E is her first novel 

and her first book for adult readers. Her previous books include a 

multi-sensory literacy program, a musical fairytale and a unique 

anthology to benefit children harmed by war. • In addition to writ-

ing, Spark is an educational consultant and child psychologist with 

a private practice in London, where she has been based for 30 years. 

Among her many accomplishments, she founded and directed a 

summer school in Gstaad, Switzerland; is Advisor to the Edmond J. 

Safra Brain Research Center for the Study of Learning Disabilities, in 

Haifa, Israel; and serves as a member of the TC President’s Advisory 

Council. Of her time at TC, Spark recalls, “My professors had deep 

humanity and humility, and were excellent role models and men-

tors.” • Which is more than you can say for certain characters 

nowadays—fictional or otherwise.  —Emily Brady

A N T I C I P A T I N G  L I F E ,  A L L  T O O  W E L L
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introduce teachers and learners to the 
wonder, beauty and logic of the built 
environment. Leonisa’s background in 
science education has helped transform 
the organization into a leading provider 
of project-based math and science 
professional development to teachers in 
New York City and beyond.  On the 
side, Leonisa has recently released her 
second jazz album to critical acclaim.

Brittany B. Ford (M.A., 2008) works 
for the Advocates for Children of New 

York as an Education specialist for 
Project Achieve, a New York educa-
tional advocacy organization on the 
foster care project. Project Achieve does 
direct case work and helps build the 
capacity for New York foster care and 
preventive agencies to deal with highly 
complex education issues, including 
preschool services, special education, 
high school admissions among others.

Brandi N. James (M.A., 2006) recent-
ly completed her first, two-year dip-

lomatic assignment in Lagos, Nigeria, 
with the Department of State as a Vice 
Consul. She will be in Washington, 
D.C. until August 2009 learning 
French for her next diplomatic assign-
ment in Paris.

ochan Kusuma (Ed.D., 1992) is work-
ing as an educational consultant to 
international schools with the company 
Education Across Frontiers.

Kahla l. M. Thompson Nelson 
(M.A., 1996) is married to Eric Nelson, 
who is General Manager of Cable 
China. They have four children ages 
11, 10, 6 and 4. They reside in Suzhou 
City where she teaches ESL at Dulwich 
College Suzhou. 

reid Particelli (M.A., 2001) teaches his-
tory at Sacred Heart Preparatory, a col-
lege preparatory high school in Atherton, 
California. He writes, “I want to thank 
TC for providing a wonderful education-
al experience. Major props and respect 
go to the leadership of Betty Reardon, 
Peter Lucas and Tony Jenkins, who have 
done great things in the field of Peace 
Education. Molding minds like clay, my 
own constant learning, and shaping the 
future is what I love about education.”

MATHEMATICS, SCIENCE & 
TECHNOLOGY
COMMuNICATION, COMPuTING & 
TECHNOLOGy IN EDuCATION 

cristiana assumpção (Ed.D., 2002) is 
the educational technology coordina-
tor at Colegio Bandierantes, a private 
middle and high school organized a 
pioneer program to address the issue 
of safe use of the internet. She has 
partnered with a law firm specialized 
in digital laws to develop a school-wide 
program which includes training the 
teachers, the employees, parents and 
students. Assumpção has used her 
TC training to develop a professional 
development course in Educational 
Technology at her school and presents 
similar programs for other educators in 
São Paulo. She also shared her work as 
part of the International Science pro-
grams at the annual National Science 
Teachers Association, held in New 
Orleans in March. 

John desjarlais (M.A., 1984) authored 
a mystery novel, Bleeder (Sophia 
Institute Press, 2009). For details visit 
www.johndesjarlais.com. 

ron Farris (M.A., 2008) recently 
authored a book, Africans and African 
Americans Divided: The Male-Female 
African and African American Digital 
Divide. Ron lives in Arizona and is on 
the board of directors of Afronesia, Inc.  

christopher le (M.A., 2003) helped 
launch the Suicide Prevention Resource 
Center and the National Suicide 
Prevention Lifeline and now owns 
Emotion Technology, a company 
combining mental health with technol-
ogy. He recently wrote a white paper 
about suicide and the internet for 
SAMHSA (Under the Department of 
Health and Human Services) which 
will inform federal policy about this 
important topic. Le and his wife live in 
Austin, Texes. 

Fidelia gale Johnson (Ed.M., 2005) is 
working on her doctorate degree and 
nearing completion. She is an honorary 
member of the National Nominating 
Committee of National Youth 
Leadership Forum on Medicine 2008. 
She was chosen by the National Honor 
Roll as an Outstanding American 
Teacher, 2006–2007. She works for the 
Coffee Country Board of Education. 

Peter Kashatus (M.A., 1986) teaches 
computer science at the Providence 
Day School in Charlotte, North 
Carolina. He has been teaching the 
A.P. Computer Science course from 
its inception through Pascal, C++, 
and Java. He previously spent 22 
years as a teacher and the director of 
technology at Brunswick School in 
Greenwich, Connecticut. Since mov-
ing to Charlotte in 2003, he has taught 
AP Computer Science, Introductory 
Programming, Computer Graphics and 
Desktop Publishing and Web Design, 
and just this year introduced a course 
in Robotics.

MATHEMATICS & SCIENCE 
EDuCATION

laurie Bass (M.A., 1979) has been a 
math teacher at the Fieldston School 
since 1979 and writing Geometry text-
books for Pearson Prentice Hall since 
1998. She is presently working on the 
2011 edition.

SCIENCE EDuCATION

Janell N. catlin (Ph.D., 2007) is the 
Project Director of the new General 
Electric Foundation Grant (Harlem 
Schools Partnership for Science and 
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He’s not a professional 

singer, but over the 

past 30 years, R O B E R T 

TAy LO R  (Ed.D., 1970), 

Associate Professor 

of Computing and 

Education at Teachers 

College, has performed 

more than 100 times. 

His bookings have 

ranged from Kampala, 

Uganda, to Bratislava, Slovakia,  including no fewer than eight 

appearances at TC convocation ceremonies during the 1980s and 

1990s, singing the invocation in Riverside Church. • “People would 

invite me to a conference on computing and education and would 

find out that I could sing, and they’d say, ‘You want to sing in the 

cathedral on Sunday?’ So we’d have to discuss what I could sing,” 

says Taylor, a TC alumnus who has been on the faculty since 1975. 

“Then I just started taking music with me because people always 

wanted me to sing.” • A bass-baritone, Taylor began developing 

his voice as a theology student at the University of Chicago. Before 

coming to TC as a doctoral student in the 1960s, he sang with a local 

orchestra in Africa while he was there for a four-year stint teaching 

mathematics. His specialties are liturgical music and opera. (His 

B.A. is in physics.) • In addition to singing, Taylor also draws and 

has documented many of his travels with sketches he has collected 

on his Web site (www.tc.edu/taylor). There are even renderings of 

TC colleagues past and present, including former TC presidents 

Lawrence Cremin and Arthur Levine. • These days Taylor, who will 

retire from TC in June 2009, no longer travels nearly as much. He’s 

busy now with his next major endeavor: posting recordings of his 

worldwide performances on his Web site. “Art, music, academia, 

international things, I’ve always loved all of it,” Taylor said. “I’ve 

bounced around and sung all over, and it was a lot of fun and people 

appreciated it.”

T H E  V O I C E  H E A R D  ‘ R O U N D  T H E  W O R L D

TC
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Math Education) at TC in collabora-
tion with the Fu Foundation School 
of Engineering and Applied Science, 
Columbia University. This effort will 
marshal faculty, students, principals 
and teachers to enhance to professional 
development of teachers in ten K–12 
Harlem schools over the next five years.  

ORGANIZATION & 
LEADERSHIP
ADuLT LEARNING & LEADERSHIP

John M. carfora (Ed.D., 2007) was 
named Co-Chair of the International 
Group (I-Group) at the National 
Academy of Sciences.

Tiffany dotson (M.A., 2002) lives in 
the windy city of Chicago and works as 
a leadership advisor to United Airlines. 
She writes, “My TC experience has 
been a tremendous source of influence 
for my career!”

april yvonne garrett (M.A., 1997) 
is the founder and president of Civic 
Frame (www.civicframe.org), a national 
non-profit organization that uses 
art and intellectual work to encour-
age civic engagement and critical 
thinking. She has worked at Emory 
University as Assistant Director of 
Student Activities and Director of New 
Student Orientation, earned a Master 
of Theological Studies at Harvard 
Divinity School, served as the Fellows 
Officer of the W.E.B. Du Bois Institute 
of African and African American 
Studies at Harvard University and as 
the Director of Administration and 
Strategic Planning of the NAACP.  
Currently, she serves as a member of 
the Kenyon College Alumni Council 
and is one of the founders of its Alumni 
of Color Collective and is on the 
advisory board of The Justice Project at 
Philander Smith College.

William a. Howe (Ed.D., 1991) 
is the education consultant for 
multicultural education, gender equity 
and civil rights at the Connecticut 
State Department of Education. He 
is also the founder and chairperson 
of the New England Conference on 
Multicultural Education. In 2006, 
Howe was awarded the G. Pritchy 
Smith Multicultural Educator of the 
Year Award. In 2008, he was appointed 
by Governor Jodi Rell to serve on the 
newly created Asian Pacific American 

Commission. Howe has given over 
300 workshops, lectures and keynotes 
on diversity, multicultural education 
and organizational development 
and trained over 14,000 educators. 
He is co-authoring a textbook on 
multicultural education, a book of 
inspirational stories about teachers, 
and was a co-author of the Handbook 
for Achieving Gender Equity through 
Education, 2nd Edition.

richane c. Mankey (Ed.D., 2007) 
is Vice President for Student Affairs 
and Dean of Students at Daemen 
College. Mankey will present at the 
International Leadership Association 
symposium in England in May 
2009 on “Conceptualizing World 
Leadership: What Leaders Can Learn 
from the Mayan Calendar.”

EDuCATION LEADERSHIP

greg Bamford (Ed.M., 2007) is 
the English Department Chair at 
The Overlake School in Redmond, 
Washington. He and his wife had a 
second daughter, Annabel Greer, in 
November.

andrew deyell (Ed.M., 2006) is 
finishing his first year as Assistant 
Headmaster of the Washington Jesuit 
Academy, a tuition-free middle school 
in Washington, D.C., that serves 
educationally underserved and eco-
nomically disadvantaged boys from the 
District of Columbia, Maryland and 
Virginia. It is a member of the Nativity 
Miguel network of schools.

emily alana James (Ed.D., 2005) 
reports successfully moving to Kinsale, 
County Cork, Ireland. She teaches and 
mentors doctoral students in education 
and management for a number of for 
profit universities. Being an indepen-
dent academic gives her the freedom 
to work with others in an interna-
tional project aimed at developing new 
designs for education. Participatory 
teams from a growing number of sites 
and countries both meet locally and 
interact internationally online at www.
futureofeducationproject.net.

EDuCATIONAL ADMINISTRATION

John l. Balbi (Ed.M., 1979; TESOL, 
M.A., 1975) retired from the New 
York City Department of Education 
after 33 years working in the English 
as a Second Language field as a teacher 
and administrator. Currently he is an 

adjunct professor at TC and Hunter 
College. Balbi also mentors 17 teachers 
including Peace Corps Fellows and 
Student Teachers at TC and Teaching 
Fellows at Hunter.

Jan Hammond (Ed.D., 1992) was just 
appointed to the New York State 
Professional Standards and Practices 
Board, which serves the Regents and 
the Commissioner of Education on 
teaching issues and related professions. 
Hammond is an associate professor 
in the Department of Educational 
Administration at SUNY New 
Paltz. She is currently the President 
of the Collegiate Association for 
the Development of Educational 
Administration and serves on the 
General Advisory Group at the New 
York Education Department for devel-
oping school leadership.

Ben Zion Kogen (Ed.M., 1979; M.A., 
1977) resides with his family in Reseda, 
California, and serves as Executive 
Director of the Western Region of the 
Bnai Zion Foundation, an agency that 
sponsors humanitarian projects all over 
the Jewish State.

John goodspeed stuart (Ed.D., 1954), 
who was named Superintendent 
Emeritus in 1986 when he retired from 
the Aurora, Colorado, school district, 
resides with his wife in New Smyrna 
Beach, Florida. He has written two books 
about American artist/illustrator Maxfield 
Parrish. This father of five proudly boasts 
that three of his children are also educa-
tors in Brooklyn and Colorado. Stuart 
recently became a member of the John 
Dewey Circle and writes, “I appreciate 
the opportunity I had to sit with perhaps 
eight other TC students to listen to him 
and ask questions for an hour or so in late 
May 1952.  He died June 1, 1952 at age 

92. I was 25 at the time and thrilled to 
meet him.” 

austin d. swanson (Ed.D., 1960; 
M.A., 1955) is co-author with 
Taher Razik of the third edition of 
Fundamental Concepts of Educational 
Leadership and Management (Allyn & 
Bacon, 2009). The text is designed for 
graduate students beginning their stud-
ies of the administration of schools and 
school systems. 

Maqueda randall-Weeks (Ed.M., 
2008) is a recent graduate of the TC 
Summer Principals Academy 2007–08 
Cohort. In July, she will begin working 
on her Ed.D. as a member of the 20th 
Cohort of the Urban Superintendents 
Program at Harvard Graduate School 
of Education. She is a district-wide 
Special Education Literacy Specialist 
in Hackensack, New Jersey, serving 
four elementary schools and consulting 
with two middle schools.  

ORGANIzATIONAL PSyCHOLOGy

Maryann McFadden Meador (M.A., 
1986) is a mental health counselor for 
nursing homes in South Georgia. 

Josephine Panganiban (M.A., 1997) 
is a managing partner of People Front 
& Center, a woman- and minority-
owned and operated human capital 
and organization effectiveness consult-
ing firm. In 2008 it was awarded a 
grant by Wall Street West to develop 
competency models for the financial 
services industry. Panganiban has been a 
senior consultant for Arthur Andersen’s 
Human Capital practice, Director of 
Performance Management & Training 
at American University, Vice President 
of HR and OD at Wilkes University, 
and Chief of Staff at Diversified 
Information Technologies.

Contact us. We want
              to hear from you!
Let us know what’s happening in your career and your life. Send 

news of your promotion, books you’ve written or new family mem-

bers to: Office of Alumni Relations, 525 West 120th Street, Box 

306, New York, NY 10027, or call us at 212-678-3215, or e-mail:  

tcalumni@columbia.edu.
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gloria M. stevens (Ed.D., 2004) has 
used her knowledge from the ICCCR 
Conflict Resolution Program to develop 
an undergraduate Conflict Resolution 
course and textbook for Marymount 
Manhattan College (MMC), her 
undergraduate alma mater. Stevens has 
been an adjunct professor at MMC 
since 2005 where she teaches her 
Conflict Resolution course and General 
Psychology. She founded with six fel-
low alumni, the MMC Psychology 
Alumni Association and is now 
president. She also presented conflict 
resolution techniques at the Bedford 
Hills Crossing Borders Conference in 
2007 and 2008. Stevens has 20+ years 
of experience as a consultant in the 
personnel industry. She is currently 
helping others to turn their “Passions 
into Power and Profits” while serving 
as an Executive Project Manager for the 
Former Ambassador to Denmark. 

david Zobler (M.A., 1989) is a certi-
fied practitioner of the Myers-Briggs 
Type Indicator. He created and runs 
an organization-wide mentoring pro-
gram for his agency, The Los Angeles 
County Office of Education. He has 
also successfully implemented employee 
engagement surveys in the public sector 

industry and is an experienced facilita-
tor of conflict resolution (between 
union and management) using an 
interest-based approach. Zobler serves 
on the Board for the Association of 
Los Angeles County Office School 
Administrators.

HIGHER & POST SECONDARy 
EDuCATION

emily B. anderson (Ed.D., 1989) 
serves as the chair of the Department of 
Social Science & Human Services at the 
Borough of Manhattan Community 
College CUNY. 

edward anthony colozzi (Ed.D., 
1973) authored a career/life explora-
tion and planning self-paced work-
book, Creating Careers with Confidence 
(Pearson/Prentice Hall, 2009). Several 
years ago it was selected as the first 
career/life workbook ever to be pub-
lished in Braille by the National Braille 
Press. Colozzi is a national career 
development consultant/motivational 
speaker, nationally certified counselor, 
licensed mental health counselor, 
and an NCDA Fellow;  he coined 
the term “career/life”  in the 1970’s to 
re-frame career to include multiple life 
roles. He developed DOVE (Depth-
Oriented Values Clarification), SCG 

(cost-effective Systematic Career 
Guidance), and print/on-line materi-
als for K–12 /college students. He has 
taught graduates and undergraduates 
levels, including numerous in-service 
training for K–12 staff, and served 
as coordinator of career development at 
the college level.

carol g. durst (M.A., 1975) complet-
ed a Ph.D. from The Union Institute 
and University in the fall of 2006. She 
has worked in the food industry for the 
last 25+ years, catering, teaching, writing 
and researching women who work in 
the food industry. 

Joe Hankin (Ed.D., 1967) has been a 
community college president for 42 
years spending 37 and a half of those 
years at Westchester Community 
College. He also taught for 30 years at 
TC in the higher education program. 
During that time he served on 64 doc-
toral committees.      

devon Provan (M.A., 2008) was 
recently named Assistant Dean 
of Development and Alumni 
Relations at Columbia University’s 
Graduate School of Architecture, 
Planning and Preservation. She 
also became a new mom: Jackson 
Bailey Provan was born on 
September 18, 2008.

SOCIAL PSyCHOLOGy

Barbara Benedict Bunker (Ph.D., 
1970) has just authored a new book 
with Janice Eddy, Innovations in 
Inclusion: The Purdue Faculty & Staff 
Diversity Story, 1997-2008  (Purdue 
University Press). The book is a 
research study of a ten-year cul-
ture change initiative to create a 
more welcoming and supportive 
environment for persons of many 
cultures which impacted individu-
als, policies and the university as 
a whole.

Alumni News Class Notes

P R I S K A  P E I E R  G y S I N , who coordinated TC’s Motor Learning 
Masters specialization from 2004–2008, passed away this winter in 
Bern, Switzerland. A physical therapist who earned her M.A. and Ph.D. 
in Motor Learning at Teachers College, Gysin was mentored by TC fac-
ulty member Ann Gentile. 

S I S T E R  u R S u L A  K I R K , RSCJ, former associate professor and head 
of the Neurosciences and Education Program at TC, died in February 
2009. With two colleagues, Kirk developed a neurological assess-
ment tool called the NEPSY, which was published by The Psychological 
Corporation and enjoys continual use in the U.S. and abroad. Sister 
Kirk held leadership positions in Sacred Heart schools, including 
Headmistress at Convent of the Sacred Heart, Greenwich, Connecticut, 
from 1962 to 1967, and Director of the Guidance Program at 91st Street 
in New York City from 1969 to 1976.   

L E A H  B L u M B E R G  L A P I D u S , a former Professor of Clinical 
Psychology, died in January 2009. Working with the American Red Cross 
Disaster Mental Health Services and Amnesty International, Lapidus 
performed psychological evaluations in cases of police brutality, war 
crimes, human rights violations, and natural and manmade disasters. 

HENRy J. RISSETTO, Professor Emeritus of Education and Education 
Administration, passed away in January 2009. Rissetto was an expert 
in the planning, development and assessment of school facilities 
and school facility standards. He conducted field surveys of educa-
tion facility requirements throughout the United States and for the 
Ministries of Education of Peru, Uganda, Tanzania and Saudi Arabia, 
and consulted for school districts and architects on the development 
of schools, colleges and universities.  

SLOAN WAyLAND, Professor Emeritus of Sociology and Education and 
retired Associate Dean of Teachers College, passed away in September 
2008. Concerned with the rapid growth rate of the world’s popula-
tion, Wayland served as a consultant to the U.S. Department of 
Agriculture, the Ford Foundation, the U.S. National Institutes of Health, 
the Rockefeller Foundation, the International Planned Parenthood 
Federation, the U.S. Agency for International Development, UNESCO 
and The Population Council. He traveled to countries in Asia, the Middle 
East, Africa and Latin America to help school systems to incorporate 
population education into their curricula.

R E M E M B R A N C E S

In Memoriam
For the present, information regarding TC alumni who have 

passed away is available exclusively on the TC Web site. To view 

In Memoriam, please visit: www.tc.edu/inmemoriam.

TC
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deployed in the service of com-
paring educational systems, was a 
shot across the bow, setting off a 
vigorous debate in the field about 
the use of social science methods.

What Noah and the others 
wanted was to move the field in 
the direction of explanation and 
prediction rather than identification 
and description. He was convinced 
that much could be learned about 
teaching and learning if scholars in 
the field could pose research ques-
tions and get at answers by using 
quantitative methods.

It was an idea whose 
time had come. Even as Noah 
and Eckstein were publishing 
Toward a Science, the International 
Association for the Evaluation 
of Educational Achievement 

(IEA) had already conducted its 
first pilot cross-national study of 
13-year-olds in 12 countries. IEA 
would go on to develop a series of 
influential cross-national studies 
on student achievement (Noah 
would participate in some of 
them), including the sprawling 
Third International Mathematics 
and Science Study (TIMMS), 
which tested elementary, middle 
and high school students from 
more than 60 countries. 

“In a sense, if one were to 
ask what the value of Noah and 
Eckstein was in terms of their 
work in ’69,” Noah says, “it 
might well be that we provided 
a framework for comparative 
education that could justify 
doing IEA-type work.”

Although echoes of the 
debate over social science 
methods still resonate in the 
field today, the issue largely has 
been settled, with quantitative 
approaches widely accepted and 
used. Not surprisingly, Toward 
a Science is generally regarded as 
one of the most important texts 
in the history of comparative 
education, and Noah one of its 
most influential figures.  

Noah, for his part, is not so 
certain how much his ideas have 
truly taken hold. He and Eckstein 
saw the field tilt toward post-
modernist and Marxist theoretical 
perspectives late in their careers, 
stirring up once more questions 
about the value of the social sci-
ences in comparative education. 

“Eckstein and I did not see 

our own education as oppres-

sive; we saw it as liberating,” 

Noah says. “Now, maybe, we 

just were naïve—had a false 

consciousness. That was the cant 

phrase that was used. Oh, well. 

That wasn’t my approach—and 

still isn’t. It’s a problem that 

[philosopher] Isaiah Berlin has 

described as the hedgehog and 

the fox. The hedgehog likes to 

surround himself with lots of 

facts and tries to disentangle 

some meaning from that bunch 

of facts. The fox has a very few 

principles and uses those prin-

ciples to try to understand the 

world. I was, and will always be, 

in the second camp.” 

The John Dewey Circle brings together 

TC’s most generous alumni and friends 

who provide yearly leadership support of 

$1,000 or more to the Teachers College 

Annual Fund. In these uncertain times 

Dewey Circle members are on the front line, 

an irreplaceable source of stability and 

strength for the College. Now, more than 

ever, TC needs you and others like you.

—  Maxine Greene
Honorary Chair, John Dewey Circle

“  We hope you will realize the
importance of contributing to
our ongoing efforts to keep
what is uniquely valuable alive.”

Join Professor Greene and become a 

member of the John Dewey Circle. 

Make your gift online at www.tc.edu/givetotc

John Dewey & 
                     Maxine Greene

“  Partnership is, in fact, very 
much at the center of what 
I want to talk about today.”  
             —John Dewey

TC_AlumniAd_Dewey_8.187x5.4375.indd   1 3/19/09   1:31:26 PM

Harold Noah
(Continued from back cover)
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Trustees 
with a 
Global 
Perspective
Four TC Board members are helping 
steer the College’s international efforts

f you’re in search of international expertise at Teachers 
College, look no further than the College’s Board of 
Trustees. Four trustees who bring especially well-
informed perspectives to the table—Antonia Grumbach, 
Jan Krukowski, Abby O’Neill and Board co-chair 
Bill Rueckert—are now serving on TC’s newly formed 
International Advisory Committee, which also includes 
faculty, alumni and friends of the College. 

“Education is an international commodity—every 
individual in the world benefits from it,” says Rueckert, 
a descendant of TC founder Grace Dodge whose family 
also helped establish American University in Beirut and 
three other major universities in the Middle East during 
the late 19th century. “To the extent that TC and the 
United States in general can promote education, it  
helps everyone.”

O’Neill, too, is the product of a family that has had 
much to do with the history of U.S. involvement in 
education abroad. Her grandfather, John D. Rockefeller, 
built medical colleges in China. At the behest of the U.S. 
government, John D. Rockefeller III founded the Japan 
Society, which has funded education and the arts in 
Japan. O’Neill’s uncles, Nelson and David Rockefeller, 

i l l u s t r a t i o n  b y  t o n y  v i t a



Friends of the College

conducted extensive diploma-
cy in Latin America and the 
Philippines at the request of 
more than one U.S. president. 
And O’Neill herself, who 
served for more than 50 years 
as a trustee of International 
House (where Rueckert, too, 
has been a long-time board 
member), traveled with the 
Rockefeller Brothers Fund to 
Poland, the Czech Republic 
and Hungary to help those 
nations build civil institutions 
following the collapse of the 
Soviet Union. 

“That trip in particular 
was a window onto the chal-
lenges of becoming a democratic society,” she says. “In 
my view, education is the secret to it all.”

Krukowski, whose firm Jan Krukowski & 
Company crafts messaging strategies for non-profits, was 
born in Poland, where his father and grandfather had 
been lawyers, and arrived as a war refugee in the United 
States at the age of 10, having crossed Siberia and Japan 
after escaping from a Soviet prison camp. His father, 
who would later serve in the State Department, initially 
got a job delivering sausages and hams in the Polish 
neighborhoods of Elizabeth, New Jersey. 

“My first day at public school, they asked us to 
recite the Pledge of Allegiance, and I remember explain-
ing in my broken English that I couldn’t, because I 

was Polish,” Krukowski 
recalls with a laugh. “I was 
promptly sent to the principal. 
Eventually I ended up at the 
Horace Mann/Lincoln School 
at TC, and that was my intro-
duction to Teachers College.”

Krukowski believes 
that education “must create a 
foundation on which to build 
democratic citizenship around 
the world—and by that, I do 
not mean promoting advocacy 
for the United States.” Instead, 
he says, “we all must accept 
certain fundamental ground 
rules, the most important of 
which is the recognition that 

all human life is of equal importance.”
Grumbach—a lawyer who, like Rueckert’s forbears, 

has done extensive work with American educational 
institutions in the Middle East—concurs.

“I’ve seen the difference that an American-style edu-
cation can make—a liberal arts education in which peo-
ple learn to listen, to respect each other’s points of view, 
and debate ideas on their merits,” she says. “Democracy, I 
suppose you could call it.”

All four trustees praise TC President Susan 
Fuhrman for redoubling the College’ international efforts 
and express hope that the result will be a more a strategic 
focus in choosing partnerships.

“It’s been about letting one hundred flowers bloom, 
and you would never want to lose that,” Grumbach says. 
“But the question I think we need to answer is, how can 
we use everything we have in the most efficient way to 
help other countries develop their education systems so 
they reach the greatest number of people?” 

To read extended comments by Grumbach, Krukowski, 
O’Neill and Rueckert on the College’s international efforts, visit 
www.tc.edu/tctoday. 

 Education is an international 
commodity—every individual 

in the world benefits from it. 
- B I L L  R u E C K E R T, 

C O - C H A I R ,  TC  B O A R D  O F  T R u ST E E S

Antonia Grumbach Jan Krukowski

Abby O’Neill Bill Rueckert

TC



Numbers Man  
TC’s Harold Noah led the charge to  
infuse comparative education with social 
scientific methods
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Harold Noah (Ph.D., 1964), Teachers College Emeritus Professor and 

Dean, may not have invented the field of comparative education, but few 

scholars were as influential in shaping its direction in the latter half of 

the twentieth century. •	When Noah came on the scene in the 1960s, 

the field was dominated by historians and philosophers, some of whom 

harbored a thinly veiled distaste for things quantitative. For Noah, it was all 

too subjective. He was a numbers man, having earned a Ph.D. at Teachers 

College (his dissertation was entitled “Financing Schools in the Soviet Union”), 

and would emerge as a leader of a new wave of scholars who vigorously advo-

cated the use of social science methods in comparative education research. • “We 

wanted to draw on methods used in political science, economics, sociology,” recalls 

Noah, who served on the TC faculty from 1964 to 1987. “Not that we wanted to 

throw out history or philosophy—by no means. We were accused of that, howev-

er. We never persuaded our colleagues that we were not hostile to the humanistic 

approach. I’ll go to my grave being perceived as hostile.” • The seminal year was 

1969. That was when Noah and his longtime colleague and co-author, 

Max Eckstein (they met as doctoral students at TC), 

published their most important contribution 

to the field, Toward a Science of Comparative 

Education. The book, which lays out 

how quantitative methods can be

(continued on page 71)
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