

A New Teacher 
Residency 
Program at TC
A $9.75 million boost for 
21st century teacher prep

Teachers College is creating a 

new teacher residency program 

in which students will work as 

apprentices with experienced teachers in 

high-need classrooms in New York City 

public schools for one year while earning 

master’s degrees. The Teaching Residents 

at Teachers College program (TR@TC) 

will be funded by a $9.75 million, five-
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The Secretary Calls 
for a Sea Change
The nation’s education chief addresses TC

I
n a half-hour speech 

on October 22 that 

inaugurated TC’s Phyllis 

L . Kossof f Lecture, 

U.S. Secretary of Education 

A r ne D u nc a n pra i sed 

Teachers College and many 

other education colleges that 

have provided high-quality 

preparation programs for many 

years. But in general, he said, 

teacher preparation programs 

need a major overhaul if they are 

to help close the achievement gap between minority and white students, 

improve graduation rates, and prepare more students for college and  

the workplace.

u.S. Secretary of education  
arne duncan at tC

new York's education Commissioner and Regents 
Chancellor to speak at tC on november 30. See page 5.
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“The bar has been raised 
for successful teacher 
preparation programs 

because we ask much more 
of our teachers today than 

even a decade ago.”
~ a R n e  d u n C a n

“To keep America competitive, and to make the 

American dream of equal educational opportunity a reality, 

we need to recruit, reward, train, learn from and honor a 

new generation of talented teachers,” Duncan, speaking 

at the Alfred J. Lerner Hall on the Columbia University 

campus, told a crowd of nearly 900 that included TC 

faculty, students, staff and alumni, as well as elected 

officials and school leaders from New York City and 

beyond. The talk was also Webcast live. It can be viewed at 

www.tc.edu/duncanwebcast, 

along with a transcript of 

Duncan’s remarks. “But 

the bar has been raised for 

successful teacher preparation 

programs, because we ask 

much more of our teachers 

today than even a decade ago.”

Earlier in the day, at TC’s 

Cowin Conference Center, 

Duncan was the keynote 

speaker at a practicum 

on community schools 

sponsored by the Children’s 

Aid Society. During his seven 

years as schools chief in Chicago, Duncan created more 

than 100 such schools, which serve as hubs of neighborhood 

and community life by offering children and families after-

school programs, medical and dental care, and counseling, 

as well as music, sports, art, and homework help.

The Children’s Aid Society operates 21 community 

schools in New York City, in partnership with the 

Department of Education.

Community schools have been shown to increase 

attendance and graduation rates for children, Duncan 

said.  “The more our schools become community centers, 

offer GED classes, ESL classes, potluck dinners...the more 

families are engaging, the more schools become the heart of 

family life, the better our students will do.”

In introducing Duncan, who previously served as 

head of the Chicago public school system, to the Lerner 

audience, TC President Susan Fuhrman praised him for 

demonstrating “that valuable and all-too-rare skill in the 

field of education—the ability to unite parents, teachers, 

principals and business stakeholders behind an aggressive 

reform agenda.” She told 

Duncan that the TC 

community was “ready to hear 

your vision for improving 

teacher preparation, and we 

are excited about working 

together with you in the 

future to make it a reality.”

Duncan responded 

with a blunt assessment of 

the past and hope for the 

future. He took education 

programs to task for failing to 

prepare teachers to use data 

to inform and improve their 

teaching, and for the dearth of adequate hands-on classroom 

experience they provide to pre-service teachers. 

He also said that teacher preparation is plagued by 

uninspired, outdated programming at the very moment 

when the nation is facing three unprecedented challenges. 

The first of these, he said, is that, unlike 30 years ago, it 

is now impossible to drop out of high school and get a job 

that pays enough to raise a family. Second, Duncan said 

education has always been the way for low-income people 

and immigrants to advance, and it is now more important 

C o n t i n u e d  F R o M  F R o n t  pa g e
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National

community for teacher education and for teachers (education 

programs are “the Rodney Dangerfield” of the university 

world, he said, historically dismissed “from the Oval Office 

to the provost’s office”), a shortage of quality research on 

what makes the best educational programs effective and 

improves student outcomes, inadequate hands-on training 

of pre-service teachers, and lack of training in how to use 

empirical data to improve instruction and boost learning.

Yet education colleges are not solely at fault, he added. 

Universities have used them as “cash cows,” diverting 

their substantial tuition revenue to less popular academic 

programs such as physics. States “routinely approve” teacher 

education programs without assessing their graduates’ 

than ever to improve educational opportunities for low-

income students.

And third: Of the 3.2 million teachers and principals 

who work in some 95,000 schools, more than half are 

Baby Boomers who will soon retire. By 2014, Duncan’s 

Department of Education projects that up to 1 million new 

teaching positions will need to be filled by new teachers.

“Teaching is going to be a booming profession in the 

years ahead—with school districts nationwide making up to 

200,000 new, first-time hires annually,” Duncan said. And since 

education schools will provide the vast majority of new teachers, 

changes in education programs are critically important. 

There are barriers to reform, Duncan acknowledged, 

including a historical lack of respect in the academic 

LeRneR ConveRgenCe u.S. Secretary of education arne duncan and tC 
president Susan Fuhrman (right) address the tC community at Columbia’s 
Lerner Hall. Lower left: phyllis Kossoff, made the event possible.

d u n C a n  C o n t i n u e d  o n  pa g e  4



readiness for the real world of teaching. Few track teacher 

performance to identify which preparation programs work 

best (the shining exception:  Louisiana, which has a 

rigorous program that ties student outcomes to teacher 

credentialing). And national accreditation is voluntary and 

insufficiently rigorous.

Yet Duncan said 

he saw reasons for hope. 

Among them:

•  Forty-eight states 

are cooperating on 

the  development 

of common college 

and career- ready 

standards for high 

school  s tudents , 

and the federal 

government’s “Race 

to the Top” funding 

includes $350 million 

to develop assessments for the standards.

•  With “Race to the Top” funds, the U.S. Department 

of Education is rewarding states that publicly report 

and link student achievement to the programs 

where teachers and principals were credentialed. 

Both national teachers college accrediting bodies, 

the National Council for Accreditation of Teacher 

Education and the American Association of colleges 

for Teacher Education, are backing the DOE’s drive 

to connect teacher preparation programs to better 

student outcomes.

•  The DOE also allocated $43 million to teacher 

preparation programs, including $9.75 million to 

Teachers College, to create teacher residency 

programs in which pre-service teachers will spend 

a year in a high-needs classroom in New York City 

alongside an experienced teacher and mentor.

Duncan singled out Teachers College for praise, 

saying it “explicitly trains students to use data to 

continuously improve their own instruction and target 

student learning gaps.” In 

addition, “every pre-service 

e lementar y  educat ion 

student at TC completes 

at least two semesters of 

student teaching, and, unlike 

some education schools, 

every student teacher in the 

program works under the 

careful supervision of a well-

qualified mentor teacher.” 

He also praised TC for the 

research it conducts.

Duncan said that 

reform is already happening at elite schools of education 

such as TC, the Curry School of Education at the 

University of Virginia, the University of Michigan’s 

School of Education, and the Stanford University School 

of Education and some smaller schools. And he drew loud 

applause when he cited one recent federal innovation: a 

new law, enacted in July 2009, that establishes income-

based payment levels for loans for student teachers.

Still, he said, prior to a Q and A session and closing 

remarks by TC Board Vice Chair Laurie Tisch, there is 

much work to be done. 

“The challenges facing our nation’s schools of education 

are great,” he concluded. “But so is the opportunity to 

better serve our children and the common good.” ❖ 

“The challenges facing 
our nation’s schools of 

education are great, but so 
is the opportunity to better 
serve our children and the 

common good.”
~ a R n e  d u n C a n

Stat e  o F  t H e  C o L L e g e  C o n t i n u e d  F R o M  pa g e  3
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At the College

New york’s education Commissioner and 
Regents Chancellor Will Speak at TC

David Steiner, the new 

Commissioner of 

Education for New 

York State, and TC alumna Merryl 

Tisch, Chancellor of the New York 

State Board of Regents, will pres-

ent their vision for 

statewide education 

at Teachers College’s 

Milbank Chapel on 

November 30.

The event—the 

First Annual Phyllis L. 

Kossoff Policy Lecture 

—will take place from 

4:30 to 5:45 pm. It 

will be moderated 

by TC President 

Susan Fuhrman, with two 

TC faculty members—A. Lin 

Goodwin, Associate Dean of 

Teacher Education, and Aaron 

Pallas, Professor of Sociology and 

Education—serving as respondents.

Steiner, who also serves as 

President of the University of the State 

of New York, was formerly Dean of the 

Hunter College School of Education 

at the City University of New York. 

In that role, he increased enrollment, 

expanded and strengthened programs, 

and led a national partnership with 

the KIPP Academies, Uncommon 

Schools, Achievement First and Teach 

for America.  Known as Teacher U at 

Hunter, the partnership has gained 

national attention for rethinking what 

rigorous teacher preparation looks like.   

Steiner is the author 

or editor of four books 

and more than 100 

journal articles, papers, 

reports, chapters on 

education reform, teacher 

preparation, teacher 

quality and curriculum 

development  He has 

worked as a consultant 

to the National Council 

on Teacher 

Quality and served 

as a member of the 

New York Board of 

Regents Work Group 

on Improving the 

Preparation of Teachers 

for Urban Schools.   

Tisch, a former 

first grade teacher, 

was appointed to 

the New York State 

Board of Regents in April, 1996 

and reelected to five-year terms 

in 2001 and 2006. She was elected 

Vice Chancellor by her colleagues 

in 2007 and Chancellor this past 

April. She co-chairs the Board of 

Regents Committee on Elementary, 

Middle, Secondary and Continuing 

Education.

Tisch also is chairperson 

of the Metropolitan Council on 

Jewish Poverty and has previously 

chaired the Mt. Sinai Children’s 

Center Foundation. She serves on 

the executive committees of The 

Washington Institute for Near 

East Policy, the UJA-Federation 

of New York, the Leadership 

Enterprise for a Diverse America, 

the United States Holocaust 

Memorial Museum, 

and the Citizens 

Budget Commission. 

Additionally, she serves 

on the board of The Trust 

for Cultural Resources 

of the City of New 

York. She was appointed 

to the Graduate 

School of Education’s 

Board of Overseers 

at the University of 

Pennsylvania in 1998 and has been 

a board member of both Barnard 

College and the Dalton School.  ❖ 

david Steiner

Merryl tisch
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Can after-school programs narrow the achieve-

ment gap between minority and white students? 

To Jeanne Brooks-Gunn, Virginia and Leonard 

Marx Professor of Child Development and Education at 

Teachers College, and colleagues Margo Gardner and Jodie 

Roth, researchers at TC’s Center for Children and Families 

(NCCF), the answer is yes—but not by much.

Speaking at a forum of The Campaign for Educational 

Equity at TC on October 7, the 

three colleagues discussed a 

research report they authored 

that examines the impact of 

increasing rates of after-school 

participation to 100 percent 

among youth living far below the 

poverty level—a disproportionate 

number of whom are black 

and Hispanic. They found that 

even with full after-school 

participation among poor youths, 

the achievement gap between 

black and white students would 

decrease by only 2 to 4 percent in reading and 4 to 7 percent 

in math. In terms of the gap between Hispanics and whites, 

the gap would narrow 2 to 5 percent in reading and 5 and 12 

percent in math.

The lesson, say the researchers: after-school programs 

aren't the answer but they're part of it. 

“Instead of thinking ‘Oh, my goodness, it’s so small a 

difference it doesn’t matter,’ the fact is that almost all of our 

policy interventions are going to be reducing the equity gap 

maybe 10 percent,” Brooks-Gunn told a standing-room-only 

crowd at Grace Dodge Hall. “A couple of things may do a 

better job, early childhood education does a better job. So 

don’t be discouraged by the effect sizes. What we need is a 

multifaceted approach.”

The presentation by Brooks-

Gunn, Gardner and Roth was 

part of The Campaign's Equity 

in Education Forum series, 

which over the past few years 

has explored topics ranging 

from federal policy on bilingual 

education to funding of early 

childhood education. The forum 

in October, the first of the 

academic year, focused on after-

school programs, which have 

begun to receive more attention 

as a way to enhance the academic 

achievement of disadvantaged youths and as an element 

in the push for more comprehensive services that extend 

beyond the schoolhouse door.

The research report prepared by Gardner, Roth and 

Brooks-Gunn (who is also Co-director of NCCF), was com-

missioned by The Campaign. Also speaking at the forum 

Narrowing the Achievement Gap?
Can after-school programs help narrow the achievement gap? Professor Jeanne Brooks-Gunn and her colleagues at TC  
have found that they can—but not by much 

Jeanne Brooks-gunn speaking on october 7
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intense levels of participation to reap the benefits of after-

school programs.

Given that, Gardner said that efforts to get disadvan-

taged youths to participate in after-school programs at higher 

rates is a good idea, but cautioned that such programs “are 

best viewed as part of a multifaceted approach to narrowing 

the achievement gap.”

were Lucy Friedman, President of the New York City-

based After School Corporation, and Robert Granger, 

President of the William T. Grant Foundation.

During her presentation, Roth pointed out that 

while the effects on academic achievement of after-

school programs are small, they are on par with those for 

summer school and Title I initiatives, federally-funded 

programs targeted to high-poverty schools and districts. 

Gardner, meanwhile, said that overall participation 

in after-school programs is low. For the purposes of their 

review, the researchers defined after-school programs as 

those that operate on a regular basis during non-school 

hours throughout the academic year, are supervised by 

adults, and offer more than one activity (homework help, 

recreation, arts, etc.) The data indicate, Gardner said, that 

rates of youth participation in such programs range from 

10 to 20 percent. 

Gardner also noted that low-income youth face some 

barriers to participating in after-school programs that 

don’t affect their more affluent counterparts, including an 

inability to afford fees, poor access to safe transportation 

and conflicting obligations, such having to take care of 

younger siblings. 

Yet a few studies have shown, Roth said, that at-risk 

students who participate at high levels in after-school 

programs benefit academically, and those more so than 

their middle class peers. At the same time, it appears 

that academically at-risk youths require higher and more 

Narrowing the Achievement Gap?
Can after-school programs help narrow the achievement gap? Professor Jeanne Brooks-Gunn and her colleagues at TC  
have found that they can—but not by much 

Research

a F t e R - S C H o o L  C o n t i n u e d  o n  pa g e  8

ReSeaRCH ReCoMMendationS
1. more Research on the Root Causes of low Participation 

Rates among disadvantaged youth
2. more Research on differences in Program Quality for 

more versus less Advantaged youth
3. more experimental Research on the Academic 

Implications of “evidence-based” After-School 
Programs for disadvantaged youth

4. Research on methods of Improving the Quality of After-
School Programs that Serve disadvantaged youth

5. more Research on differences in the benefits of 
Participation across Socioeconomic Strata

ReCoMMendationS FoR poLiCY and  
poLiCY ReSeaRCH
1. Align Funding Priorities with measures that Will Truly 

Improve Access to Programs
2. Align Funding Priorities with measures that Will Truly 

Improve Program Quality
3. ensure that Public Funding mechanisms Facilitate 

Program Sustainability
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Granger questioned the need for more programs to 

reach greater numbers of students. For him, the reality 

is that many programs already in place are, at best, 

mediocre—dull and uninspired. 

“I’m not necessarily convinced that taking care of 

younger kids is a bad thing for the older kids,” Granger 

said. “Sometimes it is, and sometimes it isn’t. Family 

chores and that sort of stuff sometimes help families 

function better. I am not so sure that the correct policy 

response is, ‘Let’s get those kids out of the house and into 

the center.’”

Instead, he argued that the focus should be on deter-

mining why some programs are effective and others are 

not. He called for a shift away from asking whether after-

school programs make a difference in terms of academic 

achievement to probing the differences between programs 

that are highly effective and those that aren’t—and find-

ing ways to help less successful programs become high-

performing ones. 

Friedman asked whether the focus should be limited 

to traditional academic outcomes such as test scores 

and grades when evaluating the effectiveness of after-

school programs. School attendance rates, which were 

not considered in the research report, can be as robust an 

indicator—if not more so—of the success of an after-school 

program than test scores, she said.

“I think attendance in the school day really goes to, in 

many ways, what after-school programs seek to do, which 

is create tighter bonds with schools and make kids feel 

better when they are in school. I guess why I am so much 

in favor at looking at school-day attendance instead of test 

scores is because, one, it’s a lot cheaper to collect than other 

sets of data and, two, school day attendance is a strong 

marker of school attachment and graduation rates.”

Brooks-Gunn highlighted a series of policy and 

research recommendations, including reducing some of 

the barriers that disadvantaged students face by provid-

ing transportation to and from school and taking a more 

“family approach” in which younger as well as older sib-

lings can attend a program.

She also called for finding ways to provide after-

school programs with funding that can be sustained for  

longer periods. Currently, the $1 billion 21st Century 

Community Learning Centers, the only federal program 

designed for after-school programs, limits grant funding 

to five years, she said.

“This is not exactly the way to get sustainable pro-

grams in the field,” she said. “We need examples of the 

kinds of things we need to do so that programs aren’t 

coming and going.” ❖

The Equity in Education Forum Series at Teachers College 

seeks to promote education equity by highlighting important new 

research emerging from The Campaign for Educational Equity's 

Research Initiative and by fostering dialogue on important equity 

issues affecting schools today. All forums are open to the TC and 

Columbia University community and to the general public. 

a F t e R - S C H o o L  C o n t i n u e d  F R o M  pa g e  7

upcoming equity in education Forums
november 11, 2009
3:30 – 5:00pm •  179 grace dodge Hall
Abbott v. Burke: Has the Landmark School Funding Case 
improved Student outcomes?
david Sciarra, executive director, education law Center
gordon macInnes, former assistant commissioner to the 
Abbott implementation
Clifford Janey, Superintendent of Newark Public Schools

december 3, 2009
3:00 – 4:30pm •  Milbank Chapel
Reframing Family involvement in education: Supporting 
Families to Support educational equity
heather Weiss, director, harvard Family Research 
Project
Richard buery, executive director, Children’s Aid Society
larry Wood, NyC parent

February 8-9, 2010
Fifth annual equity Symposium
Cowin Center
Stimulating equity? the impact of the american Recovery 
and Reinvestment act on educational opportunity
Keynote: Russlyn Ali, Assistant Secretary for education, 
u.S. department of education
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year federal grant as part of a new push by the U.S. 

Department of Education to bring teacher education 

into the twenty-first century.

The program will recruit academically talented, 

diverse individuals from under-represented groups—for 

example, returning Peace Corps volunteers, veterans 

from the Armed Forces and mid-career changers—and 

transform them into exemplary, highly qualified teach-

ers who can capably meet the needs of children and 

youth in high-need, urban school districts such as New 

York City. 

The TC program blends university-based teacher 

preparation with deep engagement in high-need schools, 

says A. Lin Goodwin, TC’s Associate Dean for Teacher 

Education and School-Based Support, who is the prin-

cipal investigator on the grant and will direct the pro-

gram. “Students will be placed full-time in classrooms, 

but—unlike alternative certification programs—not as 

the teacher of record. They will be apprentices, working 

alongside an experienced teacher for a year.”

In a program similar to medical residency, teaching 

residents will work with an experienced and exemplary 

practitioner and mentor who will provide ongoing 

instruction, feedback and guidance. At the same time, in 

a blending of practice and theory, residents will engage 

in graduate coursework, professional study and education 

activities that are closely connected to classroom practice, 

school professional learning communities, district 

curriculum and learning standards, and students’ needs. 

Residents will receive a substantial scholarship to 

TC, plus an annual living stipend and health insurance. 

After completing the program and attaining certifica-

tion, they will be required to teach for at least three more 

years in a high-need school—preferably in New York 

City. During their first two years of service, they will be 

assigned an Induction Mentor to further guide and assist 

their development, ensure their success and increase the 

retention of new teachers in high-need schools. 

The first year of the funding cycle, beginning imme-

diately, will go to planning, hiring and developing cur-

riculum, Goodwin says. The goal is to place 20 residents 

beginning next September, 40 the following year, and 60 

in each of the final two years of funding. 

Teachers College is one of 28 colleges and universities 

receiving a total of $43 million through the federal Teacher 

Quality Partnership (TQP) programs. Announced on 

September 30 by the U.S. Department of Education, the 

grants are aimed at improving traditional teacher prepara-

tion and residency programs. Through an additional $100 

million of American Recovery and Reinvestment Act 

funds, a second round of TQP grants will be announced 

in early 2010, the DOE said. 

Other features of the TC program include:

•  collaboration with partners, including New York 

City public schools and educators, school leaders, 

TC’s teacher education and Arts and Sciences faculty, 

and community-based organizations; 

•  innovative curricula that will  prepare teaching 

residents to address the complex needs of students 

in high-need schools; and

•  professional development of teachers and leaders 

in partnership schools whose principals will  have 

gone through TC’s prestigious Cahn Fellowship 

leadership program for New York City public 

school principals.   ❖

R e S i d e n C Y  C o n t i n u e d  F R o M  F R o n t  pa g e

equity

associate dean a. Lin goodwin
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Measuring School Readiness
Non-academic factors, such as health, emerge as critical in a new study of Chemung County, N.Y., led by TC’s Madhabi Chatterji 

S
ince the famous Coleman report of the 1960s, one 

truth has been held self-evident about the achievement 

gap separating poorer, typically minority students in 

the United States from their wealthier, mostly white 

counterparts: that children’s family background, physical and 

psychological health, and other non-academic factors weigh as 

heavily on their chances for academic success as the quality of 

their schooling. More recently, 

that idea has been reinforced 

by research suggesting that the 

achievement gap gets locked 

in during the first three to 

five years of children’s lives, a 

critical period for developing 

language and mathematical 

abilities, social skills and 

much more.

Now research centering 

on a unique social experiment 

undertaken by an entire 

county in upstate New York offers some of the strongest 

evidence to date that both hypotheses are true—and more 

specifically that the “school readiness” of young children 

upon entering kindergarten can be dramatically improved by 

providing them with stronger non-academic social supports 

along with informal education at home. 

The research focuses on the Chemung County 

School Readiness Project, a grass-roots, community-wide 

collaboration that’s providing an array of child and family 

services to all residents in the region through a multi-agency 

partnership. The project’s goal is to increase school readiness 

levels and overall well-being in children during the first five 

years of their lives. The study’s authors are Madhabi Chatterji, 

Associate Professor of Measurement-Evaluation at TC and 

Director of the college’s Assessment and Evaluation Research 

Initiative (AERI), and her graduate assistant, Radhika Iyengar.

It will take another 10 years—the period during which 

the current kindergartners 

in Chemung County will 

complete elementary, middle 

and high school—and several 

more studies for the Project’s 

ultimate impact to be known. 

The current research by 

Chatterji and her team, 

which profiled the school 

readiness of 2007-08 entering 

kindergartners, is a baseline 

study designed to provide 

points of comparison for a 

long-term evaluation of the Project’s effectiveness. 

Nevertheless, a number of key findings emerged from 

the study, which includes data on 300 of the county’s 934 

kindergarten-enrolled children in 2007–08.

The children who were more “school ready,” the 

researchers determined, tended to have mothers who were 

at least college-educated; had been exposed to more informal 

educational experiences in the home; had received continuous 

and consistent parent care; were female; and had received pre-

schooling at age three.

“Children who are more 
school-ready will tend to come 
from families that can provide 
more all-around opportunities 

and supports.”
~ M a d H a B i  C H at t e R J i



Research
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Measuring School Readiness
Non-academic factors, such as health, emerge as critical in a new study of Chemung County, N.Y., led by TC’s Madhabi Chatterji 

Research

The children found to be less “school ready” tended to 

have more sleeping abnormalities; had been exposed to more 

traumatic events (high levels of family mobility, exposure to 

assault or incarceration within the family); had a medical 

history of ill-health or had received professional services 

for diagnosed special needs; and had mothers who smoked 

during pregnancy. 

“The notion of ‘comprehensive education’”—a term 

that describes the kind of wrap-around services being 

provided to Chemung County residents—“has been in 

the early childhood literature for some time, enacted in 

the past through legislation such as the Comprehensive 

Child Development Act of 1971,” says Chatterji. “Recent 

thinking is that children who are more school-ready will 

tend to come from families that can provide more all-round 

opportunities and supports, such as informal education at 

home and protection from adversities during childhood. 

“Our study validates these ideas using a comprehensive 

measure of school readiness in kindergarten as the outcome. 

The data from Chemung County support the project’s theory 

that providing these community services will promote school 

readiness in a broad sense. The project staff could use the 

results to build awareness among parents about the need for 

comprehensive education and encourage them to make use of 

county services if they haven’t already done so.”

A key feature of the study by Chatterji and Iyengar is 

the development of the first comprehensive measure of school 

readiness (CSR). Typically, school readiness has been defined 

mainly in terms of children’s literacy and facility with numbers 

and number concepts. However, the study measured readiness 

using both cognitive and non-cognitive factors, including 

children’s health, and social and emotional adjustment (such 

as their capacity to pay attention and follow rules in school). 

The study’s CSR is a composite indicator derived from eight 

such measurements.

To gather data for the study, Chatterji and Iyengar 

surveyed parents regarding the health history of their children, 

asking about the kinds of services they used from the county 

to support  development. Each child also was observed by 

kindergarten teachers during the first semester of the school 

year. A vast majority of the children (87 percent) were five 

years old during the period the study was conducted.

Chatterji and two other TC students, Jennifer Mata 

and A. Brooks Bowden, have also produced a case study 

looking at how the Chemung County School Readiness 

Project came together. 

“Other, similar efforts have often been initiated by the 

federal or state governments, but the Chemung project is 

purely grassroots,” Chatterji says. “It’s unusual for people in 

a community to band together on their own and attempt 

something so long-term and far-reaching, so we wanted to see 

what’s needed to make that happen. What roles did people 

take on? Who were the visionaries and catalysts? What was 

the role of local universities and foundations?”

The two studies are the first released by AERI, which 

was created in 2006 with an expressed goal of evaluating 

comprehensive initiatives that promote educational equity. 

The co-director of AERI is Edmund W. Gordon, Richard 

March Hoe Professor Emeritus at Teachers College. Further 

information can be found at www/tc/edu/aeri. ❖
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A
n independently funded arm of Teachers 

College at Columbia University has created 

an innovative newsgathering effort called The 

Hechinger Report to provide in-depth coverage 

of national education issues on its own and in collaboration 

with other news organizations.

The new initiative is a 

program of the Hechinger 

Institute on Education and the 

Media, which is well known 

for seminars and fellowships for 

journalists featuring on-the-record 

discussions with the nation’s top 

researchers, policymakers and 

educators. The Institute’s entry 

into the expanding field of non-

profit, non-partisan journalism is 

supported by $1 million in initial 

funding from Lumina Foundation 

for Education and the Bill & 

Melinda Gates Foundation. 

The launch of the news-

gathering effort comes as state 

education budgets shrink and federal spending grows, with 

the Obama administration using unprecedented sums of 

money to press for specific education reforms. President 

Obama also has vowed to provide the resources needed 

to increase college completion by 2020 so that the U.S. 

regains its standing as the best educated nation in the 

world. Meanwhile, the capacity of traditional newsrooms to 

The Non-Profit News Sphere
TC's Hechinger Institute creates a new model for covering education

explain, analyze, investigate and monitor the results of these 

policies in schools and classrooms has been diminished by 

layoffs and budget cuts.

“News organizations today just don’t have the resources 

to cover education or any other topic the way they once 

did,” said Richard Lee Colvin, 

director of the Institute and editor 

of The Hechinger Report. “Our job is 

to do all that we can to get beyond 

the surface news to explain what’s 

at stake in education, and to do it 

in a public-spirited, explanatory 

and investigative way.”  

The mission of the Institute, 

which was created in 1996, is to 

inform the public about education 

through quality journalism. The 

Hechinger Report will collaborate 

with print, broadcast and online 

news organizations and also 

produce coverage on its own for 

broadcast and publication and for 

distribution on a new Web site 

to be launched next spring. Colvin is a former national 

education writer for the Los Angeles Times. The Report ’s 

associate editor is Liz Willen, a longtime education 

reporter for Newsday and Bloomberg Markets magazine. They 

are joined by Barbara Kantrowitz, a longtime editor and 

reporter at Newsweek, who will serve as a contributing 

editor. In its initial phase, The Report will add a few staff 
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Research

in America, and there are few media outlets left that are 

willing to take the leap and invest in it. The Hechinger Report’s 

editors are combining new thinking on how to produce and 

distribute hard-hitting journalism with the historic need for 

smart stories that can change minds.”

Another project in which The Hechinger Report had a 

hand—an analysis of remedial math courses in community 

colleges—was reported by Beth Fertig and first aired on 

New York NPR affiliate WNYC in October. Fertig had a 

fellowship with the Institute to work on the piece and used 

information from the Community College Research Center 

at Teachers College in her reporting. 

“My fellowship at the Hechinger Institute gave me so 

much useful information about the roles of community 

colleges at this critical juncture in education,” Fertig said. 

“I didn’t know how much of a national problem this is, 

or why. It was one of the best professional development 

sessions I’ve ever attended.”

The Hechinger Institute has grown over the past decade 

to become the preeminent source of training for reporters 

and editors on the education beat, providing seminars for 

over 1,000 journalists on all areas of education from early 

childhood through adult education. The Institute has 

published guides on covering teachers unions, teaching, 

early childhood education, and higher education finance 

that are used by reporters nationwide. The Institute’s latest 

publication is “Math Matters: A Journalist’s Guide.” ❖

The Non-Profit News Sphere
TC's Hechinger Institute creates a new model for covering education

journalists and rely on contributing editors, journalist-

fellows and freelancers.

The first story produced by The Hechinger Report was 

a collaboration with Washington Monthly magazine. Editors 

at The Report worked with a veteran investigative reporter, 

Jon Marcus, on an article that chronicled the University 

of Maryland system’s efforts to deal with budget cuts and 

tuition increases. It is posted on Washington Monthly’s new 

online education Web site.

“The Monthly story represents the kind of journalism 

The Hechinger Report will produce,” said Jamie P. Merisotis, 

president and chief executive officer at Lumina Foundation. 

“It’s heavy on perspective, draws out key lessons, and is 

compellingly written. Stories like this help the public 

understand the critical nature of the crisis our higher 

education system currently faces.”

Supporting initiatives like The Hechinger Report is one 

way foundations are responding to the decline of traditional 

news media. News organizations such as Kaiser Health 

News, Yale Environment 360 and ProPublica, which 

specializes in investigative reporting, all have philanthropic 

support. Foundations also back local digital news efforts 

in cities such as San Diego, Minneapolis and Chicago, and 

statewide enterprises in Colorado, California and elsewhere. 

And universities, like the University of Southern California 

and the University of California at Berkeley, are also 

launching news operations. 

LynNell Hancock, an associate professor at The 

Journalism School at Columbia University who specializes 

in education writing, said, “There has always been a hunger 

for deeply reported, compelling journalism on education 

8 For more on the hechinger Institute on education and 
the media, visit http://hechinger.tc.columbia.edu. To view 

the weblog by Richard Colvin, visit www.earlyedcoverage.org.
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“My teachers always tell 
me they believe in me, 

and you start believing in 
yourself.”

~ St u d e n t  C e S a R  p e R e z

The Voices of NYC Mexican Youth
Recently immigrated students and a range of scholars to discuss the needs of Mexican youth and families in the tri-state area

Two years ago, Oscar Chico entered the New York 

City public school system knowing, at best, a few 

words of English. At 15 and newly arrived in the 

United States, he was part of the wave of young Mexicans 

who have swept New York City during the past decade.

In October, Oscar and four other recently immigrated 

students from Mexico stood before an audience of Teachers 

College students, faculty and New York City educators and 

discussed their experiences 

in school—and almost all of 

them did so in English.

Oscar, a student at Pan 

American International High 

School in Queens, was clear 

about who helped him learn 

a new language so quickly. 

“My teachers,” he said. “They 

supported me.” Indeed, all 

of the students from Pan 

American High credited their teachers for helping them 

learn English—and so much more.

“Our teachers motivate us,” said Cesar Perez, another of 

the students on the panel. “My teachers always tell me they 

believe in me, and you start believing in yourself and want 

to move forward.”

The panel of immigrant students was one of several 

sessions at the two-day TC conference on the education-

al needs of Mexican youth and families in the tri-state 

area. The event was organized by the Latina/o and Latin 

American Faculty Working Group at TC.

Held in conjunction with the Children of Immigrants 

in Schools Conference at the City University of New 

York’s Graduate Center, The Educational Needs and 

Strengths of Mexican Youth and Families conference comes 

amid increasing Mexican immigration to New York City. 

Regina Cortina, Associate Professor of International and 

Comparative Education and organizer of the conference, 

said that the Mexican population in New York City 

increased by 58 percent since 

2000 to about 290,000 in 

2007. In 2008, Latino stu-

dents represented nearly 40 

percent of the student popu-

lation in New York City and 

20 percent in New York State. 

Yet Latinos represent only six 

percent of all individuals pos-

sessing bachelor’s degrees in 

the state. 

Indeed, postsecondary educational opportunities—or 

the lack of them—for immigrant children was a focus of the 

conference. One of the panel discussions was on undocu-

mented immigrants and higher education access. 

One of the panelists, Jesús Pérez, Director of Academic 

Advising at Brooklyn College, said that CUNY has made 

a concerted effort to reach out to immigrant students and 

now has six committees with responsibilities for everything 

from recruiting and retaining immigrant students to nego-

tiating an agreement with the Mexican government to pro-

vide certificate programs to Mexican nationals in the city.
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The Voices of NYC Mexican Youth
Recently immigrated students and a range of scholars to discuss the needs of Mexican youth and families in the tri-state area

Aging, on what can be learned about Mexican-Americans 

and U.S. education from international comparisons. 

The panelists were members of a research team studying 

how the children of low-wage immigrants are faring in the 

educational systems of six countries: France, Great Britain, 

the Netherlands, Spain, Sweden and the United States.

One of their key findings: the achievement gap that 

exists in the United States between immigrant and native-

born students also exists in Europe. 

“Is there one or more of these systems that is doing 

better than the others?” asked Richard Alba, Distinguished 

Professor of Sociology at CUNY and principal investigator 

of the study. “The answer is that most of the systems 

are performing about the same. Despite the tremendous 

Pérez said the dynamics have changed since he started 

working with Mexican immigrant students in the 1990s. 

Many of the students in those days were Mexican—born and 

chiefly Mexican educated. Today, most of the students were 

born—or grew up—in the United States.

“In asking, 'How we can get Mexican students to 

pursue higher education, we focused first high school, then 

on junior high, but neither was the answer. So we’re now 

focusing on elementary school. We keep digging to find 

where we need to be to support these students. It’s become 

obvious to us is that we need to start very early and that we 

need to start with the parents.”

Also in partnership with the CUNY conference, TC 

hosted a roundtable discussion, chaired by Lilliam Barrios-

Paoli, Commissioner of New York City’s Department for the 

Lilliam Barrios-paoli, Commissioner of new York City’s department for the aging; Richard alba, City university of 
new York; Margaret gibson, university of California, Santa Cruz; Maurice Crul, university of amsterdam; and Carola 
Suárez-orozco, new York university.

M e x i C a n  Yo u t H  C o n t i n u e d  o n  pa g e  1 6
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variations in the educational structures, when it comes to 

things like school-taught skills as measured by standardized 

tests or credentials that students can earn, they produce the 

same degree of inequality between native students and the 

children of low-wage immigrants.”

What, then, can schools do to narrow the achievement gap? 

Carola Suárez-Orozco, Professor of 

Applied Psychology at New York University 

and a member of the research team, said she 

and her colleagues examined practices at 

two schools in New York City and two in 

Sweden, all of which serve many immigrant 

children and have had success in raising 

academic achievement.

What Suárez-Orozco found is that the 

the most effective practice in the schools 

in both countries are similar. They include 

embedding language instruction across all 

the subjects instead of offering stand-alone 

English or Swedish classes, easing the cultural 

shock by offering such things as mentoring 

programs, providing opportunities for immigrant students 

to maintain some of their cultural practices and their first 

language, offering specific support to help the students 

address gaps in their education, and engaging with immigrant 

communities and families in culturally relevant ways.

“Schools need to do a better job of being respectful of 

parents and recognizing the way that parents sacrifice to 

provide an education for their kids,” Suárez-Orozco said. 

“We found that teachers kind of like the kids, but were very 

disparaging of parents. We have to have a realistic model of 

parent involvement that doesn’t include expecting parents 

to help with homework that is in another language and 

involves having a computer at home. That simply increases 

the disadvantage gap.”

Keynote speaker Kris Gutiérez, Professor and Provost’s 

Chair at the University of Colorado at Boulder and President-

Elect of the American Educational Research Association, 

also drew on the theme of disadvantage and opportunity. 

An expert on literacy and minority students, especially 

Mexican Americans, Gutiérez decried the “sameness and 

fairness” doctrine that seems to guide language and literacy 

instructional practices used in teaching Mexican immigrant 

and Latino students.

“Such reductive approaches constrain students’ 

opportunities to develop powerful 

literacies, access linguistic resources and to 

adopt new identities,” she said. “Further, 

the educational practices are bolstered 

by English-only ideologies, increasing 

xenophobic discourses, and national and 

local anti-immigrant sentiments that 

normalize English and English speakers 

and ‘otherize’ speakers of other languages.”

Anti-immigrant sentiment was 

certainly on the mind of some of the 

immigrant high school students during 

their panel discussion. One of the students, 

Francisco Curiel, told the audience that 

being undocumented is a constant struggle. 

Yet he bristled at the idea that he and his family—and other 

Mexican immigrants—were a drag on society, economically 

or otherwise.

“I want to tell anti-immigrant people that we don’t 

come here to take your jobs,” Francisco said, “we come here 

to have a better future and to clean your toilets and wash 

your dishes.” 

The conference was sponsored by the Institute of 

Latin American Studies at Columbia University, the Office 

of Student Activities and Programs at TC, the Office of 

Diversity and Community Affairs at TC, the Center for 

Latin American and Caribbean Studies at NYU, and the 

Paul and Daisy Soros Fellowships for New Americans. ❖

8 For information on the latina/o and latin American 
Faculty Working group or to view the conference program, 

visit www.tc.columbia.edu/latino-ed.

Conference organizer 
Regina Cortina

M e x i C a n  Yo u t H  C o n t i n u e d  F R o M  pa g e  1 5

equity
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Teachers College Annual Fund 2009-2010

BeTTer ogethert        

the Power of  
teachers college

Brilliant minds coming together  
to transform lives.

We all work better together. 
Teachers College works better 
with you.

Make a secure donation online at  
www.tc.edu/givetotc or call 212-678-4067.

Why Give to the Annual Fund:

• Your gift supports the interdisciplinary 
research that will ignite change in  
education, health and psychology. 

• Your gift puts more TC alumni in the field, 
where their research is transforming lives. 

• Your gift helps TC maintain its premier 
position among its peer graduate schools  
of education. 

• Your gift ensures that TC has the resources 
necessary to support current students 
through meaningful financial aid packages. 



Recycling Centers at TC
Horace Mann’s new "green" look 
by Natalie A. Hadad

Horace Mann’s new colors 

this season are blue, green 

and, black: the shades of 

new, brightly-hued and labeled recycle 

bins. The new bins were put in place by 

the Facilities Department and the Go 

Green Committee, which are working 

together to improve Teachers College’s 

recycling efforts. If the Teachers College 

community uses  the bins, the Go 

Green Committee will install them in 

all College buildings.

Each recycle center in the hall-

ways of the first four floors of Horace 

Mann has one blue recycle bin for 

paper, one green can for bottles and 

cans, and one black container for 

non- recyclables. Inside the class-

rooms, large trash bins have been 

replaced with smaller bins, which are 

for emergency use only (for example, 

if someone gets sick). While the new 

recycle centers are great for those 

who used to carry around empty 

plastic bottles in search of a recycle 

bin, others may not be familiar with 

the benefits of recycling or how and 

what to recycle.

Why should you recycle?
In the United States, 2 million 

plastic beverage bottles and 15 million 

sheets of office paper are used every 

five minutes; 106,000 aluminum cans 

are used every 30 seconds; and one 

quart of motor oil can contaminate 

one million gallons of water. Every 

year nearly 900 million trees are cut 

down to provide raw materials for 

American paper, and over 13.4 mil-

lion tons of trash are incinerated or 

placed in a landfill. In order to aid the 

decomposition of items in landfills, 

oxygen is necessary. A banana peel, 

which can decompose in open air 

within three to four weeks, can last up 

to 40 years in a landfill without prop-

er aeration. Even 500 years from now, 

the soda can you drank from will still 

be sitting in a landfill, while the glass 

jar you discarded will sit there forever.

Recycling protects our health 

and environment by removing harm-

ful substances from the waste stream. 

Recycling also conserves our natural 

resources, cuts our use of landfills and 

incinerators in half, and saves money 

and energy. Energy savings from recy-

cling aluminum cans in 1998 alone 

were enough to light a city the size of 

Pittsburgh for ten years!

What should you recycle?
It is important to know, because 

of contamination resulting from the 

mixing of proper and improper mate-

rials, Teachers College could not recy-

cle hundreds of pounds of recyclables 

last year. Thomas Daly, Facilities 

Manager, explains that “if there is a 

form of contamination, we do not go 

into the bags and separate the items—

it gets put with the regular trash.” For 

example, if a bag of paper contains a 

dirty napkin, the entire bag of recy-

clable paper will be thrown out with 

the regular trash. Plenty of the blame 

for contamination lies with confusion 

over what can and cannot be recycled. 

The blue “paper” bins, are for 

all white, colored and glossy paper 

(staples are OK), envelopes (windows 

OK), smooth cardboard (such as, 

cereal boxes), paper bags, newspapers, 

magazines, softcover books, and cor-

rugated cardboard. 
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Student voice

Recycling Centers at TC
Horace Mann’s new "green" look 
by Natalie A. Hadad

The green “bottles and cans” bins 

are for milk and juice cartons, glass 

bottles and jars, plastic bottles and 

jugs, metal cans, and clean aluminum 

foil wrap.

The black “trash” bins, are for 

napkins, paper towels, tissues, soiled 

paper plates or cups, plastic or wax-

coated paper (such as, candy wrappers 

and take-out containers), hardcover 

books, books with spiral bindings, 

photo paper, plastic items other than 

plastic bottles and jugs (such as, yogurt 

containers, plastic toys, cups, bags), 

glass items other than bottles and jars 

(such as, glassware, light bulbs, and 

mirrors), and Styrofoam.

What happens when the recycle 
bins at tC are emptied?

”The trash is picked up daily and 

brought to a location where we sepa-

rate the bags,” Daly says. “Dark bags are 

considered regular trash and clear bags 

are considered recycle trash. When the 

bags arrive sealed to the central loca-

tion, we have staff separate the clear/

black bags to their appropriate areas 

for the carting truck to pick-up.” That 

means even though you may not see 

it, Teachers College does, 

in fact, recycle. Remember, 

however, that if clear bags 

are contaminated, they are 

placed with the regular dark 

trash bags. So, please be 

extra careful not to contami-

nate recycle bins, and don’t 

be discouraged if you see a 

clear bag being thrown out 

with the dark trash bags.

are the recycle centers working?
The new recycle centers are, for the 

most part, being used correctly. During 

the first week of implementation, 

members of the Go Green Committee 

monitored the new bins and calculated 

an 87.5 percent compliance rate. The 

biggest contamination culprits were 

paper coffee cups, plastic cups, and 

candy wrappers. However, members of 

the Teachers College community antic-

ipate positive changes. Teraesa Vinson, 

full-time lecturer in the Clinical and 

Counseling Department says that it 

may take time for people “to get used 

to [the bins], so they may make some 

errors at first.  But they are really ben-

eficial—so thank you!”

If you think that you are only 

one person who can’t possibly make 

a difference, consider this:  If every 

individual decides not to recycle, our 

landfills will get bigger, our water will 

get dirtier, and our natural resources 

will be eliminated. Also, think of the 

future generations who will have to 

deal with our current waste. So, please 

recycle and make your contribution 

in the Horace Mann recycle Centers. 

And, as always, keep it green.

For more information about recycling , 

the Go Green Committee, to inquire about 

a tour of the area where trash is separated, 

and/or to share comments, please contact me 

at gogreentc@gmail.com. ❖

natalie aviva Hadad is Chair of tC's 

go green Committee.
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Who She is
Vanessa Cisneros is the Associate 

Director of the Office of Financial 

Aid. She is in charge of TC’s student 

loan operations, getting involved in 

everything from answering questions 

from students and helping process 

loan applications to troubleshooting 

any problems. 

Road to tC
Vanessa grew up in Yonkers 

and attended Pace University, where 

she earned a bachelor’s degree in 

finance. With thoughts of a career 

on Wall Street, she headed to 

Morgan Stanley after graduation 

but found the work unfulfilling. 

So, she took a job as a financial aid 

officer at the Laboratory Institute of 

Merchandising (LIM) in midtown 

Manhattan in 2005. (LIM is the 

nation’s only college devoted to the 

business of fashion.) She came to TC 

in 2007 as an assistant director and 

initially coordinated TC’s federal 

work study program. 

Best part of the Job
For Vanessa, the best part of 

the job is the students. She says 

she has enjoyed work-

ing with students since 

her  undergraduate 

days at Pace, when she 

took a job at the cam-

pus library. “Helping 

students finance their 

education is the best, 

especially those stu-

dents who come in, 

and they are in despair. 

They have a few more classes to go, 

and they don’t want to take out any 

more loans. They need a scholarship 

or some other form of assistance, 

and for me to be able to help those 

students finish their degrees is very 

rewarding. That’s the purpose for us 

being here in financial aid.”

in Her Spare time
She’s deeply committed to 

helping minority students finance 

their educations and often takes 

part in financial aid workshops 

and information sessions in New 

York City to let Latino high 

school students know that there 

are resources available for them to 

continue their education. “I try to 

help minority students understand 

the whole financial aid part of higher 

education. So many times, these 

students hear that it’s too expensive, 

and they don’t understand that 

they can go to college, and there are 

resources available.” 

did You Know?
Last summer was quite a mem-

orable one for Vanessa. About the 

time that she began working at TC, 

she enrolled in the master’s degree 

program in higher education admin-

istration at Baruch College. In May, 

she completed the program and 

received her master’s degree. And a 

few months later, she bought a co-op 

apartment in New York City and has 

spent the past several months fixing 

up the place and making it home. “It’s 

been quite a good summer for me.”  ❖

TC at Work: vanessa Cisneros
Helping students fund their education 

People
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NeW emPloyeeS ANd STAFF ANNIveRSARIeS

Welcoming new 
employees
TC welcomes these new staff members 
that joined the College during September.

eloise Cook, Instructor, Curriculum & 
Teaching

evelyn Fogle, Arts & humanities, lecturer

Kirby grabowski, Arts & humanities, 
lecturer

todd Henshaw, organizational Psychology: 
odhRm, Senior lecturer

Marc Hill, Arts & humanities, Associate 
Professor of english education

Charles M Johnson, development, Sr. 
director of development Research & 
Prospect management.

Michael Kieffer, Arts & humanities, 
Assistant Professor of language and 
education

Jessica Kim, Curriculum & Teaching, 
lecturer

William Lundgren, Arts & humanities - 
grant, Professional development Advisor

Mary Mendenhall, International & 
Transcultural Studies, lecturer

Javier pereira, Facilities/Seth low, Porter

Rebecca Shulevitz, Counseling & Clinical 
Psychology, Academic Secretary

Robert Siegler, Academic dean-
Institutional expense, Tisch distinguished 
visiting Professor

Mariana Souto-Manning, Curriculum 
& Teaching, Associate Professor of 
education

Lora Sporny, health & behavior Studies, 
lecturer

Staff anniversaries
happy anniversary to the following full-
time employees who have provided 10 or 
more years of service to TC and whose 
anniversaries occurred during the month 
of September.

harold Abeles  . . . . . . . . . . . . . 28
John Allegrante  . . . . . . . . . . . . 31
gregory Anderson  . . . . . . . . . . . 11
o. Roger Anderson .  .  .  .  .  .  .  .  .  .  .  46
marilyn Audain  . . . . . . . . . . . . 21
Thomas bailey .  .  .  .  .  .  .  .  .  .  .  .  .  19
Charles basch  . . . . . . . . . . . . . 26

Jane bean-Folkes  . . . . . . . . . . . 10
dinesh bhatt .  .  .  .  .  .  .  .  .  .  .  .  .  .  34
Jeanne bitterman  . . . . . . . . . . . 11
John black .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  25
Caryn block  . . . . . . . . . . . . . . 22
george bonanno .  .  .  .  .  .  .  .  .  .  .  .  11
george bond .  .  .  .  .  .  .  .  .  .  .  .  .  .  36
James borland .  .  .  .  .  .  .  .  .  .  .  .  .  27
marla brassard  . . . . . . . . . . . . 15
Jeanne brooks-gunn .  .  .  .  .  .  .  .  .  .  19
John broughton  . . . . . . . . . . . . 33
John browne  . . . . . . . . . . . . . . 10
W. Warner burke  . . . . . . . . . . . . 31
Judith burton  . . . . . . . . . . . . . 21
lucy Calkins  . . . . . . . . . . . . . . 28
Robert Carter  . . . . . . . . . . . . . 21
Peter Coleman .  .  .  .  .  .  .  .  .  .  .  .  .  13
lambros Comitas  . . . . . . . . . . . 46
James Corter .  .  .  .  .  .  .  .  .  .  .  .  .  .  27
margaret Crocco .  .  .  .  .  .  .  .  .  .  .  .  17
lori Custodero .  .  .  .  .  .  .  .  .  .  .  .  .  12
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students developing not only their language 
skills, but critical and analytical thinking 
skills as well. Choo has found the approach 
particularly effective given that young 
people the world over live in image- and 
media-saturated societies. 

Choo’s interest in multimodal approach-
es is not new. As a lecturer at Nanyang 
Technological university (NTu) in Singapore, 
she taught english literature to future teach-
ers while doing research in multimodal peda-
gogy. And she even successfully pressed her 
government to introduce a media-studies 
curriculum similar to those long in place 
in england, Canada and Australia. In those 
countries, she says, students from middle 

school on up learn how advertisements are 

designed, how films are constructed, how 
news stories come together.

Perhaps not surprisingly, after complet-
ing her studies at TC, Choo plans to return 
to Singapore to teach and consult, ideally 
partnering with schools to develop innova-
tive curricula. 

“I was surprised when I came to the 
united States that no such curriculum exist-
ed here, even though America is probably the 
largest producer of media text in the world,” 
Choo says. “These courses are often taught 
together with language arts or humanities, 
but they’re not free-standing courses, and 
they’re not emphasized as much as they 

should be.” ❖
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The three winners of TC’s 2009 elaine brantley memorial Award for Community 
and Civility are Paul Acquaro, director of the TC Web; Jacqueline diaz-Solano, 
director of Student Accounts; and James Rudolph, locksmith in the College’s 
Facilities group. •  The award is given to individuals who best reflect the spirit of 
elaine brantley, who worked as a cashier in the TC cafeteria for 24 years before 
her death in 2004.  •  “elaine provided sage advice to faculty, students and staff 
and embodied the genuine warmth of our community,” said Janice Robinson, vice 

President for diversity and Community Affairs, in presenting 
the awards in late october. •  Robinson said that Acquaro, 
who joined TC in 1998 (and who missed the ceremony because 
he was away at a Web conference), “by definition of his work 
brings people together”—including his efforts to create Web 
applications for people with disabilities—and praised him as 
“someone who says 'yes' when others say 'No.'” Acquaro is also 

an instructor at TC, leads an annual toy drive for needy children, 
and plays in a jazz trio that performs at many College events.  
•  diaz-Solano, Robinson said, is “unique in reaching across 
all boundaries—her door is always open, and she has a magical 
touch about her that inspires others who may be a tad bit 

resistant.” diaz-Solano came to TC in 1999. 
•  And Rudolph—who also joined the College 
in 1999—“always goes beyond the scope of his job to help 
community members, even going out on the sidewalk to help 
with challenging lockout situations,” Robinson said. “obviously, 
James has the keys to the world.” •  Robinson, diaz-Solano and 
Rudolph were joined on the Cowin Center stage by brantley’s 

daughter, ebony, who, Robinson said, “grew up with TC,” and ebony’s two-year-old 
daughter, bria.

hoNoRINg The bRANTley AWARd WINNeRS
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Calendar
W e d n e S d aY,  n o v e M B e R  1 1
equity in education Forum: Abbott v. Burke
4:00pm – 5:30pm • Milbank Chapel
Has the Landmark School Funding Case 
Improved Student Outcomes? David Sciarra, 
Executive Director and Counsel, Education 
Law Center will present with discussant 
Gordon MacInnes, Fellow, Equality and 
Education Project, The Century Foundation, 
and Former Assistant Commissioner for the 
Abbott Implementation. This event is free and 
open to the public. For more information, 
email equity@tc.edu.

t H u R S d aY,  n o v e M B e R  1 2
Book talk: Creating Classroom Communities, 
with Maria torres-guzman
4:00pm – 5:00pm • 305 Russell Hall

Citizen Schools information Session
4:00pm – 5:30pm • 139 Horace Mann Hall
This information session is sponsored by 
Teacher College’s Office of Career Services 
(TCCS). For more information, visit TC 
CareerNET at www.tc.edu/careerservices.

M o n d aY,  n o v e M B e R  1 6
Book talk: Harlem on our Minds
4:00pm – 6:00pm • 305 Russell Hall
Please join Valerie Kinloch to discuss Harlem 
on Our Minds. Please RSVP for this Event 
with Jennifer Govan at 212-678-3022, govan@
tc.edu or http://library.tc.columbia.edu.

go green Committee general Meeting
12:30pm – 1:30pm • grace dodge Cafeteria

n o v e M B e R  1 6 – 2 0
2009 international education Week 
Sponsored by the Offices of International 
Student Services.

t u e S d aY,  n o v e M B e R  1 7
dean’s office Free Flu Shot for tC
9:00am – 6:00pm • 179 grace dodge Hall

Fall Film Series: Moon Sun Flower Game
4:00pm – 5:30pm • 2nd Floor Salon, 
gottesman Libraries 
Adopted son and poet in exile, Hossein 
Mansouri, looks for his roots in this 
documentary, Moon Sun Flower Game. Please 
RSVP for this event with Jennifer Govan at 
212-678-3022, govan@tc.edu or http://library.
tc.columbia.edu.

W e d n e S d aY,  n o v e M B e R  1 8
in’s & out’s of teacher Certification 
4:00pm – 5:00pm • 400 Russell Hall
Learn all there is to know about the teacher 
certification process and reciprocity. Open to 
all students seeking teacher certification. Call 
212.678.3502 or email ote@tc.edu.

F R i d aY,  n o v e M B e R  2 0
Cross Cultural Conversations in the arts: 
Bridging discourses opening Reception
4:00pm – 7:00pm • Macy gallery
Exhibition on view:  November 16-25, 2009. 
For more information, contact 212-678-3360. 

S u n d aY,  n o v e M B e R  2 2
trineice Robinson-Martinson: “Love Stories”
5:00pm  – 6:00pm • Milbank Chapel
Trineice Robinson-Martinson, Jazz Vocalist, 

will perform, “Love Stories.” Contact Erin 
Weeks-Earp at x3285 or Weeks-earp@
tc.edu for more information.

W e d n e S d aY,  n o v e M B e R  2 5
no Classes. offices open.

t H u R S d aY,  n o v e M B e R  2 6
tC Community thanksgiving dinner
12:00pm – 3:00pm • grace dodge 
Cafeteria
An Invitation to the Members of the TC 
Community: Have Thanksgiving with your 
TC Family! “Traditional American” holiday 
fare. A limited number of tickets (125) are 
available. For ticket sales and questions 
please contact The Office of the Vice 
President for Diversity and Community 
Affairs 212-678-3294 or ws_div-comm@
tc.columbia.edu.

n o v e M B e R  2 6 – 2 9
thanksgiving Holidays

n o v e M B e R  2 7 – 3 0
african diaspora Film Festival
Milbank Chapel, 179 grace dodge Hall

M o n d aY,  n o v e M B e R  3 0
phyllis Kossoff policy Lecture
4:30pm – 5:45pm • Milbank Chapel
David Steiner, the new Commissioner 
of Education for New York State and TC 
alumna Merryl Tisch, Chancellor of the 
New York State Board of Regents present 
their vision for statewide education.

F o R  C a L e n d a R  e v e n t S  individu-
als with disabilities are encouraged 
to contact oaSid at oasid@tc.edu,   
(212) 678-3689, (212)  
678-3853 ttY, (212) 678-3854 video 
phone, as early as possible to re-
quest reasonable accommodations, 
such as aSL interpreters, alternate 
format materials, and a campus map 
of accessible features.

v i s i o n s  in  n Y C
n o v e M B e R  2  –  1 3  
video and Film Still exhibition
Macy gallery

F R i d aY,  n o v e M B e R  1 3
Festival Screening and Reception  
6:00pm – 9:00pm • Macy gallery

Teachers College welcomes “Visions in New 

York City,” a collection of short videos and 

films, focusing on the work of emerging 

artists and filmmakers of different nation-

alities, will provide an unprecedented and 

inclusive opportunity for artists to celebrate 

and share their unique voices and visions 

with the New York City audience through 

broadcasting on site, via Web cast and other 

media outlets. A catalog is available. For 

more information, contact visionsinnyc@
gmail.com. 





photographer used: layering, perspective, tone and 
detail. Students then transferred these same tech-
niques to analyzing the print text. 

“The visual text was a platform used to make the 
print text more accessible to them,” Choo says. “many 
of these students find reading very difficult. When we 
teach students to analyze photos or graphics, they can 
begin to understand the print text in a deeper way, not 
just what it says but how it has been constructed and 
for what purpose.”

The curriculum actually grew out of a similar project 
Choo spearheaded as a curriculum consultant to a 
secondary school in her native Singapore. It worked in 
Singapore and, she says, it worked in Queens, with her 

mixed media
TC doctoral student Susan 
Choo is taking a visual approach 
to language and literacy

To TC doctoral student Susan Choo, a picture is 
worth a thousand words—it can help people learn 
many of them, too.  

Choo’s interest is in teaching english to high school 
students who have yet to master it. The word that sum-
marizes her approach is “multimodal.” To Choo, it’s a 
fancy word for a simple idea: Instead of just focusing on 
kids learning words, a teacher mixes in other “modes,” 
namely visual things like photographs. 

how does it all work? In the spring, Choo, who is a 
pursuing a Ph.d. in english education, headed to a class 
at Newcomers high School in Queens, which serves new 
immigrants whose english is at best a work in progress, 
and set out to teach a 10-week visual literacy curriculum 
she created.

The curriculum, Writing Through Visual Thinking, uses 
newspapers as a key to learning. Newspapers are by nature 
“multimodal,” Choo says, because they are both text- and 
image-driven. Thus, they were a perfect tool to get the 
immigrant students at Newcomers high to begin looking 
analytically at photos of current events, such as last win-
ter's dramatic plane crash and rescue in the hudson River 
or the inauguration of President obama, and discussing 
how they relate to the accompanying article. 

“A lot of these kids never saw the link between visual 
and print modalities before; they were never taught to see 
it,” Choo says. over the course of the 10 weeks, she helped 
the students to delve beyond the two-dimensional photo 
on a newspaper’s front page to grasp the techniques the 
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