

Why can’t we 
be more like 
Singapore?
A delegation from the 
tiny city state discusses its 
educational success

Year after year, test after test, 

Singapore’s students consistently 

emerge at or near the head of the 

pack on international assessments, leaving 

many other countries—including the United 

States—to wonder:  What’s the secret? 

Part of the answer is size. Singapore, an 

island ‘microstate’ created in 1965 after lengthy 

British rule, spans a geographic area smaller 
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Close to Home
Speaking at TC, New York State’s two top 
education officials outline their ideas for 
changing teacher certification and evaluation

“One of the things we like to say about Teachers College is 

that we are the premier address for conversation about 

education in this country—and during the past month, 

between U.S. Secretary of Education Arne Duncan’s visit here and our 

distinguished guests today, that’s been quite literally true.”

That was how TC President Fuhrman opened the Phyllis L. Kossoff 

HigH LeveL debate Merryl tisch (far left) and david Steiner 
(second from right) speak at tC on november 30th. the live 
Webcast is available for viewing at: www.tc.edu/news/7263
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The teacher preparation 
community is “locked, perhaps 

rightly, in deep debate about what 
constitutes good teaching and good 
education. “The field as yet lacks a 

robust empirical basis.”
~ d av i d  St e i n e r 

policy lecture on November 30th in the College’s Milbank 

Chapel. The “distinguished guests” were Merryl Tisch, 

Chancellor of the New York State Board of Regents (and a TC 

alumna) and David Steiner, the state’s new Commissioner 

of Education, who 

recently proposed 

allowing non-aca-

demic institutions to 

grant master’s degree 

cert i f icat ion for 

teachers. 

“I admire you for 

coming to the belly 

of the teacher edu-

cation beast” to dis-

cuss these new ideas, 

TC Professor Aaron 

Pallas, who—together 

with A. Lin Goodwin, the College’s Associate Dean of 

Teacher Education—was serving as a respondent at the 

event, told the Chancellor and the Commissioner. 

Tisch said that—contrary to some previous reports—

New York will, in fact, meet eligibility requirements for 

federal Race to the Top funding (a pot of some $4.3 billion 

created by the Obama Administration for pre-K–12 edu-

cation) and will be 

“very competitive in 

our application.”

T h e  U. S . 

Department  of 

Education requires 

states to tie teacher 

tenure decisions to 

teacher evaluation in 

order to receive the 

funds, and New York 

currently has a law 

on the books that 

prevents doing that. 

However, the law expires in June, and Tisch said she sees 

“no appetite” in the state legislature to renew it.

Tisch also expects the state to raise its cap on charter 

C o n t i n u e d  F r o M  F r o n t  pa g e

point and Counterpoint  tC’s aaron pallas (left) warned 
against “the explicit decoupling of the production of 
knowledge from the preparation of practitioners.”  

a. Lin goodwin (at far right), associate dean of teacher 
preparation, said that teachers object to “single snapshot” 
measures of accountability.
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tHe preMier addreSS For eduCation debate  the appearance at tC of tisch and Steiner follows october’s address here 
by u.S. Secretary of education arne duncan and the fall 2008 debate between the education advisors to presidential 
Candidates barack obama and John McCain.

schools, currently set at 200—another requirement to be 

eligible for federal funds. However, she said New York will 

require charters to include and better support at-risk student 

populations they have neglected in the past, including 

English language learners, special needs students, and 

students who enter high school over the typical age of 14, 

but still unprepared for high school work.

Steiner said that teachers colleges must continue to 

play an important role in preparing and certifying new 

teachers, but that select non-collegiate institutions should 

serve that function as well. He took issue with critics who 

have said that allowing non-academic institutions to certify 

teachers is akin to allowing non-medical institutions to 

train and accredit doctors. 

“In medicine, there’s a vast body of accepted fact and 

practice,” whereas the higher education, teacher preparation 

community is “locked, perhaps rightly, in deep debate about 

what constitutes good teaching and good education,” he 

said. “The field as yet lacks a robust empirical basis.”

Goodwin said teachers do not object to being held 

accountable for students’ success—only to “single-snapshot 

measures” that do not document students’ progress from one 

year to the next.

Pallas said allowing non-collegiate institutions to 

award master’s degrees could lead to “the explicit decoupling 

of the production of knowledge from the preparation of 

practitioners.” Having the Board of Regents award degrees 

“in a sense turns the State Education Department into a 

giant ed school,” Pallas charged, and then added, to laughter, 

“Doesn’t the Department have enough problems?” ❖

Policy
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Through Integr ation
By providing poor and minority students access to suburban schools, the nation’s remaining “ inter-districts” have achieved better outcomes

T
he first comprehensive study of the nation’s 

eight remaining inter-district school desegre-

gation programs—which were expressly cre-

ated to enable disadvantaged, black and Latino 

students cross school district boundary lines and attend 

affluent, predominantly white suburban public schools—

has found that these programs help close 

black-white and Latino-white achieve-

ment gaps, improve racial attitudes and 

lead to long-term mobility and further 

education for the students of color who 

participate.

“Despite the fact that these programs 

are out of sync with the current political 

framing of problems and solutions in 

the field of education, the research sug-

gests they are far more successful than recent choice and 

accountability policies at closing the achievement gaps and 

offering meaningful school 

choices,” concludes the 

study, “Boundary Crossing 

for Diversity, Equity and 

Achievement: Inter-district 

School Desegregation and 

Educational Opportunity,” 

which was led by TC’s 

Professor of Sociology and 

Education Amy Stuart 

Wells; Wells is also Director 

of the College’s Center for 

Understanding Race and Education (CURE).

The study was recently presented at a November 

conference in Washington, D.C., Reaffirming the Role 

of School Integration in K–12 Public Education Policy: 

A Conversation Among Policymakers, Advocates and 

Educators, convened by the Charles Hamilton Houston 

Institute for Race and Justice (CHHIRJ) at Harvard Law 

School (www.charleshamiltonhouston.org) with the goal 

of restoring a desegregation focus to U.S. education policy. 

Speakers included Ted Shaw, formerly of the NAACP Legal 

Defense and Education Fund; Roberto Rodriguez, Special 

Assistant to the President’s White House Domestic Policy 

Council; Gary Orfield, Co-Director of the Civil Rights 

Project at UCLA; and William Taylor, Chair of the Citizens 

Commission on Civil Rights. The Houston Institute also 

commissioned the research led by Wells.

Among the most striking findings of the study—the 

sources of which include studies by other researchers, news-

paper articles and court 

documents—is that 

suburban residents, 

educators, school offi-

cials and students grow 

to appreciate these 

programs more the 

longer they continue. 

In fact, many former 

opponents are now 

defending the pro-

grams against threats of 

amy  
Stuart Wells

in HigH deMand people want their children in inter-district programs.
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Through Integr ation
By providing poor and minority students access to suburban schools, the nation’s remaining “ inter-districts” have achieved better outcomes

gaps across race and social class lines,” they write.

The inter-district programs (which are voluntary for 

students) are also school choice plans, in that they all allow 

students to choose to transfer from one district to the other. 

Yet, they differ markedly from more recently created school 

choice plans because of their history and mission to provide 

viable choices to the most disadvantaged students.

Of the inter-district programs studied, three (Hartford, 

Minneapolis and Tinsley) were formalized via state court 

rulings grounded in state constitutional guarantees of equal 

educational opportunities; three (Indianapolis, Milwaukee 

and St. Louis) were codified in federal court orders and two 

(Boston’s METCO and Rochester) were supported by state 

legislation and local policies to create more racially diverse 

public schools.

curtailment, even when continuation would entail reduced 

funding.

“The separateness and inequality that characterizes 

U. S. education along racial/ethnic and social class lines is 

increasingly circumscribed by school district boundaries,” 

the authors write, noting the finding of other researchers 

that “a full 84 percent” of racial/ethnic segregation in U.S. 

public schools occurs between and not within school dis-

tricts. They note that while racial segregation remains high, 

Americans are becoming increasingly segregated by income, 

with more affluent people living close together, divided spa-

tially in urban and suburban areas from those with less.

Yet educational policies addressing segregation and 

inequality have generally been limited to within-district 

solutions, beginning with the U.S. Supreme Court’s 1974 

ruling in Milliken v. Bradley that federal judges could 

not order desegregation remedies that send students across 

urban-suburban district boundaries without substantial, 

hard-to-document evidence that the suburban districts 

created the racial segregation. The central policy focus in 

education has since shifted to the use of standards, tests and 

accountability systems to improve student achievement, 

along with school choice policies that allow alternative, 

private providers to compete for students and their public 

school funds.

The authors assert these strategies have not delivered, 

and inequality has grown in many states. “Reams of 

social science evidence suggest that unless we address the 

separateness and inequality in which students are being 

educated, we will never significantly narrow achievement 

poLiCy reCoMMendationS 
the Wells study of Inter-districts recommends 
that any new federal or state policies to foster 
inter-district public school choice must have 
the following characteristics to support a non-
competitive, but equity-minded framework for 
school choice policies: 

1. target and Support meaningful School Choices 
for the most disadvantaged Students;

2. Foster and Support Significant Participation 
of Suburban districts; and

3. Further the goal of equity in urban and 
Suburban Public education.

a C H i e v e M e n t  g a p  C o n t i n u e d  o n  pa g e  6

research



6   InSIde teaCHerS College ColumbIa unIverSIty

Among the study’s findings about what the inter-

districts have achieved:

• In Hartford, Project Choice (formerly Project 

Concern), a 1970 report found that randomly selected 

African American students who transferred out of the 

Hartford Public Schools and enrolled in suburban 

schools had significantly higher test scores than 

students from similar backgrounds remaining in the 

urban schools.

• More than half of Project Choice students are per-

forming at or above proficiency on state standardized 

tests in both math and reading. In fact, the Project 

Choice students’ test scores and proficiency rates are 

higher than their Hartford Public School peers and 

black and Latino students statewide.”

• In a study of the St. Louis program, African American 

students who transfer to suburban schools and remain 

there over time far outperform their peers in the city’s 

magnet or neighborhood schools by the time they 

reach 10th grade.

• A 1995 report on the St. Louis program found that 

African American students in the urban-suburban 

transfer program and city magnet schools were gradu-

ating at twice the rate of their peers in the regular, 

non-magnet city 

schools.

• An analysis of the 

college-prep cur-

riculum in urban 

( n o n - m a g n e t ) 

versus suburban 

schools in St. Louis 

found that the city 

schools teach fewer 

foreign languages, 

have fewer counsel-

ors, and offer fewer 

advanced courses in 

math and science. 

They also lack music 

programs and up-to-

date science labs and 

libraries.

• In St. Louis, 16 of 

the suburban school 

districts involved in 

the program recently 

voted unanimously to 

extend it for five years after the federal judge in the 

case decided they could no longer be orderrf to par-

ticipate. Furthermore, 13 of these 16 districts voted to 

continue accepting new African American transfer 

students during this extension even though the state 

funding for each transfer student was reduced from 

the districts average per pupil expenditure to a flat 

rate of $8,000.

The benefits of the inter-district programs program 

hold up over the long term. Black students who attended 

suburban schools through Project Concern were more 

likely to graduate from high school and complete more 

years of college than members of the control group who 

remained in the Hartford Public Schools.

T h e  i n t e r -

district study co-

authors are Bianca 

Baldridge, Jacquelyn 

Duran,  Courtney 

Grzesikowski, Richard 

Lofton, Allison Roda, 

Miya Warner and 

Terrendra White. To 

view the full study, 

visit  www.tc.edu/

news/7232. ❖

a C H i e v e M e n t  g a p  C o n t i n u e d  F r o M  pa g e  5

Map of eight inter-district School desegregation plans
and their date of origin
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than the five boroughs of New York City. With about five 

million residents, and fewer than half a million students, the 

tiny city-state is able to enforce national education policies—

including the preparation of all teachers by a single facility, 

the National Institute of Education (NIE), which works in 

partnership with the country’s Ministry of Education. 

 “Because we are a small and compressed system, our 

beliefs focus on alignment,” said NIE Director Lee Sing 

Kong, who, with his NIE colleagues Christine Kim-Eng 

Lee (a TC alumna), Christine Goh, and Ee-Ling Low, 

spoke on campus in late October, hosted by the College’s 

Office of International Affairs following an invitation 

by TC President Susan Fuhrman. “We have a very close 

working relationship, in terms of alignment, between the 

Ministry of Education, the NIE and the schools.”

That’s in stark contrast to the United States, where 

since the founding of the Republic, the motto of states on 

education matters has essentially been “Vive la difference!” 

Clearly, Singapore’s way has many advantages. 

Teachers there are revered professionals and make good 

money, too, said Low, who counts a doctorate in pho-

netics from Cambridge among her education creden-

tials. “Upon graduation, teachers are paid the salaries 

of beginning doctors and lawyers,” she said, to sighs 

from many of the pre-service teaching students in 

attendance. 

The teaching profession in Singapore also draws 

exclusively from the nation’s very best students, Low 

said. Only the top 30 percent of high-school graduates 

are considered eligible for pre-service preparation. Of 

those, only about half eventually qualify for teaching 

jobs. 

Teachers in Singapore also receive government 

funding for pursuing advanced degrees, whether inside 

the country or abroad. Lee, Head of Curriculum and 

Teaching at the NIE, is one beneficiary of this system: 

She met her husband in New York City in the 1980s, 

when they were both students at TC. They returned 

together a few years later with their year-old child in 

tow, when Lee received scholarship support to earn an 

Ed.D.

So Singapore’s teachers are smart, well-prepared and 

motivated—but they’re also, Lee Sing Kong said, the key 

agents of “a culture that treasures education,” lionized by 

a government that “publicizes teachers’ contribution to 

nation-building.” Teachers are taught to empathize with 

their students and believe that all children can learn; to 

view service, both to the community and the profession, 

as elemental to their own professional identity and per-

sonal pride; and to achieve literacy in English, the nation’s 

associate dean ee-Ling Low of Singapore’s national 
institute of education (nie) said only the top 30 percent 
of the tiny nation’s high-school graduates are considered 
eligible for pre-service teacher preparation. 

S i n g a p o r e  C o n t i n u e d  o n  pa g e  2 3

S i n g a p o r e  C o n t i n u e d  F r o M  F r o n t  pa g e

at the College
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It’s been a busy publishing year on West 120th Street. 

In the following round-up, Inside looks at five new 

books by TC faculty, on topics ranging from the 

intricacies of music education to the mechanics of school 

reform. 

Critical Issues in Music Education: Contemporary Theory 
and Practice (oxford university Press, 2009); co-edited 
by Harold F. abeles and lori a. Custodero 

A music teacher enters a 

second grade classroom in the 

largely Dominican neighborhood of 

Washington Heights. The students 

have been dancing the merengue, 

embodying its complex rhythmic 

patterns that are as familiar to them 

as a heartbeat. These patterns still 

dancing in their heads, they respond 

to the teacher’s review of quarter and eighth notes (“tah, 

tah, tee-tee, tah,”) with syncopated variations played on 

their desks-turned-congas. The teacher follows the children, 

taking turns with them in a call and response mode, 

incorporating some rhythms she hears with new syllables to 

be decoded to musical notation later in the lesson. 

To Lori Custodero, Associate Professor and Coordinator 

of the Program in Music and Music Education at Teacher’s 

College, a scenario like this one provides music educators 

with rich opportunities to refine their teaching methods by 

learning more about their students in order to discover the 

best methods to engage them in what’s being taught. “At TC, 

the pedagogical model we’re working with is one in which 

teachers are constantly collecting their own data as they 

teach, becoming aware of this learner-centered, responsive 

pedagogy,” says Custodero. 

This pedagogy, which brings together both theory and 

practice, is showcased in Critical Issues in Music Education: 

Contemporary Theory and Practice, a recently-released book 

that Custodero co-edited with Harold Abeles, TC Professor 

of Music and Music Education and the Co-Director of the 

Center for Arts Education Research. The book’s contrib-

utors—all of whom are either faculty or graduates of TC’s 

Music Education program—examine a wide range of issues 

in music education, including assessment, philosophical 

foundations, mentoring, critical theory and musical devel-

opment. They grapple with fundamental ideas (“What is 

music?”) and more intricate questions (“How do factors 

of context, culture and content work together to facilitate 

optimal learning conditions?”) Intended for undergradu-

ate and introductory graduate courses, Critical Issues in 

Music Education lays a solid foundation in research-based 

practice. 

Of TC’s Music Education program, Custodero notes, 

“This is not a place where you raise your hand and say, 

is this going to be on the test? Students are cognizant of 

responsibilities to the educational process, as are faculty, 

who are mindful that how we teach is what we teach.”

Five by the Fac ulty
TC’s faculty in print 
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and mourning. Since 2007, Bonanno has published 23 peer-

reviewed articles on these issues. 

Bonanno’s research has challenged the views of some 

psychologists, such as Elisabeth Kübler-Ross, who argue 

that there are stages of bereavement and that people must 

experience the “work” of mourning. Bonanno says his 

research shows that there’s no one path for coming to grips 

with the death of a loved one. 

“Grief is very multi-faceted,” Bonanno says. “There is 

not a one-size fits all kind of mourning.” 

Readers, especially those who have experienced the loss 

of a loved one, have been responding overwhelmingly to the 

positive message of The Other Side of Sadness. 

“So many people have written,” Bonanno says, “saying 

‘Thank you for saying that I’m OK or that people can be 

OK, because I’m fine.’” 

Managing to Change: How Schools Can Survive (and 
Sometimes Thrive) in Turbulent Times (tC Press, 2009) by 
thomas Hatch

The debate about education 

in America comes down to the all-

important question: How can we 

make meaningful, lasting, positive 

changes in our schools? 

For TC Associate Professor of 

Education Thomas Hatch, there is no 

The Other Side of Sadness: What the New Science of 
Bereavement Tells Us About Life After Loss (basic books, 
2009); by george a. bonanno 

Mourning the loss of a loved one is inevitably painful. 

But an often overlooked point, 

according to TC Professor of 

Clinical Psychology George 

Bonanno, is that most people 

have an innate resilience that 

allows them to not only mourn, 

but to emerge better for the 

process. 

“Most of us deal with 

loss very well,” says Bonanno, 

who explores this topic in his 

latest book The Other Side of 

Sadness: What the New Science of Bereavement Tells Us 

About Life After Loss. “It hurts deeply, but we can handle 

it.” 

Of the book’s findings, which emerged from hundreds 

of videotaped interviews with people who had suffered 

losses, one point was abundantly clear: there’s no getting 

around sadness, an emotion that draws others to us for 

sympathy and also provides the internal space to reflect on 

our loved one. 

Chair of the Counseling and Clinical Psychology 

Department at TC, Bonanno came to the College 10 years 

ago and has since conducted an ongoing exploration of grief 

Five by the Fac ulty
TC’s faculty in print 

 i n  p r i n t  C o n t i n u e d  o n  pa g e  1 0
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simple recipe for effective change. He believes passionately 

that the answers should come first and foremost from 

the stakeholders whose lives most hang in the balance: 

principals, teachers, parents and students at individual 

schools. 

In his latest book Managing to Change: How Schools 

Can Survive (and Sometimes Thrive) in Turbulent 

Times, Hatch, who is also Co-Director of the National 

Center for Restructuring Education, Schools and Teaching 

(NCREST) at TC, argues that school communities would 

do well to seize the initiative rather than relying solely 

on policymakers to raise standards, align policies, change 

curricula and mandate programs. 

From his own experience, Hatch has come to believe 

that many people within schools are working toward 

similar goals, but too often their efforts are not coordinated. 

Yet Hatch also has been inspired by schools that have 

taken a real sense of ownership over such efforts. 

In Managing to Change, Hatch looks at the power 

that schools have to create the conditions they need to 

be successful and how this approach can work in concert 

with larger-scale school improvement efforts. Through 

case studies of six diverse schools—including a charter 

school, a bilingual school, and public schools in both 

high-poverty and wealthier communities—Managing to 

Change examines different strategies for increasing overall 

performance. 

Ultimately, Hatch identifies four key practices that 

can be employed to build the capacity for change, including 

developing a shared understanding of missions and goals; 

dealing decisively with hiring and turnover; creating a 

productive work environment; and building relationships 

between school staff and parents, community members, 

district administrators, reform organizations and others. 

As for the most troubled of schools, Hatch advises 

on the book’s website, “On a local level, improving 

the schools experiencing the most difficulties—those 

that may not have the capacity to carry out these 

key practices—may have to begin in the surrounding 

neighborhoods, towns, and cities, and draw on other 

sources of support.” He outlines initiatives for enhancing 

the physical environment, establishing local programs 

for children and youth, and developing a local workforce 

that can help to launch that local work. Likewise, on a 

national level, educators and policymakers can shift their 

focus from one-size-fits-all initiatives to supporting the 

basic organizational functions that will ultimately provide 

the much-needed opportunities for lasting change. 

On December 9, Ed Week published Hatch’s 

commentary on the flawed assumptions of educational 

reform, which can be viewed here: www.tc.edu/

news/7260. 

A Leader’s Guide to Leveraging Diversity: Strategic 
Learning Capabilities for Breakthrough Performance 
(butterworth-Heinemann, 
2009); by terrence e. 
maltbia and anne t. Power 

When Terrence Maltbia 

learned in 2001 that his long–

time employer, Westvaco, 

producer of paper, packaging 

and specialty chemicals, was 

planning to merge with Mead 

Paper Corporation, he saw 

the opportunity of a lifetime. 

Having recently earned his 

doctorate in Adult Learning and Leadership from Teachers 

College, Maltbia was eager to test the framework he’d 

developed in his award-winning dissertation, “The Journey 

of Becoming a Diverse Practitioner: The Connection 

Between Experience, Learning, and Competence.” To 

assist in the transition, Maltbia stayed on for one year, 

consulting with the new company’s head of HR, helping 

to bring two different organizational cultures together. 

The experience gave Maltbia, now a faculty member 

i n  p r i n t  C o n t i n u e d  F r o M  pa g e  9
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in Adult Learning and Leadership at TC, the chance to 

refine his ideas on diversity practices and organizational 

leadership. The results are featured in his new book, 

A Leader’s Guide to Leveraging Diversity: Strategic 

Learning Capabilities for Breakthrough Performance, 

co-written with Anne Power. The book intertwines 

lessons Maltbia learned from his own experiences as a 

diversity consultant with the work of leading diversity 

theorists, including 20 award-winning practitioners from 

corporations such as Proctor and Gamble, All-State and 

Pitney Bowes. In November, Maltbia spoke at a book talk 

in Milbank Chapel. 

Maltbia describes himself as a “process consultant, 

as opposed to a content consultant”—meaning that he 

doesn’t have a general prescription for diversity initiatives. 

His approach is to help leaders define what diversity 

means to their organization and how it relates to their 

overall goals. 

So what does Maltbia see as the common thread 

amongst effective diversity practitioners? They all view 

diversity as being inextricably linked to the company’s 

overall performance and viability, connected to a “broader 

leadership platform.” Or to put it more simply: instead of 

perceiving diversity as a problem to be minimized, they 

recognize the differences within their organization as an 

asset—an essential component of a thriving organization. 

Freedom at Work: Language, Professional and 
Intellectual Development in Schools (Paradigm 
Publishers, 2009); by maria e. torres-guzman with 
ruth Swinney 

Back in 1993 when Ruth Swinney first became 

principal of P.S. 165, she led her friend Maria Torres-

Guzman around the Upper West Side school on one of 

her “Savage Inequality” tours. Torres-Guzman, a professor 

of bilingual education at TC, saw firsthand the kind 

of neglect that would have never been permitted in 

a wealthier neighborhood: a leaky roof, missing tiles, 

electrical wires hemorrhaging from the ceiling. 

The school had been intellectually abandoned, too: 

P.S. 165 had the third-lowest scores in the entire New 

York City school system. A pioneer in dual language 

programs in the school district, Swinney got straight to 

work and filled P.S. 165 with 

as many English language 

learners as possible. 

The results inspired 

Torres-Guzman’s  latest 

book, Freedom at Work: 

Language, Professional and 

Intellectual Development 

in Schools. Torres-Guzman 

and co-author Swinney 

chronicle the transformation 

of P.S. 165 during Swinney’s 

six-year tenure as principal, a period in which test scores 

rose to a thirty-four percent pass rate in just three years, 

the school’s bilingual program was overhauled and, along 

with many other improvements to the physical plant, the 

school’s front doors received a fresh, brightly colored coat 

of paint. 

The key to this transformation, as Torres-Guzman 

discovered through her discussions with the teachers of 

P.S. 165, was their increased freedom at work, a topic 

explored at Torres-Guzman’s Book Talk event in October. 

In her book, Torres-Guzman looks at freedom through 

three types of development: language development, 

professional development and intellectual development. 

It was Swinney’s belief that teachers had to direct 

their own professional development because they knew 

best where their strengths and weaknesses lay.

Torres-Guzman wrote the book for an intended 

audience of educators because she wanted to show them 

that transformative change is possible. 

“There was a lot that could be done,” she says, “and 

this school illustrated it.” ❖

Faculty
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So, What’s the Payoff?
It took decades to resolve. Did New Jersey’s decades-long school finance case actually help students?

I
n its path-breaking Abbott v. Burke decision in 1990, 

the New Jersey Supreme Court laid the groundwork for 

providing extra state resources to 32 poor, urban school 

districts, in an effort to give students in economically 

challenged districts the same educational advantages as those 

in wealthier areas.

Last May, following two decades of legal wrangling and 

legislative tinkering, the court allowed New Jersey to phase 

out the Abbott designation, saying that, except for special 

cases like preschool and construction funding, poorer districts 

no longer needed the state’s help in providing educational 

resources equal to those provided by wealthier communities. 

As plaintiffs in states around the country have sought 

to increase funding to comply with state constitutional 

guarantees to provide equal educational opportunities for all 

students, the Abbott case remains the most complex in the 

wave of adequacy lawsuits that have swept the nation over 

the past three decades. 

In light of these recent developments, four legal and 

education specialists convened at a TC forum on November 

11, to assess how successful the Abbott districts have been 

in providing equitable educational opportunities, as well 

as to discuss what the future holds for them as they lose 

their special-funding status. Sponsored by The Campaign 

for Educational Equity at Teachers College, the panel was 

introduced by Michael Rebell, TCCE’s founding Executive 

Director and the lead attorney for plaintiffs in an important 

educational equity lawsuit in New York.

The first speaker, David Sciarra, Executive Director of 

the Education Law Center, the legal watchdog for the Abbott 

districts, noted that New Jersey has made progress toward 

more equitable funding for low-income districts. In particular, 

the Abbott districts have instituted supplemental programs 

for at-risk children in grades K-through-12; renovated or 

constructed 200 inner-city schools; and created high-quality 

preschools, which serve as national models.

According to Sciarra, the gap in state math test scores 

between fourth graders in Abbott districts and non-Abbott 

districts narrowed from 31 points in 1999 to 19 points in 2007, 

and on state reading tests from 22 points in 2001 to 15 points 

diFFerent perSpeCtiveS From left: gordon Macinnes of the Century Foundation; Clifford Janey, newark Superintendent of 
Schools; and david Sciarra of the education Law Center, all debated the complexities of Abbott v. Burke at tC in november. 
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So, What’s the Payoff?
It took decades to resolve. Did New Jersey’s decades-long school finance case actually help students?

“When people ask, 
‘What did Abbott do?’ I 
say, we still have a long 

way to go, but the answer 
is, a heck of a lot.”

~ d av i d  S C i a r r a 

in 2007. Success in eighth grade was more modest, narrowing 

from 30 points in 2000 for math in 2000 to 26 points in 2007, 

and staying at 20 points for reading during the same years. 

Although the achievement gap has not narrowed in high 

schools, New Jersey has the highest high school graduation 

rates in the nation for African American males.

“The truth is, we have started to make some real prog-

ress,” Sciarra said. “When people ask, ‘What did Abbott do?’ 

I say, we still have a long way to go, but the answer is, a heck 

of a lot.”

In contrast, Gordon MacInnes, a Fellow at the Century 

Foundation who oversaw imple-

mentation of the Abbott deci-

sion as Assistant Commissioner 

at the New Jersey Department 

of Education from 2002 to 2007, 

delivered a more mixed assess-

ment, calling the gap in “life 

chances” between poor and mid-

dle-class and wealthy students in 

New Jersey and across the nation 

“still substantial.” 

MacInnes elaborated, 

“When you get to middle school, eighth grade, high school—

forget about it. This has been a huge failure.”

Arguably the most important judicial decision in educa-

tion since Brown v. Board of Education, Abbott has resulted 

in some meaningful changes in individual school districts for 

certain groups, including the improvement of free, high-qual-

ity preschools for three- and four-year olds, MacInnes said. 

And some Abbott districts such as Union City, which insti-

tuted its own intensive K–4 literacy program and received 

adequate support for teachers, have done exceptionally well. 

Nonetheless, the decision has not produced the hard, con-

certed effort between students, teachers and parents—and, 

especially, the support of teachers of low-income students—

that is necessary to get poor students on the same footing 

with their wealthier counterparts.

Providing the panel with a fresh perspective was Clifford 

Janey, who signed on as Superintendent of Schools in Newark 

in July of 2008. Janey remarked that Abbott’s biggest legacy in 

Newark was that it set a fund-

ing formula, giving Newark a 

chance to help its highest-need 

students. “I think it did well 

by students in terms of pre-K,” 

Janey said. “We now have 82 

percent of our three- to four-

year old population involved in 

pre-K, up 10 percent from where 

it was the year before I came.” 

But funding formulas and 

new programs will not solve the 

problems of poor students unless there are policies in place 

that support them, according to Janey.

“Education reform,” he said, “has to do with the graduating 

class and each step toward the graduating class and how we 

are all accountable.” ❖

   to view the forum sponsored by  
the Campaign for educational equity, visit  

http://teacherscollege.blip.tv/file/2856585/

equity
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W
ho would you be if suddenly your 

face was no longer the one you were 

born with? And what would it be 

like to look in the mirror and see a 

face that’s not the one you’ve always had?

TC alumna Carla Bluhm (M.A., Ed.M. and Ph.D.) 

and Nathan Clendenin, a TC doctoral student in 

Interdisciplinary Studies, addressed these and other pro-

vocative questions during a book talk in Gottesman 

Library in October. The two are co-authors of Someone 

Else’s Face in the Mirror: Identity and the New Science 

of Face Transplants, which explores these remarkable new 

surgeries and their wide-

ranging implications for 

considerations of personal 

identity.

Identity under the Knife
The authors of a book on facial transplantation explore the procedure’s  implications for identity 

Bluhm, a developmental psychologist and faculty 

member at the College of Coastal Georgia, took courses 

during her TC student days with John Broughton, co-

founder of the College’s Film and Education Research 

Academy, and it shows. In sketching the previous cul-

tural context for facial allograft transplantation, as the 

procedure is properly known, Bluhm and Clendenin 

discussed such varied fare as Fox Television’s Nip/Tuck 

and John Woo’s Face/Off, featuring Nicholas Cage and 

John Travolta. 

But the authors believe the topic is about to enter 

another realm. “Face transplantation is something that 

everyone is going to have to come to terms with at some 

CuLture under SCrutiny tC’s John broughton (below, 
right) moderated the book talk by author tC alumna Carla 
bluhm and co-author doctoral student nathan Clendenin.
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that the more substantive issue of 

identity would be absent from the 

conversation. 

Bluhm has since forged a 

dialogue on the subject with her own 

students. In her course on adolescent 

psychology, she uses the idea of facial 

transplantation as a pedagogical 

device to stimulate new thinking 

by those studying middle school 

education. What it would be like, 

she asks her students to wear another 

person’s face—and how might that be 

akin to the dramatic facial changes 

many adolescents undergo during the 

tumultuous years of puberty? 

As a student at TC, Bluhm herself 

was “an extraordinary student who 

always marched to the beat of her own 

drum,” according to Broughton, who 

moderated the book talk. Returning 

the compliment, Bluhm praised her 

former professor “as the single most 

important force” during her time at 

TC, a mentor who taught her how 

to conduct scholarship with depth, 

diversity and intellectual curiosity. 

The result is a book that—like 

the surgery it contemplates—merits a 

closer look.  ❖

at the College

Identity under the Knife
The authors of a book on facial transplantation explore the procedure’s  implications for identity 

point,” Bluhm said. 

The procedure is  st i l l 

experimental, with only a handful 

of reported operations performed 

since Isabelle Dinoire received the 

world’s first only four years ago in 

France after being mauled by a dog. 

The first U.S. procedure took place 

in December 2008. Thus far, public 

conversation has lagged far behind 

the technology. 

“In a time when the subject of 

human identity is often discussed 

with little comprehension, face 

transplant surgery is a procedure 

that merits serious attention from 

the public,” said Clendenin, who 

studied with Bluhm at Allegheny 

College and is currently working on 

an interdisciplinary (cultural studies 

and English education) TC doctorate. 

When Bluhm learned this 

summer that Oprah was plan-

ning to interview Connie Culp, 

America’s first facial transplant 

patient, she made an unsuccessful 

pitch to be on the show. Her fear 

was that Culp—the survivor of an 

attempted murder-suicide—would 

be treated as a medical oddity and 

How does it feel to 
look in the mirror 

and see a face 
different than the 
one you’ve know 
your entire life? 

How should we 
define our identity, 

given that even 
the way we look 
is up for grabs? 

Is someone with 
a disfigured face 

“disabled”?  

How does the face 
manifest in visual 
media, and why? 
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“We need to rethink the concept of the 

hero. The courage of a hero is not fear-

lessness, but instead that of someone 

who is determined to fight the long defeat.”

That was the message delivered by famed children’s 

author Katherine Paterson to some 1,800 teachers at the 

77th Saturday Reunion of the Teachers College Reading 

and Writing Project, held on October 24. Speaking in the 

cavernous nave of Riverside Church, two blocks from TC, 

Paterson—a long-time author in her late 70s who has won 

a National Book Award for The Great Gilly Hopkins and 

a Newbery Medal for Bridge to Terabithia and Jacob Have 

I Loved—said that Paul Farmer, the Harvard physician 

and anthropologist who has fought disease in Haiti and 

other developing countries, is one such hero. And so, she 

said, are teachers.

“As imperfect as we all are, remember friends, we are 

making common cause with children, and we must not 

surrender to despair or cynicism,” Paterson concluded, to 

a standing ovation.

It was a fitting way to begin celebrating the Reading 

and Writing Project’s three-decades-old effort that has 

been very much about keeping hope and imagination 

and alive, both for teachers and young students. Created 

by Lucy Calkins, TC’s Robinson Professor of English 

Literature, as a teachers collective within a single New 

York City school district, the Reading and Writing Project 

today arguably conducts more professional development 

for elementary and middle school educators than any 

other organization in the country. It has contributed to 

test score gains in New York City, Chicago, Seattle and 

other cities, providing curricula and working frequently 

with principals and teachers throughout the school year 

to help them help children.

But perhaps most of all, the Reading and Writing 

Project has helped teachers to feel that they are not alone. 

That was evident throughout the morning and early 

afternoon of the reunion, as educators wandered through 

TC’s labyrinthine hallways, attending the more than 

140 free workshops on methods of teaching reading and 

writing to grades K–8.

Workshops were hosted by an array of speakers, 

including Calkins herself, the author of numerous books 

about teaching reading and writing; Carl Anderson, whose 

latest book is Strategic Writing Conferences Grades 3–6; 

and Kathy Collins, author of books including Growing 

Readers.

In her late morning workshop, “The Intersection 

of Reading Records and Reading Instruction,” Calkins 

suggested that teachers cluster book levels for young readers, 

which range from A–Z, into “bands” that encompass 

different ranges of challenges and skills.

For example, books within the band encompassing 

reading levels N, O, P and Q have more complicated 

characters–often including a character who clearly 

undergoes a change—and use figurative language. Calkins 

cited the book Amber Brown is not a Crayon, by Paula 

Danzinger, in which the heroine of the title grapples with 

the loss of family and friends who move away even as her 

class at school imagines trips to faraway countries.

alumni

Reading, Writin g and Reuniting
The Teachers College Reading and Writing Project convenes its ranks of heroes
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“The books we read pose 

different kinds of difficulties for 

our readers,” Calkins explained, 

suggesting that bands make it easier 

to target those difficulties.

During one of the many 

workshops he hosted during the 

reunion, Anderson offered practical 

advice on how to assess student 

writing and help students develop 

goals in grades 3–8. There are 

two ways to go about a parent-

teacher conference, according to 

Anderson. One can “figure it out 

in the moment,” or prepare a list 

of goals for the student. Anderson 

recommended the latter, and took 

his audience step-by-step through 

one of his to-do lists.

Collins began her workshop 

“Making Home-School Connections: 

Meaningful Homework in K–2 

Classrooms” by arguing that there 

is little research showing that 

homework benefits students prior 

to middle school.

Then why offer it? Because 

homework in the primary grades 

provides a forum of communication 

between school and home and offers 

teaCHerS aS HeroeS a large cast of speakers at the  
teachers College reading and Writing project reunion 
in october—including (clockwise from top left) history 
and science expert Joy Hakim; tCrWp founding director 
Lucy Calkins; writing conference expert Carl anderson; 
reading expert Kathy Collins; and children’s author 
Katherine paterson, who praised the work of teachers.

 t C r W p  r e u n i o n  C o n t i n u e d  o n  pa g e  2 3

Reading, Writin g and Reuniting
The Teachers College Reading and Writing Project convenes its ranks of heroes
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around tC

WeLCoMing neW 
eMpLoyeeS
a dozen people joined the staff 
at teachers College during 
october. Welcome to tC! (If you 
were hired during october and 
are not listed, please contact 
the office of Human resources 
to be included in an upcoming 
issue of Inside.) 

grewal Sukhmani, 
administrative assistant, 
registrar & doctoral Studies

natalie Caesar, associate 
director, International 
Services

eric buth, Solutions architect, 
library administration

aki nakanishi, Senior research 
assistant, Institute on ed & 
economy

roy Mateus, academic 
Secretary, arts & Humanities

Christine Leow, Senior research 
Scientist, Center for young 
Children & Families

vasiliki Stavropoulos, 
admissions associate, 
Hollingworth Center

StaFF 
anniverSarieS
Happy anniversary to the 
following fulltime employees 
who have provided 10 or more 

years of service to tC and 
whose anniversary took place 
in october. (If your anniversary 
date was in october and are 
not listed, please contact the 
office of Human resources to be 
included in an upcoming issue.)

barbara burke ........................ 42 

assistant director, Student 

accounts

roselouise daly ...................... 32 

library assistant, library 

administration

Pearl Kane ............................. 29 

Klingenstein Center Chair, 

education leadership

marion Speights-magas ........... 22 

Secretary, registrar & doctoral 

Studies

mary Peace ............................ 21 

Custodian II, operations

Isaac Freeman ........................ 21 

lead Postal Clerk, Post office

betty driver ........................... 21 

department Secretary, 

mathematics, Science & 

technology

adolfo bon ............................. 20 

library Systems Specialist, 

library administration

marc Peace ............................ 18 

Custodian I, Facilities/Whittier

alfonso burgos ....................... 16 

Custodian II, Facilities/

bancroft

Husamedin Kadribegic ............ 16 

mechanic general, maintenance

Juan mendez ........................... 16 

network technician, telephone 

operations

Irit Schwager .......................... 16 

Senior Programmer/analyst, 

administrative Computing

lisa mohler ............................ 15 

desk Clerk, residential 

Services/Whittier

lawrence Furnival ................... 14 

manager, academic Computing

Sergut Haile ........................... 14 

accountant, accounting & 

business Services

ramadan osmani .................... 14 

general relamper, maintenance

Hector valle ........................... 13 

manager loans & Collections, 

Student accounts

Samuel Cordero ...................... 12 

Fund development assistant, 

development-annual Fund

Paul acquaro .......................... 11 

director, tC Web

Susan lowes ........................... 11 

director, Institute for learning 

technologies

beth neville ........................... 11 

associate director, reading 

and Writing Project
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Teachers College Annual Fund 2009-2010

BeTTer ogethert        

the Power of  
teachers college

Brilliant minds coming together  
to transform lives.

We all work better together. 
Teachers College works better 
with you.

Make a secure donation online at  
www.tc.edu/givetotc or call 212-678-4067.

Why Give to the Annual Fund:

• Your gift supports the interdisciplinary 
research that will ignite change in  
education, health and psychology. 

• Your gift puts more TC alumni in the field, 
where their research is transforming lives. 

• Your gift helps TC maintain its premier 
position among its peer graduate schools  
of education. 

• Your gift ensures that TC has the resources 
necessary to support current students 
through meaningful financial aid packages. 
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Who She is
Lois Osborne-Logan is a pub-

lic safety officer at TC. Her duties 

include controlling access to the cam-

pus at public safety posts, supervising 

special events and providing general 

information for visitors and members 

of the College community.

Logan, as she prefers to be called, 

is also known as “the flower lady.” 

Every week, she brings in one dozen 

of the two dozen roses she regularly 

receives from her boyfriend to share 

their vibrancy and color with the TC 

community. “They’re not my roses,” 

she says. “They’re our roses.”

road to tC
A native of Danville, Virginia, 

Logan moved to New York City in 

the early 1960’s and has been here ever 

since, drawn to the lively hum of city 

living. After a stint in a trucking com-

pany, Logan worked in management 

for many years at the Association of 

National Advertisers (ANA) travel-

ling all over the country. “I lived out 

of a suitcase,” she says. “And I loved 

it. I don’t think there’s a single CEO I 

haven’t met.” After her husband died, 

she left the ANA and took four years 

off. When she decided it was time to 

get back to work, she didn’t know 

where to begin. Her twin brother 

had worked at TC before he’d passed 

away from cancer. His best friend, 

Wavely Cannady, also a longtime TC 

employee, suggested Logan look into 

a security position at the College. She 

replied, “But I don’t know anything 

about security.” To which Cannady 

responded, “You’ve locked doors, 

haven’t you?” Thirteen years later, 

Logan has made a point of touching 

every single doorknob on campus.

best part of the Job
For Logan, who spent the first 

eight and a half years of her tenure 

working the night shift, the best part 

of her job is the constant interaction 

it affords her with the TC commu-

nity, including staff, students, faculty 

and visitors. A self-described “people 

person,” Logan can strike up a con-

versation with anyone; she especial-

ly loves meeting people of different 

nationalities, not to mention ages. On 

Halloween, since she was stationed in 

the safety booth on 120th Street, she 

wore a witch’s hat and goofy glasses, 

a costume she knew the preschool-

ers of Hollingworth would appreciate. 

“That’s one of my favorite spots,” she 

says of the booth, “because I get to see 

those kids. So cute.” 

Logan is fond of her coworkers, 

who affectionately call her “country,” 

thanks to her Southern roots and her 

tendency to use “y’all,” a term of famil-

iarity, with them. She’s even been relat-

ed to one of her colleagues. Osborne, 

one of her three children, whom she 

calls “the love of her life,” current-

ly works in TC’s Paint Department. 

Although they don’t chat often at 

work, they’ll occasionally pass by one 

another in the hall, and Osborne will 

wave, “Hello, Miss Logan!”

in Her Spare time
Never one to get bored, Logan is 

an avid patron of the arts, frequently 

attending live theatrical performances. 

Recently, she saw “In the Heights” and 

“The Lion King.” In December, she has 

tickets to a performance of the Alvin 

TC at Work: Lois  

Osborne-Logan
Locking doors, opening hearts 

People
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TC at Work: Lois  

Osborne-Logan
Locking doors, opening hearts 

Ailey American Dance Theater. But her 

true passion, she says, is listening to music: 

“Jazz, R&B, pop—you name it, I’ll play it.” 

Some of her favorite artists include Aretha 

Franklin, Jennifer Hudson and Whitney 

Houston (particularly her earlier music). 

As well, Logan has always been “a fanatic” 

for Michael Jackson’s music; this past June, 

when news of his untimely death broke, 

Logan and her boyfriend went down to 

125th Street in the rain, to join the crowds 

of people dancing and celebrating his music 

and life. 

did you Know?
A resident of Jamaica, Queens, Logan 

plans to retire in April 2010. That will leave, 

no doubt, a huge void in the TC community, 

which will miss her warm smile and big 

spirit. Although she plans to visit TC on 

occasion, Logan is already busy scheduling 

her retirement with all the things that bring 

her joy. She’ll continue her exercise regimen, 

which includes running around the track, 

jumping on a trampoline and doing three 

sets of sprints on the stairs at 120th Street. 

A seasoned traveler, she’s looking forward to 

visiting California, Louisiana and Delaware, 

as well as Las Vegas and Atlantic City. When 

she’s home, she’ll take advantage of all that 

New York City has to offer, including head-

ing to the beach at the Rockaways on tem-

perate days. “There is always something to 

do in New York,” she says, “even if it’s bird 

watching.” 

Another hobby on her to-learn list? The 

art of bellydancing. 

She adds, “I’m going to have fun. 

Remember, I’m the oldest teenager on the 

block.” ❖
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and has blogged about new orleans to keep 
teachers aware of doings there), has brought many 

more filmmakers to Crocco’s door, enabling her to 

hand off projects to colleagues and students.

by all accounts, livingston, a former Miami 

Herald reporter and social studies teacher, proved 

the right choice for the job.

“I sat down with ellen, did a big download of 

my thinking, and she ultimately produced some-

thing far richer than what I’d given her,” says 

disney. “more importantly, she turned it into 

something a teacher could digest. Her under-

standing of the kind of time teachers have avail-

able, and of the kind of material they find useful, 

was absolutely invaluable.”

livingston herself calls both the film and the 

experience of creating the study guide “amazing.”

“this was the chance to help tell a story that 

otherwise would just have been lost, because it 

wasn’t fully acknowledged by many of the people 

directly involved in it,” she says. “People in power 

often don’t take ordinary women and their actions 

seriously. that’s partly because it didn’t occur to 

the so-called important people that what these 

women had done was of central importance. but 

it’s also because recognizing the contributions of 

ordinary people has political consequences.”

Since this past summer, livingston has been 

working with Crocco on yet another project, “let 

Freedom Swing,” a film being created by the 

documentary group (founded by former abC pro-

ducers Kayce Freed Jennings and tom yellin) about 

the affinities between jazz and democracy.

“even when I was a high school teacher, my 

favorite part of the job was creating curriculum 

materials that interested students,” she says. “I’m 

interested in women’s issues, african american 

history and music.” but the common denominator, 

she says, is “material that hits on things you can’t 

be passive about. you have to become involved and 

ask challenging questions.” ❖

L i v i n g S to n  C o n t i n u e d  F r o M  b a C K  pa g e

Ann Rivet, Science Education, 
and Colleague Awarded  
$982,080 NSF Grant 

When it comes to covering foundational science concepts, teach-

ers of biology, physics and chemistry have a wide range of in-

class activities from which to choose. For example, they can guide 

students through any number of controlled experiments, such as 

observing the continuous growth cycle of a plant; measuring the 

terminal velocity of a ball traveling in glycerol; or analyzing the 

synthesis reaction of iron with sulfur. earth science teachers, 

however, don’t have it so easy; within the limits of a 37-minute 

class, they have to demonstrate massive earth processes like 

hurricanes, tectonic shifts and water currents–phenomena that 

span far beyond the classroom, in terms of both space and time.

“the challenge,” says tC’s ann rivet, assistant Professor of Sci-

ence education, “is that you can’t fit the earth into a classroom.” 

to address this issue, earth science teachers have relied on 

table-top models and experiments to simulate such processes. 

recently, rivet, along with Kim anne Kastens, Senior research 

Scientist at Columbia university’s lamont-doherty earth obser-

vatory in Palisades, new york, received a $982,080 grant from the 

national Science Foundation to investigate just how successful 

table-top models are at illustrating processes that can some-

times take millions of years to complete.

their hypothesis is that students can’t always translate what 

they learn with a classroom model into knowledge about earth 

systems. the pair have begun studying how models are used in 

8th- and 9th-grade earth Studies classrooms in rockland and 

Westchester counties. they will map the “analogical linkages” 

between the models and the full-scale systems, to see how well 

students understand the relationships. “then,” Kastens says, 

“we have a couple of ideas about how to improve the use of the 

models so as to make the linkage between the models and the 

earth systems stronger.”

the three-year project, “Collaborative research: bridging 

between tabletop models and the earth System,” will result in 

peer-reviewed papers and possibly professional teaching models, 

rivet says. ❖

FaCulty neWS
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opportunities to grow what Collins termed “positive habits of mind.”

“We can frame our homework to frame kids learning dispositions,” 

she said, adding that homework should provide opportunities for 

conversation, research and preparation.

The Saturday Reunion concluded back at Riverside Church with a 

speech by Joy Hakim, author of A History of US, that focused on the 

importance of reading about history and science.

Before Hakim began her talk, Deborah Allen (Ed.D., ’80), a 

professor of early childhood development at Kean University, and 

Diane Wilton, principal of Martin Luther King Elementary School in 

Edison, New Jersey took a few minutes to reflect on the day.

Both women had been attending Saturday Reunions for years now. 

“It reconfirms what we’re implementing and helps us succeed,” 

explained Wilton, who rose before dawn to join 25 members of her 

educators on a school bus journey into the city. “I’m in a laboratory 

situation so I don’t often get to see a chance at implementation,” said 

Allen. “I want to be as current as possible, and these consultants are 

working everyday in classrooms with kids.”

This year, Allen found Calkins’ talk about bands of reading levels 

particularly interesting. 

In the pew in front of her, Wilton enthusiastically nodded her 

head in agreement. ❖

neXt iSSue: February 2010
deadLine: January 16, 2010

Inside, the newsletter of  
teachers College, Columbia university,  

is produced by the office of  
external affairs.

www.tc.edu/inside

exeCutIve dIreCtor, 
external aFFaIrS 

Joe Levine

dIreCtor, medIa relatIonS 
patricia Lamiell

aSSoCIate dIreCtor oF  
PublICatIonS 
Lisa a. Farmer

Web dIreCtor 
paul acquaro

aSSoCIate Web edItor 
Matthew vincent

Web Content develoPer 
noam Farago

admInIStratIve  aSSIStant 
Kalena rosario

edItorIal aSSIStantS 
Lily Friedling 

natalie Hadad

Copyright 2009 by  
teachers College, Columbia university


v o lu m e  1 5  • n u m b e r  4

Inside

ContaCt uS!
We Want to Hear FroM you!

to submit story ideas or other  
information of interest, visit:

www.tc.edu/newsbureau/newsrequest.htm 

or e-mail: ea@tc.edu 
or send via campus mail to: 

office of external affairs, box 306

official language of instruction, as well as in technology and multimedia 

applications. 

“Can you imagine how different it would be, if every prospective 

teacher must come from the top third?” asked TC Professor A. Lin 

Goodwin, after the presentation. “If they’d receive a salary during their 

preparation plus have their education paid for?” Similarly, she asked, 

what would it be like in the United States “if teachers were fully paid, 

every year, during school time” for professional development, as they 

are in Singapore, and had well-developed, long-term career paths to 

pursue, in teaching, leadership, and research—all part of the NIE’s 21st 

century goals? 

“Yes, it takes money,” Goodwin said. “More importantly, it takes a 

national commitment.” 

The essence of that commitment, Goh, said, is Singapore’s “phi-

losophy of lifelong learning.” The nation is poor in natural resources, so 

“human resource is our only resource; learning is valuable.”  ❖
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forced to do this in many parts of the world,” says 
livingston, a student and instructor in tC’s Social 
Studies education program. “It’s wonderful that 
this film got made, but a lot of times teachers are 
afraid to introduce something like this because 
it raises such challenging issues, and then they 
don’t know what to do with them. ‘okay, I show my 
kids this film–and then what?’ If we give them a 
framework for discussion, hopefully it increases the 
chance that they’ll show the film.”

livingston was asked to work on the “Pray the 
devil” project by her advisor, margaret Crocco, who 
two years ago led the creation of “teaching the 
levees,” a curriculum keyed to director Spike lee’s 
documentary on Hurricane Katrina and its aftermath. 
that effort, on which livingston also worked (she con-
tributed a chapter to the 100-plus page curriculum 

asking the 
tough Questions

Doctoral student Ellen Livingston 
helps high school kids grapple with 

challenging documentary films

Is peace “feminine”? Is war “masculine”? What 
do women bring to the peace table? do they 
bring something different from men, and, if so, 

why? Why have women been under-represented in the 
peace-making process in most historical settings? 
and…who writes history, anyway?

those are just a few of the questions posed by the 
discussion guide for “Pray the devil back to Hell,” 
a documentary film released in 2008 that tells the 
extraordinary story of how women in liberia, fed up 
with their pre-teenage sons being abducted to serve 
as soldiers in the country’s horrific civil war, mounted 
a protest that helped end the conflict and bring 
africa’s first democratically elected female head of 
state to power.

the film, by abigail disney and gini reticker, was 
voted best documentary of the tribeca Film Festival 
and received rave reviews from The New York Times 
and other publications. but it’s the discussion guide, 
written by tC doctoral student ellen livingston, that 
may ultimately do as much or more to bring the story 
and its messages home to young people in american 
schools.

“the whole issue of child soldiers is really disturb-
ing, and most high school students in this country 
aren’t aware that kids their own age and younger are 
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CurriCuLuM SpeCiaLiStS ellen Livinston (left) 
has worked with professor Margaret Crocco to 
create curriculum for documentary films


