
This year’s Educational Equity Symposium, held February 8 and 9 in the 

Cowin Conference Center at TC by The Campaign for Educational 

Equity, focused on how states are using a $100 billion windfall for 

education programs that was part of last year’s $787 billion federal bailout 

package created by the American Recovery and Reinvestment Act (ARRA).

According to professors, public policy analysts and government offi-

cials at the Symposium, most states have used the federal bailout money 

to avoid massive layoffs in school districts reeling from recession-gutted 

budgets. But based on 

detailed analysis of 

funding applications 

and budget documents, 

many states  took 

advantage of flexibility 

in the law to do things 

that were contrary to 

the expectations of the 

U.S. Department of 

Education (USDOE), 

which distributed the 
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High School Students 
Aren’t Taught About 
the National Debt 
So finds a study by TC’s 
Anand Marri 

The U.S. national debt now stands at 

more than $40,000 per citizen. Is 

that the same as each of us owing 

that much money on a credit card? 

If left unchecked, budget deficits—the 

difference between what the government 

brings in each year and what it spends—

will weaken our economy and lower future 

standards of living. Should we reduce 

deficits by bringing soldiers home from 
pennsylvania governor ed Rendell addressed 
the Symposium by live video hook-up



2   INSIDE TEAcHErS collEgE columBIA uNIvErSITy

Equity

“Children’s need for 
meaningful educational 

opportunity cannot...
be deferred because tax 
receipts are lagging.”

~ M i C h a e l  R e b e l l ,  d i R e C to R ,  
t h e  C a M pa i g n  f o R  e d u C at i o n a l  e q u i t y

grants. Some states used bailout funds intended for low-

income or special-needs children for other programs, or 

spent the money according to state funding formulas that 

perpetuate funding inequities between wealthy and poor 

districts. 

“Some states kept inequitable funding formulas in 

place,” said Bruce Baker of Rutgers University, who 

examined the records of 11 

states with David G. Sciarra 

and Danielle Farrie of the 

Education Law Center in 

Newark, New Jersey. “The 

federal funds just served to 

reinforce the inequities.” 

A study presented by 

Michael A. Rebell, Director 

of  The Campaign for 

Educational Equity, found 

that all 20 states examined by 

the Campaign used the federal 

bailout money to fill in severe 

budget deficits, rather than 

for measures that would result 

in long-term reform, one of 

the stated aims of the stimulus bill. Rebell co-authored 

the study with Jessica A. Wolff, the Campaign’s Policy 

Director, and Daniel A. Yaverbaum, a researcher with the 

Campaign. 

Research presented by Jack Jennings, President and 

CEO of the Center on Education Policy, found that 44 

states have already spent up to 70 percent of the two-

year grants provided by ARRA, raising questions about 

whether the states will hit a “funding cliff ” and run out of 

money before 2012. The study also cast doubt on whether 

states will be able to keep education funding above 2008 or 

2009 levels, which Congress would like them to maintain. 

Midyear budget cuts this year have already pushed some 

state education budgets below these figures, Jennings said.

States accepting federal 

funds were required to assure 

the USDOE that they would 

make progress on four reform 

measures. They needed to 

establish or improve data sys-

tems to track student progress; 

improve testing to more accu-

rately gauge how students are 

doing; improve or close under- 

performing schools;  and 

improve teacher quality and 

the fair distribution of quali-

fied teachers to poorer school 

districts. 

Jennings said states made 

progress in the first two cat-

egories, largely because most had already begun to address 

them. But they mostly failed the requirement to move 

better teachers into low-performing schools or take other 

steps to improve them, mostly because they do not have 

the capacity to absorb and quickly spend a large infusion 

of federal aid. “We’re trying to put the spotlight on the lack 

of capacity at the state level,” he said. 

C o n t i n u e d  f R o M  f R o n t  pa g e
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In order to spend the funds quickly, states expanded 

the number of students who qualified for low-income 

assistance in programs such as Title I. According to research 

presented at the symposium, once the federal money runs 

out, states may not be able to maintain services to those 

extra students. “The federal government is promising 

reforms way beyond what it’s capable of carrying out,” 

said Maris S. Vinovskis, Professor of Public Policy at the 

Gerald R. Ford School of Public Policy at the University 

of Michigan, who gave a paper on the growing influence of 

the federal government on local school districts. 

Rebell, an attorney who successfully sued New 

York State on behalf of New York City plaintiffs in an 

educational equity lawsuit, said states’ inattention to the 

education of poor students violates their constitutional 

rights, which should be protected in good economic times 

as well as bad. “Constitutional rights are not conditional 

and do not evaporate during times of recession,” he wrote 

in another paper on the constitutional implications of the 

bailout program, presented at the symposium. “Children’s 

need for meaningful educational opportunity cannot, 

therefore, be deferred because tax receipts are lagging.” 

Keynote addresses were delivered by Governor Edward 

G. Rendell of Pennsylvania (who spoke live via video 

conferencing), who has kept funding educational equity 

provisions in his state as scheduled, despite the current 

economic downturn, and Russlynn Ali, Assistant Secretary 

for Civil Rights, U.S. Department of Education, who is 

responsible for enforcing civil rights law in schools. 

The symposium also included a panel discussion on 

New York City and New York State, including Daniel 

Lowengard, Superintendent of Syracuse schools, and Mary 

Anne Schmitt-Carey, President of Say Yes to Education in 

Syracuse. A panel of national educational equity experts 

included Joseph Martin, Executive Director, Consortium 

for Adequate School Funding in Georgia; Timothy Mitchell, 

Superintendent of Schools, Chamberlain, South Dakota; 

and Candace Cortiella, Founder and Director, Advocacy 

Institute. Mitchell Chester, Commissioner of Elementary 

and Secondary Education for the State of Massachusetts, 

participated with Jennings in a discussion about maintaining 

educational opportunity in hard times. ❖

above: Jack Jennings, head of the Center for 

education policy, with Jessica Wolff, policy director 

for the Campaign for educational equity. below: dan 

yaverbaum of the Campaign (left) and david Sciarra of 

the education law Center.

                 To view video and papers from the conference, visit  

www.tc.edu/symposium/ 



4   INSIDE TEAcHErS collEgE columBIA uNIvErSITy

Tc People

A Trustee in th e Classroom 
A member of the board comes away enriched and enthused  
from an intensive summer language program at TC 

S
tudying at Teachers’ College is a valuable and chal-

lenging experience, but for me that turned out to 

be true on a number of levels. When I enrolled in 

the Summer Intensive TESOL (Teaching English 

to Speakers of Other Language) Certificate Program, I was 

not new to TC’s classrooms, but I hadn’t been a student in 

one for more than 35 years. I had, 

however, been walking the halls 

and attending meetings there for 

the past five years—as a trustee. 

TC board service is a wonderful 

opportunity to work with bright, 

dedicated people, all committed to 

assuring that students who want 

to educate and care for the young 

(and sometimes older) people of 

our country (and sometimes other 

countries) can get the best educa-

tion possible. 

Board service is rewarding, but 

being a retired educator and educational administrator, I 

can’t help but look at each one of the College’s catalogues 

longingly. (You can take the educator out of education, 

but you can’t take the love of education out of the educa-

tor.) So last spring when TC’s college catalogue arrived, 

I gave it a thorough onceover and found a program that 

really excited me. It was a seven-week, intensive TESOL 

certificate program that ran from 10:00a.m. to 4:00p.m., 

sometimes 5:00p.m., five and occasionally six days a week. 

Could I do this? I sure hoped so. 

I called the College President’s office. I talked to 

her assistant who said, “But Dawn, you have a terminal 

degree!” My response: “But Scott, I’m not terminal.” He 

said he’d look into it. There are some concerns with having 

a trustee, someone who votes on 

professors’ continuing contracts and 

possible tenure, in the classroom. 

The following day I received a 

call with the verdict. Since it was 

a certificate program and I was not 

seeking a degree, I would not be 

putting faculty in an uncomfortable 

position. It would be fine. 

Enrolled and ready to go, I met 

the other 43 students in the pro-

gram. The male/female ratio was—

not surprisingly—6 to 37. Women 

still are the large majority of our 

classroom teachers. The rest of the vital statistics were far 

more interesting. Students came from a variety of coun-

tries—Japan, China, Korea, Turkey, Pakistan, Cuba, The 

Philippines, and England—and a number of U.S. states. 

The age range ran from just out of college to just got my 

senior citizen metro pass. 

Yes, there was variety, but there were two things 

that everyone had in common: the desire to work with 

“I think I 
now question 

experiences at TC 
on a deeper, more 

empathetic level.”
~ d a W n  d u q u e S ,  tC  t R u St e e
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A Trustee in th e Classroom 
A member of the board comes away enriched and enthused  
from an intensive summer language program at TC 

people—people who want to learn the English language—

and the total commitment to work very, very hard in this 

very full-time program. It was intense, but we all came 

away with a wealth of knowledge and a desire to get to 

work—or to pursue a further degree. 

I left the program and have since been teaching 

English on a ship. I work mornings with crew members 

from The Philippines and Thailand and late afternoons 

with the ship’s Montenegrin doctor 

and their Bulgarian somelier. I love 

what I am doing! A bonus is that, 

during my travels, I have been able 

to visit with two friends I made 

in the TESOL certificate program, 

one in Seoul and one in Beijing. 

But what did I come away 

with as a TC trustee? For one thing 

I now have a renewed understand-

ing of the TC student experience. 

A number of the students in the 

TESOL program are regular TC 

students working toward advanced 

degrees in related fields. Some, 

although just spending seven weeks 

of their summer at the college, were 

experiencing dorm living and shar-

ing that experience. Plus, since all 

of the students had college degrees 

from some institution, there were some comparisons 

drawn between our school and their former ones. And, I 

heard lots more—from suggestions on how to improve the 

program to the occasional complaint about a professor’s 

style, the cafeteria lines, the college‘s internet services and 

other issues. 

But the overwhelming number of comments was 

positive. Most students couldn’t believe they could come 

away with so much in such a short 

period of time. In fact, the most 

frequent comment was not that 

the work load was too great but 

that the program should run lon-

ger. We all wanted more! 

I also learned a great deal 

about what it must be like to be 

a professor at our institution and 

how supportive our staff is—both 

to the faculty and to the students. 

I knew that we trustees were treat-

ed very well; but it was nice to see 

that students and faculty received 

that same sort of support. What a 

nice place to work! Well, in most 

instances. 

I did hear a couple of com-

plaints from those working at TC. 

Tc Trustee Dawn Duques (right) in Beijing 

with raina Sim, a fellow student in Tc’s 
TESol certificate Program

 t R u St e e  C o n t i n u e d  o n  pa g e  7
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W
hen it comes to the traditional female 

apparel choices of Hasidic women, 

such as nude (not black) stockings 

and skirts that hang mid-calf, you 

can’t always judge a book by its cover. That’s just one of 

the insights offered by TC alumna Ayala Fader, Associate 

Professor of Anthropology at Fordham University, in her 

book, Mitzvah Girls: Bringing Up the Next Generation 

of Hasidic Jews in Brooklyn (Princeton University Press), 

which she spoke about at a February 3 BookTalk at TC 

Gottesman Libraries. 

A self-described Jewish 

feminist who grew up in 

a Reform household, Fader 

was drawn initially to her 

subject by nostalgia for the 

lives of her great grandpar-

ents. She set out to study the 

exclusive world of Hasidic 

Judaism in Boro Park 

Brooklyn, hoping to illus-

trate the experiences, values 

and roles of “girls who want 

to become the next genera-

tion of believers.” 

The Next Gen eration 
of Believers 
A BookTalk at TC on femininity in Hasidic culture  

“I expected the Hasidic women to be passive and 

frumpy,” she told her audience, adding that instead, one of 

the first things she noted was how fluent these women and 

girls were in pop culture references; how their seemingly 

conservative fashions were often the product of high-end 

designers, like Chanel; how they always looked stunning 

at holidays; and how they showed little hesitation to push 

ahead in lines at the grocery store. 

Indeed, Fader said, it is the duty of Hasidic women 

and girls to protect the men and boys by filtering, sampling 

and enjoying secular culture. 

Referring to the female pop-

ulation’s ease in the secular 

world, Fader noted, “This 

way of being ‘with it’ makes 

the spiritual and material 

complementary.” 

The first book to explore 

the upbringing of Hasidic 

Jewish girls in the United 

States, Mitzvah Girls also 

details the many customs 

and rules that women are 

expected to follow. For 

example, the rule that all 

fader discusses the unique culture of women in hasidic 
communities in brooklyn, from hats and wigs to pop 
culture lingo

Tc People
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The Next Gen eration 
of Believers 
A BookTalk at TC on femininity in Hasidic culture  

married women have 

to cover their hair can 

be adhered to by cov-

ering one’s head with 

a kerchief or wig. The 

choice varies, depend-

ing on what each fam-

ily deems appropriate. 

Another way of 

straddling the secular 

and religious worlds 

is through language. 

Some mothers observed 

that their daughters 

thought English was “fancier” than Yiddish. Many used 

a standardized hybrid of the language, carefully mixing 

Yiddish words into the order of a largely English sentence; 

in this way, the girls are actually changing the meaning of 

English and making it Jewish. 

While what the girls speak is important, how they 

speak—with modesty—is equally important. Fader 

says, “Modesty and discipline make the body and soul 

complimentary, instead of opposing”—which suddenly 

places the custom of traditional dress, including the need 

for the right kind of stockings, in a whole new light. ❖

My favorite was from a professor who just wanted a 

black board and decent chalk. The chalk boards had 

just about all been replaced by white boards; and, 

consequently, he found himself in the last chalk 

boarded room—one with permanent music lines 

drawn on one third of the board. Although a bit 

frustrated by the lines, he went right to work, gen-

erally ending each class with chalk dust on his face, 

vest, and hands (the latter his eraser of choice). He 

had an amazing commitment to both his craft and 

to chalk boards. 

I also spent a great deal of time in that physical 

plant—in those lovely, venerable old buildings with 

some beautiful old rooms with high ceilings and stain 

glass windows, some beautifully renovated ones, and 

some decrepit, old ones with large cracks in the walls. 

I learned that air conditioning older buildings is quite 

a challenge. More often than not, I found myself in 

over air-conditioned rooms, kept cold so that other 

rooms were at least comfortable. Somehow I never 

had a class in one of those “at least comfortable” 

rooms. 

So what have I done with all of the information 

I have come away with? For one thing, I have asked 

to change my Board committee assignments to join 

those that work more directly with student and 

faculty issues. When we discuss the campus on 

goings, I feel more knowledgeable than I did before. 

I have also shared my experience with the board. 

Finally, I think I now question experiences at TC 

on a deeper, more empathetic level. For example, I 

wonder what the College should do for faculty, staff, 

and students who may have idiosyncratic requests 

that are not impossible to fulfill and may make that 

person a happier, more accomplished member of the 

TC team. 

One thing I won’t do is get involved with the 

Building and Grounds Committee. I’ll leave that to 

trustees with greater technical knowledge. I’ll just 

continue to wear a sweater at Board meetings. ❖

t R u St e e  C o n t i n u e d  f R o M  pa g e  5

Mitzvah Girls is the Winner 
of the 2009 national Jewish 
book award in the category 
of Women's Studies
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Afghanistan? Spending less on our grandparents’ medical 

care? Cutting federal grants for college? Raising taxes? 

These questions are important to the nation’s well-

being, but they are rarely discussed in American high 

school classrooms, according to a new study conducted 

by researchers at Teachers College, Columbia University, 

and funded by the Peter G. Peterson Foundation (www.

pgpf.org). The researchers found that the nation’s schools 

teachers feel i l l-prepared to teach basic federal budget 

terms and engage students in public policy questions to 

promote active citizenship—and current instructional 

materials and curriculum standards do l ittle to help. 

The result, according to the study, is that most young 

Americans understand neither the terms of the federal 

budget debate nor its importance. (The full study can 

be viewed at ht tp://understanding fiscalresponsibilit y.

org/) 

The Teachers College team, led by Anand R. Marri, 

Assistant Professor of Social Studies and Education, 

conducted their study to establish a baseline for a larger, 

three year project in which they will create a non-partisan, 

inquiry-based curriculum called “Understanding Fiscal 

Responsibility: A Curriculum for Teaching About the 

Federal Budget, National Debt and Budget Deficit.” That 

work is also being funded through a $2.45 million grant 

by the Peterson Foundation. 

Among the study’s key findings: 

•  Eighty-f ive percent of the teachers participating 

in the study (30 out of 35) do not teach their 

students about f iscal policy in any depth. Fewer 

than 15 percent of U.S. secondary school social studies 

teachers have a degree in economics. Many believe that 

federal budget issues are too complicated to teach or 

unrelated to students’ l ives. 

•  Three of the 12 most commonly used economics 

textbooks do not cover the national debt at all. In 

the others, the sections on the national debt and deficit 

tend to come at the end—which makes these issues 

unlikely to be covered in the classroom—and provide 

little guidance to engage students in discussion. 

•  In over four-f ifths (44 out of 50) of the states, 

standards for economics classes do not mention 

the terms “federal budget,” “national debt,” 

or “budget def icit,” when analyzed in a keyword 

search. When the standards do call for mentioning 

economic issues in histor y, civics, and geography 

classes, they lack details. The curricula of the National 

Council for the Social Studies (NCSS), the National 

Council of Teachers of Mathematics (NCTM), and 

the International Baccalaureate do not mention these 

terms at all. 

•  Classes rarely explain the terms “federal budget,” 

“national debt,” or “budget def icit.” When these 

terms do come up, teachers present the numbers as if 

they arose from “natural law” rather than “decisions 

made by human beings.” 

•  When state mathematics standards touch 

on “f inancia l literacy,” they mean personal 

f inance. 

Based on these findings, the “Understanding Fiscal 

Responsibility” team is designing materials for use in 

social studies and math classes that will raise the fiscal 

C o n t i n u e d  f R o M  f R o n t  pa g e

research
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l iteracy of students, 

and help prepare 

them to fulfil l their 

responsibi l it ies  as 

cit izens. The cur-

riculum will teach 

students to analyze 

pol ic y arg uments 

based on mathemat-

ical and statistical 

in formation.  The 

materials wil l  use 

federal budget data 

to strengthen core 

math and compre-

hension sk il ls.  For 

example, the curric-

ulum wil l include 

instruction on how 

to read graphs and to understand the workings of govern-

ment. The new instructional materials will be usable by 

teachers who lack a background in economics or public 

policy. 

In conducting the study, the Teachers College research-

ers comprehensively reviewed grade 7–12 curriculum stan-

dards for all 50 states in math and social studies (U.S. History, 

Civics/Government, Economics, Geography and World 

History) as well as the Advanced Placement, International 

Baccalaureate, and the Council for Economic Education 

curriculum standards. 35 high school social studies teach-

ers were interviewed and 20 high school social stud-

from left: Susan tanaka, director of Citizen education and 
engagement, peter g. peterson foundation; anand Marri, 
assistant professor of Social Studies and education, teachers 
College; peter g. peterson, founder and Chair of the peter g. 
peterson foundation; tC president Susan fuhrman; Michael 
peterson, Vice Chairman of the peter g. peterson foundation.

                   To see a video interview with marri, please visit 

www.tc.edu/news/7347

ies classrooms were 

obser ved in nine 

states. Nominations 

for  pa r t ic ipat-

ing teachers came 

from a variety of 

sou rc e s  i nc lud-

ing the Council 

for  E c onom ic s 

E duc at ion,  t he 

New York Cit y 

D e pa r t ment  of 

E duc at ion,  a nd 

regional social stud-

ies supervisors. The 

team also analyzed 

the most common-

ly used econom-

ics textbooks, and 

examined state curriculum standards in math and social 

studies for grades 7–12. 

The study did find reason for optimism: Teachers 

interviewed said that discussing controversial questions 

could excite students in both math and social studies 

classes. Because teachers often feel unprepared, the 

authors of the study believe they will be receptive to new 

curriculum material, especially if it is activity-based and 

encourages debate. ❖
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T
C’s connections to Africa go way back. Faculty 

members have been weighing in on the state of 

education in Africa since the 1920s, and in the 

late 1950’s, as a number of countries in East 

Africa struggled for independence, TC supported teacher 

training in post secondary schools there through Teachers 

for East Africa—a program that was a forerunner of the 

U.S. Peace Corps. 

That legacy is alive and well today. On January 26, 

a group of TC students, faculty and staff gathered on 

the third floor of the Gottesman Library for an open 

house hosted by the Center for African Education (CAE) 

to celebrate the launch of the CAE’s new certificate in 

African Education, which was recently accredited by the 

State of New York, and to provide students and faculty 

with information about the study of Africa at TC. 

Available for the first time this spring, the new 

Certification is granted—currently on a case-by-case 

basis—to students who have completed 15 or more credits 

of African-related courses; as well, thesis and disserta-

tion work must address issues relating to Africa and/or 

Investing in Af rican Education
Center for African Education launches new certificate offered for  
concentrations in African Education Related Studies 

African educators. 

“The rigorous Certificate Program will be highly 

useful to all students graduating from TC, enhancing 

students’ understanding of Africa and helping them to 

develop expertise within the field of African Education,” 

said George Bond, CAE Director and TC’s William F. 

Russell Professor of Anthropology and Education. 

Bond, who has done decades of field research on 

African countries, said the certificate “will open up 

opportunities for employment within the academy and 

within private and public organizations that work with 

Africa.” 

Stephanie Bengtsson, the Center’s Coordinator, added 

that “the certification allows students to have something 

concrete to represent the exemplary work they are doing.” 

In fact, many of TC’s students have worked on 

African issues as part of internships with aid agencies and 

non-governmental organizations, such as UNICEF and 

the Open Society Institutions. An added benefit of such 

work is that students have the option of receiving credit 

for internships, which can be applied toward the certifica-

oPEN HouSE At left: george Bond, 
Director of Tc's center for African 
Education and William F. russell 
Professor of Anthropology and 
Education. At far right: Portia 
Williams, the college's Director of 
International Affairs.
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Investing in Af rican Education
Center for African Education launches new certificate offered for  
concentrations in African Education Related Studies 

tion. They also have the opportunity to work closely with 

faculty who have strong ties to the continent. 

“These student-faculty relationships are valuable, 

since they go beyond the traditional scope of student and 

advisor,” Bengtsson said. 

In addition to information on the new Certification 

program, as well as other CAE upcoming events, the open 

house highlighted resources available to TC students 

interested in Africa. For example, there is a staff person at 

Lehman Library, Yuusuf Caruso, who works as the African 

Studies Librarian. Caruso also spoke at the open house. 

Melissa Cushman, Project Intern at the Teaching Africa 

Series, spoke about upcoming, regionally-based work-

shops designed to connect the New York City teaching 

community to resources on Africa. 

Other speakers included TC faculty whose research 

and courses are related to African issues, such as Lesley 

Bartlett,  Associate Professor of International and 

Transcultural Studies; Nancy Lesko, Professor of Education 

and Maxine Greene Professor; Louis Cristillo, Lecturer 

in Anthropology and Education; Mary Mendenhall, 

Lecturer in International and Transcultural Studies; 

Monisha Bajaj, Assistant Professor in International and 

Transcultural Studies; Marc Hill, Associate Professor of 

English Education; and Helen Verdeli, Assistant Professor 

of Psychology and Education. 

Attendees also heard a presentation from Sarah 

Walsworth Diouf, Assistant Director at Columbia’s 

Institute of African Studies, with which CAE often collab-

orates. Student Janny Chang also presented her research on 

Chinese-Zambian relations. After the reception, attendees 

were treated to the musical stylings of Thandi Bhengu, a 

South African vocalist. 

Concluding the ceremonies, Bond said: “Once stu-

dents have graduated with a Certificate in African 

Education, they will be well-equipped to combat pes-

simistic perspectives of Africa in their future careers 

with a viewpoint that offers hope, as it is based on an 

intimate understanding of the wonderful diversity that is 

Africa and the Diaspora.” ❖

Also attending the open house included Professor Nancy 
lesko, cAE coordinator Stephanie Bengtsson and others

curriculum
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TC At Work: 
Ibrahim Tejan 

Who he is 
A senior public safety officer, Ibrahim Tejan—also 

known as Teejay—patrols TC from 4:00pm to midnight. 

In addition to “access control” to TC properties, his duties 

include working as a lead officer when the lieutenant isn’t 

available, checking exit doors and stairways and responding 

to emergency situations. As part of his security duties, 

Teejay greets all the people, TC community members and 

visitors alike, who walk through the front doors at 125 W. 

120th Street. Teejay is also a certified fire safety director. 

Road to tC 
When Teejay was growing up, his family divided 

their time between Alaska, where he was born, and Sierra 

Leone, where his parents are from. In the early 90s, he 

decided to move to New York to pursue his love of acting 

and dance. He was a featured dancer on the hit MTV 

show The Grind and also scored acting roles on New York 

Undercover and Law & Order. 

Teejay spent three years as a security officer in a 

private securities firm before arriving at Teachers College 

in 1997. During his first six months at TC, he worked in 

the Dean-Hope Center for Educational and Psychological 

Services. But when he saw the opportunity to join the 

Public Safety team and work more directly with the wider 

TC community, he leapt at the chance. “I joined for two 

reasons,” he says, “the raise and because I am a people 

person at heart.” 

best part of the Job 
For Teejay, the best part of the job—hands down—is 

the chance to be of service every day. “TC is the mecca of 

beautiful minds,” he says. “Students here are influencing 

other young minds and trying to get to a higher place—

helping them is priceless.” 

A few years back, Teejay had one such opportunity, 

when he was stationed at Whittier in the early morning 

hours and a young female resident came in, tipsy after 

a night of revelry, accompanied by a young man. As the 

young woman tried to say goodnight to her persistent 

date, Teejay noticed her getting upset, because man was 

being overly persistent in angling for an invitation to stay. 

“She needed help. I could see it in her spirit,” he says. 

When she looked at Teejay for help, Teejay walked 

over to the young man and gently said, “Why don’t you 

call her tomorrow?” The young man walked away without 

incident, and the young woman stopped by a few days 

later with cookies for Teejay. Over graduation weekend, he 

community
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saw the young woman at a church event with her mother, 

who said, “Thank you for protecting my daughter.” 

“I live for those moments,” says Teejay. 

in his Spare time 
An avid reader, Teejay devours books that support 

his spiritual path, such as The Alchemist, The Secret and 

The Twelve Universal Laws of Success. He’s especially 

interested in understanding the world we live in and the 

way people view life, in its entirety. He also meditates 

daily, often before he goes to sleep at night, in preparation 

for the new day ahead of him. 

A music fan, Teejay enjoys all types of music, 

including jazz, Indian classical, borchata, merengue, hip 

hop and classical. “Music is a form of therapy,” he says. 

“I love feeling the energy of the singer, even when I don’t 

understand the words.” 

In addition, he loves to travel, having recently returned 

from St. Barth’s with his fiancée. He also participates in a 

summer soccer league. 

did you Know? 
Teejay and his fiancée are expecting their first child 

this summer, which will make him a first-time father. 

“Someone took great care of me,” Teejay says, “Now, it’s my 

turn. I’m ready to be a great dad.” ❖

li notes that only two supermarkets per every 10,000 
people serve Harlem’s residents, a shortage that 
puts fresh fruit and vegetables beyond reach of the 
average teen. 

To reverse that trend, she 
and other project members 
hope to enlist wholesale 
fruit companies to increase 
availability and promote 
fresh fruit and vegetable con-
sumption in the underserved 
region. The group wants to 
implement a fruit truck to deliver products to resi-
dents with limited access, and to ply the neighbor-
hoods with colorful signs and banners crafted to 
appeal to youthful eyes. 

Brochures and T-shirts bearing the stylized 
Harlem Fruit Project logo help 12- through 18-year-
olds identify with a brand that is uniquely their own. 
li is also designing a Web site offering basic nutri-
tional facts and outlining the downside of calorie-
rich fast food, snacks. 

The project is working to further develop a rela-
tionship with the Harlem Health Promotion center 
at columbia, one of 33 centers the u.S. centers for 
Disease control and Prevention sponsors nationally. 

li, 25, grew up in Datong in her country’s Shanxi 
Province, about eight hours north of Beijing. She 
attended Beijing Normal university, the main teach-
ers college in china, graduating in 2008 with a major 
in biology. 

She plans to work in the united States for several 
years as a registered dietician before returning 
to china, where, she laments, a fast-food culture 

is taking hold in the larger cities, 
bringing all its 

attendant 
health 
woes. ❖

X i a o M e n g  l i  C o n t i n u e d  f R o M  b a C K  pa g e
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A
s last week ’s winter snowstorm approached, 

many prepared by stocking up on groceries, 

checking the candle and battery inventory 

and arranging for childcare in the face of 

school cancellations. But for a group of committed TC 

staf f, responding to severe winter weather required far 

more than an hour’s worth of planning. 

When the inclement weather reports started rolling 

in on Monday, February 8, administrators within the 

Finance and Administration 

area were fast on the case, 

already meeting to plan for 

addit ional  s ta f f  presence 

on campus, as well  as for 

the logistics of urban snow 

removal. 

As reports  from the 

National  Weather Ser vice 

and New York City’s Office of 

Emergency Management indi-

cated a serious storm, Teachers 

College made the decision on 

Tuesday afternoon to close 

on Wednesday, following the 

lead of the city’s public school 

systems. To alert the TC com-

munity, a notice was sent out 

via TC Alert,  the College’s 

emergency notification sys-

tem. This marked the first 

Braving the Ele ments
TC staff were on the case when the snow hit 

time this system was used, giving 4,500 TC community 

members direct notice of the closing, by text or voicemail 

messages to cell phones or landline phones. (Note: to 

register for TC Alert please visit the MyTC Portal here: 

https://wind.columbia.edu/login?sendxml=1&destinatio

n=https://my.tc.columbia.edu/cp/home/login) 

To prepare, Jim Mitchell, Assistant Vice President 

for Campus and Auxil iar y Ser vices,  coordinated 

efforts between key emergency response areas with-

in Public Safety;  Facilities 

and Residential  Ser vices ; 

and Dining Ser vices.  John 

DeAngelis, Director of Public 

Safety,  Michael  Gilmartin, 

Director of Facilities, Maddy 

Schiffer,  Assistant Director 

for  Residentia l  Faci l i t ies 

and Mike Viola, Director of 

Dining Services each played 

a critical part in the cam-

pus’ response. The first step? 

Making sure there  were 

enough staff to work for the 

next twenty-four hours,  to 

ensure a smooth opening the 

following Thursday. 

Several  staf f  members 

stayed overnight Tuesday and 

Wednesday, thanks to the 

ability of Residential Services 

SCeneS fRoM a SnoWStoRM tC facilities, 
maintenance and public safety staff were on the 
case during the february 10th blizzard 
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son who came to campus demonstrating their dedication. 

In one such example, Aubrey Mason and Floyd Turner 

were the first responders, who came in to operate mecha-

nized plows. Another employee, Jose Jimenez Bautista, 

a custodian in the Operations Department, offered up 

his personal vehicle to jumpstart a plow in the evening 

hours. Longtime employee Wavely Cannady made sure 

that he was here to oper-

ate the boiler room. 

In the end,  the 

c o o r d i n a t e d  e f f o r t s 

were a resounding suc-

cess.  Walking from the 

train that day, Gilmartin 

proudly noted how well-

kept the sidewalks of the 

TC campus were. 

Echoing the senti-

ments of his colleagues, 

Har vey Spector,  Vice 

President for  Finance 

a n d  Ad m i n i s t r a t i o n , 

says,  “Ever ybody did a 

great job. Their work was 

instrumental  in al low-

ing us to open the school 

safely without inconve-

nience to the greater TC 

community—that ’s  our 

top priority.” ❖

Braving the Ele ments
TC staff were on the case when the snow hit 

in securing available rooms. With overnight staff came 

the need for sustenance, so Dining Services also arranged 

to be on campus, to serve pizza, coffee and hot chocolate 

on Tuesday night, as well as breakfast on Wednesday 

morning. 

“We had a full staff,” says DeAngelis, noting that 

all  the staff  members who worked received thanks 

from President  Susan 

Fuhrman.

As other members 

of  the TC community 

watched the storm devel-

op from their homes, a 

number of TC staff were 

actively clearing s ide-

walks, removing ice from 

wheel chair ramps and 

fire hydrants and prepar-

ing for potential  power 

outages. 

Of  TC’s  dedicat-

ed staff ,  Mitchell  says, 

“People were eager to 

come in and help under 

difficult circumstances—

everyone went above and 

beyond.” 

The TC response was 

a true team effort, with 

each and every staff per-

Around Tc
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The Everyday Experiences of 
“Microaggressio ns” 
Derald Wing Sue provides a first-ever taxonomy of the unintended slights toward people of color, women, gay/lesbian/transgendered and other groups 

T
eachers College psychologist Derald Wing 

Sue, one of the world ’s most frequently cited 

multicultural scholars and an expert on issues 

of discrimination, has published a new book, 

Microaggressions in Everyday Life: Race, Gender and 

Sexual Orientation ( John Wiley and Sons, 2010). 

Sue,  born to a 

Chinese-American fam-

ily in Portland, Oregon, 

is the author of several 

previous books, including 

Counseling the Culturally 

Diverse :  Theory and 

Practice ,  Overcoming our 

Racism, and Understanding 

Abnormal Behavior .  Sue 

has served on President 

Bill Clinton’s President’s 

Advisory Board on Race 

in 1996. He is a past president of the Society for the 

Psychological Study of Ethnic Minority Issues, a co-found-

er and first president of the Asian American Psychological 

Association, and the past president of the Society of 

Counseling Psychology of the American Psychological 

Association. He has written over 150 publications, includ-

ing many on microaggressions—a term coined by psy-

chologist Chester Pierce in the 1970s, but which Sue has 

since refined as a description of unintended slights or 

social cues by members of a dominant group that make 

members of minority groups uncomfortable. As Sue has 

documented in his new book and elsewhere, microaggres-

sions take a collective toll on 

their mental, emotional and 

even physical health. 

Sue has also consulted 

with a wide range of organiza-

tions on ways of acknowledg-

ing, confronting and elimi-

nating microaggressions. 

“Our psychological stud-

ies indicate that it is racial 

micro-aggressions that have 

the most devastating impact 

on people of color, even more 

terrible than overt acts of conscious racism or hate crimes,” 

Sue has said. “Their life is most affected by ordinary, well-

intentioned decent individuals who are unaware that they 

are giving micro-aggressions.” 

Microaggressions in Everyday Life is the product of 

five years’ of research conducted by Sue and his students 

“Racial micro-aggressions...
have the most devastating 
impact on people of color, 
even more...than overt acts 

of conscious racism.”
~ d e R a l d  W i n g  S u e ,  

p R o f e S S o R  o f  p SyC h o lo g y  a n d  e d u C at i o n
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writes Fordham University 

professor  Joseph G. 

Ponterotto, in his foreward 

to the book. “One definable 

characteristic of his work 

and role modeling is his 

openness and courage. 

Dr. Sue has personally 

exper ienced countless 

microaggressions (as well as 

blatant macroaggressions) 

in his personal life and 

career, a number of which 

he candidly, vividly, and 

poignantly describes in his 

published life story as well 

as in the current text. Dr. 

Sue discusses the impact 

of these racist incidents on 

himself and his family and 

he describes the actions he 

took and the resources he drew on to cope with these 

experiences.” ❖

See a video interview with Professor Sue at www.

tc.edu/news/7375.

SeiZing the SlightS  
derald 
Wing Sue 
evaluates 
the col-
lective 
toll taken 
by micro-
agressions

The Everyday Experiences of 
“Microaggressio ns” 
Derald Wing Sue provides a first-ever taxonomy of the unintended slights toward people of color, women, gay/lesbian/transgendered and other groups 

in their “microaggressions laboratory” at Teachers College 

where they have interviewed a wide cross-section of faculty, 

students and staff about their experiences and perceptions 

of microaggressions. The book includes a “taxonomy of 

microaggressions,” classifying these slights into categories 

such as microassaults (conscious and intentional actions 

or slurs, such as using racial epithets), microinsults 

(verbal and nonverbal communications that subtly 

convey rudeness and insensitivity) and microinvalidations 

(communications that subtly exclude, negate or nullify 

the thoughts, feelings or experiential reality of a person 

of color). The book also features a five-phase model 

for deconstructing the microaggression process. Sections 

also examine manifestations of various microaggressions 

and their psychological effects on both the perpetrators 

and target person. The book closes with a discussion of 

microaggressions in education, employment, and health 

care along with suggestions and guidelines for combating 

microaggressions. 

Microaggressions in Everyday Life is written with 

an unusual combination of scholarly care and accessibility 

for a lay audience—a feature that owes much to Sue’s own 

connection to his topic. 

“There is a marked synergy between Dr. Sue as a 

scholar and author and as an individual, authentic person,” 

research
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A 
graduate of a New York City public school 

opts out of her high school graduation 

ceremony because she’s graduated without 

being able to read and therefore deems the 

event “meaningless.” 

It sounds like a movie plot, 

but those were precisely the 

circumstances of Yamilka, a young 

woman with a serious learning 

disability that went unidentified 

by her teachers at the Bronx High 

School for Career Development. 

After lawyers from Advocates for 

Children challenged the school 

system on her behalf, Yamilka was 

deemed the victim of “educational 

neglect” and awarded $120,000 

worth of private tutoring sessions. 

On February 3, a group of New 

York City principals and former 

TC Cahn Fellows gathered at TC to 

hear Beth Fertig, education reporter 

for WNYC public radio, describe Yamilka’s experience in a 

passage from her new book Why Can’t U Teach Me 2 

Read?: Three Students and a Mayor Put Our Schools to 

the Test. 

Sponsored by the Alumni Network of Cahn Fellows 

Program for Distinguished New York City Principals 

at TC, the event also featured Carmen Farina, former 

Deputy Chancellor for New York 

City Public Schools, who, with 

Fertig, moderated the post-reading 

roundtable discussion. As well, 

Yamilka and her brother Alejandro, 

whose stories are chronicled in 

Fertig’s book, along with another 

learning disabled student, were in 

attendance. (All three go their first 

names only in Fertig’s book in 

order to protect their privacy.) 

“The students wanted to 

tell their stories to help other 

students,” Fertig explained to the 

audience. “It’s important to tell 

as many sides as there are to these 

stories.” 

Stories like Yamilka’s raise a very important issue, 

namely, what can be done differently to prevent what 

“Everyone is 
responsible for 

getting these kids to 
be readers, writers, 

listeners, and 
speakers.”

~ J o h n  b a R n e S ,  2 0 0 8  C a h n  f e l lo W 
a n d  p R i n C i pa l  o f  t h e  e a R ly  b R o n X 

e d u C at i o n  a C a d e M y

Why Can’t U Teach 
  Me 2 Read? 
Cahn Fellows Alumni Network holds roundtable book discussion 

Around Tc



8 All ArTIclES cAN BE FouND oNlINE AT: www.tc.edu/inside  mArcH 2010    19

happened to Yamilka from happening 

to  other  s imilarly-chal lenged 

students? 

After, the attending principals 

shared their best practices and talked 

about ways of preventing other 

students from repeating Yamilka’s 

experience. 

“Everyone is responsible for 

getting these kids to be readers, 

writers, listeners and speakers,” said 

John Barnes, a 2008 Cahn Fellow and 

Principal of the Bronx Early College 

Academy. “We’re teaching 

kids how to pass tests, but 

not necessarily how to be 

fully literate.” 

Randy Asher, a 2010 Cahn Fellow 

and Principal of Brooklyn Technical 

High School, spoke generally about 

the need to reach all students. 

“Serving kids to reach their potential 

is not unique to kids with learning 

disabilities,” he said. “All kids are 

going to hit a learning wall at some 

point.” ❖

education reporter beth fertig 
read from her new book to the 
Cahn fellow alumni network in 
february
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TC Campus News
a Rain gaRden iS 
CoMing to RuSSell 
CouRtyaRd
TC AwArded The 
$10,000 FIlTerForGood 
eCo-ChAllenGe GrAnT 

Tc has been chosen as one of 
five schools across the nation 
to receive the 2010 $10,000 
FilterForgood Eco-challenge 
grant from Brita, Inc. colin 
Schumacher, a m.A. candidate 
in Inclusive Elementary Educa-
tion and teacher at the rita 
gold Early childhood center, 
received the grant on behalf 
of the Teachers college go 
green committee. The grant 
will be used to construct a rain 
garden demonstration site in 
Tc’s russell courtyard, which 
will include an array of native 
plant species, a composting 
center, rain collection barrels 
and children’s mosaics created 
in collaboration with the Art 
and Art Education Program. 

rain gardens collect water 
from surrounding roof tops and 

use the root systems of native 
plants to absorb storm water 
and filter it from pollutants. 
In New york city, “storm water 
washes across miles of con-
crete, carr ying with it trans-
por tation chemicals, salt and 
numerous other pollutants,” 
Schumacher says. “With water 
treatment facilities exceeding 
capacity, ever y year billions 
of gallons of untreated storm 
water and raw sewage are 
released into nearby water-
sheds. rain gardens, green 
roof s and public parks are 
all  essential components to 
a comprehensive storm water 
management plan for New 

york city.” 
Schumacher ha s been 

involved in educating the com-
munit y about environmen-
tal sustainabilit y since he 
enrolled at Teachers college 
in the spring of 2008. At that 
time, he founded a community 
garden which has since been 
cared for and maintained by 
the preschool children of the 
rita gold center. Schumach-
er plans to collaborate with 
elementary school teachers to 
“design and teach curriculum 
on storm water runoff and rain 
garden ecolog y.” Par ticipat-
ing classrooms will have the 
opportunity to design tiles for 
the russell courtyard garden 
under the guidance of Tc art-
ists. 

Plans for the garden are 
already underway, with instil-
lation of the garden structure 
scheduled to begin in early April. 
The native plants and children’s 
art will be installed in late may 
following commencement. 

For more information about grace dodge Courtyard,  
teachers College (ca. 1940)
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the rain garden, or to get involved, 
please e-mail colin Schumacher 
at cjs2149@columbia.edu. For 
more information about the go 
green committee, please contact 
me at gogreentc@gmail.com or 
visit our website http://blogs.
tc.columbia.edu/gogreen. 

As always, keep it green! 

WelCoMing neW 
eMployeeS
Teachers college would like to 
welcome those4 who joined 
its staff during the month of 
January. Welcome to Tc! (If you 
were hired during January and 
are not listed, please contact the 
office of Human resources to be 
included in an upcoming issue of 
Inside.) 

Khadija mohamed
Human resources Associate, 
Human resources 

Jill Forger 
Academic Secretary, Summer 
Principal leadership Academy 

Deanne Decrescenzo 
Assistant Director, Student 
Activities and Programs

Staff 
anniVeRSaRieS
Happy anniversary to the fol-
lowing full-time employees who 

have provided 10 or more years of 
service to Tc and whose anniver-
sary took place in January. (If your 
anniversary date was in January 
and are not listed, please contact 
the office of Human resources 
to be included in an upcoming 
issue.)

maureen Horgan ..................... 43 

Associate Director of 

Adminstrative Services, library 

Administration

robert Tucker ......................... 36 

Director of Academic 

Administration, Health and 

Behavior Studies

 carole Saltz........................... 26 

Director, Tc Press,  

Teachers college Press 

lawrence Nartey ..................... 26 

coordinator of computer lab, 

Academic computing Services

Nadine Boston ........................ 25 

loan counselor, Financial Aid

rance osborne ....................... 23  

mechanic Painter, maintenance

Judith Burton ......................... 21 

Professor of Art Education,  

Arts and Humanities

Scott Schnackenberg .............. 18 

Director, Institutional Studies

Ivo Antoniazzi ........................ 13 

Academic computing Analyst, 

Academic computing

corine Best campbell .............. 13 

coordinator, Plant Facilities 

Director

Suniya luthar ......................... 13 

Professor of Psychology and 

Education, counseling and 

clinical Psychology

Inkyung Pini ........................... 12 

Human resources Assistant, 

Human resources

maureen coughlin ................... 12 

Director of Telecommunications 

and classroom Technology, 

Telephone operations

Nancy lesko ........................... 12 

Professor of Education, 

curriculum and Teaching

graeme Sullivan ...................... 11 

Professor of Art Education,  

Arts and Humanities

mauro Bottalico ..................... 10 

Senior Programmer/Analyst, 

Administrative computing

Kristine roome ....................... 10 

Assistant Dean, Provost’s office

Debra Jackson-Whyte .............. 10 

reprint coordinator, Tc Press

lyle yorks .............................. 10 

Associate Professor of Adult and 

continuing Education, AEgIS
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Teachers College Annual Fund 2009-2010

BeTTer ogethert        

the Power of  
teachers college

Brilliant minds coming together  
to transform lives.

We all work better together. 
Teachers College works better 
with you.

Make a secure donation online at  
www.tc.edu/givetotc or call 212-678-4067.

Why Give to the Annual Fund:

• Your gift supports the interdisciplinary 
research that will ignite change in  
education, health and psychology. 

• Your gift puts more TC alumni in the field, 
where their research is transforming lives. 

• Your gift helps TC maintain its premier 
position among its peer graduate schools  
of education. 

• Your gift ensures that TC has the resources 
necessary to support current students 
through meaningful financial aid packages. 



SaVe the date!
teaCheRS College aCadeMiC feStiVal

apRil 24, 2010 

Leadership: Defining the Next Decade 

Program Highlights 

  

Dedication of the  
Joyce Berger Cowin Conference Center 

 

Presentation of  
The President’s Medal  

of Excellence to 

His Excellency Nahas Angula, 
Prime Minister of Namibia 

 

Ulysses Byas, 
Pioneering Principal  

in the Segregated South 

  

Keynote Address 

Out of Apartheid & Into the 21st Century 
Prime Minister Angula 

  

Alumni Award Luncheon

 
For information about the concurrent sessions or to register for Academic Festival, visit 

W W W.tC . e d u / f e St i Va l





xiaomeng li is one of three Teachers college students 
(and four associated with columbia) who scored a presti-
gious award for their innovative Harlem Fruit Project last 
spring, but the hope is the real winners will be neighbor-
hood adolescents armed with new awareness of the vital 
role fresh produce plays in their diets. 

li, a native of mainland china, is in the second year of 
her master of Science program in nutrition and education. 
The Public Health Education and Health Promotion Section 
of the American Public Health Association recognized her 
and three others for efforts to boost fruit and vegetable 
consumption among youths in Harlem. 

Tc students li, Katie Hornung (m.A., Sociology and 
Education, ’09) and Diana cardona, along with Amy Patel 
of the mailman School of Public Health, were honored 

for that work at the association’s annual meeting last 
November in Philadelphia. 

The students created the campaign during a course on 
social marketing and health communications taught by ray 
marks, Adjunct Associate Professor of Health Education at 
Tc. The project addresses widespread concerns that, by 
more readily opting for a Big mac than a mcIntosh apple, 
young people are helping to create a nation in which two 
in three adolescents 
are overweight. 

The resulting 
health issues are 
often more pro-
nounced among racial 
and ethnic minorities. 

Student Profile

X i a o M e n g  l i  C o n t i n u e d  o n  pa g e  1 3

Bringing 
Healthy 

Food 
Where 

It's 
Needed

Xiaomeng Li has helped create an innovative program to combat teen obesity 


