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And there’s more on the Web

Saturday, April 16, 2011
9:00am – 5:00pm at Teachers College

on saturday, April 16, Teachers College will be the scene of 
Academic festival 2011, our annual homecoming and a true 
celebration of the rich intellectual traditions, past and present, 
which make TC the nation’s leading school of education. 
Academic festival will feature a star-studded lineup of faculty 
and alumni speakers from all disciplines during concurrent 
break-out sessions, as well as a plenary Keynote Address—all 
with an eye towards wellness. 

The Distinguished Alumni Award Recipients will also be honored 
during the luncheon, and there will be countless opportunities 
for alumni networking throughout the day. More information 
is coming soon. if you have questions about Academic 
festival 2011, contact the office of Alumni Relations at  
tcalumni@tc.edu. 

Cover Illustration by David Ort.

As always, all that we’d like to include in TC Today cannot be contained within 
the covers of this issue. Visit www.tc.edu/tctoday to find a wealth of additional 
good stuff, including:

 y A panel discussion featuring Maxine Greene (page 8)

 y Artwork from Macy Gallery (page 12)

 y Musical recordings by the late TC alumnus Merrill Staton (page 18)

 y A discussion on “Education and the Hip-Hop Generation” featuring 
Professor Christopher Emdin (page 22)

 y Brain scan images from a class led by Professor Karen Froud (page 38)

 y An online epistolary novel by Professor Robbie McClintock (page 50)

There also are interviews with McClintock, Derald Wing Sue, Dennis Chambers, 
Viola Vaughn, Vivian Ota Wang and Raphael Montanez Ortiz. Web links are 
provided at the end of each story. Enjoy!

AC AD EMIC  FEST IVAL  2011

Learn & Live Well: 
Bringing Education  
to the Table
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President’s Letter

You May Say  
We Are Dreamers

n any given day, I hear beautiful music 
pouring out of Milbank Chapel, across 
from my office. Sometimes, I’ll poke 
my head in to enjoy the jam sessions 
among visiting high school students, 
classical recitals by talented faculty and 
students from TC’s music education 
department, teach-ins by the likes of 
Yo-Yo Ma, or a performance by a  
visiting African pop band. 

The music reminds me of TC’s role: 
to serve society as an incubator and 
catalyst for human creativity. 

Our leadership has never been more 
vital. As Newsweek recently warned, 
creativity, which nourishes our cultural, 
economic and civic health, has become 
a casualty of TV and videogame over-
load, unimaginative schooling and orga-
nizational inertia. 

Thus it is not enough for TC to 
“imagine” the future. We must also re-
imagine the world by creating models of 
teaching and learning that fan the sparks 
of creativity in formal and informal edu-
cational settings alike. 

As Professor Janet Miller describes 
on page 8, TC philosopher Maxine 
Greene urges us to understand “the 
given” as something contingent, to be 
repeatedly “enacted otherwise.”

The creativity of very young chil-
dren is certainly a given—but it wilts 
unless we cultivate each child’s creative 
capacities early and often. At TC’s Rita 
Gold Center (see page 46), our faculty 
and student teachers take their cues 
from children’s spontaneous play, using 

TC

TC’s role is to serve society as a 
catalyst of human creativity.

their ideas and questions to focus discus-
sions, projects and field trips.  

The magic of the arts is another 
given—one we often take too much for 
granted. As Professor Hal Abeles argues 
on page 17, the arts enrich our lives not 
only through preparing our young peo-
ple to compete in a global economy but 
also through “engaging the imagination 
and communicating ideas and emotions 
that words cannot adequately express.”  

Technology, too, can unlock human 
potential. While com-
puters and the Internet 
serve as agents of mass 
culture, their greater 
power, as Professor 
Robbie McClintock 
demonstrates (page 
50), lies in empowering 
individuals. During the 
’90s, Robbie brought 
learning technology into 

many New York City schools. Today, as 
he says, high school students have online 
access to “personal libraries that no schol-
ar prior to the year 2000 could match.” 

Ultimately, reimagining the world 
affirms the human spirit. Witness 
Dennis Chambers, a TC security officer 
who completed his doctorate in spring 
2010 (see page 40). As a counselor to 
young people and as a scholar, Dennis 

makes reimagining human possibility 
his life’s work. 

So does alumna Vivian Ota Wang, 
Program Director of the National 
Human Genome Research Institute 
(see page 34). She seeks to reconcile the 
science of DNA with the riddles of 
human individuality. Vivian’s leader-
ship is ensuring that we proceed wisely 
in a field of great promise and risk.

TC is also reimagining itself (see page 
62). Through community building, seed-

ing promising research 
and an examination of 
our own culture, we 
seek to achieve the full 
creative potential of 
our people. 

While this issue 
contains other vivid 
demonstrations of 
TC’s leadership in 
creativity, the lingering 
image for me is TC’s 
Macy Gallery (see page 
12). Year after year, the 
Gallery is reconfigured 
as a space for artists 

ranging from preschool children to some 
of the brightest stars in the international 
firmament. Each exhibition has its incan-
descent moments. Then the exhibition 
comes down, and a new moment for 
reimagining the world has arrived. 

Susan Fuhrman (Ph.D., ’77)



Campus News
Keeping up with people, events and other news from Teachers College   

TC
Strengthening 
Ties with China

T C President Susan 
Fuhrman toured China 
in June, speaking at 

alumni events, chairing a TV 
panel on U.S.-Chinese educa-
tional exchange, addressing a 
roundtable of Chinese educa-
tion leaders at the Shanghai 
Expo Forum and keynoting a 
commemoration of the centu-
ry-long relationship between 
TC and China. 

“Appreciation for the 
discipline and tradition of 
Chinese education is grow-
ing throughout the United 
States,” Fuhrman told alumni 
in Hong Kong. “Our two 
education systems are moving 
closer together, with China 
seeking ways to inspire greater 
creativity and independent-

mindedness 
among its 

students, 
and the 
United 

W E L C O M I N G  T H E  E N T E R I N G  C L A S S
More than 1,900 new students arrived at TC in september 2010, the largest, most selective and most 

diverse incoming class in the College’s history. • Applications for the summer or fall 2010 semesters 
reached an all-time high of 6,082, up 4 percent from 5,861 last year and up 17 percent since 2006. While 
career changers are well represented among applicants, the average age has fallen, to 27 from 31, also 

continuing a multi-year trend. • Despite the national economic difficulties and teacher layoffs in 
many parts of the country, TC saw an increase of about 15 percent in applications to its teacher edu-
cation and certification programs.  

 TC president susan fuhrman toured China this past summer.

States striving to learn from 
China’s emphasis on content 
knowledge and work ethic.” 

Mun Tsang, founding 
Director of TC’s Center on 
Chinese Education, organized 
the “Centenary Anniversary” 
conference in Beijing where 
Fuhrman spoke. He was hon-
ored there as an “International 
Scholar for Excellent 
Contributions to Chinese 
Educational Development.” 

Recently, TC has 
partnered with East China 
Normal University to enable 
undergraduates at the uni-
versity who aspire to teach 

to come to TC for intensive 
preparatory courses. Another 
effort is bringing Chinese high 
school students to TC for 
preparation for enrollment at 
top U.S. colleges and universi-
ties. The College is also forging 
strong ties with the govern-
ment of Shanghai-Pudong and 
China’s National Academy of 
Educational Administration.

Training for an 
Epidemic

T C will launch the 
nation’s first master’s 
degree program for dia-

betes educators in fall 2011. 
Offered entirely online, the 
program will equip clini-
cians and care managers 
with a more research-based 
understanding of how diabe-
tes develops across different 
populations; teach the man-
agement of patients’ illnesses; 
and develop advocacy skills 
for effective public health 
policies. The incidence of dia-
betes in the U.S. has doubled 
since 1990. Directed by 
Kathleen O’Connell, Isabel 
Maitland Stewart Professor 
of Nursing Education, the 
interdisciplinary, 36-credit 
program is accepting applica-
tions for its inaugural cohort 
of 25 students through 
January 15, 2011. To learn 
more, visit www.tc.columbia.
edu/diabetes.  

Gardner Leads 
External Affairs

James L. Gardner joined 
TC in July as Associate 
Vice President, External 

Affairs. Gardner previously 
served as policy advisor 
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to New Jersey Governor 
Christie Whitman; editor at 
the Philadelphia Daily News; 
and, most recently, special 
assistant to University of 
Pennsylvania President  
Amy Gutmann.

“Great educational 
institutions such as TC have 
both the credibility and the 
responsibility to shed light 
on the enormously complex 
issues surrounding education 
to which there are no short-
cuts or easy solutions,” says 
Gardner, who earned his 
undergraduate degree from 
the School of Foreign Service 
at Georgetown University 
and spent some time work-
ing toward a master’s degree 
in English and Comparative 
Literature at Columbia. 

“We are so fortunate to 
have a creative communica-
tions professional of Jim’s 
stature and experience join 
our TC team to help position 
the College for our upcom-
ing fundraising campaign 
and 125th anniversary,” said 
Suzanne Murphy, Vice 
President for Development 
and External Affairs.

five new Trustees have joined the Teachers College Board. • 

N A N C Y  R A U C H  D O U z I N A S  is a former psy-

chologist and family therapist who is president 

of the Rauch foundation. she is best known for 

her creation of the long island index, a status 

report on the quality of life on long island. • 
M A R T H A  B E R M A N  L I P P  is the former owner and operator 

of Merchants Travel inc., a full-service travel 

agency, and the author of a guidebook to 

the five countries of scandinavia. she previ-

ously taught English at Butler University in 

Indianapolis and now serves as a trustee of 

the sterling and francine Clark Art institute in Williamstown, 

Massachusetts and the Children’s Aid society in New york 

City. • L E S L I E  M O R S E  N E L S O N  is the president of Nelson-

Giroux, inc., an interior design and consult-

ing firm based in New york. since 2008, she 

has served on the board of directors of Girls 

Quest, inc., which provides girls from low-

income families with a summer camp experi-

ence and year-round enrichment programs. Nelson’s mother 

is TC Trustee Emeritus Enid (“Dinny”) Morse. 

• E D I T H  S H I H  (Ed.M., Applied linguistics, 

1978; M.A., TEsol, 1977) is Head Group General 

Counsel and Company secretary, Hutchison 

Whampoa limited, a fortune 500 company 

with more than 250,000 employees worldwide. she has served 

as both secretary and president of, and now advisor to, 

TC’s Hong Kong alumni chapter. • M I L B R E Y  “ M I S S I E ” 
R E N N I E  TAY L O R  is a strategic and media 

consultant who has spent more than 30 

years in the television news business, includ-

ing 25 years at CBs News in New york. she 

was Executive producer of CBs News’ Sunday 

Morning and the CBS Weekend News for 10 years. she has won 

eight Emmys and a George foster peabody Award. • stepping 

down from TC’s Board in May were M A R J O R I E  H A R T  and J A N 
K R U KO W S K I , both of whom had served since 2001. Hart was 

named Trustee Emeritus. The Board now numbers 37 members.

NEW fACEs oN TC’s BoARD

 James l. Gardner

A Gift for TC’s 
Rita Gold Center

A five-year $50,000 
pledge from the Gloria 
and Hilliard Farber 

Foundation will enhance The 
Leslie R. Williams Memorial 
Scholarship Fund. Williams, 
a Professor of Education in 
the Curriculum and Teaching 
department who passed away 
in 2007 after a career focused 
on multicultural and early 
childhood education, wanted 
all children to be able to expe-
rience a high-quality early 
childhood education. 

The fund provides schol-
arship assistance to children 
who otherwise would not be 
able to attend TC’s Rita Gold 
Early Childhood Center. The 
Center selects recipients of the 
Williams award yearly. 

Gloria Farber, (Ed.D., 
Early Childhood Education, 
1993) is currently Education 
Director of Columbia 
University Head Start, spon-
sored by the Mailman School 
of Public Health.  

To contribute to fund, 
contact Tom Phipps at (212) 
678-3077 or phipps@tc.edu. 
Donations by check are pay-
able to Teachers College, 
Columbia University, indi-
cating The Leslie R. Williams 
Memorial Scholarship Fund 
in the memo section. Mail to 
TC’s Office of Development 
and External Affairs, Box 
306, 525 West 120th St., New 
York, NY 10027.
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E M B R A C i N G  s E R V i C E  A N D  p A R T N E R s H i p
The Class of 2010 exits into a time of hope and challenge

“P erhaps for the first time in history, education shines as 
the coin of the realm in world affairs,” president susan 
fuhrman told TC’s 2010 graduates at the College’s 

convocation ceremonies in May at The Cathedral of st. John the 
Divine. “And yet, we are fighting uphill battles together on mul-
tiple fronts to protect this precious currency.” 

fuhrman warned against a “rising tide of ridicule, suspicion and 
anger, aimed at the very people who are best prepared to tackle 
and solve society’s toughest problems—educated professionals 
like you.” she urged the 1,200 master’s degree graduates and 
about 240 doctoral recipients to avoid the example of Dr. McCoy, 
of the TV series “star Trek,” who perennially asserts the things he 
is not (“i’m a surgeon, not a psychiatrist!”). “in today’s world, 
where collaboration and innovation go hand in hand, we need 
to embrace partnerships with professionals across all fields and 
with the communities we serve,” fuhrman said.

other speakers highlighted the importance of teaching, service 
work and research. “We know that education is the key to unlock-
ing human potential,” Jill Biden, community college educator and 
wife of Vice president Joseph Biden, told doctoral candidates. 
“And we know that today…millions of students are ready—and 
that it is a teacher who can spark their love of learning into a fire 
that burns for a lifetime.”

TC alumnus and former New york state Education Commissioner 
Richard Mills, one of the three recipients of the College’s 2010 
Medal for Distinguished service, said that “Americans have an 
amazing faith in education.” Recalling that, as Commissioner 
on the day after the 9/11 disaster, he kept all the schools in 
Manhattan open, Mills said, “We proclaimed our freedom.”

filmmaker spike lee, another medalist, declared, “i am an 
educator also,” and recalled his grandmother, who taught for 
50 years in segregated Georgia and “never had the pleasure of 
teaching a single white student.

“she saved her social security checks and put me through col-
lege, so i’m a product of what education can do,” lee said.  

Medalist Gail Collins, New york Times columnist, predicted that 
the current budget crisis and taxpayers’ general unwillingness 
to pay for teachers and other public servants will pass. “soon, 
they will be on their knees begging for your services,” Collins 
told graduates.

The two student speakers also sounded notes of urgency  
and hope. 

“We are all creative members of the community,” said Jaymie 
stein, who received her degree in Art and Art Education. stein 
immediately proved her point by unveiling a giant “peace puppet” 
she had created in honor of young students she has worked with 
through the Harlem Children’s Zone. 

patrick Ko, a master’s degree graduate of TC’s Klingenstein 
Center for independent school Education, urged his fellow grad-
uates to tackle seemingly insurmountable systemic challenges 
that are depriving children worldwide of essential opportuni-
ties. “Hard work must be done to carve out a more promising 
journey for our future generations,” Ko said. “Activism, advo-
cacy and policy work are essential for social change…we must 
give ourselves the authority to lead.”  

Visit www.tc.edu/news/7486 to view video of TC’s full 2010 convo-
cation ceremonies. 

6  T C  T O D A Y l w i n T e r  2 0 1 0 p H o T o G R A p H  B y  l i s A  f A R M E R



T C  T O D A Y l w i n T e r  2 0 1 0  7

{  }

TCFirstEditions
TC’s faculty in print: George Bonanno and Derald Wing Sue

Life After Loss
George Bonanno explores how and why we grieve

Mourning the loss of a loved one is inevitably pain-
ful—yet most people have an innate resilience 
that allows them not only to mourn, but emerge 

better for the process. 
“Most of us deal with loss 

very well,” says George Bonanno, 
Professor of Clinical Psychology, 
whose recent book, The Other Side 
of Sadness, has received glowing 
reviews in the New Yorker, the New 
York Times Book Review and else-
where. “It hurts deeply, but we 
can handle it.”

At the same time, 
Bonanno, who conducted 
hundreds of videotaped 
interviews with people who 
had suffered losses, makes it 
abundantly clear that there’s 
no getting around sadness. 
Which is good, he concludes, 
because sadness draws others to us to provide sympathy and 
also gives us the internal space to reflect on our loved one.

Bonanno, Department Chair of Counseling and Clinical 
Psychology at TC, has studied grief and grieving in different 
cultures. He calls grief “multi-faceted” and believes there is 
“no one-size-fits-all kind of mourning.”

Readers have responded strongly to these messages.  
“So many people have written,” Bonanno says, “say-

ing, ‘Thank you for saying that people can be OK, 
because I’m fine.’” 

Unintended, But Still Painful
Derald Wing Sue investigates bigotry that’s off the radar

Derald Wing Sue didn’t coin the term “microag-
gressions”— the subtle, often unintended insults 
directed at people based solely on their mem-

bership in a socially devalued group—but he seems to be 
almost single-handedly making it a part of the lay lexicon. 

In Microaggressions in Everyday Life, Sue creates a taxonomy 
of common microaggressions against different minority 
groups and documents the collective toll microaggressions 
take on recipients. The volume was awarded the first-ever 
UnityFirst.com National Diversity and Inclusion Book 
Prize, and Sue has been interviewed 
on TV and radio nationwide. 

In Microaggressions and Marginality: 
Manifestations, Dynamics, and Impact, 
also released this year by John 
Wiley and Sons, Sue brings together 
essays by experts in psychology and 
discrimination—many of them his 
current and former graduate students 
at TC. The book is the product of 
eight years of research, across  
“a broad spectrum of society  
who have been treated as second-
class citizens and lesser beings,”  
Sue writes. 

In September, Sue and David 
Rivera, a doctoral student in coun-
seling psychology, launched a 
blog—also titled “Microaggressions in Everyday Life”—on the 
Psychology Today Web site. 

To view an interview with Sue, visit www.tc.edu/news/7375. 

{  }
MICROAGGRESSIONS 
IN EVERYDAY LIFE: 

RACE, GENDER, AND 
SExUAL ORIENTATION 

Derald Wing sue
(John Wiley and sons, 

2010)

THE OTHER SIDE OF 
SADNESS: WHAT THE 

NEW SCIENCE OF 
BEREAVEMENT TELLS 

US ABOUT LIFE  
AFTER LOSS

George Bonanno
(Basic Books, 2009)



[It is our] “…incompleteness that summons us to the 
tasks of knowledge and action…putting an explanation 

into words, fighting a plague, seeking homes for the 
homeless, restructuring inhumane schools.”

    Maxine Greene, Releasing the Imagination

8  T C  T O D A Y l w i n T e r  2 0 1 0 i l l U s T R A T i o N  B y  D A V i D  o R T



T C  T O D A Y l w i n T e r  2 0 1 0  9

[It is our] “…incompleteness that summons us to the 
tasks of knowledge and action…putting an explanation 

into words, fighting a plague, seeking homes for the 
homeless, restructuring inhumane schools.”

    Maxine Greene, Releasing the Imagination

 
by Janet L. Miller

A multitude of students, teachers and educational researchers from around the 
world not only draw from but also are indebted to Maxine Greene’s eloquent, 
visionary and, yes, demanding considerations of what educators must do to 

develop capacities to challenge and to change, if necessary, “the given.” Greene dares us to 
work, to see, to confront and to directly address how that often habitual, numbing, con-
trolling and oftentimes oppressive “given” could be seen as contingent and thus imagined 
and enacted otherwise. 

In addition, Maxine’s attention to the visual, written and performing arts as one means 
of opening vistas into what might be, and to conceptions of social imagination that might 
help move persons to take action against deficit versions of school and society, continue to 

inspire all those involved in the varied arenas of education. 
I believe that Maxine’s own vast curiosities about the world, as 

well as her formidable intellect, elevate educators and students away 
from the familiar—away from numbness—and out into the world. 
And as such, she enables us to consider our own possibilities to 
choose, to forge connections with/in and across difference in order 
to take action, even in the face of our own incongruities, contra-
dictions, insecurities and unknowingness. Such is the immutable 
influence, I believe, of this educational philosopher who, through 
her writing, teaching and worldwide lecturing over the years, has 
inspired generations of educators and students to work together to 
act against the “plagues” of habit, indifference, oppression, passive-
ness and alienation. The gift that Maxine Greene has offered and 

continues to confer on the field of education writ large is her passion for forging ways to 
“come together to act on the possibility of repair,” a possibility that she herself so magnifi-
cently has envisioned, embodied and enacted. 

Janet L. Miller is Professor of English Education 

axine Greene

W i D E  A W A K E

F ive years ago, when New york City was preparing to open the High school of 
Arts, imagination and inquiry, there were plans to name it after Maxine Greene, 
TC’s William f. Russell professor Emeritus in foundations of Education and 

philosopher-in-Residence of the lincoln Center institute. When that honor, normally 
reserved for the deceased, did not come to pass, no one was happier than Greene 
herself. • “i’m not dead,” she said. • Greene still conducts salons and teaches TC 
courses from her home, speaks publicly and propounds an outlook of “wide-awake-
ness” to art and life that continues to inspire many at TC and elsewhere. And in April 
2010, more than 170 alumni, faculty and friends gathered at TC’s Cowin Center for the launch of the Maxine Greene society, which 
recognizes consecutive donations to TC’s Annual fund for five or more years. Greene herself headlined the occasion by conducting 
a discussion, called “Teacher Education and Humanities: Hard Questions in a spinning World,” with current TC faculty members John 
Broughton, professor of psychology and Education, and Janet Miller, professor of English Education.  To view video of the event, visit 
http://bit.ly/cRYwsV. 
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Artist Appreciation
In a new TC class, students help older New York City artists catalogue their work
by Elizabeth Dwoskin

rtists don’t retire,” says Joan Jeffri. “Many go to the studio 
every single day, even if it takes them an hour and a half 

to walk across the block to get there.” On the positive 
side, that often means that aging artists have what 

many baby boomers nearing retirement can only 
wish for: the energy that comes from a lifetime of 

meaningful work. 
But artists also struggle with problems facing other older 

people, including financial instability, 
isolation and physical debilitation. And 
they have another problem: many have 
amassed hundreds or even thousands  
of pieces of their own work, often with 
no plan for preserving them after  
their deaths. 

Those findings, from Jeffri’s 2007 
study “Above Ground,” which looked at 
the experiences of 146 aging professional 
artists in New York City, have prompt-
ed her to pair 12 students this fall with a 

group of older professional artists in a pilot course called “Art 
Cart: Saving the Legacy.” The 12 student fellows are working 
side by side with the artists, who range in age from 68 to 92, 
to document the artists’ life stories and use digital archiving 
software to catalogue their work. 

“This is something students cannot get out of a book,” says 
Jeffri, who directs TC’s arts administration program and its 
Research Center for Arts and Culture.

The interdisciplinary course, which is being 
funded by the National Endowment for the 
Arts, the TC Provost’s Investment Fund and the 
Pollock-Krasner Foundation, draws as much 
from the fields of social work, oral history and 
public health as it does from arts administration. 
Down the road, Jeffri hopes the course will be 
replicated at schools in other cities, and that the 
research will have implications for public policy, 
as well as offer a career venue for students.  

For now, though, the artists themselves are 
the biggest attraction.
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by Jonathan Sapers
p H o T o G R A p H s  B y  D E i R D R E  R E Z N i K

“We’ll be observing a lot,” Jeffri told the students on 
the first day, adding that they needed to pay particular 
attention to issues that challenge an older population. 
“What is their space like—is it cluttered? Do they fall 
a lot? How do they feel about the aging process? And 
what’s their level of cognitive function? How do you talk 
to someone who may be repeating something five times? 

“You are going to be experiencing some trauma,”  
she concluded. 

The students hailed from all over Columbia’s campus 
and beyond in arts administration, art education, art history, 
social work, public health, occupational therapy, gerontol-
ogy and social work. Sadie Rubin, a student at the School of 
Social Work, hoped to run a retirement home one day. Danielle 
Katz, who was studying occupational therapy, had done fund-
raising for a program that connected high school students with 
nursing home residents. Elizabeth Berkowitz, a doctoral candi-
date in art history at CUNY, was researching the relationship 
between artists’ life stories and their artwork. 

“This is really neat, because you can see an artist’s work, 
but you don’t always get to see the process as someone is 
going through it,” Berkowitz said.

Berkowitz confessed to another motive for taking the 
course: her grandmother is 97 and has severe dementia. “I 
can’t connect with her at all,” she said. 

Paul Nikolaidis, a social work student, said he was excited 
about the course because it was contributing to a different 
way of viewing the aging process. “For too long, the focus 
on aging has only been on pathology,” he said. “To be part of 
something that puts a positive spin on aging is very interest-
ing, and great.”

“Watching them experience their work all over again will 
be a profound experience for us,” said Vassiliki Giannopoulos, 
a second-year student in arts administration. 

The artists, too, were a diverse lot. Betty Blayton-Taylor 
helped found the Children’s Art Carnival in Harlem and runs 
an arts school in the neighborhood. Eva Deutsch Costabel, 
an abstract impressionist painter, had a 35-year career design-
ing packaging for companies like J.C. Penney and Colgate-

Palmolive, and also taught at 
local arts colleges. 

Deutsch Costabel, a 
Holocaust survivor, came to 
the first day of class wearing 
a silver bomber jacket with a 
bright orange, sequined scarf. 
“I’m supposed to be senile 
and in an old age home, but 
I’m not,” she said. “I’m better 
now than when I was young. 
So what’s all the fuss about 
young artists?” 

China Marks, a maker of 
process-directed contemporary drawings, had dyed her hair 
magenta. “I expect to learn a lot and to teach a lot,” she said, 
when it was her turn for an introduction. Peter Ruta was 
enthusiastic about an eager, younger team to help him get his 
life in order. Ruta has painted over 3,000 canvases and said 
they have piled up in his Westbeth studio to the point where 
he and his wife could no longer find all of them. 

Painter Ray Grist summed it up. “The students are going 
to get a depth of experience that they would not normally get 
from their peers,” he said. “They are going to have a good time 
working with me.” 

 This is something students 
cannot get out of a book.  

~  J O A N  J E F F R I

G O I N G  T O  T H E  S O U R C E   China 
Marks and her working partner, Rae 
Distefano, meet with TC students 
Vassiliki Giannopoulos and Anna 
shteyler (in yellow) at her long 
island City home/studio.
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I
t has exhibited everything from works by Georgia O’Keeffe 
to the efforts of preschoolers. It has anchored an art edu-
cation program that was first chaired by Arthur Wesley 
Dow and that numbers not only 
O’Keeffe but also Ad Reinhardt, 
Agnes Martin, William Daley and 
Charles Alston among its alumni.

Yet its doorways may 
best define Macy Gallery, the 
1,300-square-foot, fourth-floor 
space at Teachers College that 
serves not only as a show and per-
formance venue, but also as a class-
room, studio and forum for public 
discourse. 

Art on the walls in Macy’s 
outside gallery must share space 
with doors leading into several 

faculty offices and classrooms in TC’s Program in Art and 
Art Education. Turn left in the middle of the outside space, 
and you make your way into a somewhat smaller space 

that’s also part of Macy Gallery. Beyond 
this, yet another entrance leads to a still 
smaller gallery space used for one-person 
rotating shows. 

At her show in September, artist and 
current TC doctoral student Donna Clovis 
not only adapted to the doors but also used 
them to help accentuate different themes 
in her material. Clovis displayed her 
photojournalistic work in Macy’s exterior 
room, pitched to the casual viewer rush-
ing to class. She put her more introspec-
tive work in the larger of the two interior 
rooms—black and white still-lifes that 
combine objects such as an alarm clock 

Playing to the Gallery 
TC’s Macy Gallery exerts a powerful influence on artists who show there–and on art education  
students at the College

by Jonathan Sapers

p H o T o G R A p H  B y  D E i R D R E  R E Z N i K
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Reimagining the Arts

with nude self-portraits in soft focus. Visitors were invited to 
offer single-word comments on the still-lifes. In the smaller 
interior room, an LCD screen displayed a story composed 
from single-word comments written on post-its by viewers at 
a previous showing.

“The Gallery has always been a symbol of what’s unique 
about art and art education at TC,” says Judith Burton, head 
of the art education program and Macy director. “I came to 
TC because I saw that, more than any other program in the 
nation, there was a balance of studio practice and art educa-
tion theory. We ask, ‘How can theory and practice each 
richly and deeply inform the other?’”

Olga Hubard, Assistant Professor of Art Education, says 
the Gallery periodically becomes a “living space for work to be 
created in conversation—with visitors as well.”

Last summer, Macy became both studio and gallery for a 
group of master’s students and alumni in-service teachers who 
made art for live audiences. At last spring’s week-long sympo-
sium, “Bridging Discourses,” the focus was on the response of 
artists working in one medium to art from another. 

“On opening night we projected two large images of 
well-known modern paintings,” Hubard says. “A musician 
and a dancer responded to the paintings through their art 
and then to each other as well.”

Maurizio Pellegrin, an internationally known artist who 
serves as an adjunct faculty member, puts it most simply. 

“We have thousands of galleries in New York City,” says 
Pellegrin, who curates two exhibits at Macy each year. “We 
want to be a little different.” 

The Gallery dates back to just before World War I, when 
O’Keeffe was a student working with Dow. There are some 

gaps in its known history, but by the time Burton arrived in 
the late 1980s, the space had been much neglected. Working 
on a shoestring budget, Burton made it her first priority to 

organize an exhibition of famous TC-associated artists. She 
made the rounds of top art galleries and museums, asking if 
they would lend paintings by all the famous alumni named 
above, and then some. To her amazement, most said yes. 

“Conservatively speaking we had maybe $3 million 
worth of art on our walls, and the Macy Gallery at that time 
had no locks on the doors and very little insurance,” Burton 
says, shaking her head. “It was a month of nightmares for 
me. Every morning I’d come in expecting to open the doors 
and find the Gallery walls to be empty. But they weren’t. 
And huge numbers of people came, which helped to re-
center our work around the Gallery once more.”

Other impressive shows have followed that audacious 
rebirth. In 2004, Burton imported works by Chinese artists 
from the Central Academy of Fine Arts in Beijing. “I’d been 
there one summer and was so impressed with the technical 
quality and also the imaginative interpretation of ideas,” she 
says. “We had Chinese western oil paintings and Chinese 
traditional oil paintings, printmaking and watercolor.” The 
show was another big hit—and, for Burton, another nail-
biter. “We brought it all over by ship, and I was concerned. 
What if the entire show sinks to the bottom of the Pacific 
Ocean? It took forever to get here, and then they would not 
release the work from port until I had hired a pre-approved 
commercial company to transport it to TC.” 

Macy was also the venue for the first showing of the 
drawings for The Gates, the February 2005 project in which 

M U LT I P U R P O S E  S PA C E   Macy Gallery serves as display 
venue, classroom, studio and public forum. opposite: Judith 
Burton gave new life to the Gallery when she arrived at TC.

 I came to TC because...more 
than any other program...there 
was a balance of studio practice 
and art education theory.

~  J U D I T H  B U R TO N

p H o T o G R A p H  B y  l i s A  f A R M E R
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the artists Christo and Jeanne-
Claude distributed 7,500 free-
hanging, saffron-colored fabric 
panels throughout the footpaths 
of Central Park. Again, the 
Gallery was packed, and the artists 
signed specially designed posters 
throughout the evening. They 
subsequently gave TC 20 signed 
prints of their various wrapping 
projects—pictures that now hang 
along the walls of the first floor of 
Grace Dodge Hall. 

Following a trip to Vietnam 
in 1996, Burton brought three 
of the country’s up-and-coming 
lacquer painting artists to TC to 
show their work and give teach-
ing clinics on their techniques. 
Huge audiences attended, includ-

ing the Vietnamese ambassador 
to the United Nations and 
both his cultural secretaries, as 
well as “everyone else who was 
anybody in the Vietnamese 
community in New York 
City.” The three artists who 
exhibited are now among the 
most prominent in Vietnam. 

Another major exhibition fea-
tured the work of Herb Gentry, 
who along with Romare Bearden 
and Jacob Lawrence played a 
significant role in the Harlem 
Renaissance. Gentry spent a year 
at TC as a visiting artist, and 
many of his fellow artists from 
pre- and post-war Paris came in 
to share their stories with stu-
dents. When he died, a collector 

donated eight of Gentry’s works from his Macy show. The 
pieces now hang in Room 177 in Grace Dodge. 

But Macy was never intended to be solely a big-name 
venue. Thanks to assistance from the Myers Foundation—
endowed by the late Eugene Myers, a TC alumnus (and, 
later, instructor) who was Dean of the Corcoran School 
of Art in Washington, D.C.—the Gallery now mounts 
around 17 exhibitions annually. These include juried shows 
of work by current students, alumni and international art-
ists. As a “working gallery,” Macy also mounts exhibitions 
by children, including those in TC’s Rita Gold Center, Bank 
Street School for Children, Frank Sinatra High School, the 
Harlem Children’s Zone and the Children’s Art Carnival. 
The annual spring show pairs the work of TC student teach-
ers with that of schoolchildren they have taught during their 
field placements. 

Thanks to a recent Myers-funded renovation that includes 
new lighting, a plasma screen and LCD video projectors in 
each gallery space, as well as the serendipitous discovery of an 

oak floor under the old linoleum, Macy is increasingly serv-
ing as a lab for explorations of visual ideas that are genuinely 
new and different. Last year, for example, the Gallery hosted 
“Visions in New York City,” a collection of short films and 
videos about New York City, including many by TC students 
and faculty. The show, curated by Pellegrin, was subsequently 
selected for inclusion at the prestigious Art Basel-Miami Verge 
Fair. It was such a success that TC has now been ‘invited’ to 
exhibit there again next year.

The updating of the gallery spaces in recent years has 
accompanied a growing re-emphasis at TC on the impor-
tance of studio classes. Students are now required to spend 
more time in studio practice of painting, printmaking, 
sculpture, drawing, ceramics, photography and digital art. 

Associate curator Razia Sadik believes the Gallery can 
reflect this emphasis. 

Sadik is designing in-service workshops that draw upon 
the work of the Gallery and its exhibitions. She currently is 
planning three weekend opportunities, titled, respectively, 

 We have thousands of 
galleries in New York City. We 
want to be a little different.

~  M A U R I z I O  P E L L E G R I N

W O R K S  A N D  P R O G R E S S  
from top: Works by Arthur 
Wesley Dow, Georgia o’Keeffe, 
Herb Gentry, and Christo and 
Jeanne-Claudeall of whom have 
had connections with TC.
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Digital Story Telling; Toying with Play: A Puppet and 
Toy-Making Workshop; and Teaching Portfolio Design for 
Artist Educators. This last will be provided by Atif Toor, 
a graphic design and typography expert who designs and 
develops educational content for the Metropolitan Museum 
of Art. Toor will work with students on refining their 
portfolios, including using type to project their individual 
teaching philosophies. Toor’s workshop will coincide with 
“Written Spaces: Contemporary Iranian Typography,” 
an exhibition curated by TC doctoral student Roshanak 
Keghobadi, who has been researching Iranian typographic 
art for several years. The results of Keghobadi’s research will 

be the subject of the first show at Macy in Spring 2011. 
For his part, Pellegrin is hoping to organize an exhibi-

tion of contemporary and modern design, with pieces by Le 
Corbusier, Breuer and Castiglioni. 

“The students usually sit in chairs and don’t even know the 
name of one important chair,” he says. “I’m a European, and 
in my country, the butcher has never been to school, but he 
knows something about music and theater. Here we give out 
Ph.D.s to people who sometimes don’t even know who the 
most important architects are right now.” 

To learn more about the Macy Gallery, visit www.tc.edu/
macygallery. 

“I n school, I was taught to paint things as I 
saw them. But it seemed so stupid. if one 
could only reproduce nature, and always 

with less beauty than the original, why paint at all?”

Today the world knows Georgia o’Keeffe as the 
creator of works such as “Blue and Green Music”, 
“Ram’s Head White” and “poppy 1927”, which syn-
thesize abstraction and representation. yet at age 
25, o’Keeffe—who had already studied at the Art 
institute of Chicago and the Art students league 
in New york City and won prizes—was on the verge 
of abandoning her dream.  

fortunately, o’Keeffe was not the only American 
artist who was fed up with imitative realism. At TC, 
Arthur Wesley Dow, who had become enamored of the shadowless 
space and stylized drawings of Chinese and Japanese artists, had 
begun preaching the Modernist idea that the subject of an artist’s 
work should be his or her own ideas and feelings. 

“Art is decadent when designers and painters lack inventive power 
and merely imitate nature or the creations of others,” wrote Dow, 
founding chair of TC’s art education program, in his seminal text-
book, Composition: A Series of Exercises in Art Structure for the Use 
of Students and Teachers. “Then comes realism, conventionality 
and death.” 

o’Keeffe first learned of Dow during the summer of 1912, when 
financial concerns prompted her to take a teaching course at the 
University of Virginia. Her instructor was a visiting faculty mem-
ber, Alon Bement, Dow’s colleague at TC. 

By 1914, o’Keeffe had enrolled at TC and was working with “pa 
Dow,” as she called him. Together with her classmates Anita 

pollitzer and Dorothy True (believed to be 
the model for o’Keeffe’s painting, “lady With 
Red Hair”), she visited Gallery 291, run by 
the photographer and art impresario Alfred 
stieglitz, who gave Americans their first pub-
lic display of Cezanne watercolors and works 
by Matisse and picasso. The following year, 
o’Keeffe—now teaching in south Carolina—
sent True drawings she had done in a new, 
abstract style. Unbeknownst to o’Keeffe, 
pollitzer brought the work to stieglitz, who 
was instantly impressed. “finally, a woman on 
paper,” he is reported to have said. 

over the next several years, stieglitz exhibited 
o’Keeffe’s work at 291. The pair married in 

1923, and stieglitz continued to sponsor and promote o’Keeffe 
throughout her life.  

Today it is o’Keeffe, far more than Dow, who is revered as a major 
artist. yet Dow’s belief in the importance of artists’ personal 
vision helped unleash a wave of creativity in American art—and 
at Teachers College as well. Among the many other well-known 
artists who have attended the College over the years are the 
abstract painter Ad Reinhardt; the minimalist Agnes Martin; the 
ceramic artist William Daley; the Harlem Renaissance painter 
and sculptor Charles Henry Alston; and the sculptor Greg Wyatt.  
Victor D’Amico, founding director of the Education Department 
at the Museum of Modern Art and creator of the Art Barge, also 
taught at TC.

Their styles run the gamut. But their work is testimony to Dow’s 
belief that “The power is within—the question is how to reach it.”

—Lisa Farmer

D i s C o V E R i N G  T H E  p o W E R  W i T H i N
Without Arthur Wesley Dow, imitative realism might have soured Georgia O’Keeffe on an artistic career

 Georgia o’Keeffe in 1915



T he scene in Milbank Chapel this past July was straight out 
of “American idol”: a group of middle and high school 
students, clutching their instruments—guitars, trombones, 

saxophones, violins, basses—in front of a panel of fellow stu-
dents and professional judges as the final 
notes of their original blues composition 
died away.

“if you guys made a facebook page for 
this song…” The speaker, a guest from  
the American society of Arrangers, 
publishers and Composers foundation, 
paused for dramatic effect. “i would make 
ten other facebook pages, just so i could  
be your friend.”

The room burst into applause. 

so it went at TC’s seventh annual Music 
improv Camp, a five-day immersion in 
improvising, songwriting and performing 
in music of all genres. founded and run 
by Bert Konowitz, Adjunct professor of 
Music Education, the camp operates on a 
philosophy best summed up by the famous Duke Ellington line, 
“All ideas are good ideas.” The main criteria for admission is 
a desire to play and expand spontaneity (some students are 
very experienced, others much less so), and the emphasis is on 
learning how to develop spontaneous creativity: the students 
performing for the judges had composed and improvised their 
piece that same day. 

Konowitz and his staff—some of whom are TC Music Education 
faculty or students—encourage the campers to do something not 
always sanctioned in the music world: take risks and accept the 
result as a new starting point. Even over the brief course of the 
camp, the campers become more confident about voicing their 
opinions in rehearsal and performing in front of their fellows—so 
much so that when a colleague of Konowitz’s, overhearing the 
sounds emanating from Milbank, asked him, “Do they play down-
town?” he replied, “They play in Club Milbank.”

The camp began at the insistence of Konowitz’s graduate stu-
dents, who suggested that such an experience would offer them 
invaluable opportunities to put theory into practice. An accom-
plished performer and composer who directs his own improv 
group—spiRiT, the Resident TC improv Ensemble—Konowitz none-
theless was skeptical about attempting something so ambitious 
during summer break. 

still he allowed himself to be prodded, and before a few hours of 
the first camp had elapsed, he was sold. Now it’s a time he looks 
forward to all year. “it’s really such a special experience for the 
kids,” he says, noting that they come from all over the New york 

metropolitan area and beyond, and from 
a variety of social and economic back-
grounds. “if you learn to improvise in music, 
you may be able to improvise in life, adjust-
ing more easily to changing situations.” 

indeed, a recent study of a similar though 
more extensive workshop called the “I 
Am a Dreamer Musician program,” which 
Konowitz runs in cooperation with the “i 
Have a Dream” foundation, found that 
participants emerged with a stronger aca-
demic self-concept, particularly in math, 
and higher self-esteem. students in the 
study were also more interested in having 
future musical experiences.

Hayes Greenfield, a jazz musician and 
Improv Camp instructor who teaches 

applied music at TC, says Konowitz gives the camp much of 
its special spirit. “He’s an amazing cat,” Greenfield says. “i’m 
happy to do whatever i can in support of his vision.” 

The essence of that vision is a big-picture approach to music 
improvisation and composition, combined with some very practi-
cal advice. Camp faculty speak in very concrete terms about how 
to translate inspiration and ideas into song. Campers, who are 
asked to share their ideas, hear advice ranging from “start at the 
ending, envisioning the success” to “Melody first, then chords.” 

for his part, Konowitz told this year’s students, “in movies, you 
get the sense that there’s a flash of lightning when people get 
ideas”—he banged the piano for a clap of thunder— “but whether 
you’re Beethoven or Konowitz, that’s not how it works. it’s not 
magic. This is hard work.” 

But joyous, too. on the last day, the campers paraded out 
on 120th street and up Broadway, improvising a rousing, New 
orleans-big band rendition of “When the saints Go Marching in.” 

“These kids are crazy talented,” said lezane Trapani, who began 
attending the camp as a student four years ago and returned this 
year as an associate faculty member and guest artist. “They’ve 
grown so much over the past week that they seem like they’ve 
been playing for a long time.”

—Suzanne Guillette

J A M M i N G  A T  “ C l U B  M i l B A N K ”
A five-day music improv workshop boosts kids’ self-esteem 
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Why Ask Why About the Arts?
by Hal Abeles

Why ask the question? 
Why should music (or any of the 

arts) be part of the school curriculum? 
Answers abound in the literature of 
music education professional groups or 
on the Web sites of advocates for the 
arts in schools. They cite strong empiri-
cal evidence that studying the 
arts is “good for kids.” Indeed, 
evidence suggests that music, 
when taught well, enhances 
almost every quality and trait 
we want in a fully functioning 
member of society, from cre-
ativity to test-taking ability to 
self-regulation. 

My question is, “Why 
must we justify the place of 
music and the other arts in 
schools in the first place?” Pre-
service music teachers often 
are asked to write a rationale for music 
in the curriculum. Yet we don’t ask 
students in math, literacy or science 
education to do this. 

During the 2008 campaign, 
President Obama said, “In addition 

to giving our children the science and 
math skills they need to compete in 
the new global context, we should also 
encourage the ability to think creative-
ly that comes from a meaningful arts 
education…” That’s a laudable stance, 
but it ties not only music but educa-

tion in general too strongly 
to the singular goal of improving our 
economic competitiveness.

Beyond quantifiable and tangible 
outcomes, music provides intangible 
benefits by engaging the imagination 

and communicating ideas and emotions 
that words cannot adequately express. 
As Elliot Eisner says, the arts “are among 
the most powerful ways we become 
human and that is reason enough to 
earn them a place in our schools.”

Music and the other arts will 
struggle for their place in 
the curriculum as long as 
our political leaders believe 
the primary purpose of 
education is to produce 
a competitive workforce. 
How can we change that 
belief? Unfortunately, the 
answer is circular. There 
is evidence that children 
who receive a strong arts 
education understand the 
centrality of the arts in 
producing an intelligent 
and imaginative populace. 

We need to elect leaders who have had 
a strong education in music and the 
other arts.

Hal Abeles is Professor of Music Education

Music provides 
intangible benefits 

by engaging the 
imagination and 

communicating ideas 
and emotions  

that words cannot  
adequately express.

Commentary

i l l U s T R A T i o N  B y  J A M E s  s T E i N B E R G
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At Merrill Staton’s doctoral 
defense in 1949, his Teachers 
College examiners wondered 

aloud: just how did he know that mod-
ern choral ensembles were perform-
ing certain 16th century madrigals at 
tempos different from those originally 
specified by the composers? 

Staton’s answer: he’d just finished 
singing the pieces in recording ses-
sions conducted by Toscanini and 
Koussevitzky. He’d jotted the running 
times down on his score.  

During his 50-year career, Staton—
who passed away in 2000—accompanied, conducted and 
produced just about everyone in the business. He sang back-
ground for Elvis Presley’s TV debut, performed at JFK’s inau-
guration with the Count Basie Orchestra, soloed with Paul 
Whiteman’s orchestra and chorus on national radio, backed 
up Nat King Cole, Dinah Shore, Bobby Darin, Bobby Vinton 
and numerous rock singers, and worked with, among many 
others, Aaron Copland, Leonard Bernstein, Ethel Merman, 
Myrna Loy, Julie Andrews, Richard Burton, Robert Goulet 
and Maurice 
Chevalier 

(the latter four as part of the Lerner & Lowe 
TV Special, which is available at the National 
Museum of TV & Radio in New York City 
under “Merrill Staton”). He also regularly 
appeared with his choral group, The Merrill 
Staton Voices, on TV shows hosted by 
Whiteman, Ernie Kovacs, Jack Benny, Rudy 
Vallee, George Burns, Phil Silvers, Alan Funt 
and Merv Griffin. To top it off, Staton and 
his second wife, Barbara, won a score of gold 
and platinum LPs for their pioneering series of 
music teaching records for children.

“Merrill always wanted to be in music, 
and he had the versatility to play all the 

roles—producer, conductor and soloist,” says Barbara Staton, 
a talented music educator whose brother, Robert “Bud” 
McFarlane, served as National Security Advisor under 
President Reagan. “He didn’t just want to pitch, he wanted to 
be the catcher, too.” 

Merrill Joseph Ostrus was born in 1919 on an Iowa farm 
and didn’t acquire his performing moniker until the 1950s. 
(“Staton” was the maiden name of the mother of his producer 
at Columbia Records.) His parents were musicians who led 
regional bands but, during the Depression, they couldn’t 
afford to provide Merrill with formal training. He went to 
Northwest Missouri State University on a basketball scholar-
ship, albeit with the understanding that he would major in 
music. Later, he scored 32 points for the U.S. Navy Officer’s 
All-American basketball team in beating Stanford’s 1942 
NCAA championship squad. 

After conducting the 75-voice Navy Cadet choir in 
California, Staton moved to New York City in 1945. He 
landed work as a tenor soloist at Norman Vincent Peale’s 
church and performed works by Beethoven and Bach at 
Carnegie Hall under the baton of Robert Shaw, the dean of 

From backing up Elvis to singing with Toscanini, a former Midwestern farm boy  
came to know the score
by Joe Levine

Music Man
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American choral conductors. 
Shaw and Staton appeared on 
the cover of Newsweek’s December 
29, 1947 issue, headlined “O 
Come All Ye Faithful.” 

Staton enrolled at TC because his first wife, Sherry—a 
soprano who also earned a master’s degree at the College 
before she died in 1971—wanted him to have an academic 
career as a fallback. He studied with H.A. Murphy, Harry 
Robert Wilson, James Mursell and Lilla Bell Pitts. 

“These were the founders of music education in America, 
and they taught Merrill so much that he used later on,” 
Barbara Staton says. “But he didn’t tell anyone he was work-
ing on his doctorate, because it sounded too square.”

In fact, Staton had his old-fashioned side. When the invi-
tation came to back up Elvis in 1956 (trivia fact: the King of 
Rock and Roll made his TV debut on “Stage Show,” hosted 
by Jimmy and Tommy Dorsey), he opted to sing off stage.

“He didn’t want to be seen with this gyrating guitar 
player,” Barbara says, laughing. “But he said Elvis was a really 
nice guy. They went to Tower Records together to hear Elvis’s 
record, and Elvis said, ‘This is how I want you to sound.’ And 
Merrill said, ‘OK, but I can’t do those moves.’”

Not that he was uptight—which was good, because both 
TV and studio work in those days demanded spontaneity. 

“Ernie Kovacs actually wouldn’t let people rehearse,” 
Barbara says. “The singers would practice out on the fire escape, 
and somehow it always worked out. And when Merrill made 
recordings, they’d have three hours to finish four songs, and 
no one had seen the music before. People came in with pencils 
behind their ears, and it was ‘Breathe here, eight parts here’—
and the sound was wonderful. When he’d hear about rock 
groups taking a year to do a record, he’d just laugh.”

In the early 1960s, Staton invented 
the Pick and Track system—records for 
classroom use that enabled teachers, with 
a turn of the balance knob, to provide 
students with either instrumental-only or 
instrumental-plus-vocal accompaniment.

“He was also the first to exclusively 
record children’s voices for use in the classroom,” Barbara 
says. “So you wouldn’t have an operatic soprano singing ‘Do 
You Know the Muffin Man.’ It made such a difference for 
the kids.” 

Staton distributed his records through Silver Burdett, 
now part of Pearson. He subsequently produced all audio/
visual products for the company, before switching his series 
to MacMillan/McGraw Hill. For a stretch in the 1980s, 
working out of a studio in their home in Alpine, New Jersey, 
Merrill and Barbara Staton also produced “Music and You,” 
which became a top-selling music education series in the 
United States and Canada.

“We produced a full LP of material every two weeks for 
four years—it was like being under house arrest,” Barbara 
says. “We had to bring in children to sing, train them, do it in 
five foreign languages, and then make the recordings. Thank 
goodness we had good co-authors and consultants.”

Just for good measure, the Statons also made demos 
for top New York-based musicians, wrote music for the 
“Captain Kangaroo” Show and recorded background tracks 
for Harper & Rowe’s books on tape.

In today’s music world, it’s hard to imagine someone 
making his mark on quite so many fronts.

“I often think, my gosh, he was in the right place at the 
right time for so many doors opening,” Barbara says. But over 
the years, she came to understand the essence of her hus-
band’s talent: “He made everyone look and sound good.”

To hear a sampling of Staton’s music, visit www.tc.edu/
news/7703. 

Alumni Profile



The Hip-Hop Hypothesis 
To sell inner-city teens on science, Christopher Emdin is meeting them on their own cultural turf

by Patricia Lamiell
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hristopher Emdin, Assistant Professor of Science Education, 
is rapping “Reality,” a song he wrote for his group, 
Ghosttown, for a visitor to his office.

“That’s the kid I’m trying to reach,” he says. “The kid in 
the back of the classroom, staring into space and mentally 
halfway out the door but very much attuned to any sign, 
however subtle, that he belongs in school.”

Emdin sees hip-hop as teachers’ last and best chance 
to reach disaffected students. “Hip-hop is owned and 
spawned by marginalized voices,” Emdin writes in the 
introduction to his book, Urban Science Education for the Hip-
Hop Generation, published last spring by Sense Publishers. 
“Secondly, because it is mostly created by urban youth, it 
provides insight into the inner workings of their thoughts 
about the world, and, consequently, is a tool for unlocking 
their academic potential.”

Emdin fervently believes that the academic potential of 
these youth is not only unrealized, but unique. That’s why 
he became a science teacher in the Bronx, then a doctoral 
student in urban education at the Graduate Center of the 
City University of New York. (His dissertation, “Exploring 
the Contexts of Urban Science Classrooms: Cogenerative 
Dialogues, CoTeaching and Cosmopolitanism,” won the 
Phi Delta Kappa International Outstanding Dissertation 
Award.) It was also why co-founded Marie Curie High 
School for Medicine, Nursing and Health Professions in 
the Bronx. (Marie Curie, which serves an entirely African 
American and Latino student population, was recently 
named a Bronze School by U.S. News & World Report). 

Emdin came to TC in 2007 seeking a bigger pulpit.  His 
course, “Hip-Hop and the Cultural Studies of Science 
Education,” focuses not only on hip-hop’s cultural impor-

tance but also on the 
urgent necessity of 
approaching young 
students with respect 
for their culture.

Emdin’s use of 
rap in the class-
room has drawn 
the attention of a 
local TV station 
and the rap music 
press, but three-
minute segments 
on the evening 
news don’t begin to 
capture the depth 
of his approach. 
The first thing he 
stipulates about 
hip-hop is that it’s more than just the art of rapping original 
rhymes over beats. It’s also more, he says, than the sum of 
other art forms hip-hop has created, which include beat-
boxing, break-dancing, b-boying, dee-jaying and graffiti; 
more than its influence on fashion, advertising and even 
politics. Rather, hip-hop is an entire culture created in the 
1970s by African American urban youth who were outside 
the American mainstream. Many were dropouts or had 
been kicked out of school (a fate Emdin himself narrowly 
escaped as a teenager in Brooklyn). Yet, he writes, these 
kids, so alienated from formal education, wrote rap “on the 

front steps and in the cafeterias of New York City public 
schools.” They were learning from the streets and creating 
ways of interpreting the world that were expressed in their 
art and that then transcended it. Those modes of thinking, 
acting and communicating blossomed into a culture.

Reimagining Classrooms

So I sit in the back of this science class unconscious

everything that my teacher(s) spitting is nonsense

I wanna raise my hand but I avoid the conflict

Plus if I raise my hand, I’m not the one he’s gon’ pick

So I sit here, mind in another place, rhyming to myself, 
different time, different space

Displaced, ’cuz I can’t keep pace, can’t wait for the bell 
so I can make my escape.

 Kids have a limited scope of 
their own power. Once they 
realize that who they are can also 
be how they learn, nothing is 
impossible. 

~  C H R I S T O P H E R  E M D I N

A N D  T H AT ’ S  A  R A P   At the science and Medicine Middle 
school in Brooklyn, (back row) francisco lake, Emdin, Kahla 
Ganesh, Mickayla lall, Bridget lynch, Courtney Mathurin and 
(front row) shaquille Ricks, Aimerick Tshibuaya.
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Emdin’s TC col-
league Marc Lamont 
Hill, Associate Professor 
of English Education, 
has studied that trans-
formation since the early 
1990s, when hip-hop 
exploded onto the streets 
and radio stations of 
every major city in the 
country before going 
global. “Culture isn’t just 
about what you read or 
listen to,” Hill says. “It’s 
more complex and dynamic than that. Culture has to do with 
habits of speech, mind and body.” As a culture that was created 
by and now defines urban youth, Hill says, “hip-hop informs 
how they think and see the world.” Hip-hop has grown popu-
lar with some high school and middle school educators in 
urban areas who use rap in English language, music and math 
classes or graffiti in art classes. Emdin’s innovation, Hill says, 
is using it both as a window into young students’ minds, and 
a model for scientific inquiry and classroom culture. “Chris’s 
work represents the next phase of hip-hop based education,” 
Hill says. “He’s turning it into something that’s field-changing.”

Indeed, Emdin believes science is hip-hop, precisely 
because of its subversive nature. One of his science heroes is 
Galileo, who was convicted of heresy by the Catholic Church 
in the 17th century for supporting the Copernican theory 
that the earth orbited the sun. What is science, Emdin asks, 
if not a revolutionary way to interpret the world? If urban 
youth are learning from their experiences on the street and 
manipulating knowledge in new ways, might they not inter-
pret scientific phenomena, like Newton’s Laws of Motion, in 
a similar fashion? They might, Emdin reasons, if they were 
taught by someone who respected hip-hop culture and saw it 
as a valid way to think, learn, act and communicate.

The strategy has worked at Marie Curie High School, 
where Emdin remains a major presence. In an inaugural class 
of 100 students in 2004, Emdin says, 85 went to college, and 
45 to 50 are majoring in the sciences. The numbers have since 
been equally impressive. “Kids have a limited scope of their 
own power,” Emdin says. “Once they realize that who they 
are can also be how they learn, nothing is impossible.”

For a taping at Marie Curie by ABC News last May, 
Emdin wore a black suit and tie. The professional attire 
seemed calculated to say to the students: If Chris Emdin—
the Brooklyn-raised public school student who almost got 

kicked out of high 
school—can become 
a college professor, a 
scientist and a rapper, 
so can they. 

Clearly he has 
maintained the con-
nection between 
those two selves. For 
classroom discussion, 
Emdin has adapted 
the cipher, a highly 
codified system of 
hand and body 

gestures and verbal cues used by rap groups when they col-
laborate on songs. The rules of the cipher are the same as on 
the street:  Everyone gets to speak. No one is interrupted or 
denigrated. Repeating someone else’s idea is against the rules. 
A rapper who is ready to relinquish the floor uses a prescribed 
verbal cue or a hand gesture. 

At Marie Curie and elsewhere Emdin works across New 
York City, students follow these rules when collectively solv-
ing a science problem or working out disagreements in the 
classroom. The students have even written and shared rap 
songs as study tools for the New York State Regents exam, 
boosting Marie Curie’s test scores. In this way, Emdin says, 
hip-hop in the classroom is “co-generative and co-taught.”  

Emdin acknowledges that many people—even some within 
hip-hop culture—reject some rap, its most popularized art 
form, as gratuitously violent and misogynistic, and he calls 
some mainstream rap overly commercialized and “commodi-
fied.” But this is only a “thin slice of hip-hop music, and an even 
thinner slice of hip-hop culture.” And while he does not con-
done the glamorized violence of “gangsta rap,” he notes that the 
form, like all art, is drawn from the creator’s experience. 

Last May, with the ABC camera rolling and a student beat-
ing on a table to create a hip-hop beat, Emdin improvised a rap:

See how I mix the science and the hip-hop,

I keep flowin’ like this and I just don’t stop.

“The failure of education is its failure to find ways to meet 
existing demographics,” he said later. “Hip-hop is the biggest 
cultural phenomenon in history. We’re at a point where it’s 
the only way to go.”

To view Emdin and Hill in “Education and the Hip-Hop 
Generation,” an event sponsored last winter by the Vice President’s 
Office for Diversity and Community Affairs at TC, visit 
 http://bit.ly/aF3oD8. 
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G rown-ups often bemoan kids’ fascination with digital 
cameras, cell phones and other new media. lalitha 
Vasudevan, Assistant professor of Technology and 

Education at Teachers College, sees it as an opportunity.  
“i build on an ethos that there’s power in the arts and technol-
ogy,” Vasudevan says.  

Making videos, for example, is a means for exploration, com-
munication and self-expression. Those activities can help 
young people who have clashed with 
school authorities or the law see 
themselves in other roles.

As part of a five-year ethnography, 
“Education in-Between,” and now 
in a project called “Re-imagining 
futures,” Vasudevan has taught 
and studied educational programs 
about digital media that provide 
an alternative to incarceration in 
Rikers island, New york City’s main 
jail complex. This year, she and her 
research team will again facilitate an 
arts-based digital media project in 
an after-school program that offers 
students ages 13 to 16 an alternative 
to detention.  

“My goal is to help kids believe in 
themselves as people who can have 
multiple possible futures,” she says. 

students may not feel they belong in 
school if their curiosity hasn’t been 
nurtured there before, Vasudevan 
says. Many in alternative programs lack a high school diploma 
and arriving after a spell in jail, need time to develop, or recon-
nect with, their academic goals. The programs enable them to be 
at home with their families and earn youthful offender status. 

Vasudevan has seen students’ initial hesitation and resistance 
soften when they realize that they can bring their history into 
the classroom—and that teachers won’t indict them for past 
actions. Technology can help, because often it’s been a key part 
of who students are and how they function. of one young man 
who needed to play with his ipod in class, Vasudevan says, “it 
was like knitting, or his version of doodling.”  

Beyond using digital technology to reach young people, 
Vasudevan says adults must recognize that being able to 

upload a photo and other forms of tech savvy are themselves 
a kind of literacy. in an article published in Digital Culture & 
Education in May, she cites the conclusion of the Digital youth 
project, funded by the MacArthur foundation: when students 
use new media they develop “a range of social, intellectual, 
cultural and technical knowledge.” 

In teaching video skills, Vasudevan and her research team 
led students to make a collection of short narrative music  

videos featuring songs they’d writ-
ten themselves. 

“It gave them a space to tell their 
own stories,” says TC doctoral 
student Kristine Rodriguez. “They 
opened up and shared their ideas.” 

last year, a group of students made a 
video called “stay in school,” a topic 
they chose themselves from a group 
conversation. The students recorded 
the soundtrack and wrote and per-
formed the lyrics, which advised:   

Get the knowledge

Support your family

Get the education 

Go to college

Get out of the hood

Get the skills you need 

Not that the video idealized 
school. A shot of an actual securi-
ty guard conveyed the lock-down 

atmosphere students often perceive at school. But there 
was also a walk across the Columbia University campus, into  
a sunset. 

Eric fernandez, one of Vasudevan’s former students who is 
now a member of the research team, is documenting this 
year’s project on a group research blog. fernandez has com-
pleted a job-readiness and college-preparation program and 
is planning to go to college and perhaps, eventually, work as 
a youth counselor. “i know a lot of people who have the prison 
mentality—‘This is all i know, i might as well stay here,’” he 
says. “it’s a moment in life when they’re confused.  But you 
can also say, i made a mistake, but i can still work.” 

—Temma Ehrenfeld

T o U C H E D  B y  T E C H N o l o G y
Using new media can help court-involved youth see a bigger picture

p H o T o G R A p H  B y  D E i R D R E  R E Z N i K

 lalitha Vasudevan and Eric fernandez
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 What gets kids interested 
in science is the level of 
responsiveness of the person who’s 
sharing the journey with them.

~  L I S A  W R I G H T

and Ye Shall Find 

O
by Jonathan Sapers

Seek

n July 26, to the relief and amazement of a group of seven-
year-olds in the Hollingworth Science Camp at Teachers 
College, 13 chicks were born in a classroom on the fifth floor 
of Zankel Hall. 

Marshall Schechter and his classmates sat in pairs on the 
floor, providing the chicks their first encounter with human 
hands and linoleum.

Right away, Marshall, realized something about the chick 
he was holding. “He chirps a lot when he’s on the ground, 
but when he’s being held, he doesn’t chirp at all. I think he 

feels comfortable in our hands because our body temperature 
is the same as his body temperature.”

“Marshall, I think you’re on to something,” said Michele 
Damiano, the Camp’s co-director. “But what happens when 
you’re not here? Because people and chicks in nature don’t 
always live together, right?”

“Well, when we’re not there, probably they ruffle up,” 
Marshall responded. “Like in the cage, they’re piling on top 
of each other. That’s what they do. When they get cold, they 
pile on top of each other.” 

For the past 15 years, Hollingworth, which operates dur-
ing the month of July in classrooms on the upper two floors 
of Zankel, has been providing children and students in TC’s 
preservice teaching programs a chance to spend a month 
intensely focusing on science. 

Discovery is the Camp’s stock-in-trade: the 200 children 
who attend each year are divided into groups called, appro-
priately, Experimenters, Detectives, Investigators, Observers, 
Sleuths, Explorers, Innovators and Inquirers. Under the tute-
lage of 40 teachers, all TC alumni or current students, they 
pursue knowledge of the human body, botany, life cycles, 
energy, simple machines, geology, flight, structures and an 
overarching, separate general theme for the whole Camp (this 
year’s was astronomy). They learn not by hearing lectures or 
reading textbooks but by asking questions, experimenting and 
following their own instincts, even if those lead them in the 
wrong direction. They also take swimming, go on field trips 
and make special science-themed Fourth of July Ice Cream 
Sundaes. This year’s featured comet swirls and star toppings.

The camp’s rituals have become a familiar sight 
around TC: the younger campers in their brightly colored 
Hollingworth tee-shirts, gripping the rope line known, for 

Discovery is the stock-in-trade of TC’s 
Hollingworth Science Camp
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mysterious rea-
sons, as “Wilbur,” 
as they traverse 
the halls and sur-
rounding streets; 
the end-of-July 
parade across the 
Columbia cam-
pus, the children 
bearing huge 
pinwheels, paper-
mâché volcanoes 
and other samples 
of their work, while parents and other onlookers cheer 
them on from the steps of Low Library. Like any really 
good camp, Hollingworth also has become a tradition 
for many families, with younger siblings following in 
the footsteps of older ones. This summer’s crop included 
Jacob Shaw, 6, younger brother of Rebecca, 15 (who says 
she still calls upon Hollingworth science jingles when 
she gets stuck in school), and Adam, 12; and Victoria 
Vanriele, 8, younger sister of Arlene Douglas, 19 (now 
at Princeton, where, thanks to the time spent in the TC 
pool during her Hollingworth summers, she is on the 
varsity swim team). 

The Hollingworth Summer Camp is one of three pro-
grams run by the Hollingworth Center, founded in 1981 by 
TC Professor James Borland and Heidi Hayes Jacobs, a TC 
alumna who is the founder of Curriculum Designers, Inc. 
The Camp’s focus echoes the work of the Center’s name-
sake, Leta Hollingworth, a TC psychologist during the early 
20th century who explored “the curriculum of common 
things”—stuff found in everyday life, which appeals to kids’ 
natural predilection for inquiry. 

“They may not call it science, but if you think of chil-
dren looking at pigeons in the park or the changing of the 
leaves, very, very little children are very keen observers and 
they’re keen observers as things change,” says Lisa Wright, a 
blond, cheerful woman with a kindly manner who became 
Hollingworth’s director in 1987. “And of course that’s the 
same type of keen observation we use in science.”

But something happens to kids as they get 
older. “When children enter formal school 
and science becomes identified as some-
thing you do on Tuesdays from two to 
two-thirty, it becomes very watered 
down. It goes from being something 

very dynamic to being very static. Children begin to dis-
like science.”

The goal of Hollingworth, then, is to engage children’s 
natural curiosity and propensity for science. “When you’re 
five or six years old, what is the most interesting thing? Well, 
yourself, of course. And how fascinating is it to learn how 
you work? So our youngest children study the human body,” 
Wright says. “The body is made of systems. And how are 
your systems orchestrated? Through the brain. So we start 
studying the brain and doing hands-on activities with them 
so that they can see how their brain works. We make Jell-O 
molds in the shapes of brains. We identify different parts of 
the brains. They cut the brains. And then they go on to other 
systems. And again, complete immersion. When they study 
the heart, they’ll have a big, huge simulated heart that is made 
of red and blue rope, and the kids walk through the arteries of 
the heart and they use stethoscopes and they gather informa-

tion and a deeper understanding.”
The trick is to make that understanding 

stick—and that happens best, Wright says, 
when kids are taught by someone who gets 
genuinely excited along with them.

“What gets kids interested in science 

S H A R I N G  T H E  J OY 
 Clockwise from left: 
The campers take a 
walk with “Wilbur.” 
Marshall schechter and 
Allie Ennis with one 
of the Hollingworth 
chicks. Campers mak-
ing electricity.

p H o T o G R A p H s  B y  l i s A  f A R M E R

Reimagining Classrooms
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S W E E T  S C I E N C E  Above: Turning 
gumdrops into metamorphic rock. Right, 
top: The end-of-summer parade on the 
Columbia campus. Right, bottom: Betsy 
Buecker, a TC alumna, leads a lesson.

is the level of responsiveness of the person who’s sharing the 
journey with them. So if we’re doing the human body, and 
I can anticipate developmentally because of your age and 
because of my experience that you are probably going to be 
interested in this if I present it in a way that engages you, and 
I bring a sense of wonder and an excitement and a shared col-
laboration, I am going to engage you. Think about New York 
City buildings standing up, which our kids study—that really 
is amazing, right? And then when children are excited, what 
is your capacity to share that joy of inquiry with them?”

On the same morning as the great chick nativity, Betsy 
Buecker, head teacher and TC alumna, assigned her eight-
year-old Explorers an experiment: in the next 10 minutes, 
could they possibly form metamorphic rock using gumdrops 
and wax paper? Metamorphic rock is usually formed when 
crystals and rocks are pressed together with heat over many, 
many years. In this case heat was to be formed by the stu-
dents’ bodies and ingenuity; minutes would have to stand in 
for centuries. 

First, though, an admonishment from Buecker: “If this is 
science material, do we eat it?” she asked. 

“No,” the children replied, dutifully.
Soon the kids were wrapping the gumdrops in wax paper 

and furiously mashing them together. “I rolled them into a 
ball, and I sat on it,” said Wolf Gilligan. “Then I put them 
under the leg of my chair.” 

“Excellent,” Buecker remarked.
At another table, a child reported an important observa-

tion. “If you break the gumdrops in half and you put them 
back together, they stick together way better than if you just 
mash them up.”

“Wait, wait, why does that sound familiar to me?” 
Buecker asked the group, triumphantly. “What have we been 
talking about, about sandstone?” Earlier she had been explain-
ing how sedimentary rock like sandstone forms when bits of 
rock, shells and sand get packed together. Metamorphic rock 
is the result when either sedimentary rock or another type of 
rock, igneous rock, is formed by heat and pressure.

 “Rock erodes to be put back together again and when it 
changes into metamorphic rock, then what happens? What’s 
going to happen to it next?”

“It’s going to break apart,” a child said. 
“It’s going to start breaking apart again. What are we 

doing? A cycle, yes, and what kind of—” 
“A cycle of rocks.”
“The cycle of rocks. The rock cycle, 

and you just did the whole rock 
cycle with a gumdrop. Whoa. 

Crazy,” Buecker 
said, happily. 

For 
Hollingworth’s 
teachers, the 
Camp is a 
rare chance to 
really focus on 
science. “The 
opportunity to 
teach science in 
an elementary 
grade classroom 
is very limited,” 
Wright says. 
“Science might 
be taught once 
a week, at most, 
twice. Some 
schools, the teacher doesn’t teach science. It’s a cluster. It’s a 
special teacher.” 

Throughout the summer at Hollingworth, “the assistant 
teachers, all TC preservice students, will receive staff devel-
opment that’s targeted just for them,” Wright said. “So, for 
example, we just did a session with our assistant teachers on 
field trips, and how do you help mediate the environment 
when you’re going to a science exhibit with young children. 
Those opportunities are built in.” 

Laura King Casey came to Hollingworth after completing 
her master’s at TC on a prestigious Petrie Fellowship. Her first 
summer, she worked as a jack-of-all-trades at the Camp, “help-
ing out, going on field trips.” When she was asked to return the 
following summer, she didn’t hesitate. “Hollingworth to me is 
like the ultimate school. It’s like school under the best circum-
stances because not only is it the most supportive environment 
for you, if you have questions. If you need advice, you know 
we’ve got the best people to go to.” 

Of course the hope is that the teachers will go on to do 
even more good for kids if they take the experience and cur-
riculum they learned at Hollingworth back to their inservice 
placements and full-time teaching jobs. When they do, 
Wright says, they “report back the same kinds of enthusiasm 

and engagement.”
For example, Damiano taught for two 

years at a school in New Jersey, came to 
Hollingworth and went back to New 

Jersey with a completely changed approach. 
“I always thought I had integrated science, 
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and then 
I started 
working at 
Hollingworth 
and my idea 
of how to 
integrate sci-
ence changed 
drastically. I 
think some of 
it was, I wasn’t 

aware of how I had done 
science with my children. I 
don’t think I made it clear 
to them that we were doing 
science. I realized their 
perception of science was 
men in white coats mixing 
chemicals. That was a big 
shift for me to think about 
making it really explicit and 
trying to get the idea across 

to my kids that anyone can be a scientist, and there’s all dif-
ferent kinds of scientists, and this is how scientists think. And 
that the way a scientist thinks isn’t limited to science.”

The shift was impressive.
“That following year I based my entire curriculum around 

science and we investigated everything from earth and volca-
noes to electricity. We ended up, based on the kids’ interest, 
doing a huge unit on entomology. We had a classroom full 
of bugs. I had about eight or nine different bugs that the kids 
took care of. They turned into researchers.” 

Now Damiano teaches full time during the year at The 
School at Columbia University and works part time at 
Hollingworth. But Damiano says that even though she and 
her friends spend the majority of the year teaching at other 
places, the creative spark of Hollingworth informs their 
teaching year round. “Our conversations throughout the year 
revolve around, ‘What are we doing in our classrooms?’ And, 
‘Oh my gosh, I had this fabulous idea for the summer.’” 

In a sense, one measure of the program’s success is how 
deep the kids want to go, or how complex their under-
standing of what a scientist is becomes. The children at 
Hollingworth also go through the transformation Damiano 
described: before they come, the children are asked to draw a 
picture of themselves as scientists. Almost invariably, the first 
pictures they draw show themselves wearing white coats and 

sitting with a test tube in a lab. But by the 
end of the summer, the children have moved 
on to specifics, describing themselves as ocean-
ographers, astronomers and volcanologists.

Victoria Vanriele, in her first year at camp, was 
interested in art. But the summer’s theme, astronomy, par-
ticularly grabbed her interest. She had made a model of a 
comet, and she said she’d learned comets were “frozen gasses 
that have a tail at the end.” She asked an interviewer how so 
many stars could come up at one time. 

After Victoria saw the portable Starlab planetarium that 
was brought into the Camp one day, her mother, Jewel 
Douglas, brought her to the library where Douglas said, they 
took out a “slew of books” on astronomy. “She saw that there 
are hundreds of billions of stars. Some way older than others. 
And she wondered whether one star had another one. Did 
one star have a baby?” 

Scientists, too, seem to beget more of the same. The Shaw 
clan’s father is David, a senior research fellow at the Center 
For Computational Biology and Bioinformatics at Columbia. 
Their grandmother was a high school chemistry teacher. 
And their mother Beth Shaw, a non-scientist, says Jacob has 
made it clear he wants to be a scientist. According to family 
lore, when Jacob first heard about the program, at age two, he 
began itching to attend. 

“I always wanted to be in science,” Jacob said one day 
as Camp was winding down this summer. “When I heard 
about when Rebecca and Adam went to Hollingworth, I 
was, like, ‘Oh, I want to go.’ I was expecting it to be less fun 
than this, but this is a world that a kid loves.” 

“Are you kind of a scientist, Jakie?” his brother Adam 
asked, appreciatively.

“Yes, I think, apparently, that is correct,” Jacob responded.
To learn more about TC’s Hollingworth Science Camp, visit: 

www.tc.edu/HollingworthScienceCamp. 

 That was a big shift for me...
trying to get the idea across that 
anyone can be a scientist...and 
that the way a scientist thinks 
isn’t limited to science.

~  M I C H E L E  D A M I A N O

p H o T o G R A p H s  B y  l i s A  f A R M E R
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The Teflon 
Grandmother 
In “retirement,” Viola Vaughn has discovered her life’s 
work: helping Senegal’s girls keep the negative from sticking
by Suzanne Guillette



Alumni Profile

In 2001, Viola Vaughn (Ed.D., Health 
Education, ’84) moved with her husband, 
jazz musician Sam Sanders, from Detroit 

to a rural village in Senegal, where she had 
previously worked as an education and health 
consultant. Her plan: to spend her retirement 
years home-schooling her five grandchildren, 
who’d been left in her care after her daughter 
unexpectedly passed away. Shortly after they 
arrived, though, Sanders died of Black Lung 
disease, leaving Vaughn not only bereft but with 
the full weight of raising a young a family on her 
shoulders.

So when one of her granddaughters’ class-
mates, a little girl named Mame Gueda, asked 
for help with her school work, Vaughn initially 
said no. Certainly she knew that in Senegal, a 
child who fails twice within the same educational 
period gets expelled from the entire school sys-
tem, losing almost any chance of escaping from 
poverty. She knew, too, that the policy has a 
disproportionately harsh effect on girls: For every 
60,000 girls that enter the first grade, only 200 
will finish high school—and of those, only half 
will go on to college. 

But those numbers were why Vaughn resisted 
Mame Gueda’s entreaties. If word got out that she 
was helping one little girl, she’d soon have a mob 
of them at her door.

Which, ultimately, is exactly what happened. 
The day after Vaughn agreed to work with 

“her and her alone,” Mame Gueda showed up 
with three of her friends. The next week, there 
were 20 girls at Vaughn’s doorstep. 

Nine years later, Vaughn’s reluctant teaching 
has blossomed into 10,000 Girls, the non-profit 
she founded as a result of Mame Gueda’s per-
sistence. Offering tutoring and entrepreneurial 
opportunities for young girls and women across 
Senegal, 10,000 Girls counts 3,383 current stu-
dents and graduates from its 43 programs, span-
ning 11 towns and three regions. The organization 
now boasts a student pass rate of 92 percent, 
compared to just 28 percent for UNESCO in the 
same region.

Vaughn’s top priority and signature method 
has been to empower girls, not only to learn, but 
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also to act as entrepreneurs, a skill that will  
serve them well as adults competing in the 
Senegalese economy.

“That’s from Bloom’s Taxonomy, which I 
learned about at Teachers College,” says Vaughn, 
who received the College’s Distinguished Alumni 
Award this past spring. “The concept of putting 
an action to every objective.” 

As part of the 10,000 Girls structure, the girls 
are teachers and decision-makers, as well as stu-
dents. They tutor one another in subjects such as 
addition or multiplication. They meet regularly to 
discuss the program’s curriculum and staffing. 

The students in Vaughn’s program have 
been selling baked goods from the very  
beginning to support the program, and  
more recently, a group of students from a neigh-
boring village bought land and are currently 
exporting hibiscus to the United  
States, so that they, too, can participate in 
Vaughn’s program. 

Embracing the idea that change comes  
from within, the girls even decided to change 
their own consumption patterns after watch-
ing the documentary “An Inconvenient Truth.” 
They have committed to not littering and to 
keeping their areas trash-free. Once they’ve 
“walked the walk,” they will introduce these 
ideas to their families. 

“They know what they need,” Vaughn says, 
describing her role as more facilitator than 
authoritarian schoolmaster. “I am what they call 
the ‘Teflon Grandmother.’ I keep the negative 
from sticking to the girls.” 

That includes her very first student, Mame 
Gueda, who, as she begins her senior year in 
high school is, not surprisingly, the top student 
in her class. 

About herself, Vaughn says, “This is not 
something I wanted to do initially—but it’s the 
best job I ever had. I’d worked for 20 years on 
issues of family planning, nutrition and HIV 
prevention. I thought that was my service to 
humanity. Now, I know it was just a preview of 
my real work.” 

To view a videotaped interview with Vaughn, visit: 
http://bit.ly/b1IW9N. 
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Reading to Learn
Rethinking literacy development in older students

by Patricia Lamiell

ounger students learn to read,” says 
Dolores Perin. “Older students read 

to learn.”
That observation, drawn from well-

known research, may be the key to over-
coming one of the nation’s most daunting 
educational challenges: the estimated  

75 percent of high school graduates who are deficient  
in literacy. 

That figure, which TC President Susan Fuhrman has 
called “more than an embarrassment—a potential disaster,” is 
not quite as monolithic as it sounds. 

“The same kids who are struggling with history and the 
sciences are reading instructions for video games and maga-
zines about their favorite rap stars—and getting meaning 
from the words,” says Carol D. Lee, Professor of Education 
and Social Policy in the Learning Sciences Program at 
Northwestern University,

Partly that’s because they care about video games and 
rap stars—which supports a seemingly counter-intuitive 
finding by Perin, who coordinates TC’s Reading Specialist 
program: that struggling older readers can be successful if 
they tackle more difficult, age-appropriate material rather 
than texts aimed at much younger students. The caveat: the 
assigned materials must be directly related to their everyday 
lives or career aspirations. Thus a struggling community 
college student who eventually wants to work in health 
care, for example, can improve his or her literacy skills by 
practicing with texts on anatomy and physiology. 

“It’s an extension of John Dewey’s idea that learning is 
best acquired through active engagement in solving real-life 
problems,” Perin says.

A soft-spoken woman with a halo of dark, curly hair, Perin 
recalls her mother, who did not attend college, teaching her to 
read when she was three. Later, Perin’s younger sister volunteered 
in a literacy program for teenage girls. Many hid the fact that 
they couldn’t read. “They never even told their boyfriends,” Perin 
recalls. “I thought, how will they cope, how will they get by?”

Perin, whose degree is in psychology, has since spent 
much of her career searching for answers to that question. 
Issues of motivation, stigma and shame have certainly been 
part of her focus, but so have the reading skills that are essen-
tial learning in high school or college. 

Struggling older readers can be 
successful if they tackle more 
difficult, age-appropriate material.
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To navigate factual text in the sciences or social studies, 
which can be densely written and hard to understand, stu-
dents must identify, assimilate, synthesize and draw conclu-
sions from large amounts of information. This allows them 
to comprehend and develop complex ideas. They must 
also be able to read critically and to apply the knowledge 
acquired from reading to practical problems and situations. 

This framing of “content area literacy,” as it is known, is 
not new, but most schools of education cover it only generally, 
and discipline-area teachers often don’t know how to use it 
effectively. Thus, from 2005 to 2007, Perin, with funding from 
Carnegie Corporation of New York, led a group of TC faculty 
members in developing coursework to prepare middle and high 
school preservice teachers to teach literacy in their subject areas. 
TC’s innovation, Perin says, “is to prepare our students to teach 
reading and writing using content from their specific disci-
plines.” The course work developed with the Carnegie funding 
consisted of an adolescent literacy course in the fall, customized 
for science and social studies preservice teachers, followed by a 
spring teaching seminar for the same cohort.

Another tenet of the course work is that students can 
learn to read in part by writing—an idea that Perin and co-
author Steve Graham elaborated on in a 2007 report titled 
“Writing Next,” which was also funded by Carnegie. 

“Researchers have long known that the conceptual 
demands of the social studies—history, civics, geography 
and economics—are the most challenging for students 
with poor literacy skills,” says Margaret Crocco, Chair of 
TC’s Social Studies and Education program, who helped 
Perin develop the course. “Faculty in the Program in Social 
Studies want to ensure that their preservice students under-
stand the research basis for literacy strategies so they can use 
them effectively in their classrooms. Professor Perin’s class 
addresses this need.”

This past summer, with support from Carnegie and the 
TC Provost’s Investment Fund, Perin chaired a major work-
ing conference at TC on content-area literacy. 

“Eastern Europe and Asia have leapfrogged ahead of 
the U.S.,” Andrés Henríquez, Program Officer for Urban 
Education at Carnegie Corporation, told the 150 educators in 
attendance. The United States has dropped from first to 13th 
in the world in high school completion rates, he said, and 
from second to 15th in college completion, while American 
schools continue to prepare 21st-century workers for 20th- or 
even 19th-century jobs. 

Perin directed a recently-completed grant from the 
Institute of Education Sciences, which was housed at TC’s 
Community College Research Center (CCRC), to develop 
and test a curricular supplement for developmental reading 
and writing classes at community colleges. Results show that 
students who practiced reading with complex, technical texts 
in the area of science were measurably better at summarizing 
and synthesizing the information than those who either did 
not participate in the intervention or who used the interven-
tion with traditional rather than the technical text. Data anal-
ysis is continuing. Rachel Hare, a TC doctoral student who is 
a senior research assistant at CCRC, coordinated the project 
and has collaborated with Perin on reporting its results.

Perin is also conducting a literature review on the value 
of contextualized reading and writing instruction. This work, 
for CCRC, is part of a national project funded by the Gates 
Foundation that seeks to determine how to accelerate prog-
ress for under-prepared students.

“Dolores has been a pioneer and national leader in the 
study of developmental education,” says Thomas Bailey, who 
directs CCRC. “Her survey should clear up the confusion and 
lack of consensus in the field.”

For Perin, it all gets back to that struggling kid who is 
living with an embarrassing secret. “We need to work with 
any student, of any age, as a human being with feelings,” she 
said two years ago, as a guest on “The Brian Lehrer Show” on 
WNYC public radio in New York. “We can’t give up on 
anyone, because they can always learn.” 

L I T E R A C Y  S T R AT E G I S T  TC’s Dolores Perin led develop-
ment of coursework to prepare middle and high school pre-
service teachers to teach literacy in their subject areas.

Reimagining Classrooms
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Can You Back That Up? 
Employers are starved for employees who can reason and argue based on evidence.  
Deanna Kuhn has developed a curriculum to teach those skills
by Suzanne Guillette

Teenagers are good at argumentative reasoning, as any 
parent knows, but they don’t always prove it in the 
classroom—or later on, in their jobs.

Enter Deanna Kuhn, Professor of Psychology and Education. 
She has designed “Inquiry and Argumentation,” a multi-year cur-
riculum that teaches students to support their arguments with 
substantive, well-considered reasons.

“Most real world phenomena have multiple causes, so it’s 
important for students to develop multi-variable thinking,” says 
Kuhn, who first outlined her ideas in her book Education for Thinking 
(Harvard University Press, 2005). “This is the focus we need for 
middle and high school students for the 21st century.”

Funded by a three-year grant from the Institute of Educational 
Sciences, Kuhn’s curriculum was launched in 2007 at Columbia 
Secondary School (CSS), which opened the same year. 

“Deanna has always had a passion for philosophy, which she 
sees as part of being an ethical educator,” says CSS Principal Jose 
Maldonado had worked with Kuhn on his thesis at TC.  

Kuhn’s curriculum was partly inspired by the new 
K–12 Common Standards, which many states are adopting. 
“Argumentative reasoning” is an identified skill within the stan-
dards, though its precise nature is not specified.

At CSS, the inquiry and argumentation program is overseen 
by Kuhn and led by a group of her current TC doctoral students. 
Sixth graders debate relevant questions in their lives, such as 
“Should a misbehaving student be expelled?” Seventh graders 
address a broader scope of issues, such as, “Is the one child policy 
in China unethical?”, with an increased emphasis on support-
ing evidence. Eighth graders return to questions of personal 
relevance, more broadly framed—for example, “What makes a 
‘good’ adolescence?” 

A typical course cycle lasts 12 sessions. Students generate ideas 
and pair up to argue across classrooms via chat room software, 
which keeps arguments focused and generates a record that 
becomes the basis for reflective papers. Next, pairs who argued 
the same viewpoint have “showdowns” in front of the class with 
their opposite numbers. The group then de-briefs and chooses 
“winners” before each student writes a final-position essay.

“In the beginning, they were hesitant to voice disagreement,” 
says Kuhn’s longest-serving intern, study co-author Amanda 
Crowell, of the high school freshmen who took the curriculum 
throughout middle school. “Now, when they argue, it’s on point, 
direct and respectful.” True, they are more apt to challenge teach-
ers’ opinions, too, but “we can’t really complain about that,” says 
Crowell with a smile.

Now Kuhn’s model is spreading. Spurred by Dominican 
President Leonel Fernández’s 2008 visit to CSS, schools in the 
Dominican Republic are replicating Kuhn’s curriculum. After a 
year, “the way students express themselves on any topic and the 
secure way that they address their classmates is completely differ-
ent,” says Sarah Espaillat, the lead teacher implementing the cur-
riculum at the Instituto Technológico de Santo Domingo.  

In New York, Say Yes to Education, a non-profit committed 
to increasing graduation rates of urban youth, initiated a modified 
version of Kuhn’s course in its summer program this past July.  

“It’s fun working with computers,” said Katie, a sixth grader in 
the Say Yes summer camp in July, who was debating classmates 
about whether students who fail a year of school should proceed 
to the next grade if they work with a tutor over the summer. “Plus, 
you don’t know who you’re talking to, so there’s mystery.” 

Plus the approach she was taking might some day render the 
question she was debating, well, academic.   

 Css principal Jose Maldonado and Deanna Kuhn
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Higher ed for the 21st century

I n st. paul, Minnesota, the city’s mixed-
use housing policy is based on a survey 
conducted by anthropology students at 

Macalester College—part of the urban service 
required by their program. 

The University of Rochester in New york state 
has created a Center for Entrepreneurship 
that serves faculty, students and community 
members from different fields.

And at the University of southern Maine 
lewiston-Auburn, a course called “Globalization 
and Its Discontents” looks at the impact of glo-
balization in local communities. That has rel-
evance for UsM students, who mostly hail from 
the region and stay in it after graduating. Also, 
Maine’s somali immigrant population is among the nation’s largest. 

it’s all part of a 10-year campaign being waged by the Association 
of American Colleges and Universities (AAC&U) to champion a 21st 
century vision of liberal education at institutions ranging from 
major universities to two-year technical colleges. 

one goal of this endeavor—known as lEAp, for liberal Education 
and America’s Promise—is for students to gain an understanding 
of human cultures and of the physical and natural world. Another 
is to ensure that they will use their skills to improve society—and 
that those skills are broad enough to be adapted to new prob-
lems and challenges. 

“AAC&U is making a case that education in America has to 
change,” says lee Knefelkamp, TC professor of psychology and 
Education and a senior scholar with AAC&U. Knefelkamp has 
been part of lEAp for the past 20 years. “in the 19th century, col-
leges and universities offered a common core of just three majors 
—medicine, law and religion. in the 20th century, students began 
covering an increasingly broad range of topics in the early and 
middle stages of college, balanced by the depth of the major. 
in the 21st century, we need to achieve both depth and breadth 
across all four years.”

liberal education needs to become integrated and cumulative, 
Knefelkamp says, supported by high-impact practices such as 
experiential learning, integrative seminars, capstone experi-
ences and student research. “The typical academic catalogue 
is about collecting the dots, not connecting them. faculty must 
help students connect the dots.”

still another tenet of lEAp is that education must grapple direct-
ly with issues raised by human differences. 

“you have to bring diversity of race, ethnic-
ity, gender, global status and perspectives 
into the curriculum in a way that enrich-
es and complicates it,” Knefelkamp says. 
“Because you can fill a room full of diverse 
people, but that diversity isn’t engaged if 
the only opinion expressed is that of the 
faculty or the only perspective is that of  
the reading.”

AAC&U—the largest national organiza-
tion of colleges and universities—is led by 
Carol Geary schneider, an education scholar 
whom Knefelkamp calls “the John Dewey of 
this generation.” its board includes Derek 
Bok, the former president of Harvard; lee 

shulman, former president of the Carnegie foundation for the 
Advancement of Teaching; University of Michigan president Mary 
sue Coleman; and freeman Hrabowski, president of the University 
of Maryland at Baltimore. 

Building consensus among such high-powered educators can be 
difficult, but AAC&U, which engages in an ongoing pulse-taking 
of students, faculty, administrators and employers through 
public hearings, has found widespread agreement on what a 
21st century liberal education should look like. According to a 
lEAp poll, more than 70 percent of employers want colleges to 
place more emphasis on science and technology, global learning, 
teamwork skills in diverse groups, written and oral communica-
tion, and applied knowledge in real-world settings. A growing 
number of states have also officially embraced lEAp’s principles 
of excellence and essential learning outcomes.

still, the devil is in the details. 

“institutions need to be reinforcing the importance of lib-
eral education in multiple ways,” Knefelkamp says. “you have 
to build it into tenure as well as curriculum so that faculty will 
make it happen. We hope to help institutions create coherent, 
transparent, connected efforts that are assessed and rewarded.” 

The lEAp initiative also calls for faculty to assess how their col-
leges and universities are implementing such procedures. A set of 
recommended assessment criteria contained in a new document 
created by AAC&U (viewable at www.aacu.org/leap) is meant to 
be flexible enough to account for the particular nature of each 
institution’s student population. 

“you do all of this better if you understand who the student is 
intellectually, personally and culturally,” Knefelkamp says.
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 lee Knefelkamp
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Keeping  
Order in  

“the House  
of God”

Vivian Ota Wang  
referees the national debate  

on the uses  
of the human genome

by David McKay Wilson
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ivian Ota Wang (M.Phil, ’94, Ph.D., ’95) was 
working as a genetic counselor in an oncology 

laboratory at Denver General Hospital back in 
the 1980s when she noticed that many Latino and 

Asian children were being identified for genetics con-
sultations to rule out Down Syndrome. 

The reason? Ota Wang says physicians were “over-inter-
preting” the normal shape of Asian people’s eyes, confusing it 
with the so-called “almond” eye-shape associated with indi-
viduals with Down Syndrome.

That experience was a turning point for Ota Wang and, 
as it turned out, for the field of genetics itself.

“I was motivated to try to make every geneticist more sen-
sitive to issues of race, culture and physical variations within 
and between groups,” said Ota Wang, 49, who currently 
serves as Program Director of the National Human Genome 
Research Institute (part of the National Institutes of Health), 
during a recent interview in her office in Bethesda, Maryland. 

In a career that has since included stints as a counseling 
psychologist, a geneticist and, most recently, a key federal 
advisor on the ethical and social debates over issues of race, 
genetics and uses of the human genome, Ota Wang has 
sought to reconcile the science of DNA with the still indefin-
able essence of what constitutes human individuality. 

Even as research increasingly demonstrates that 99.9 
percent of the human genome is the same from person to 
person, Ota Wang remains convinced that “that 0.1 percent 
is very powerful.” 

In her current role, Ota Wang oversees the use of data-
bases created by researchers working with federal grants 
of $500,000 or more, which have genetic and phenotype 
(observable characteristics) information that can potentially 
identify individuals.  

“It’s a very basic way of being very altruistic,” says Ota 
Wang, who in April 2010 was awarded TC’s Distinguished 
Alumni Award, of her work. “It’s applied ethics—ethical 
research in practice.”

Ota Wang helped create that particular science policy 
guideline in her previous role, as NIH representative to the 
President’s National Science and Technology Council, a post 
she held during both the Bush II and Obama administrations.

“Vivian has helped clarify the constructs of race,” says 
Joseph Rath, senior psychologist at New York University’s 
Rusk Institute of Rehabilitation Medicine. “Race is some-
thing psychologists look at all the time, but we aren’t terribly 
clear about what we mean. It becomes even more compli-
cated when you use constructs like race in medicine.”

While genetic research is often explosively controversial, 
no one disputes the power of this rapidly evolving field. 

DNA samples now decide the fate of those charged 
with crimes—and governments increasingly have access to 
that information.  

The sequencing of the human genome holds out the 
promise of personalized medicine—literally, the tailoring of 
therapies based on knowledge of how people are genetically 
predisposed to respond to different drugs, or even the proac-
tive treatment of latent, asymptomatic conditions. In fact, 
people may soon be able to order up the complete sequenc-
ing of their individual genomes for less than $1,000.

p H o T o G R A p H  B y  p E T E R  H o W A R D

 The science is constantly 
evolving. It’s not static like people 
want you to believe. You are 
always walking a very fine line 
between hope and dread.

~  V I V I A N  OTA  W A N G
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Meanwhile, DNA samples from entire populations are 
providing researchers—and drug companies—with new 
therapeutic targets.

All of these advances are also fraught with dangers that 
pose difficult challenges for the counseling community. For 
example, what if a genetic test reveals something the patient 
wasn’t looking for? What is the counselor’s ethical obligation 
to disclose? Who pays for follow-up treatment? And what 
does a person do upon learning that he or she carries a gene 
that, if expressed, could cause a life-threatening disease?

“In our society, we tend to think that knowledge is 
power,” Ota Wang says. “But here, more knowledge can 
cause acute existential anxiety. It may make you feel less 
powerful because of the uncertainty and your inability to do 
anything about it. 

“That’s the double-edged sword of genetic testing. The 
science is constantly evolving; it’s not static like people 
want you to believe. You are always walking a very fine line 
between hope and dread.”

Genetic research has also raised profound concerns about 
privacy. For example, the Havasupai Indians recently settled 
a lawsuit against the University of Arizona alleging that when 
the tribe gave DNA samples in hopes of learning more about 
its high rate of diabetes, it did not approve the university’s 
subsequent studies of mental illness among the Havasupai or 
its inquiries into the tribe’s geographic origins. 

As personal genetic information increasingly becomes 
part of both research and routine medical care, the $700,000 
settlement awarded to the Havasupai could set a precedent 
for resolving future contretemps. 

“We have to make sure we do right by the research partic-
ipants in these studies,” says Ota Wang. “They have donated 
something precious, a living part of themselves.”

Ota Wang herself has weighed in on questions of pre-
cisely this nature, in particular warning researchers to be 

cognizant of wide variations within racial groups. 
In one study of the Chinese community in Denver, 

which includes immigrants from 56 Chinese 
ethnic groups, she helped the researchers 

narrow their focus to self-identified 
Han Chinese, who comprise the 
largest single group of ethnic 
Chinese. And in 2005, she sat on 

a U.S. Food and Drug 
Administration 

panel that evaluated the first race-based drug, BiDil—a 
medication for congestive heart disease that targeted African 
Americans. She voted against approving the medication, main-
taining the scientific data did not support race-specific efficacy 
and labeling because those expected to benefit were people who 
socially identified themselves as “African Americans”—a broad 
label that, as Ota Wang points out, is not necessarily a good 
pinpoint for a person’s precise racial heritage. 

The drug was approved, but Ota Wang has since worked 
to make those pitfalls apparent to patients.   

“They were using self-inferred identity as a proxy for bio-
logical identity,” she says. “We wanted to make sure that was 
clear in the labeling.”

U N T A N G L I N G  H E R  R O O T S
Born to a Japanese mother and a Chinese father, Ota 

Wang has confronted questions of race, ethnicity and identity 
from as far back as she can remember.  

“I’d get it from everybody—they’d ask—‘So what are you? 
Where are you from?’” she says of her childhood in suburban 
Denver. “People were more curious about what they thought 
I should be than about who I was.”

P R O F O U N D  C O N C E R N S    ota Wang, who received TC’s Dis-
tinguished Alumni Award last spring, has warned that science, 
too, can reflect the biases of those who wield it.
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After earning a master’s degree in genetic counseling 
from the University of Colorado, she came to Teachers 
College in 1991 to earn her doctorate in counseling psy-
chology. Working with faculty members Roger Myers, 
Robert Carter and Patricia Raskin, among others, she 
honed her skills in policymaking as well as in group 
dynamics. More broadly, she became a social, behavioral 
and psychological scientist-in-one, delving deeply into 
the literature on genetics and race while conducting her 
own research. While at TC, she received funding from 
the National Society of Genetic Counselors to develop a 
multi-cultural genetics counseling program. She became 
one of the first practitioners to bring genetics into the 
broader field of counseling psychology.

“My professors at TC encouraged me to follow what I 
was passionate about,” she says. “And it has taken me a life-
time to convince psychologists and counselors that genetics 
is relevant.”

One major step in her efforts was an essay titled “The House 
of God: The Fallacy of Neutral Universalism in Medicine,” 
which Ota Wang published in The Handbook on Racial-Cultural 
Psychology and Counseling, edited by Robert Carter.

In that piece, she warns that—as much or more than 
other, supposedly less evidence-based disciplines—science can 
reflect the biases of those who wield it.

“The medical universalist tradition presumes that what 
is measurable reflects a universal aspect of human life,” she 
writes. “To this end, individuals who do not ‘fit’ along the sta-
tistical ‘neutral’ normal distribution are equated as deviant.”

Medical researchers and practitioners, who are pre-
dominantly white, consider their decision-making process 
“unfraught with influences of social class, religion, race and so 
on that are regarded as more scientifically valid,” Ota Wang 
asserts. Thus “the cultural values of white, American, middle-
class and able-bodiedness are considered the universal nor-
mative standard” and the “dominant white culture’s general 
intolerance for difference is maintained.”

“That essay is the foundation of my philosophy,” Ota 
Wang says. “Everything I do is so driven by it.”

In another essay, “Multicultural Genetic Counseling: 
Then, Now, and in the 21st Century,” Ota Wang argues that 
genetic counseling should seek to individualize rather than 
homogenize—to acknowledge the idiosyncratic rather than 
viewing racial-cultural issues as obstacles. She urges medical 
and health educators to be more “overt and transparent” in 

discussing how people live as racial and cultural beings in a 
world where race and ethnicity matters. 

Alluding to the provocative title of the book by the psy-
chologist Beverly Daniel Tatum, she writes, “One must ask, 
if multiculturalism has been effective in serving visible racial-
cultural groups, ‘Why are all the Black kids sitting together in 
the cafeteria?’”

T H I N K I N G  S M A L L  A B O U T  T H E  F U T U R E
As technology changes, so does the battleground over 

diversity issues. Thus Ota Wang currently finds herself 
developing guidelines for public engagement in the National 
Nanotechnology Initiative, which is promoting the develop-
ment of ways to use tiny particles containing as few as 100 
atoms to diagnose and treat disease.

While the field holds enormous promise, it’s still in its 
infancy. Nano-particles have not yet been standardized, so 
their risks have not been quantified. 

“In the nano world, we need to be proactive,” Ota Wang 
says. “We need to have a handle on how we deal with the 
field’s unpredictability and uncertainty.” 

 At the same time, many of the psychological issues 
related to risk perception in nanotechnology and nanoscale 
sciences are similar to those that have arisen in genetics 

counseling. A prospective parent who learns she has an 
increased risk of 3 percent of having a child with a genetic 
condition might find that information terrifying—or she 
might be reassured by the 97 percent chance that the child 
would not be born with that condition.

“It depends on what side of the coin you are looking at, 
and how you frame reality,” she says. “That’s the task con-
fronting people in my field, and we need to be very thought-
ful about doing it.”

To view a videotaped interview with Ota Wang, visit:  
http://bit.ly/9GzRxz.  

 It has taken me a lifetime  
to convince psychologists  
and counselors that genetics  
is relevant.

~  V I V I A N  OT A  W A N G
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Vive La Similarity
by Karen Froud

In Cambodia, where I often work, a tee-
shirt sold at every tourist market stall 
proclaims “Same Same…But Different.”

In a world obsessed with differ-
ence, those words, for me, express the 
real miracle: how similar we all are  
and how such seeming variety can be 
understood to reflect our com-
mon humanity. 

In my lab, where students 
from many disciplines study 
electroencephalography—the 
recording of electrical activity 
produced when brain neurons 
fire—I emphasize that we all are 
working with brains. We study 
a diverse range of phenomena, 
including the effects of socioeco-
nomic disadvantage on learning; 
the effects of meditation on cog-
nitive function; responses of language 
learners to different teaching methods 
or ongoing immersion; perception 
of sounds by those who have speech 
production disorders; processing of 
language in cultures that distinguish 
between “higher” and “lower” lan-
guage varieties; and much more. All 
are linked by the fact that the brain 

generates an individual’s experience of 
them. And what becomes clear, after 
a while, is that all brains are pretty 
much the same. There’s variation, of 
course—gender distinctions in brain 
structure, developmental changes in 
brain function, fascinating cases of 

pathology that open new windows for 
understanding both typical and disor-
dered function. But the similarities far 
outweigh those differences.

So let’s imagine, when we think 
we are examining the ways in which 
humans differ, that in fact we are 
really trying to understand the ways 
in which we are all the same. Let’s 

imagine that the vast complexity and 
diversity of human experience can 
ultimately be understood in terms of 
deeply simple and unifying principles. 
Let’s imagine that, by trying to uncov-
er such principles, we can begin to 
understand the universality of human 

experience, and that 
by doing so we lose 
none of the richness 
and diversity, but 
instead gain new 
insight into our 
interconnectedness 
and what it means 
to be human. Let’s 
imagine that, by 
imagining we are 
all deeply “same 
same,” we can 

better understand and respect and 
express the ways that we are truly and 
uniquely different. To see brain images Froud 

and her students have created, such as the one pictured 

here, and to read accompanying explanations, visit 

http://bit.ly/aBhVa1.

Karen Froud is Associate Professor of Speech & 

Language Pathology. 

The study of 
brains reveals 

how similar 
we all are 

and evokes 
our common 

humanity.

Commentary



T E s T i N G  N E W  s T A N D A R D s  f o R  s T A N D A R D i Z E D  T E s T i N G 
Can diagnosing students’ misconceptions lead to personalized teaching?

W hat if standardized tests tried to diagnose specific 
skills and misconceptions instead of simply rank-
ing kids based on their overall ability or perfor-

mance? Would new tests of this kind provide teachers with 
the necessary information to personalize instruction based 
on what an individual student “gets,” and more specifically, 
on where his or her understanding is breaking down?

That’s the basic premise of cognitive diagnostic assess-
ment, an approach that tries to identify the specific knowl-
edge and skills a student does and 
doesn’t have. The field of cogni-
tive diagnostic assessment was 
pioneered by Kikumi Tatsuoka, who 
retired a few years ago after serving 
as Distinguished research Professor 
in TC’s Department of Human 
Development. Research on cogni-
tive diagnostic testing continues 
in the department, conducted by 
various faculty members, including 
young-sun lee, Matthew Johnson, 
larry DeCarlo and Jim Corter, along 
with many student collaborators.

Taking cognitive diagnosis a step 
further, one can ask why a skill 
has not been mastered—that is, 
has it simply not been learned, or 
has it been learned incorrectly? 
An approach called cognitive error 
analysis assumes that students 
sometimes develop fixed, stable misunderstandings of how 
to perform certain intellectual tasks—say, of how to borrow 
numbers in subtraction or of the sum of the three angles in 
a triangle. if a kid really does have such a fixed misconcep-
tion or “bug,” the theory goes, tests will reveal a consistent 
pattern of errors that are all of the same type. 

Corter, professor of statistics and Education, and his stu-
dent collaborators are investigating new ways to construct 
and analyze tests that can reveal such fixed misconceptions 
and at the same time identify missing subskills that are 
critical to performing specific intellectual tasks.

“standardized unidimensional tests like the GRE math-
ematics subtest are fine for making high-stakes admissions 
decisions, awarding certification or serving as the criteria 
for a pass or fail grade,” says Corter, “but they don’t gener-

ally provide a fine-grained assessment of what a kid does or 
doesn’t know. They don’t tell you how someone arrived at a 
right answer—whether by guessing, memorizing, cheating or 
using the targeted problem-solving methodology.” 

in a current paper in the journal Applied Psychological 
Measurement, Corter and his former student Jihyun lee 
use a tool called Bayesian networks to test causal links 
between the lack of particular subskills and persistent 
misconceptions or “bugs.” They find that the lack of 

certain subskills, together with 
resulting inferred conceptual mis-
understandings, strongly predict 
certain patterns of wrong answers 
to subtraction problems. 

Using this methodology, Corter 
and lee show that students reveal 
more of their thinking when they 
are asked to “construct” their 
responses—that is, to write answers 
to open-ended questions rather 
than choosing from an assortment 
of multiple-choice answer options. 
But Corter and lee also argue that 
construction of multiple-choice 
items can be re-engineered, so 
that the incorrect alternatives are 
designed to identify specific mis-
understandings or bugs.

Much more work needs to be done to 
develop and implement such tests on a mass scale across 
different subjects—including developing fast and accurate 
ways of scoring. Another open question: how best to use 
fine-grained diagnostic test profiles of students to cre-
ate effective individualized instruction. But Corter and lee 
are optimistic about the value of their research to improve 
evaluation of student achievement and program effective-
ness. At the conclusion of their paper, they write:

Diagnosis of which sub-skills a student has mastered, 
and whether the student has a specific misunder-
standing...should enable more focused and informative 
assessments of student achievement and the effective-
ness of instructional programs, perhaps leading to bet-
ter individualized instruction.

—Joe Levine

 A Bayesian network for detecting common 
subtraction errors.
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Master Dennis
TC security officer Dennis Chambers (Ed.D.,’10; M.A.,’02; M.A.,’99)  
helps young people take control of their lives
by Joe Levine
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Growing up in a tough section of Queens, Edwin Victor had 
a lot to be angry about. He was small, and other kids picked 
on him. With no father in the picture, he felt pressure to be 
“the man of the house.” His school had labeled him a special 
education student—a designation that shamed and bewil-
dered him. As a result, from the time he was 11 through high 
school, Victor got into fights nearly every day.  

Along the way, though, Victor’s mother enrolled him in 
Zen Masters, a martial arts-themed after-school program run 
by Dennis Chambers, a Teachers College security officer, and 
his wife, Sharon. The program emphasizes discipline, respect 
and the use of violence only as a last resort. Dennis Chambers 
personally took Edwin Victor in hand, chasing him down 
when he cut school, chewing him out when he got out of 
line, and meeting with Edwin and his mother when he didn’t 
do his homework. Gradually, Edwin Victor stopped fighting. 
Today, at 29, he’s earning an associate’s degree and working as 
an instructor for Zen Masters. He’s thinking about opening 
up a martial arts program of his own.

“Master Dennis has been like a second father to me,” he 
said one day this past August, referring to Chambers by his 
Zen Masters title. “If he hadn’t put me in line, who knows 
where I’d have ended up—doing bad things, causing my fam-
ily pain.” He gestured at the rows of kids in white uniforms 
working out on the gym floor at P.S. 36, in the Jamaica St. 
Albans section of Queens, where Zen Masters holds its sum-
mer camp. “He also gave me the patience to teach. Those are 
my proudest moments, when we do the promotional exams, 
and I see the kids give their all in front of the parents. Their 
achievement is mine, and mine is Dennis and Sharon’s.”

P E R C E P T I O N  A N D  R E A L I T Y
Meeting Dennis Chambers on the job at TC, you might 

not picture him barking commands at a room full of rapt 
disciples. A gentle man with a welcoming smile and voice 
with a faint West Indies lilt, he doesn’t announce his physical 
prowess—or his many other impressive accomplishments. 
These include two master’s degrees from Teachers College 
—one in health education, another in organizational psychol-
ogy—as well as a certificate from TC’s International Center 
for Cooperation and Conflict Resolution. The latter creden-

tial has enabled him to work with employees at the United 
Nations and at Head Start programs in Atlanta and Boston. 
He also has taught at Brooklyn College and given motiva-
tional talks to community organizations. 

And then there’s the TC doctorate he received this past 
spring in adult learning—a milestone not only for Chambers, 
but also for the extraordinarily wide range of people at TC 
who have rooted him on. 

For Chambers, it’s all an extension of the kind of work he 
did with Edwin Victor: helping people take control so they 
can see the possibilities for what they can become. 

“Dennis is a genuine humanitarian,” says Maria Volpe, 
Adjunct Professor of Adult Learning and Leadership, who 
served as his thesis advisor. “He really cares about people who 
are less fortunate—the kids everyone else would give up on—
because he knows what it’s like to struggle and be poor. He 
pursued a doctorate not as a measure of personal achievement, 
but instead, as a way of saying that behind his practice is a theo-
retical base that makes it more informed and substantive.”

Certainly Chambers knows what his accomplishments 
symbolize. As with his two previous degrees, he brought a 
contingent of Zen Masters students to his doctoral hooding in 
May at the Cathedral of St. John the Divine.

“I wanted that to be a lasting image for them, because 
too often African American males have to fight negative ste-
reotypes of what it means to be studious, and some actually 
dumb themselves down as a result,” he told me last spring. “So 
I really wanted to signify, ‘Hey, it’s okay to study, to do well.’”

It’s a message that needs reinforcing on multiple fronts.

T H E  PAT I E N C E  T O  T E A C H  Edwin Victor (foreground), 
once a struggling pupil, is now a Zen Masters instructor.  
opposite: Chambers addresses the troops.

p H o T o G R A p H s  B y  D E i R D R E  R E Z N i K
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“Oftentimes the kids I work with tell me they have a dif-
ficult experience or relationship with teachers, that a teacher 
is out to get them. And I don’t know the teacher, I don’t 
know what the experience is, but I can try to help them 
with their skills in managing the relationship with that 
teacher. How to approach the teacher, how to ask ques-
tions, how to try and find a resolution. Because with young 
students, if they don’t feel the teacher has their best interests 
at heart, that can flow into how they view the subject mat-
ter. You know—‘I hate science, because that teacher doesn’t 
like me.’”

Chambers believes that adult black men in academia fight 
the same battles. For his thesis, he conducted in-depth inter-
views with 15 African American male doctoral students about 
their encounters with what the psychologist Claude Steele 
calls “stereotype threat”—the potentially damaging ways that 
those in minority groups are often seen by others because of 
their race, gender and social class.  

“The research says that faculty mentorship is particularly 
important to black men, but often they don’t feel supported 
or prepared by their advisor,” he says. “They don’t feel they 
have forged a relationship with their advisor that’s produc-
tive, because the advisor may see them in stereotypical ways 
—or it maybe they only think that, but at a certain point per-
ception becomes reality.”    

 As a security guard working at the same institution 
where he pursued his studies, Chambers, too, has encoun-
tered stereotype threat. Not long after 9/11, he showed up for 
a course still in uniform, and a student said, “Are we going 
to have security with us everywhere now?” Another time a 
woman applying for a high-level administrative job at TC 
treated him rudely at the front desk, only to encounter him 
later that same day as a member of the search committee that 
was interviewing her.

“When I started asking her questions, I could see and feel 
her regret about how she had interacted with me,” he recalls. 
“You just never know who you’re dealing with. It’s so impor-
tant to treat everyone the same, and to honor each other. I 
would hope she really learned something from it.”

M A K I N G  T H E  J O U R N E Y
Chambers grew up in a home where there was a high 

regard for education. His father was a teacher before bring-
ing the family to the United States in the early 1970s, when 
Dennis was 10, and he later earned a degree in economics. 
Chambers’ godmother and an aunt were also teachers, and 
his mother was a nurse. 

Yet, Chambers, too, got into fights and did poorly in 
school, just like Edwin Victor. He, too, was enrolled by 
his parents in a martial arts program—one that taught the 
Korean form of karate called Tae Kwon Do.

“One of the kids that had been bullying me was in the 
program, and it became my undying wish to beat this kid,” 
he recalls, with a wry laugh. “It was around the Olympics, 
and I used to train like I was training for the Olympics. And 
subsequently, the young man just kind of stopped, and I was 
left with no one to beat. But then I started to realize, ‘Wait 
a minute, I’m not that bad, you know?’ And meanwhile, I 
was being placed in a leadership role in the program, and that 
really stabilized me.”

 People talk about ‘the village,’ 
and my program is an extension 
of that village.

~  D E N N I S  C H A M B E R S

M A N  AT  T H E  D O O R  But Chambers has worked with TC 
presidents and provosts, too. opposite: The extended family 
at Convocation 2010 (top). Zen Masters partners with a local 
school (bottom).
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Chambers ended 
up attending St. 
John’s University, 
and in 1989, he took 
a security job at TC. 

“All I knew was 
that I wanted to 
pursue my dream 
of getting a master’s 
in education, but I 
wasn’t sure what to 
focus on.”  

It was five years before he took classes, and by then he 
and two friends from high school had started the martial arts 
program he would later take solo as Zen Masters. He studied 
health education, focusing on exercise physiology, but soon 
realized he needed other skills to run the program.

“I was facing a lot of behavioral issues with the young 
people I was working with, and I saw that if I really wanted 
to impact this whole person, this whole child, I needed to 
have an effect in other aspects of their lives.”  

He has since worked with many TC faculty members 
in different departments, but particularly credits Volpe; 
Victoria Marsick, a professor in the department of organiza-
tion and leadership; and Barbara Wallace, Professor of Health 
Education, with giving him the confidence to do the work. 

“It was easy to believe in Dennis because Dennis, in his 
soul, believes in himself,” says Marsick. “He values education, 
and he values making a difference, and those values hark back 
to his own family upbringing. The topic he ultimately chose 
for his dissertation echoes his own journey and is a beacon of 
light for other black men undertaking the same journey.” 

At the same time, Chambers says, he’s gotten as much or 
more from his informal interactions at TC.

“My learning takes place traveling the halls and in the 
offline conversations that I have,” he says. “Because everyone 
has something to teach.”

In the mid-’90s, for example, Chambers struck up a 
friendship with Ennis Cosby, the comedian’s son, who was 
working on a degree at TC. The younger Cosby, who was 
later killed in a shooting in Los Angeles, wanted to start a 
school of his own. He gave Chambers a copy of the book 
Emotional Intelligence, by former New York Times reporter 
Daniel Goleman. Chambers ended up using the notion of 
emotional intelligence—a quality that includes the ability to 
successfully interact with others based on an accurate sense of 
oneself—as a key measurement in his thesis. 

Chambers has also been tapped for roles in various com-
munitywide efforts at the College. In 1994, he spoke at the 
inauguration of Arthur Levine, the College’s ninth president. 
“Initially, I didn’t want to do it, because I have a fear of public 
speaking,” he says. “But then I began thinking about a student 
I was working with on martial arts. She was having difficulty 
doing a high leg kick —she had jumped and tried to do the 
kick and started crying. And I had said to her, ‘You’ve got 
to stand up and face your fears and try again.’ And she kept 
working on it, and she got better at it. And I thought, ‘Wow, 
here I am making this speech to this young girl, and I’m not 
following that.’ So the very next day, I said I would speak at 
the inauguration. I spent some time in a room, practicing at a 
podium. And afterward, I was very happy that I did it.”

In 2000, Chambers, together with Peter Coleman, 
now Associate Professor of Psychology and Education, and 
ICCCR Director, co-chaired a committee that, among other 
things, created TC’s Office of Diversity and Community and 
initiated coaching sessions on tolerance and respect.  

“It was a time of crisis at the College that was triggered by 
some inappropriate remarks made at a faculty meeting but 
soon escalated through emails and messages sent by people to 
the TC community and even board members that surfaced 
broader concerns,” Coleman recalls. “Art Levine, who was 
president, asked me to lead a taskforce. I was nervous about 
it because I was young, untenured and white, and these were 
issues with a lot of contentiousness, with some of the most 
agitated members of the College on the task force.”

When Coleman expressed those fears at the first task force 
meeting, someone suggested naming a co-chair. Someone else 
nominated Chambers, who was active in union and security 
staff leadership, and there was immediate agreement.

“He was a great co-chair,” Coleman says. “It was a very 
challenging committee, very contentious, and I was a  

Reimagining the Self
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lightning rod for a lot of frustration and animosity. Dennis 
was skillful, smart, wise, and he helped me maintain perspec-
tive throughout the process, which was not always easy to do. 
The committee met eight or nine times over a very long, hot 
summer, and each time I knew I was looking at two hours of 
being the bad guy. Dennis didn’t vilify me, and he gave me 
the space to manage what I needed to do.”

Chambers’ training through ICCCR to look for shared 
goals was one asset he brought to the table. But Coleman, 
who had helped to teach him some of those skills, thinks 
Chambers’ martial arts background and his natural disposi-
tion to interact with many different kinds of people were 
even more important.

“In our parlance, he’s an integrative agent, a multiple-
identity being,” Coleman says. “He’s a security officer, a union 
member, a black man, a student, and he’s also spent time 
with the president, the provost and the deans—so he has 
relationships in all these different pockets of the College, and 
he’s able to see multiple perspectives and bring them into 
the conversation. And he doesn’t polarize. He stays in the 
middle, which is really important when there’s conflict. Also, 
people who study martial arts often have a certain confidence, 
perhaps because they have these weapons but don’t need to 
use them. Dennis has such equanimity—a friendliness and 
peacefulness, but also a seriousness in everything he does. All 
these combine to give him authority and respect.”

Somehow, amid all his TC responsibilities, Chambers was 
still driving home to Queens every evening, jumping into his 
Tae Kwon Do uniform, and teaching a room full of kids.

“Sometimes, on the way home, I’d have to just pull over 
for a moment and switch worlds, so I could be together for 
the kids,” he says. “That was the biggest challenge.”

Still, he brought a lot of TC with him. Zen Masters is 
set up as a learning community. In addition to the adult 
instructors, older and more advanced kids teach those who 
are not as far along. After calisthenics and drills, it’s not 
uncommon to see 10-year-olds talking to pairs of smaller 
children about martial arts techniques and etiquette and 
quizzing them on the four Zen Masters rules (obey the 
instructor; address higher ranking belts as “sir” or “ma’am;” 
no conversation while training; no smoking, drinking or 
drugs) and the definitions to key words and concepts (Tae 
Kwon Do; instructor; master).

The program, now with its own office and full-time staff, 
has grown over the years. At the summer camp, a typical 
week includes chess instruction, math review, dance and 

drumming. 
For science, a 
local physician 
comes in to lead 
animal dissec-
tions. A school 
psychologist 
leads rap ses-
sions on topics 
such as how to 
make and keep 
friends. The 
program, which 
is accredited by 
the City, pro-
vides academic 
assistance in 
consultation 
with children’s 
teachers at 
school.  

Still, Zen Masters feels like a family. Sharon Chambers is 
now the full-time business manager after working for many 
years in corporate human resources. She also teaches chess 
and mentors several young staff members who want to open 
their own businesses. Both of the Chambers’ daughters—
Brittany, now at Northwestern University, and Ashley, 
who entered The New School this fall as a music student 
—are black belts who have taught in the program, and Kyle 

F A M I LY  B U S I N E S S  Chambers’ wife, sha-
ron (top), is Zen Masters’ business manager, 
and his daughter Ashley (opposite, bottom) is 
an instructor. Children also teach their peers. 
Below: Zen Masters visits TC for some hands-
on nutritional instruction.

p H o T o G R A p H  ( B o T T o M )  B y  l i s A  f A R M E R



T C  T O D A Y l w i n T e r  2 0 1 0  4 5

Chambers, a sixth 
grader, is a red belt.

All of them address 
Dennis Chambers as 
“Master Dennis” in 
the program, and Kyle 
addresses his sisters as 
“ma’am.”  

“I’ve been working 
at the summer camp 
since I was eleven,” 
Ashley Chambers 
says. “I’ve always called 
my parents ‘Master 
Dennis’ and ‘Mrs. 

Chambers’ on the job. People who are new ask, ‘Why don’t 
you call them Mom and Dad?’, and I tell them, ‘Because it 
would be unprofessional.’” The discipline of martial arts has 
helped her with her music, she says, and she intends to keep 
practicing the sport as long as Zen Masters continues to exist. 
Of her father, she says, simply, “We all look up to him. He’s 
my role model.”

Running Zen Masters, working a full-time job and being 
a student could have strained his home life, but Chambers 
says his family has rallied around him. 

“There’s always been a sense that I’ve been doing this not 
just for me, and so everyone has made sacrifices to make it 
happen,” he says. “That’s brought us closer together.” 

There have been longer-term payoffs as well.
“People talk about ‘the village,’ and my program is an 

extension of that village,” he says. “I try to help parents  

because the challenge of maintaining the village has become 
very difficult. People are working more, and families are 
more fragmented. I want to place my own children into a 
larger community where they can be successful and have 
good relationships. So I have a responsibility to help create 
that larger community.”  

A F T E R  T H E  P O M P  A N D  C I R C U M S T A N C E
When Chambers walked down the aisle of St. John’s in 

May, his relatives, friends and students were there to cheer 
him on. TC President Susan Fuhrman told his story, in brief, 
and the entire church erupted in applause. 

If life were a movie, it would fade to black there, with 
Chambers smiling and posing for pictures in his cap and 
gown. Instead, he was back on shift at TC the following 
Monday—and back leading the Zen Masters summer camp 
shortly thereafter. 

“I’m not sure what I’m going to do next,” he said a few 
days after convocation. “Everyone’s been curious, and I appre-
ciate that. But I need to think about how I can use all my 
parts, and all the things I’ve learned, to realize my passions 
and dreams.”   

He’s had inquiries from both community and charter 
schools that want to tap his expertise to boost their students’ 
performance. He’s considering other options, as well.

“One thing that limits people is not having a clear path,” 
he says. “But as a friend of mine says, it’s never too late to be 
who you want to be. And oftentimes if you enter the path, 
the path itself will lead you. Never in my wildest dreams 
did I think I would be teaching martial arts or leading an 
after-school program. But that’s where my journey took me, 
and it’s enabled me to define happiness as being what I have 
to offer others.” He laughs. “The other day, I told someone 
that teaching is just a different form of love, and they looked 
at me kind of strangely. But if people know you care, it 
makes a difference. So I think teaching will always be at the 
core of what I do.”

To view a videotaped interview with Chambers, visit: www.tc.edu/
news/7519.  

 A friend of mine says it’s  
never too late to be who you 
want to be.

~  D E N N I S  C H A M B E R S

p H o T o G R A p H s  B y  D E i R D R E  R E Z N i K

Reimagining the Self
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very day in the preschool room at TC’s Rita Gold 
Early Childhood Center, Michael and Timmy 

assemble a spaceship from wooden blocks, with high-
er seats for grownups and lower ones for children. 

One morning last fall, Eileen Blanco, a graduate 
assistant, joined the boys on board for a spirited count-

down to launch. 
“Where are we going?” she asked in the quiet after 

blast-off.
“Jupiter,” said one of the boys, who are fraternal twins.
Blanco briefly stepped out into the void to retrieve a book 

on space. 
“Did you know that in parts of Jupiter, the temperature is 

43,000 degrees?” she asks.
The boys considered this information gravely. 
“Well, that’s okay,” Michael said. “Our spaceship has fans.” 
“Reimagining the possible” at TC is an important theme 

in the College’s Integrated Early Childhood Program, which 
certifies teachers to work with children from birth to second 
grade in both general and special education settings. At the 
preschool level, as demonstrated at the Rita Gold Center, the 
operative philosophy is play-based teaching. 

“Dramatic play is so important,” says Monika Soroka, 
another Early Childhood student who, like Blanco, was doing 
her practica last year at Rita Gold, one of the program’s many 

sites for field placements. (Students also work in general edu-
cation, special education and inclusive settings at a variety of 
private and public schools in the City, but nearly everyone gets 
a semester at the Gold Center.) “The adult will ask things that 
get the children to think, like ‘Where are we going?’ And ‘How 
are we getting there?’ With children this age, who are evolving 
so quickly, it’s language development and social skills and emo-
tional growth all happening together.”

“There’s really a big role that teachers play in creating the 
kind of environment that fosters creativity—but to do that, 
they must become very good observers of the children,” says 
Susan Recchia, Associate Professor of Education, who co-
coordinates the Integrated Early Childhood Program along 
with Professor of Education Celia Genishi, and who is also the 
Gold Center’s faculty director. Recchia calls the Center’s play-
based approach the “emergent curriculum,” meaning that what 
is taught grows out of the play itself. “Teachers must watch 
to see what the children are interested in, what ideas they’re 
bringing to the group, and how they’re engaging. Then they try 
to respond and capitalize on those ideas. Sometimes it’s just the 
smallest response that will get a kid going and keep her going. 
Sometimes it’s bringing in an additional material or activ-
ity at just the right moment.”

Last spring, for example, after the children 
in the class started talking about buildings, the 

The Play is the Thing 
At TC’s Rita Gold Center, imagination is the curriculum
by Jonathan Sapers  
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 There’s really a big role that 
teachers play in creating the 
kind of environment that fosters 
creativity—but to do that, 
they must become very good 
observers of children. 

~  S U S A N  R E C C H I A

Reimagining Creativity
teachers helped them look at buildings on the Internet. 
Then they began drawing buildings. Someone mentioned 
the Little Red Lighthouse, the lighthouse under the George 
Washington Bridge that was immortalized in the 1942 chil-
dren’s book The Little Red Lighthouse and The Great Gray Bridge. 
Soon the teachers were reading the book to the class. That 
led to an actual field trip, which was followed by the build-
ing of a Little Red Lighthouse model, which led to building 
a model of the bridge, too. 

The give-and-take keeps everyone on their toes, 
Recchia says.

“Ultimately, it’s a combination of the kids saying, ‘What 
about this?’ and then one of the teachers being ready to say, 
‘Oh, yeah, let’s learn more about it.’”

L E A R N I N G  F R O M  T H E  S T U D E N T S
The Rita Gold Center curriculum draws on a variety of 

sources, but at the heart of it, Recchia says, are “constructiv-
ist approaches to education and creating environments that 
promote children’s learning”—basically, allowing children the 
freedom to explore and discover, challenge themselves, make 
mistakes and learn from the things that they do. 

At a time when America is bemoaning a loss of creative 
thinking, the Center and the program require teachers to 
not only respect but actively learn from children’s ideas and 
—perhaps even more so—from their creative process. It’s an 
ethos inspired by the experience of “Reggio Emilia,” a precur-
sor of the emergent curriculum method named for the north-
ern Italian town where it was developed after World War II.

“The whole town embraced early childhood education 
for its children,” Recchia says. “It’s a little bit different than 
how things tend to work in this country. The ideas are very 
powerful, that children themselves are given the opportunity 
to discover, to use all kinds of materials in creative ways, to 
think outside the box.”

The Integrated Early Childhood program, in turn, seeks 
to foster that same ability in teachers. 

“How do you become an early childhood teacher? How 
do you become somebody who specializes in young chil-
dren and in working with children with special needs?” 
Recchia asks. “We’re Teachers College, so our students 
read a lot of theory and do a lot of assignments and have a 
lot of discussion in class, but there’s nothing that takes the 
place of an in-the-moment, hands-on, face-to-face with a 

three-year-old.” 
Certainly the program is not all the result 

of spontaneity. The 15 to 20 student teachers 
who work with the Gold Center’s 40 children 
each semester constantly record and discuss 

what the children are doing. In the preschool room, where 
Blanco and Soroka worked, the observations are written 
on clipboards that hang on a bookcase in the classroom, 
available for parents to read every day at pick-up time. The 
record-keeping not only helps the teachers and students 
map the children’s progress towards developmental goals, it 
also gives the students training in communication with par-
ents and in writing to the formal record, both crucial skills 
for teachers. 

Nor are students asked to simply get out there and 
wing it. They work with seasoned teachers, many of 

T W I N  E N G I N E S   Timmy (left) and Michael prepare for take-
off while Eileen Blanco looks on. 

p H o T o G R A p H s  B y  s A M A N T H A  i s o M 
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p R E p A R i N G  E A R l y  C H i l D H o o D  T E A C H E R s

T C’s integrated Early Childhood program certifies students 
to work with children from birth through second grade. 
The 80-odd students that go through the program each 

year can concentrate in general education, special education 
or in a dual certification program that encompasses both. 

All are required to take a course that focuses on birth to three 
years and work a minimum of four classroom placements, 
including preschool, kindergarten and first or second grade. 

Each placement is linked to a corresponding seminar, with 
the faculty member who teaches the course doubling as 
supervisor in the field. 

special Ed and dual concentration candidates participate in 
formal classroom assessments of children who may qualify for 
special education services. They work in teams, interview the child 
and the child’s family members, conduct home and classroom vis-
its and produce a report reflecting the child’s needs and strengths. 

The program’s curriculum-making instruction focuses on under-
standing that “there isn’t really one way to teach all children,” 
says susan Recchia, Associate professor of Education, who 
coordinates the program together with Professor of Education 
Celia Genishi. “one needs to observe and pay attention to who 
the children in your classroom are and create curriculum that 
reflects them and is responsive to their needs.”   

p H o T o G R A p H  B y  s A M A N T H A  i s o M 

whom—particularly at the Gold 
Center—are themselves graduates 
of the Integrated Early Childhood 
program. 

“There is a kind of apprentice-
ship that happens with our practi-
cum students who take part in the 
classroom,” Recchia says. “But the 
apprenticeship includes gradually 
giving them more opportunities to 
be the one who’s leading the meet-
ing, or taking charge of a particular 
project. It’s really learning by doing.”

Indeed, the aspiring teachers 
in the early childhood program go 
through what is essentially their 
own emergent curriculum at the 
Rita Gold Center. 

“It can be very confusing for our students at first, 
because we start by having them simply come in and 
watch,” Recchia says. “And that can be uncomfortable, 
because the prevailing image of the teacher in our society 
is of someone who is always leading, always structuring. 
So we try to get students to understand the importance 
of the observational piece and that there are many ways 
to be actively present and responsive to children without 
directly instructing them.”

The practicum students keep journals about themselves 
and their own experiences, sending thoughts and questions 
to their instructors every week. The process is informal and 
open-ended, but the instructors’ feedback often directly influ-
ences how students think on their feet in the classroom. 

Blanco and Soroka, whose 
practica were overseen by 
Recchia, met with her once a 
week in a senior seminar, during 
which they also reviewed results 
of research they were conducting. 

Blanco was looking into the 
role of the Special Education 
Itinerant Teacher (SEIT)—a vis-
iting specialist who works with 
children with disabilities—and, 
more specifically, how the SEIT 
collaborates with the preschool 
room’s teaching staff. Soroka, 
for her part, studied Michael 
and Timmy, who comprised 
one of the class’s two sets of 

twins. Over the course of her research, she became interested 
in the boys’ relationships with each other and their peers—
including ways each twin established his own identity. 

“I’m seeing more of who does what now,” Soroka reported 
during a seminar meeting. “One of the boys has started 
counting from eight down to zero. And the other one wasn’t 
around, and I said, ‘Wow, that’s huge. Your brother is not 
taking the credit—it’s not you both building the space shuttle. 
It’s just you.’”

Recchia, who had corresponded with Soroka about this 
interest, prodded her to continue focusing on instances in 
which the twins were seen as individuals by their parents, 
their babysitter and their teachers. 

“I have a real interest in this topic, too, because my young-
est siblings are twins, a girl and a boy,” Recchia said, drawing 
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Soroka out. “Even now, when we talk about them, we often 
just call them ‘the twins,’ we don’t even say their names. 
They’re stuck with each other. The world sees them as a unit.” 

P R I M A R Y  C O L O R S
Recognizing who children really are is another focus of the 

curriculum, one that springs directly from the notion of creativity 
and play, but—as one might expect from a program that incor-
porates multiculturalism and working with children with diverse 
abilities—speaks to broader issues of social justice, as well. 

“We’re always pushing students to question what’s appro-
priate, what’s fair, what’s right. How do some students get 
marginalized in the system? And what do we do about that?” 
Recchia says.

That emphasis attracted Soroka, an immigrant from 
Poland and a product of the New York City public school 
system who grew up in an underprivileged neighborhood in 
Brooklyn. “The whole social justice philosophy is very much 
in the atmosphere here,” she says. “We treat the children as 
individuals. We don’t laugh at their comments, but instead 
try to build on whatever they’re saying so they feel valued as a 
part of the community.”

Blanco, too, likes the way the program encourages an 
awareness of multiple perspectives. Last year, she and another 
teacher took a group of children to a toy store to pick out 
dolls to donate to a kindergarten classroom that included a 
significant number of African American and Latino girls. 
When Blanco, herself Latina, suggested that the kindergar-
teners might prefer dolls with darker skin, a lighter-skinned 
child in her group objected, insisting instead on a blonde doll. 

“I was caught off guard,” Blanco says. “So we took a vote.”
A split decision resulted, and two dolls were purchased 

—the blonde doll and one with darker skin. Later, Blanco 
replayed the moment with Mariana Souto-Manning, a 
TC faculty member who teaches the program’s course 
“Multicultural Approaches to Teaching Young Children.” 

“She was really supportive,” Blanco says. “She said, ‘I think 
you did a great job, you did what you could in the heat of the 
moment, and here are some different ways to expand on it in the 
classroom. If the child brings it up again, it’s not something you 
should shy away from just because you may get uncomfortable. 
It’s a real thought, and we need to help her process some of her 
thoughts and ideas so they don’t end up confusing her later on.’”

After also discussing the incident with Recchia, Blanco 
says she and her co-teachers further diversified the doll popu-
lation in their own classroom and made sure to highlight 
books on diversity from the classroom library. “I don’t know 
if it was just an odd moment for the little girl,” she says of 

what happened at the store. “Because later we brought in a 
dark-skinned doll with black hair, and she played with that 
doll and didn’t think twice.”

For Recchia, the incident was a classic teachable moment. 
“I think it’s a great example of the ways that young children 
begin to form ideas very early on about what they are com-
fortable with, what seems and feels ‘right’ and ‘good’ to them, 
and the role that teachers can play in helping broaden chil-
dren’s perspectives.” 

The notion of fairness is one that translates fairly easily to 
children, Recchia says. “It’s a concept that really resonates with 

them, and many opportunities emerge in the day-to-day activi-
ties of the classroom to help them negotiate their understanding 
of it and their ways of responding to each other around it.” 

The goal isn’t to homogenize, but instead to emphasize 
difference as something to be respected and valued because 
—like creative thinking itself—it might take things in unex-
pected directions. 

“Our approach is more one of helping children see that we 
are all different—some people want a turn and others might 
not. We try to create a school environment that makes room 
for different kinds of choices and ways of being, and that gives 
every child a chance to be heard.” 

 We’re always pushing students 
to question what’s appropriate, 
what’s fair, what’s right.

~  S U S A N  R E C C H I A

I N D I R E C T  I N S T R U C T I O N   susan Recchia believes preservice 
teachers can be “actively present” simply by observing. opposite: 
Monika soroka and young colleagues.

p H o T o G R A p H  B y  D E i R D R E  R E Z N i K

Reimagining Creativity
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Robbie McClintock was a humanist philosopher searching for a 
Nietzschean hammer. He found it in computers and the Web  

The Accidental 
Technologist

by Joe Levine
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obbie McClintock was on a prolonged sab-
batical from Teachers College, working as a 
government bureaucrat, when he discovered 
computers and their potential for education. 

It was 1975. A friend and former fellow 
Columbia student, David Mathews (now 

President of the Kettering Foundation) had been named 
Secretary of Health, Education and Welfare under President 
Ford. He had brought McClintock to Washington as his 
special assistant, a job that afforded McClintock his first 
opportunity to observe “text-editors”—large, “Star Trek”-like 
consoles used to produce and track the agency’s voluminous 
correspondence. 

“I had been anti-technology—I thought of computers as 
big rooms of vacuum tubes, sifting through IBM cards, spit-
ting out salary checks and the like,” McClintock, TC’s John 
L. and Sue Ann Weinberg Professor in the Historical and 
Philosophical Foundations of Education, recalled one morn-
ing this past summer. Lean and balding at 72, with silver hair 
at the temples, he was wearing shorts, sneakers and a denim 
shirt. The outfit, together with a habit of pondering his words 
before speaking, gave him an unhurried, student-like air. “But 
it occurred to me, I’d always composed at a typewriter. I’m 
compulsive about wanting a clean page, so I’d spent inordi-
nate amounts of time retyping revisions. I looked at these text 
editors and said, gee, that’s a very useful machine.”

So he bought one, taking out a mortgage to cover the cost. 
He got a lot of mileage out of it, but soon micro-computers 
came on the scene. Hooked, McClintock learned program-
ming and began developing some primitive classroom appli-
cations for his courses.

 “I had been good with motors as a kid, and I liked to 
understand how stuff worked,” he said. “But I also had taught 
some courses in the history of communication. I was attuned 
to changes in communications having significant cultural 
and historical influence. So what had begun as an extrava-
gant convenience prompted me to wonder where all this 
was leading. And it was kind of an obvious inference that if 
this technology takes hold, it’s going to alter a lot of things. 
Nietzsche, whom I’ve studied a lot, says that we have to learn 
to philosophize with a hammer. We need to find ways for 
philosophy to have effects. And it occurred to me that digital 
technologies were the hammer of philosophies of education.” 

The story perfectly illustrates the educational philosophy 
that McClintock himself had espoused just a few years ear-

lier in an essay titled “Toward a Place of Study in a World 
of Instruction,” published in the Teachers College Record. The 
piece is a passionate argument for education as a student-
driven process of “self-formation” in which the learner follows 
“a zigzag process of trial and error,” exercising “an inchoate, 
infantile power of judgment” to slowly attain “form, character, 
perhaps even a transcendent purpose.” Teachers, under this 
model, act at most as coaches or guides, never as instructors. 
Much of the most important learning typically occurs away 
from the classroom.

That vision of study has animated McClintock’s long and 
varied career. It is the thread that links the young education 
historian who published a 700-page book on the Spanish phi-
losopher Ortega y Gasset with the “accidental technologist” 
(as he likes to call himself) who subsequently mobilized more 
than $20 million in funding to bring networked computers 
into K–12 schools. It is the guiding theme of McClintock’s 
2005 book, Homeless in the House of the Intellect, in which he 

W I R I N G  T H E  C I T Y  Through efforts like project Eiffel and 
the Harlem Environmental Access project, McClintock  
brought learning technology into many city schools.  
opposite: McClintock with the Vydec 1800 Text Editor, an  
’80s-era computer.

by Joe Levine

Reimagining Creativity
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holds that universities should create education departments 
within their own schools of arts and sciences—distinct from 
professional schools such as TC that prepare teachers and 
school administrators—dedicated to the “disinterested” study 
of learning. And self-education also is the central conceit of an 
online, epistolary novel that McClintock currently is writing 
with his wife, Maxine. Titled Emilia: The City as Educator (an 
homage to Rousseau’s educational novel-cum-treatise, Emile), 
it is a bildungsroman, or story of a young person’s development 
to maturity—a genre McClintock feels should be made the 
focus of introductory college literature courses. Its central 
premise: the heroine skips college to spend four years “going 
to city”—living in New York, learning from museums, librar-
ies and, especially, the Web.

“Part of Robbie’s creativity is that he has not cho-
sen the role of a traditional scholar,” says Frank Moretti, 
McClintock’s former doctoral student, who heads Columbia 
University’s Center for New Media Teaching and Learning. 
“He’s always doing new things. He’s written about school 
architecture. He once tried to invent an engine dependent 
on buoyancy in water. And he was one of the first people to 
do anything with digital technology in education. He’s had 
a profound impact on how educators have envisioned what 
schools should do with computers and the Web.” 

W I R I N G  T H E  S C H O O L S
Twenty years ago, McClintock and Moretti wired 

Dalton, the elite Manhattan private school where Moretti 
was then the associate headmaster. Funded by the real estate 
magnate Robert Tishman, a Dalton parent, they equipped 
the school’s classrooms and corridors with workstations for 
teachers and students, a dedicated server “so that you could go 
to any workstation and log on as yourself and have all your 
stuff,” and an industrial-scale local area network that linked 
teachers and students to Dalton’s library, New York City cul-
tural institutions and—via email—each other.   

The project was considered so cutting-edge that Time, 
in 1995, devoted a full-length feature story to it, titled “The 
Learning Revolution.” The story describes Dalton sixth grad-
ers simulating an archeological dig at an ancient Assyrian site 
while tapping into collections at the Metropolitan Museum 
of Art, and seniors using a program called Voyager to look 
at images of stars and nebulae recorded by the telescope at 
California’s Palomar Observatory.  A cast of enthusiastic 
participants, from the school’s principal on down, attests to 
a revamped approach to learning in which “students must 

actively dig up 
information, then 
construct their 
own understand-
ing from raw, 
observable facts.” 
It was, in short, 
McClintock’s 
word made flesh. 

McClintock 
followed the 
Dalton work in 
1996 with Project 
Eiffel, a vast $24 
million effort 
involving nearly 
100 New York 
City schools, 
including many 
serving low-
income neighbor-
hoods. Columbia 
University, 
the Center for 
Collaborative 
Education, and at least 10 different local community organiza-
tions signed on as partners. By his own admission, the project 
overreached, achieving a significant presence in only some of 
the participating schools—but it positioned McClintock for 
an even more ambitious effort that, had it come to fruition, 
could well have created a very different sort of school system 
in New York City than the one that exists today. 

Known as “Smart Cities New York: Education for the 
New Millennium,” the project sought to deploy a laptop to 
every New York City public school student and to link stu-
dents, their families and their teachers through a shared net-
work to be developed by Columbia and other universities.  

The network, which was ultimately to include other cit-
ies, was going to be “semi-commercial,” allowing companies 
and organizations to conduct commerce on it outside of in-
school uses—now a commonplace on the Internet.

A surviving 80-page Power Point presentation—
assembled by a consulting company, but peppered with 
McClintock-isms—confirms that the project did not lack for 
hubris: “Hitherto the school has contained the educational 
program. Henceforth the educational program will contain 

S E L F - F O R M AT I O N  in the early ’70s, 
the young McClintock was a bit of a tech-
nophobe. opposite: ruminating in swit-
zerland as a teenager (top) and exploring 
the family farm (bottom).
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the school, as well as the 
home and the commu-
nity—the entire City.”  

Hubris or no, Smart 
Cities came within a 
hair of becoming real-
ity. McClintock drew 
on the connections 
of another TC faculty 
member, Irving Hamer, 
Manhattan representa-
tive to what was then 

the City’s Board of Education and also a friend of Rudy Crew, 
then the City’s public school chancellor. In 2000, the Smart 
Schools plan was authorized by the full Board of Education. 
Two coalitions of technology and consulting companies, 
whose players included Apple, IBM and Hewlett Packard, 
submitted bids. And then everything unraveled. 

“The companies that looked at this had valued the net-
work in the billions of dollars,” McClintock says. “But then 
the dot com bust hit, and that changed their assessment of the 
network’s worth. They began withdrawing their bids. Then 
Bloomberg defeated Mark Green in the mayoral election, and 
he did away with the Board of Ed.”  

But another force was also at work.
“The educational vision of the Dalton Project, Eiffel and 

others was that good-quality education, when fully devel-
oped, will break open the curriculum in such a way that you 
can’t predict what a good student should know,” McClintock 
says. “And, frankly, that vision of education lost out.”

What replaced it, he says, was “the standards movement, 
which in state after state has involved a much more explicit 
statement of what the expectations are in each grade and sub-
ject—and what kinds of activities will be taken as representa-
tive. And as a result, not much of what we did has endured.”  

S T A T E  O F  N A T U R E
McClintock’s belief in self-formation seems rooted in 

his family’s history and his own childhood.  His mother 
grew up in rural North Dakota and spent her infancy 
in a polio asylum, “which left her with a very indepen-
dent streak.” After being told by the state university 
that women couldn’t study math, she ran off to Paris to 
apprentice herself in the fashion industry. From there she 
went to New York and became a successful designer, with 
her own line of ready-to-wear. 

On his father’s side, McClintock’s family were 
Appalachian loggers who migrated west over successive gen-
erations and finally established a logging supply business in 
the State of Washington. 

“By the time my father was a child, it was a very lucrative 
business,” McClintock says. “But he wanted to study history, 
so he went to Princeton and then Columbia. But in 1927, the 
family went bankrupt, and he decided he had to get a job. He 
went into investment banking, and near the end of his career, 
he became CEO of Burnham and put together the merger of 
Drexel and Burnham.”  

McClintock lived on a farm in Pennsylvania until he was 
eight, an experience he likens to that of Rousseau’s Emile. An 
only child, he hung out with “carpenters and cultivators” and 
also spent a lot of very pleasant time by himself.

“I used to go up in the attic as a kid and start rummaging 
around, and I’d get interested in whatever was up there,” he 
says. “There was no one to bother me—it was my own world, 
enabled by that environment rather than by any larger dis-
course, and I was trying to construct it.”

The McClintocks moved back to New York City in 
time for their son’s later childhood. He was dragged along 
to parties in the dress-making and investment banking 
worlds; got a summer job in Switzerland driving kids 
around on a bus; and came to political consciousness dur-
ing the Cold War. 

 It was kind of an obvious 
inference that if this technology 
takes hold, it is going to alter a lot 
of things.

~  R O B B I E  M C C L I N T O C K
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“My parents had lived through the Depression, so there 
was an awareness that bad leadership can really screw things 
up—that if things aren’t done right, Armageddon is clearly 
conceivable. I think that led to my feeling, in a way that may 
be less a part of a young person’s consciousness now, that it’s 
important to situate your own sense historically.”

Like his father, McClintock went to Princeton and then 
Columbia. At the latter, he worked closely with Lawrence 
Cremin, the Bancroft Prize-winning education historian 
who would shortly become TC’s president, and the cultural 
critic Martin Dworkin, whom he describes as a kind of 
“Vince Lombardi of the intellect,” a demanding teacher who 
“would not let someone like me sit back and take the easier 
road intellectually.” Cremin and Dworkin believed that 
education systems tend to replicate societal power struc-
tures. Their antidote was for schools to work in concert 
with other institutions that educate—families, employers, 
churches, youth groups, the media—and for policymakers 
to recognize and support those relationships.  

As McClintock tells it, the idealism of the Cremin 
presidency was hampered by the College’s financial woes 
and the political disillusionment that set in after the ’60s. 
McClintock himself spent much of the subsequent decade 
adrift, questioning a traditional academic career in a search 
for relevance that led him to write financial reports for 
the College, live for a year in Germany, and finally, toil in 
Washington. But Cremin’s ideas lingered in his mind and 
still do. 

“A number of us deeply internalized an ideal for TC of 
a commitment to education as a form of public leadership, 
and that hasn’t come to fulfillment,” he says. “It’s something 
that has happened more in Europe, where people seem more 
willing to put national and political allegiances aside to build 
common institutions. Maybe now we’re seeing the begin-
nings of that here with Obama. Or maybe that’s just the 
wishful thinking of an aging humanist.” 

B A C K  T O  T H E  F U T U R E
When McClintock retires from Teachers College this 

coming spring, it won’t be to reflect on what might have 
been. On one level, the novel he and his wife are writ-
ing is a fable of “study” as McClintock defines it. The let-
ters between Emilia and her parents are supplemented 
by hyperlinked bibliographies that will allow readers to 
become more immersed in the book’s wide-ranging philo-
sophical and political themes. But on a broader level, Emilia 
illustrates the possibilities of what McClintock calls “cul-
tural democracy.” 

“University libraries now spend more on subscriptions 
to digital materials than on print books. With a member-
ship in the Columbia University domain, our students have 
personal libraries that no scholar prior to the year 2000, no 
matter how long he or she collected books, could match. 
And that holds not only at the university/college level. The 
K–12 teacher and student also are working in an intellectual 
environment that’s never existed before for people working 
in schools. They’re moving into a world in which the whole 
historical acquirement of the human race is there for them to 
use and select from and find their interests within.”

Right now, he says, the education system is doing “madden-
ingly little” to capitalize on this abundance. “We’re still stuck in 
debating what standard body of knowledge kids should know 
and how to test them on it. But the beauty of networked digital 
technology is that, potentially, it’s an activator of choices. It’s 
not a teaching tool but a study tool that empowers the choice 
of the student to read this rather than that. So I’m much less 
concerned that we get ‘the right material’ into kids’ hands—this 
book versus that—and much more concerned with getting lots 
of materials into the hands of all kids. If one can do that, the full 
educational environment of kids will get equalized.”

Ultimately, McClintock’s vision of cultural democracy 
extends far beyond the school system. The world of the 
past several hundred years has been shaped by boundar-
ies—nation states, territorial borders and laws that privatize 
property (both intellectual and physical)—that have provid-
ed incentive to invest capital and unleashed “a huge amount 
of human potential.” But now, because digital resources “are 
infinitely reproducible without diminishing quality and at 
negligible cost,” a “digital commons” is emerging that favors 
communal production and shared resources.

“A very concrete example of that is Wikipedia [the online 
information resource that is written and revised by the pub-
lic], which in 10 years of development has put out of develop-
ment hugely historically successful publishing and creation 
processes such as Encyclopedia Britannica,” McClintock says. 
“It’s a genuine commons, open to anyone.”

 The beauty of networked 
digital technology is that, 
potentially, it’s an activator  
of choices.

~  R O B B I E  M C C L I N T O C K
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Such developments augur a broader, slow-moving shift 
“away from ‘mine and thine,’” McClintock says, toward 
“making use of things in common and living in shared public 
spaces.” And that coincides with yet another trend he finds 
enormously significant. 

“The historical process of the last three or four centuries has 
been one of immense growth in wealth, populations and com-
plexity,” he says. “But the long-term demographics of the world 
are tending quickly to a stabilization of populations. We’re begin-
ning to see that in the aging of the U.S., European, Japanese and 
Chinese populations. The UN projects that the global popula-
tion won’t increase much beyond 10 billion after the year 2100.”

In a world where neither population growth nor the 
engines of capitalism are running at full throttle, McClintock 
says, “we may have to recalibrate our measures of success, 
competence and good governance. Instead of ‘more,’ an ethic 
of ‘enough’ may need to be cultivated. Economic achievement 
may seem less central, and cultural achievement and self-
expression may become much more universally important.” 

Again, such a world may be more reflective of his hopes 
than reality. Still, it seemed possible on a stifling evening this 
past June, when a small group of his friends, colleagues and 
former students gathered in the McClintocks’ Seth Low apart-
ment. They were there to discuss “Waiting for God,” an essay 
in which Simone Weil, the French philosopher, some-time 
Communist and Catholic, talks about prayer as a form of atten-

T R I A L  A N D  E R R O R  McClintock 
with TC students. As a teacher, he 
has argued passionately for educa-
tion as a student-driven process in 
which teachers coach or guide but 
don’t instruct, and much of the most 
important learning occurs away from 
the classroom.

tion that should be applied to 
reading and learning.

McClintock, ever the 
humanist, expressed reserva-
tions about Weil’s religious 
fervor, but he returned sev-
eral times to her description 
of a kind of “hovering” or 
receptivity in study that is 
not about forcing one’s brain to focus. 

“With anything you read, there has to be an openness at 
the beginning,” he said at one point. “A faith that something 
may not make sense now, but if I stick with it—if I let myself 
tolerate a lack of understanding as I proceed into the text— 
the ideas and connections will begin to occur, and I’ll exit 
with a greater sense of fulfillment and understanding.”

Not everyone agreed. The conversation went on, thick 
with references to Heidegger, Josef Pieper, Calvin, Plato, 
Schleiermacher and others. To an outside observer, it seemed 
that the group was getting no nearer to arriving at any 
answers. But McClintock, reaching for a beer as he turned his 
attention to yet another speaker, seemed untroubled. People 
were asking questions. He was in his element.

Visit McClintock’s Web site (and see his novel in progress) at www.
studyplace.org. View a videotaped interview with McClintock at  
http://bit.ly/drcQz3. 

Reimagining Creativity
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Computers, Creativity and 
Cross-Cultural Exchange
by Xiaodong Lin

In 2005, when I conducted a training 
on creative problem-solving for 500 
teachers in China’s Shandong province, 
the organizers locked the doors so the 
teachers couldn’t leave.

To Westerners, the irony is obvi-
ous: what could be less likely to inspire 
creativity than locking people into a 
lecture? Yet we do the equivalent with 
computers and the Internet—tools 
with tremendous potential for stimu-
lating people to 
think differently. 

Too often, 
technology in 
education is used 
simply to put 
study materials 
online or for nar-
row exercises in 
arriving at a pre-
determined right 
answer.

Yet these 
tools can enable people to connect, 
collaborate, discover and create—and 
not merely within a school or a com-
munity, but across cultures. Such 
interaction offers opportunities to 
redefine problems, generate solutions 
from multiple perspectives and reex-
amine one’s own assumptions. 

Still, putting people with diverse 
values in contact doesn’t automati-
cally generate creativity. My student 
Qing Xia has found that among U.S. 
and Chinese students collaborating 
on a project online, only those who 
exchanged information about their 
lives and personal values relevant to the 
learning tasks were willing to collabo-
rate at a deep level, which in turn led to 
creative problem-solving.

The types of media through 
which people interact also mat-
ter. For example, 25 million people 
around the world play collaborative 
online games. Studies show these 
people often feel they have formed 
deeper, more meaningful connections 
with their collaborators than those 

they form through email or in face-
to-face interactions. 

Computer games aren’t a panacea 
for creativity, but they offer clues 
about how to stimulate it. People need 
exposure to multiple perspectives; 
the opportunity to redefine questions 
—because different values and view-
points stimulate multiple approaches; 
to undertake work in a spirit of 
adventure; a tolerance for ambiguity; 

time to reflect 
on their work; 
and structure 
of some kind, 
because cre-
ativity isn’t 
innate—it 
needs cogni-
tive and social 
guidance.  

But per-
haps most 
of all, to be 

creative, people need the opportunity 
to create something. Recently, when I 
asked my six-year-old daughter why she 
likes computers she said, “Because they 
allow me to make things that I dream.”

xiaodong Lin is Associate Professor of Math, 

Science and Technology

Too often, technology 
 in education is used 
simply to put study 
materials online or 

for narrow exercises 
in arriving at a pre-

determined right answer.

i l l U s T R A T i o N  B y  o T T o  s T E i N i N G E R

Commentary



Celebrate our 10th anniversary with us!   
Spring 2011 begins our lecture series with emeriti faculty, and on June 22, join us at the Annual Grace Dodge Society Luncheon.

Our anniversary provides an opportunity 
to thank Society members for their 
impassioned generosity — $63.5 million 
dollars in individual legacy gifts that have 
had an extraordinary collective impact. 

This remarkable engagement has reared 
a world-class research institution and 
advanced transformative scholarship  
and practice. Your planned gift ensures 
that TC’s vibrant community has the 
cutting-edge resources it needs to tackle 
the critical issues of the 21st Century. 

We look forward to honoring you as  
a member of the Grace Dodge Society. 
To learn more, contact Louis Lo Ré, 
Director of Planned Giving at 212- 
678-3037 or giftplan@tc.edu or visit 
www.tc.edu/plannedgiving.

Your Life.  
Your Legacy.

Celebrating 10  
Years of The Grace  
Dodge Society
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The United States has long been a hotbed for artists, 
free-thinkers and entrepreneurs to extend the fron-
tiers of creativity. But recent research has found that 

American creative thinking is on the decline, leading to what 
Newsweek magazine in July dubbed “The Creativity Crisis.”

Prompted in part by such concerns, M A R G A R E T 
C R O C C O , Chair of Teachers College’s Department of Arts 
and Humanities, will lead a symposium on creativity and 
innovation this spring (the evening of April 28 and all day 
April 29) that will feature presentations from six leading 
scholars. Joining Crocco in these pages are: 

B E T H  H E N N E S S E Y , Professor of Psychology at Wellesley 
College, faculty director of the Pforzheimer Learning and 
Teaching Center, and former elementary school teacher. She 
has explored the link between creativity and motivation. 

S H A R O N  B A I L I N , Professor Emeritus of Education at 
Simon Fraser University, in British Columbia, Canada. She 
has written extensively on creativity and critical thinking.  

M I C H A E L  W E S C H , Associate Professor of Cultural 
Anthropology at Kansas State University. He has explored 
the impact of new media on society and culture. 

R .  K E I T H  S A W Y E R , Professor of Psychology and 
Education at Washington University in St. Louis. He is 
best known for his studies of jazz and improvisational the-
ater groups.  

R O B E R T  ST E R N B E R G , Provost and Senior Vice 
President at Oklahoma State University. Formerly IBM 
Professor of Psychology and Education at Yale, Sternberg 
is also the former President of the American Psychological 
Association and now serves as President of the International 
Association for Cognitive Education and Psychology.  

G E O R G E  E .  L E W I S , Edwin H. Case Professor of 
American Music at Columbia University. Lewis’s work as 
a composer of computer music, interactive installations and 
acoustic works is documented on more than 130 recordings, 
and he has published articles widely on music, experimental 
video and visual art.

The symposium in April will also feature the popular 
science author  ST E V E N  B E R L I N  J O H N S O N  as keynote 
speaker. The event, in TC’s Cowin Center, will be open to 
the public. TC students, faculty and alumni will be invited to 
attend the full conference.

The State of Play
Seven experts preview a conversation on creativity they will hold at TC in spring 2011
by David McKay Wilson
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W H A T  I S  C R E A T I V I T Y ?

H E N N E S S E Y :  It’s a novel and appropriate 
response to an open-ended task. 

L E W I S :  Improvisation is at 
the heart of creativity—and 
improvisation is not just the 

production of something; it’s the analysis that 
leads to the production. Everyone is doing it, 
in every moment. Deciding the trajectory to cross the street 
to keep from being run down by a taxi isn’t that far off from 
performing a solo in a concert: responses to conditions, find-
ing a preferred path or availability of opportunities, and nego-
tiating that matrix. 

W H Y  I S  C R E A T I V I T Y  I M P O R T A N T ?

H E N N E S S E Y :  Creativity is what drives us forward in the 
world. Humans would never have discovered fire or the 
wheel if creativity wasn’t part of the human condition. From 
an individual perspective, we are faced with coming up with 
creative solutions—such as curing cancer in the laboratory 
or figuring out what to serve when you get home from work 
and have a half-hour to get dinner on the table. 

W E S C H :  Creativity in our society is the thing 
that ultimately makes you feel whole. We live 
in a time when purpose and identity is not a 
given. That’s so different from most of human 
history, when you were born, and it was a given 

what your life would be. In our society, you have to figure out 
your purpose. Our students are incredibly creative in those 
areas, but not as creative in others. 

S A W Y E R :  Creativity is important economi-
cally. In our increasingly globalized world, jobs 
that don’t require creativity are getting out-
sourced. The good jobs remaining here involve 
being creative. And on the international scale, 
there’s a more competitive environment, with countries 
working hard to be more creative. In England, creativity is 
part of the national curriculum. 

W H A T  I S  I T  T H A T  I S  T H R E A T E N I N G  T H E  D E V E L O P -
M E N T  O F  C R E A T I V I T Y  I N  T O D A Y ’ S  S T U D E N T S ?

L E W I S :  Creativity is always in crisis—there’s a part of it that’s 
feared. Creativity can have dangerous effects because there are 
friendly geniuses and evil geniuses. We want creativity, but 
we don’t always welcome its consequences, because it’s not 
always a benign utopian force. So we have to deal both with 

the fear and with those who seek to stifle creativity. Because 
sometimes their fear can be tinged with racism or misogyny. 

C R O C C O :  At its best, our educational system 
has produced a major American export—cre-
ative genius. Thus the Chinese, who have had 
a regimented approach to education, are now 
looking to the United States for help in stimu-

lating creativity in their classrooms. But ironically, they’re 
coming to us at a moment when the U.S. is abandoning the 
kinds of divergent processes that stimulate creativity. Since 
the early 1990s, there has been an emphasis in our nation 
on pursuing standardization in the name of accountability. 
And while the accountability movement has brought some 
measure of equity to schools—because the kids of Mississippi 
weren’t getting what the kids of Massachusetts were getting—
it also has produced a climate in schools and classrooms that 
is inimical to divergent thinking and creativity. 

S A W Y E R :  I would agree that the net effect of No Child Left 
Behind, with its emphasis on the development of standard-
ized tests, too often doesn’t reward increased creativity. Many 
of the tests assess the lowest form of knowledge—memoriza-
tion of facts and rote replication of procedures. If you want 
students to be creative, you need a deeper conceptual under-
standing of the material. You don’t find that reinforced by the 
standardized tests we have today.

H E N N E S S E Y :  American education right now is a scary 
place. We aren’t doing well by kids with this trend toward 
high-stakes testing. Teachers are under too much pressure to 
keep test scores up to par. Forget about creativity when you 
have the almighty test score you need to obtain. 

H O W  C A N  T E A C H E R S  N U R T U R E  C R E A T I V I T Y  I N  T H E 
C L A S S R O O M ?

S T E R N B E R G :  Creativity is a decision. It’s 
a decision you make when you are willing 
to defy the crowd and do thinking in a new 
and better way. Students need to learn a set 
of attitudes toward life, one that encourages 
them to come up with creative ideas and then sell them. We 
all need to take risks, to defy obstacles. We can’t take our-
selves too seriously, or we will get stuck. 

H E N N E S S E Y :  Teachers need to set up more open-ended 
projects, where creativity is the goal. Competition, time lim-
its and adult surveillance—that’s how to kill creativity, and 
that happens to be a laundry list of how to set up the typical 
American classroom. It’s disconcerting. 

Reimagining Creativity
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W E S C H :  Students need to be engaged in a real problem 
—something we actually don’t know the answer to. This 
automatically puts the teacher in with the students, and then 
they can engage together in a modeling process. Studies have 
shown that as we move students from one stage of learning to 
another, one thing that can catapult them is seeing a mentor 
going through the process and crossing that boundary ahead 
of them. They see it and say, “I can do that, too.”

S A W Y E R :  But you have to have structure, too, because with-
out constraints, students will do what they already know. In 
a science class, for example, a teacher can create project-based 
instruction focused on a real-world problem such as pollution 
in the local river. The kids would have a specific question to 
answer and would go through a process of inquiry similar to 
what a real scientist would do. It’s very much a creative pro-
cess. And it’s a way to master knowledge in a meaningful way 
that’s in context and authentic.

L E W I S :  You need a forum, a community, an atmosphere to 
foster creativity. You need to encourage introspection, and 
you need to encourage people to range more widely, to listen 
to more voices, to not be afraid to encounter ideas they might 
not agree with. So you want students both reaching inside 
themselves and reaching out into the world. 

C A N  Y O U  F O S T E R  C R E A T I V I T Y  W I T H  R E W A R D S ?

H E N N E S S E Y :  My research shows a direct link between having 
intrinsic motivation for the task—doing something for its own sake—
and being creative at that task. Over the years, we have found, wheth-
er you are four or 74, that if you are going to have a chance of coming 
up with a creative solution, you need to be intrinsically motivated.

L E W I S :  I‘m a MacArthur Fellow, and a reward like that cer-
tainly helped me. Where you find financial support, you find 
new ideas flowing. It’s not a bad idea to find ways to use those 
kinds of incentives to support creativity. But it’s a bit of a risk. 
You are taking a risk when you invest in something, but at 
times that’s required if you want to see results. 

S O M E  C R I T I C S  S A Y  T E C H N O L O G Y — S U C H  A S  C O M -
P U T E R S  A N D  V I D E O  G A M E S — H A S  S A P P E D  C R E -
A T I V I T Y  F R O M  T O D A Y ’ S  Y O U T H . 

W E S C H :  Today’s technology changes the environment in 
which creativity can flourish—but it doesn’t, by itself, foster 
or kill creativity. I don’t think we want to be Luddites who 
keep all technology from the classroom and just stick with 
what we’ve done for the past couple of hundred years. But a 
teacher who uses every piece of technology in the book for 
technology’s sake does little to promote creativity. 

The key is motivation—engagement by students in real 
problems that they care about. In one class, I had them create 
a documentary film, and the students were instantly lit up 
with the idea. They started grabbing the technology to do it. 
L E W I S :  In music, we use algorithmic procedures to create 
harmonies, melodies, rhythms, timbres and larger structures. 
The computer becomes a creative amanuensis for creative 
people—to help them go beyond. Really, we’re all creative 
cyborgs now, and the genie isn’t going back into the bottle. 
Today’s creativity is a direct result of the technology that is 
embedded in our lives.

C A N  Y O U  M E A S U R E  C R E A T I V I T Y ?

S T E R N B E R G :  We’ve done so with our Rainbow project 
with college students. We’d show them a cartoon and ask 
them to caption it. Or we’d ask them to write a story to a 
title—such as “The Octopus’ Sneakers.” We have found that 
creativity is statistically distinct and that, using the creativ-
ity measure, you can roughly double your prediction of how 
freshmen will do in their first year in college. 

H E N N E S S E Y :  In our studies, we have elementary students 
write Haiku poems and short stories or make collages. Then 
we have elementary teachers come in to rate the creative 
products relative to one another on a seven-point scale, with 
at least one product scoring the highest possible points and 
one scoring the lowest. We don’t train the evaluators. We tell 
them they are the experts and instruct them to use their own 
subjective definition of creativity. And then a miracle hap-
pens. In test after test, the level of agreement between raters 
is 90 percent or better. So creativity is hard to define, but we 
know it when we see it. This process, called the Consensual 
Assessment Technique, even works cross-culturally. 

S T E R N B E R G :  At Tufts, our college application included 
questions that looked at aspects of creativity. What if Rosa 
Parks had given up her seat on the bus, what would the 
world be like today? What if the Nazis had won World War 
II? There were titles for essays they could write—“The End 

 Competition, time limits and 
adult surveillance—that’s how to 
kill creativity, and it happens to be 
a laundry list of how to set up the 
typical American classroom.

~  B E T H  H E N N E S S E Y



of MTV” or “Confessions of a Middle School Bully.” Others 
could submit a video on YouTube or draw something cre-
ative. We found that those assessed as being creative were 
more likely to succeed academically and become leaders in 
extracurricular activities. 

H O W  D O  C R E A T I V E  P E O P L E  O P E R A T E  I N  T H E 
W O R L D ?

S T E R N B E R G :  With Todd Lubart, I’ve developed what I 
call the investment theory of creativity—creative people are 
like good investors, they buy low and sell high in the world 
of ideas. Creative people are willing to propose an idea that 
other people don’t much like. They are willing to fight for 
the idea and do the work to promote it. Once they’ve gained 
acceptance for the idea, they sell high and move on to the 
next unpopular idea. 

W E S C H :  To foster creativity, I like to help students think 
about communication, empathy and thoughtfulness. With 
communication, you need to take your creative idea and 
express it in a creative way. By thoughtfulness, I mean that 
you need knowledge and information that acts as fuel and 
fodder for imagination. Empathy then helps you communi-
cate to others, and it all cycles back. 

B A I L I N :  Teachers need to emphasize critical 
inquiry—an active way of learning. For exam-
ple, students should learn that science is a way 
to find out about the world, to reason in a cer-
tain way and to be critical about what is there. 

There are always open questions in science, and innovation 
comes when people are dealing with those live questions and 
controversies. 

S T E R N B E R G :  Creative people are willing to take sensible 
risks. And creative people don’t just have good ideas. They 
have to convince others that they have good ideas. 

S A W Y E R :  I’ve done studies of collaborative creativity and 
group creativity, looking at the work of jazz ensembles, 
improvisational theater groups and business organizations. 
Certain characteristics make groups effective: listening closely 
to what others are doing, seeing what’s happening in the rest 
of the group. When individuals in a group do those things, it 
sparks new ideas they couldn’t have thought of by themselves.

B A I L I N :  To be creative you need what’s called discriminat-
ing receptivity—the ability to be receptive to what has gone 
before, to take it seriously, but have an unwillingness to 
accept it as final. You need the imagination and knowledge to 
criticize, to challenge it and then take it farther. 

C R E A T i V i T y  B y  D E G R E E

F or Michael Hanchett Hanson, 
creativity is a distinctly modern 
concept that helps us engage 

and manage change. Understanding 
creativity, he says, can help educa-
tors and their students participate 
in a world being transformed at a 
dizzying pace.

“We are living in a time of extraordi-
nary rates of change,” says Hanson. 
“And we need to appreciate it—both 
the upside and the downside. Creativity, for example, will help us 
solve the issues we face with climate change, but we have to be 
aware that many of those issues arose from previous innovation. 
so you need a framework through which you can think about it.”

Hanson, an adjunct assistant professor at TC for seven years, 
directs the master’s concentration in creativity and cognition, 
within the programs of Cognitive studies and Developmental 
psychology in the Department of Human Development. These 
courses attract psychology students, teachers and curriculum 
developers as well as arts administrators, music educators and 
those studying the philosophy of education.

The courses have become popular during a time of increased focus 
internationally on creativity, with scholars and practitioners in 
the fields of psychology, education and business looking at the 
concept that drives humankind forward. 

Hanson notes that the western concept of creativity developed in 
the 19th century as the role of the individual in society blossomed. 
The word “creativity” didn’t appear in most English dictionaries 
until after World War ii. 

over the past century, theories of creativity have been developed 
to explain this distinctly human characteristic. some theorists say 
creativity is a trait that lies within individuals. others see it as a 
decision-making process while others see creativity as a commit-
ment people make in their lives.

“our courses give students a familiarity with the broad terrain of 
creativity theories so they can make decisions about their work 
in the classroom, developing curriculum or leading schools,” 
says Hanson. 

He says when teaching about creativity, it’s important to develop 
a culture within the classroom that recognizes the dynamics of 
change. Hanson and his own students explore how people who took 
unpopular positions ultimately became accepted in the broader 
society. He encourages his students to take a new look at the way 
they think and consider how they define creativity in their work in 
ways appropriate to the setting.  

— David McKay Wilson
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Celebrating the TC Ecosystem
An Office that enhances community, diversity and organizational change
by Suzanne Guillette

hank you for moving so quickly to create the 
space, time, and ‘sanction’…for the community 

to come together, and just be together.” 
Those words were written in an email 

from Lynda Hallmark, Manager in TC’s Social 
Organizational Psychology Program, to the Vice President’s 
Office for Diversity and Community Affairs, when the Office 
acted swiftly after the sudden losses of Emily Fortis and 
Dominick Gennaro, two longtime TC employees who had 
passed away within days of one another over this past summer. 

In response to the unexpected deaths, the Office had set up 
a two-hour support gathering on the fourth floor of Thompson 

for community members who wished to “remember, reflect and 
celebrate” the lives of Fortis and Gennaro. As Hallmark noted, 
the gathering was a fitting “opportunity to honor Dominick 
and Emily’s spirits by getting to know and to talk to new 
people today.”

The event was just one example of how the Office, headed 
by Janice Robinson, TC’s Vice President for Diversity and 
Community Affairs, unites and fortifies the TC community. 

“Our focus is not just about numbers or demographics. 
We are reaching toward a definition of community that 
has more to do with how the people within the College—
students, staff, faculty, union members—interact with one 
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another, how they come together in 
a shared space,” says Robinson. 

The Office has created many such 
“shared spaces” over the past year. In 
March, the Office hosted “Education 
and the Hip-Hop Generation,” a 
panel comprised of Thurman Bridges, 
TC Adjunct Professor of Education 
and Post-Doctoral Research Fellow; 
Marc Lamont Hill, TC Associate 
Professor of English Education; and 
Christopher Emdin, TC Assistant 
Professor of Science Education, which 
focused on the intersection of educa-
tion, hip-hop and learning processes. 

As Jolene Lane, Director for 
Diversity and Community Affairs points out, “An event 
featuring three African American male professors from TC 
was definitely a first. The event was very successful—well 
attended by the TC community and reaching out into the 
surrounding community as well.” 

Other events sponsored by the Office this past year 
include: “The Hibakusha Speak,” which brought three 
atomic bomb survivors from Japan to TC to tell their com-
pelling stories; the Second Annual Cook-Off and Tasting 
Celebration, which featured the culinary creations including 
caramel macaroons, beer can chicken, tofu croutons and mac 
n’cheese cupcakes of TC community members; and “Write 
the Vision: Make it Clear,” a day-long conference on the 
role of the faith-based community in closing the education 
achievement gap, at which Peter Groff, Director of the U.S. 

Department of Education’s 
Center for Faith-Based and 
Neighborhood Partnerships, 
delivered the keynote address. 

The current academic year 
began with two programs for 
Constitution Day, each attract-
ing more than 600 attendees. 
The special pre-screening of 
the documentary, “Waiting for 
‘Superman,’” followed by a panel 
of TC faculty addressing the 
salient issues in the film, packed 
the Cowin Center Auditorium. 
Benjamin Franklin Live!, hosted 
together with TC’s Office for 

School and Community Partnerships, drew more than 600 
elementary and middle school children from neighborhood 
schools in Harlem.

The Office was established in 2001, in response to rec-
ommendations of the President’s 1999 Task Force Report, 
to lead the College’s “initiatives concerning community, 

diversity, civility, equity and anti-discrimination.” In 2008 
TC President Susan Fuhrman elevated the Office to the Vice 
Presidential level, reflecting its importance to TC’s mission. 

That same year, the Office launched a series of College-
wide discussions to address the question “What kind of com-
munity do we want TC to be?” Using “Teaching the Levees,” 

M A K I N G  S PA C E   The efforts of Janice Robinson 
(left) and Jolene lane range from creating venues 
for remembering departed colleagues to the TC 
Cook-off and Tasting Celebration (opposite).

The Office has sought to create 
an atmosphere of openness and 
to reduce “nervousness about 
the sense of the other.”

Reimagining TC

D I V E R S E  O F F E R I N G S   from left: Recipients of a TC award 
for civility; faculty discuss “Waiting for ‘superman’”; Ben 
franklin comes alive for local schoolchildren; “Women in 
Higher Education”; “Hip-Hop in Education”; Hiroshima survi-
vors tell their stories; discussing gays and marriage equality.
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Lauren Gengo ’10, James Kang ’10 and Yolanda Sealy-Ruiz, 
Assistant Professor of English Education, applied for and 
received a grant to spearhead the Racial Literacy Roundtable 
Series for peer-to-peer conversations about race, class  
and privilege. 

The Office also organizes and leads the College’s 
four-part Orientation for new faculty and staff, which 
offers a comprehensive introduction to TC, as well as 
trainings on Promoting Mutual Respect and Preventing 
Workplace Harassment (a combined sexual harassment 
and anti-discrimination session); Racial and Cultural 
Microaggressions—the unintentional slights or social 
cues by members of a dominant group; and Information 
Privacy Compliance, which includes focusing on the 
Family Educational Rights and Privacy Act (FERPA). In 
addition, the Office hosts workshops to raise awareness 
around issues of inequity and bias, and generally pro-
mote a collegial environment. The breadth of the Office’s 
responsibilities include leading the College-wide profes-
sional staff evaluation review process.

In her email this past summer, Lynda Hallmark wrote, 
“It is a noble habit that I will more actively aspire to—to 
remain mindful and appreciative of the important and 
integral role that every single person plays in the intricate 
‘ecosystem’ that is TC.”     

Robinson puts it more simply: “Everyone belongs.” 

T H E  D i V E R s i T y  M i s s i o N  o f 
T E A C H E R s  C o l l E G E

To establish Teachers College as an institution that actively 
attracts, supports and retains diverse students, faculty and 
staff at all levels, demonstrated through its commitment 
to social justice, its respectful and vibrant community and 
its encouragement and support of each individual in the 
achievement of his or her full potential. The office addresses 
policy and procedural concerns and issues of equity, yet also 
brings programming to enhance the College academically, 
intellectually and culturally—all while interacting with every 
constituency at the College.

C O M M U N I T Y  C O L L A B O R AT I O N S  A filipino American 
tells his story; education and the faith-based community; 
Harlem AiDs patch quilting; a training session for TC staff; 
composting during Earth Week.

the groundbreaking curriculum designed by a team led by 
TC faculty member Margaret Crocco, community members 
took an introspective look at the College and discussed issues 
of community and civility and the complexities in the current 
culture of how we treat one another. “It was very successful,” 
notes Robinson.

During 2009–10, the Office sponsored a series of simi-
lar dialogues, “Critical Conversations about Privilege,” 
an initiative that has continued into this academic year. 
“Privilege and social hierarchy are important,” Robinson 
says. “Everyone has some privilege and the responsibility to 
use their privilege for good.” 

For Robinson, it’s important that such explorations 
occur in an atmosphere of “openness and not defensiveness.” 
Ultimately, the goal is for people from a variety of back-
grounds to feel comfortable as they learn and work together, 
“reducing nervousness about the sense of the other.”

The Office meets that objective in part through the 
Vice President’s Diversity and Community Initiatives 
Grant Fund, which empowers TC community members 
to develop initiatives to address diversity concerns and 
help create the kind of community in which they seek to 
work and learn. Last year, for example, Emily Carman ’10, 

The goal is for people from a 
variety of backgrounds to feel 
comfortable as they learn and 
work together.



W hat is happiness? is our technology making us smarter 
or stupider? Do we really value our children? 

Twice a month, assorted Teachers College and outside 
community members gather for an hour in the second-floor 
salon of the Gottesman libraries to ponder these and other 
philosophical questions. 

Known as “The socratic Conversations,” the series has taken on 
justice, humor, forgiveness, patriotism, the media and whether 
it is true that Americans are getting “dumb and 
dumber.” And should you think this all sounds 
like just so much Bs, fear not: a session has 
been spent debating the essence of 
that, too. 

Now in their fifth year, the 
Conversations have proven a 
steady hit, drawing, on average, a 
couple of dozen participants—gener-
ally a mix of regulars and one-offs. 
More than that might cramp the discus-
sions’ free-wheeling style, says educa-
tor Ronald Gross, author of the widely 
translated Socrates’ Way, who facilitates 
the Conversations according to a model 
he has used in settings ranging from cor-
porate seminars to subway platforms. An 
unabashed socrates buff whose fascination 
with the great philosopher began in childhood, 
Gross is an engaging character who sometimes turns 
up at the Conversations with a soft-drink can labeled “Diet 
Hemlock” in hand, and who has been known to roam the streets 
of New york in a period chiton, channeling the Athenian “gadfly.”

But in truth there’s nothing eccentric about the intent of the 
socratic Conversations. The library sees them as a chance for 
TC students, faculty and staff to step out of their routines and 
engage with one another around questions that affect everyone. 
“it’s a wonderful platform for learning,” says Jennifer Govan, 
senior librarian, who runs the Gottesman libraries’ education 
programs. “it’s a social and intellectual activity, but also a col-
laborative one that tries to build community within the College.”

By querying rather than lecturing, just as his hero once did, Gross 
provokes participants to participate—actively.

on a recent Thursday, the topic was “Challenging the Beauty 
Advantage”—a choice prompted by recent research suggesting 
that those whom society deems good-looking are more likely 

to get hired or promoted. The topic was also a favorite with the 
ancients—including socrates, who, Gross pointed out, was con-
sidered the homeliest man in Athens.

An hour of discussion ensued, punctuated by a short video 
showing survey findings. A flip chart displayed comments left by 
passers-by, such as “i’ve caught myself judging people by their 
appearance, which is wrong,” or “But is there anything wrong 
with wanting to look your best?”

prodded gently by Gross, the participants, a varied 
bunch ethnically and generationally, shared some 

of their own experiences. one woman said it 
was refreshing to realize that other 

people did not judge her as nar-
rowly on appearance as she had 
once feared. others were more 
pessimistic—even resigned—
about what they saw as the 
near-ubiquitous presence of 
discrimination. several attend-

ees from foreign countries said 
that the problem is even more 

entrenched there. 

No consensus was reached, but 
the discussion probed deeply into 

certain questions: the difference 
between beauty and attractiveness, the 

role of biology, and the diversity of New york 
City, which, all agreed, is sufficient to challenge 

anyone’s biases.

Afterward, leslie lifeng Ao, a visiting scholar who teaches 
English in Harbin, China, said competition for jobs among 
Chinese college graduates is so intense that appearance is an 
obsession. “some of my students come to me and ask, ‘Do you 
think i look good enough in this dress?’” Ao said. 

TC doctoral student i-Ching Wang, who helps Gross with the 
program logistics, said she always participates, no matter the 
subject. “it’s good practice,” she said. “No matter whether the 
topic is relevant to your field, you should be able to analyze it 
and relate.” 

As she headed back to her job, Columbia University nursing pro-
fessor Elizabeth Cohn, a regular attendee, said the discussion 
had left her feeling invigorated: “it changes me for the whole day 
when i come to this.”                               

     —Siddhartha Mitter

p o N D E R i N G  B i G  i D E A s ,  C o M M U N i T y - s T y l E
No consensus, but lots of good questions at TC’s Socratic Conversations series 
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Being Alive Twice
A small working group of faculty became students again as they pondered  
the implications of globalization 
by Suzanne Guillette

n her essay “Speaking in Tongues,” the writer Zadie Smith 
describes the contrast between being a student at Cambridge 
and returning home to her predominantly Irish and Afro-
Caribbean neighborhood in London. 

“At home…I spoke with my old voice, and in the old 
voice seemed to feel and speak things I couldn’t express in 
college and vice versa,” Smith writes. “I felt a sort of wonder at 
the flexibility of the thing. Like being alive twice.”

So, too, for a small but diverse working group of Teachers 
College faculty members who spent the past year exploring 
what David Hansen, Professor of Philosophy in Education, 
calls “the nexus of globalization, citizenship and education.” 

“The process was precisely what you’d imagine academia 
to be,” says William Gaudelli, Associate Professor of Social 
Studies and Education. “It felt like I was a student in the class 
I wanted to have.” 

The project grew out of a faculty dinner hosted two years 
ago by TC President Susan Fuhrman and Provost Tom 
James to promote greater collaboration across disciplines.  

“The conversation led to me re-imagining my work with 
young people in the justice system, in terms of how I engaged 
and entered those spaces,” says Lalitha Vasudevan, Assistant 
Professor of Technology and Education, who says she attend-
ed mainly out of curiosity. “People were speaking in a tenor 

of the pos-
sible.”

Hansen, too, saw the possibilities and set out to convene a 
smaller group of faculty who were willing to commit to a year 
of study. 

“I confess that I hesitated at first—who has time for one 
more thing?” says Olga Hubard, Assistant Professor of Art 
Education. “But after the first session I was sold. Our meet-
ings became an energizing, motivating fuel.”

Hansen began the first meeting by asking participants to 
think about a challenging cross-cultural moment they had 
experienced in either a professional or personal context. Over the 
ensuring 90 minutes, he recalls, people put forth their “ignorance, 
puzzlement, doubt, sharing questions instead of expertise.” 

 “When I described the group to a colleague, the response 
was, ‘That sounds like the anti-task force,’” Hubard jokes.

That description is apt, because the group’s intent was 
never to establish a consensus about globalization and its rami-
fications for education and citizenship. Instead it was to explore 
those ideas in a fresh way. In essays that were ultimately pub-
lished in a 2011 issue of the Teachers College Record, each member 
pursued a unique vision that also reflected others’ input. 

For example, after Graeme Sullivan, Professor in Art 
Education, talked about art made from objects found on the 
street, Gaudelli, whose work on media literacy often involves 
questions of authorial perspective, became intrigued by 
the notion of art as a lens for re-envisioning things that are 
already “there.” He decided to revisit a piece he’d begun as a 
graduate student in Kenya after watching a safari bus full of 
tourists started snapping pictures of locals. The image had 
raised questions for him about what it means to experience 
the “other” in the context of travel—and particularly about the 

sense of distance between a tourist’s camera lens and the 
people being photographed. In the essay he finally com-
pleted this year, Gaudelli proposes a more humanistic 
approach to travel that seeks to understand the lived 
experiences of “others” as a way to “see the beauty that 

exists in the world.”
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Molly Quinn, Associate Professor of Education, chose to 
explore the way one’s roots influence encounters with “the 
new.” In Louisiana, for example, where Quinn grew up, it’s 
the norm to ask someone, on first meeting, “Who’s your 
mama? Who’s your daddy?”—perhaps eventually leading up to 
“What’s your drink?” In New York, an equivalent first ques-
tion is often the much more businesslike “What do you do?”  

Quinn, who is interested in the philosopher Hannah 
Arendt’s concept of “natality,” or education as birth, was 
moved by a short documentary Vasudevan brought in called 
“Something Other Than Other,” about an interracial couple 
reflecting on their newborn son. “We’re responsible for the 
world,” Quinn observed. “We have to make space for the 
new, and a birth is a really fitting metaphor for what can be 
done in an educational space.”  

Notions of “the new” also play a central role in the essay 
written by Michelle Knight-Diop, Associate Professor of 
Education. Knight-Diop is interested in immigrant youth 
who are transnationals—citizens of more than one country—
and their civic engagement at local, national and global levels. 
In her essay, she quotes from her ongoing conversations with 
Kwame, an American-Ghanaian transnational she met when 
he was a freshman in high school. Dual citizenship, Kwame 
says, raises issues like who one would root for if Ghana and 
the United States were to face off in World Cup soccer.

“It’s like choosing between your father and your mother,” 
Kwame says. “You love them both the same and you would 
do anything you can for both of them.” 

The essay form proved challenging for the group, some 
of whom were more used to citing research than parsing 

their own experiences and feelings. Hansen reminded his 
colleagues that the term “essay” is derived from the French 
“essayer,” which connotes “a trial of ideas.” 

Nearly everyone reported making unexpected discoveries 
as a result of participating in the project. 

For example, through exposure to more tech-savvy col-
leagues, Knight-Diop came away with a more nuanced 
understanding of transnational youth, a population for whom 
new media is a staple. She says she “never would have used 
the word ‘blogger,’ before this,” but was encouraged to explore 
the varied new technologies youth are experiencing. 

For others, teaching will never be the same. 
“After this seminar, I have a different appreciation for my 

time with students,” Hansen says. 

Maria Torres-Guzman, Professor of Bilingual Education, 
agrees. “In classes, I find myself thinking: Breathe. Wait.  
Be patient.” 

In late September, the group gave two presentations, one 
to TC students and another to faculty and administrators. 

“It’s scary, putting yourself out there,” Hubard said during 
a planning meeting for the two events. 

“Yet amazingly enough,” Hansen said, “you don’t collapse.” 
Everyone in the room smiled—less from relief, it seemed, than 
from a newly assured sense that he was right.  

 When I described the  
group to a colleague, the 
response was, ‘That sounds like 
the anti-task force.’ 

~  O L G A  H U B A R D

L I K E  ST U D E N T S  A G A I N  David Hansen, Maria Torres-
Guzman, Michelle Knight-Diop and olga Hubard, like others, 
feel their teaching will change from their year of group study.

Reimagining TC

p H o T o G R A p H s  B y  l i s A  f A R M E R
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Looking For a Few  
Good Ideas

The Provost’s Investment Fund is backing faculty collaboration at TC
by Jonathan Sapers

Three years ago, when Provost Tom James was dispers-
ing grants to TC faculty members from a new fund 
designed to stimulate cross-disciplinary innovation, he 

gave $20,000 to create a faculty working group on Latino edu-
cation. Cynics might have raised an eyebrow: After all, why 
pay for a bunch of professors to talk to one another? Why not 
beef up the College’s bilingual focus or back a public school in 
a Latino neighborhood?

But from the first, James had intended his fund as venture 
capital: put a little in to get something a lot bigger out—not a 
band-aid fix but something genuinely transformational. Latinos 
are the fastest-growing sector of the U.S. population, hailing 
from the world’s more than 20 Spanish-speaking countries, 

with cultures as vastly dissimilar as those of Mexico and Peru. 
Addressing their educational needs would require dealing with 
health, income, religion, political systems and other issues. 
Clearly, it made sense to harness a broad range of talents—tal-
ents that TC possesses in abundance.

“People who think about Latinos happen to be all over the 
College, they’re not just in bilingual education,” James says.  

Three years later, the decision is looking pretty good. 
“They have gotten three external grants,” James says of the 

working group. “They’re assisting in fundraising for scholarships 
for Latino students, and they’re helping to create a minor in Latino 
education at TC that could flow across health education and psy-
chology. That will help people in different fields build their knowl-

i l l U s T R A T i o N  B y  J o H N  s .  D y K E s
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edge base in Latino education, and it will also make TC stronger 
in relation to a whole sector of our enrollment base.” 

James launched the Provost’s Investment Fund in 2007, 
inspired by a similar program he helped administer at Brown 
University. That effort had arisen from the ashes of a failed 
attempt by a vice president to spark change at the school by 
giving every faculty member, administrator and student a 
Wang computer. When James arrived, as he likes to tell it, 
there were Wang computers gathering dust in closets all over 
campus. He came to TC determined never to legislate inno-
vation from the top down.

“I wanted to say to our faculty, ‘What are your ideas?’ and 
then be able to empower and enable their ideas, build them 
up and drive with political will,” he says of the Investment 
Fund. “Because I don’t think that I have a prior idea that’s 
going to be better than theirs.”

During the past three years, the Provost’s Investment 
Fund has awarded more than 40 grants of $20,000 each to 
seed better ideas ranging from an economic literacy pilot pro-
gram to a symposium on creativity in education. 

Projects that receive funding must meet three basic criteria.
First and foremost, they must address an issue of major 

societal concern. At TC, that’s pretty much a given, but the 
list of initiatives that have been funded is particularly impres-
sive. It includes:

 y The nation’s first master’s degree program for diabetes 
educators. Launching in Fall 2011 under the direction 
of Kathleen O’Connell, TC’s Isabel Maitland Stewart 
Professor of Nursing Education, the program will 
equip clinicians and care managers with a greater, 
more research-based understanding of how diabetes 
develops and evolves across different populations. It 
will also provide them with advocacy skills. Those 
will be in demand because currently 23.6 million 
people in the United States have diabetes—double the 
number in 1990—and the disease is now the seventh 
leading cause of death nationwide. More alarmingly, 
an estimated 2 million U.S. children ages 12–19 have 
pre-diabetes, and the incidence of type 2 diabetes 
in adolescents has increased 10 times over the past 
decade, now constituting just under one-third of new 
pediatric diabetes cases.

 y A working conference for public school teachers, held 
earlier this summer, focusing on illiteracy in middle  
and high school students. An estimated 75 percent of 
high school graduates in the United States are defi-

cient in literacy skills, a figure that cuts across ethnic 
and socioeconomic groups. The statistic is a major 
reason why the United States, once the world leader 
in educational attainment, now ranks just 13th in that 
category. National eighth grade reading scores haven’t 
budged in decades (see story, page 30).

 y The development of a curriculum, led by Anand 
Marri, Assistant Professor of Social Studies and 
Education (and now funded by the Peter G. Peterson 
Foundation), that will teach students the facts, signifi-
cance and consequences of public policies leading to 
persistent deficits and a growing national debt. A base-
line study that is also part of the initiative has found 
that current economics education about the federal 
budget and fiscal policy is virtually non-existent in 
U.S. high schools. Marri’s curriculum is expected to be 
used in 100,000 schools nationwide by 2011. 

Second, the Investment Fund backs ideas that bring 
together TC faculty from across disciplines. For James, this 
focus relates closely to the first. 

“Instead of thinking about our traditional disciplines, 
now we’re thinking that the problem is, say, to cure cancer 
or reduce obesity,” he says. “By definition, that means we’re 
becoming more interdisciplinary in our research, because 
when the goal is to solve a problem by any possible means, 
you start looking at all the means you have. You consider all 
the angles and look at all your resources. And we have a lot of 
resources that complement one another.”  

Take high school illiteracy, for example. “Illiteracy at that 
level isn’t just a reading problem—it’s a science and a math 

problem or a social studies problem, because high school stu-
dents must read for content within disciplines that have their 
own distinct vocabularies and systems of logic,” James says.

Thus the conference on adolescent literacy that Dolores 
Perin, Professor of Psychology and Education, convened this 
past summer backed by money from the Provost’s Investment 

 Instead of thinking about our 
traditional disciplines, now we’re 
thinking that the problem is, say, 
to cure cancer or reduce obesity.

~  T O M  J A M E S

Reimagining TC
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Fund targeted an audience of 150 sci-
ence and social studies teachers. The 
speakers included an expert on reme-
dial education at community colleges, 
an expert on social policy in the learn-
ing sciences and a program officer 
from an outside funding organization 
who spoke about what the skills U.S. 
employers require. 

Similarly the symposium on 
creativity that Margaret Crocco, 
Professor of Social Studies and 
Education, will hold next spring will 
feature a cultural anthropologist; a 
psychologist who studies jazz and 
improvisational theater; and a com-
poser of computer music (see story, 
page 58). This past July, the cover of 
Newsweek proclaimed an American 
“creativity crisis.”  

Finally, to win backing from the Provost’s Investment 
Fund, faculty proposals must have the potential to bring 
back value of some kind to TC. That was why, for example, 
James awarded a gift of $25,000 to Columbia’s Neurological 
Institute of New York. A contingent of TC faculty and stu-
dents from TC’s Neurosciences in Education Program spend 
significant time there each year. Under the terms of the grant, 
the graduate students who work at the facility will be able to 
devote more time to TC projects. 

And in another example: A 2007 grant to Associate 
Professor of Education Celia Oyler and Lecturer Britt Hamre 
to provide training for teachers in classrooms that integrate 
students with disabilities has led to the City’s adopting TC 
measures as part of its official training mechanisms. That, 
in turn, has led to additional City grant money for TC’s 
Preservice Program in Elementary Inclusive Education, 
while bringing about positive change in an institution (New 
York City’s Department of Education) with which TC 
works closely. The ultimate goal of the effort is to create an 

Ed.M. program at TC in Inclusion 
Facilitation.

A still broader value conferred by the 
Provost’s Investment Fund itself: The 
twice-a-year solicitation for grant pro-
posals has given James and TC’s other 
senior leaders a greater understanding of 
the faculty’s activities and strengths. 

“The voices that can speak about 
creativity are in more places in this 
College than I thought,” James says. 
“They’re not just people in the arts. 
There are many people in psychology 
and not just people doing the psychol-
ogy of creativity. And another area 
where there’s a very strong group is in 
educational leadership and social orga-
nizational psychology.  These people 
are thinking about creativity day after 

day. It’s part of their lingua franca.”
With that kind of potential at hand, the application 

process is geared towards making it as easy as possible for 
good ideas to receive funding. A request for grant proposals 
goes out at the beginning of each semester, and faculty can 
respond in a five-page essay rather than filling out forms as 
they would for a federal grant. The decision-making is led 
by James and Assistant Dean Kristine Roome, in consulta-
tion with others. “Our intent is to fund as many proposals as 
possible—it’s not a winners and losers type of thing,” James 
says. “We actually go back to the ones who are not funded 
and provide them with advice and technical assistance for 
how to come back.”

On the other hand, grants have been revoked when 
recipients take too long to demonstrate progress toward 
their goals. 

 “For us in the administration, we want to see something 
happen in two years. We’re investing money, and we’re 
impatient to see change,” James says.

Looking ahead, James says he’d like to make the grants 
system permanent and secure second stage funding as well. 
“We’d really like that to be a category of funding within a 
capital campaign for the College,” he says. “If we could come 
up with a couple of large gifts that could produce some hun-
dreds of thousands of dollars a year for doing this, it would be 
a good thing for TC. As long as it doesn’t become prescriptive 
internal funding—an item in department budgets to ‘do inno-
vation.’ It’s got to be about looking for new ideas.” 

 The voices that can speak 
about creativity are in more places 
in the College than I thought. 

~  T O M  J A M E S

E M P O W E R I N G  I D E A S   James wants to 
back faculty members’ creativity “because 
I don’t  think I have a prior idea that’s going 
to be better than theirs.”



T C faculty members Robert Carter and Celia oyler are con-
ducting a three-year, mixed methods study of TC’s diver-
sity climate. 

The first year of the study involved interviewing more than 200 
TC community members, includ-
ing trustees, senior staff, profes-
sional and union staff, faculty 
(including adjuncts, instructors 
and lecturers) and students. They 
also mapped the demographics of 
each of these groups, quantify-
ing the numbers and percentages 
of whites, African Americans, 
latino/as, males, females and 
others within each of those cate-
gories. They reviewed past reports 
and other documents about 
diversity at TC and created a visual 
“iconography” on campus—signs, 
posters, statues and other imagery—to analyze what  non-verbal 
messages are displayed that relate diversity. 

Now in the second year of the study, Carter and oyler are conducting 
focus groups to get the views of TC community members on factors 
that contribute to the climate for diversity at the College. The groups 
are organized on the basis of job status and ethnicity to determine 
collective experiences.

Carter and oyler also have interviewed unit heads about the griev-
ance procedures available to faculty, students and staff. “What 
is communicated throughout the material is that individual stu-
dents or groups are encouraged to address potential grievances 
through informal processes prior to seeking the support of such 
offices or individuals as the ombudsman or Vice provost,” they write. 
“individuals are encouraged to seek the formal assistance of estab-
lished offices, individuals and/or grievance procedures only after 
exhausting various informal processes…one of the things that hap-
pen in informal systems is that the institution does not know what 
is going on. There is a sense that the issues that come up are not 
reported or documented in any way…from a community perspective, 
informality makes it hard to know how things get handled.”  

While there have been other academic studies of diversity climate, 
the Carter-oyler project—part of a broader diversity effort that 
involves a task force comprising faculty and senior administrators—
breaks new ground in several ways.  

“We’re working in a transformative way, sharing what we learn with 
faculty, students and staff as we go and using the information and 
the feedback to inform other phases of the project,” Carter says. “We 

also take the position that diversity issues differ for each group.” 
The mix of quantitative and qualitative methodologies is also 
important. “it’s one thing to deal in perceptions—to say, we think we 
know what the climate looks like—and another to truly map out that 

climate with graphs and charts. 
When you do that, everyone is 
operating from the same base of 
information.” 

“i think everyone at TC has some 
knowledge of where they are 
situated in the community with 
regards to issues of diversity, 
but there are few mechanisms to 
share knowledge and informa-
tion about how others are situ-
ated and how people see general 
trends at the institution,” oyler 

says. “What’s exciting about our 
work is that now everyone can 

have access to the same information, which increases their voice in 
decision-making that affects their own lives.”

The ultimate goal of their research, Carter and oyler say, is not to 
compare TC to other institutions, but rather to foster a more widely 
shared, positive experience around diversity for people at TC. 

To date, the two faculty members have completed a preliminary 
draft of the demographic mapping. While it is too early to share 
the hard numbers, certain basic trends are emerging.  “overall, the 
majority of executive staff members and tenured faculty are white, 
and overall the majority of union staff members are black and 
Hispanic,” Carter says. “That’s troubling when you consider both 
the hiring pool of qualified minority doctorates, and also when you 
compare it to the degree to which gender parity has improved. i don’t 
think that other institutions are necessarily doing a better job. our 
society is able to discuss other kinds of differences among people, 
but the conversation about race seems to continue to be difficult.”

Carter says he is optimistic about the prospects for change, given the 
commitment that the College is making to support this project and 
other current initiatives around diversity. 

“for me, the investment in this inquiry is significant, because it 
breaks past patterns,” Carter says. “it’s charting a new direction. 
The question is, what gets done with what we find, because it has no 
value if it’s not used. Members of the community have to insist that 
it gets used, and leaders have to use it. The leaders have indicated a 
willingness to do that by the investment they’ve made in this effort, 
and by their commitment to providing everyone with the same infor-
mation so that we can all be on the same page.”

o N  C l i M A T E  C H A N G E . . . A T  T C
Two faculty members assess conditions for diversity at the College

 Celia oyler and Robert Carter (back row) with their research 
team: left to right sidney smith iii, limarys Caraballo, Cathlin 

Goulding, Keisha Mcintosh and sarah schlessinger.
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Alumni News Class Notes

The latest on alumni events, services and other goings-on

Alumni News
Class Notes
Connecting alumni far and near with  
Teachers College and each other

ARTs & HUMANiTiEs
Daniel Chazanoff (Ed.D., 1964) 
has a total of 285 items on his 
publications list including music 
books, articles and musical com-
positions. For more information 
or a full list of his publications, 
feel free to contact the office of 
Alumni Relations at tcalumni@
columbia.edu.

Judith Friedland leavey (M.A., 
1980) has worked with Sage 
Services for the past 13 years. 
Sage identifies and works with 
academically talented students 
and strives to reach out to 
minority populations, signifi-
cantly increasing their minority 
participation, specifically  
ELL students.

John C. Golembe (M.A., 
1965) retired in 2007 from 
the University of Maryland’s 
European Division after 31 years. 
In addition to being collegiate 
professor of History, Golembe 
served in several senior adminis-
trative posts, including Director 
of the European Division.

preston Green (Ed.D., 1995) 
was promoted to full professor 
in Penn State’s Department of 
Education Policy Studies. He 
also has a faculty appointment 
with the Penn State Dickinson 
School of Law. In addition to 
having written three books and 
nearly 50 articles and book chap-
ters pertaining to educational 
law, he helped to create Penn 

State’s joint degree program in 
law and education and he runs 
the Penn State University Law 
and Education Institute.

Anitra C. Hampton (M.A., 
1999) stated she enjoyed her 
time at TC and encourages all 
current students to keep the 
faith and never give up.

edward Kim (M.A., 1994) who 
is the head of school at Breck 
School in Minneapolis has been 
elected to the Governing Board 
of the National Association of 

Contact us. We want 
       to hear from you!
let us know what’s happening in your career and your life. send 

news of your promotion, books you’ve written or new family mem-

bers to: office of Alumni Relations, 525 West 120th street, Box 

306, New york, Ny 10027, or call us at 212-678-3215, or e-mail: 

tcalumni@tc.edu.

TC

U p  i N  l i G H T s  f o R 
E X T o l l i N G  T H E  A R T s

Three alumni of TC’s Arts and Administration program are 
winners of a video contest held by Americans for the Arts, 
a leading nonprofit, in celebration of its 50th anniversary.  

starting Artists, inc., founded and directed by Marisa 
Catalina Casey (M.A., ’10) to provide under-served youth 
with hands-on training in the arts and entrepreneurship, 
won the grand prize for “Art is.” The segment was shown 
repeatedly on the MTV big screen in Times square in late 
october.

The winner of the “over 18” category was TC’s student 
Advocates for the Arts, a grassroots student organization 
focused on public policy affecting the arts, for “Why you 
Need to Be An Arts Advocate.” The video was produced by 
Jonathan lewis (M.A., ’10) and Daria pennington (M.A., 
’10) in conjunction with sweet Victory Entertainment.

The winning videos can be viewed at  http://bit.ly/onHg4.  

Episcopal Schools for a three-
year board term. Kim has also 
been appointed to the faculty for 
the 2010 National Association of 
Independent Schools’ Institute 
for New Heads and has served 
on numerous boards includ-
ing Delbarton School, Charity 
Navigator, and the Princeton 
Academy of the Sacred Heart.

ellen Mahoney (Ed.M., 1981) is 
the chair of the art department at 
The Buckley School in Sherman 
Oaks, California, and was named 
Los Angeles Regional Scholastic 
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Teachers College 
Alumni Council

The Teachers College Alumni 
Council consists of 35 members 
who represent all 90,000 gradu-
ates. The Council partners with the 
Department of Development and 
External Affairs to advance the 
goals of the College by providing 
alumni with opportunities to remain 
involved in the life of the College 
through social activities, volunteer 
efforts and financial support.

Executive Committee

Robert Weintraub, President
Adam Vane, President-Elect 

Standing Committee Co-Chairs

Alumni Wants & Needs Committee
Peter Dillon 

Carolyn McNally

Programs & Resources Committee
patrick McGuire
Dawn Williams

International Outreach Committee
Marion Boultbee
fred Brodzinski

Awards & Recognition Committee
susan Diamond

Vicki Cobb

Nominating Committee
Maryalice Mazzara

Kim McCrea

Historian
Jim shields 

Members-At-Large
Maritza Macdonald

Kathy Morin
Jason Mellen, Student Council 
Representative to the Council

Joyce Cowin, Trustee Representative 
to the Alumni Council

All alumni are encouraged to get 
more involved with the Alumni 
Association by serving on one of 
the standing committees. if you 
would like to serve on the Alumni 
Council, you can find a nomina-
tion form on the alumni website. 
Nominations for the coming term’s 
membership, which begins in May 
are due by December 31, 2010. 
Council members serve a three year 
term. for more information about 
the Alumni Council and to download 
your nomination form, please visit 
our Web site: www.tc.edu/alumni.

A l U M N i  C o U N C i l  p R E s i D E N T ’ s  M E s s A G E

Dear fellow Alumni, 

Those of us serving on your Alumni 
Association Council are grati-
fied to see more and more of you 
reconnecting with TC. so many of 
you have asked how you can help, 
attended events, connected with 
us online or simply updated your contact 
information to become more informed 
about what is happening at the College or 
with the Alumni Association.

The Association committees have been in 
full gear providing enhanced and strate-
gic resources and benefits for the entire 
alumni community.

The Alumni Wants and Needs Committee 
continues to work closely with the 
College’s academic departments and pro-
grams to determine how, together, we can 
provide pinpointed alumni programs and 
resources that you…well…want and need.

The Programs and resources Committee 
has put together a series of face-to-face 
social and educational events. since many 
of these take place in Manhattan, and  
many of you live and work well beyond the 
bounds of this island, the committee has 
expanded opportunities for virtual, social 
networking. Check out www.tc.edu/alumni 
for more information; search for “Teachers 
College, Columbia University Alumni” on 
linkedin, facebook and Twitter to stay 
informed about alumni news and events. 

The International outreach Committee has 
built upon the programs and resources 
with an array of activities at the College 
and in numerous countries across the 
globe. our Alumni Association is getting 
stronger abroad too, as international 
Alumni Network representatives step for-
ward to help connect alumni. if your coun-
try does not have an iAN rep, and you 
would like to get involved, please contact 

the office of Alumni relations 
for more information at tcalumni@
tc.edu or (212) 678-3215.

The Awards and recognition 
Committee has expanded its 
means of recognizing the diverse 
contributions of your colleagues, 

no matter where in the world they might 
be. The committee also performed its 
annual work to select those who will be 
honored with a Distinguished Alumni 
Award at the Academic festival on April 
16. The honorees will be announced in 
January. To nominate someone you feel 
has made an extraordinary impact in his 
or her field since graduation, download 
the nomination form at www.tc.edu/alumni. 

finally, in order to continue the leader-
ship work of the Alumni Association, the 
Nominating Committee has been reviewing 
nominations for new Alumni Council mem-
bers. if you know of someone, including 
yourself, who you think will make a strong 
contribution to the Association, can attend 
three meetings a year at TC and serve 
on one or more of the committees refer-
enced above, for three years, you should 
nominate him or her. Download the form 
at www.tc.edu/alumni or contact the office 
of Alumni relations for more information, 
tcalumni@tc.edu or (212) 678-3215.

We hope that we are offering you the 
right ways to (re)connect with TC this 
year! please send any further sugges-
tions to Rosella Garcia, Director of Alumni 
relations, at garcia@tc.edu.

Thanks for all of your contributions. i look 
forward to connecting with you at the 
Academic festival.

sincerely,

Robert Weintraub, President,  
Teachers College Alumni Association



7 4  T C  T O D A Y l w i n T e r  2 0 1 0

“We are pleased to help TC through 
our Charitable Gift Annuity.  
It earns income for us now and 
provides a gift for TC.”

–– Wayne and Grace Keller Krumwiede, M.A., 
Comparative and International Education
Grace Dodge Society members since 2008

For more information on gift annuities, 
bequests or other planned gifts,
please contact:
Louis Lo Ré
Director of Planned Giving
212-678-3037 or  email: lore@tc.edu
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Alumni News Class Notes
Art Teacher of the Year by 
the Scholastic Art & Writing 
Awards for Southern California.

Alexander r. Marrero (M.A., 
2010) conducted the “Confutatis” 
from the Mozart Requiem 
in June 2010. The ensembles 
involved included Varsity Choir 
and Chamber Orchestra from 
Suffern High School.

Jason rhodes (M.A., 2004) was 
recently named Teacher of the 
Year for West Henderson High 
School, and then for Henderson 
County, North Carolina. Next is 
a regional selection, and if selected 
there, it will be a state selection. 

william J. spurlin (Ph.D., 
1989) is Professor of English 
and Director of the Centre for 

the Study of Sexual Dissidence 
& Cultural Change at the 
University of Sussex in Britain.  
For excellence in pedagogical 
research and teaching prac-
tice, Spurlin was named a 
Fellow of the British Higher 
Education Academy in 2009. 
He is currently President of 
the Comparative Gender 
Studies Committee of the 

International Comparative 
Literature Association. His next 
book examines the influences of 
French colonialism and postco-
lonial nationalism on new gay 
francophone literature emerging 
from the Maghreb.

roschel H. stearns (M.A., 1970) 
After a long career as a social 
worker in the fields of child 

O nce, when Ellie Krieger (M.A., ’94) was con-
ducting a book signing, a woman admit-
ted that despite being biased against 

“healthy food,” she had become intrigued after  
watching Krieger cook up a tasty looking dish  
on television. 

“Everyone wants delicious food,” Krieger says.

That’s one reason why Krieger is among the 
nation’s most listened-to voices on practical 
nutrition. As the host of food Network’s “Healthy 
Appetite,” she spends five days per week introduc-
ing simple, healthy recipes to her ever-expanding 
television audience. she’s also the author of three 
bestselling books, with a fourth on the way, and 
a contributing editor and monthly columnist for 
Women’s Health, Fine Cooking and Food Network magazines. Not to 
mention that she’s been invited to the White House as part of first 
lady Michelle obama’s fight against childhood obesity.

“i have the same goal for everything i do: to inspire people to 
make positive decisions about food and nutrition,” she says.

To that end, Krieger brings several complementary assets to the 
table. first and foremost, as a graduate of TC’s nutrition education 
program and a registered dietician, she knows her stuff. 

she’s also a skilled communicator who took classes at the 
Columbia school of Journalism and interned at CNN, and a former 
model who’s a natural in front of the camera. “i always enjoyed 
the culinary, social and educational aspects of food,” she says. 
“The fact that i was able to focus on communications made all the 
difference.” 

With television, Krieger says, it’s possible to reach a large num-
ber of people and pique interest in healthy eating by present-
ing sumptuous visuals of easy-to-make comfort food. Writing 

gives her the chance to provide a more in-depth 
understanding of nutritional issues.

But no matter the medium, taste is Krieger’s bot-
tom line.  on any given day, it’s not unusual to find 
her perusing produce stalls at the local farmer’s 
market or teaching a class at her daughter’s 
elementary school, introducing healthy versions 
of coleslaw and roasted vegetables. 

More than half of the students at the school qual-
ify for free lunch, so Krieger is working with school 
administrators, parents and cafeteria staff to 
marry the classroom and cafeteria experiences. in 
addition to workshops, she has helped create a set 
of snack guidelines for parents and brainstormed 

with administrators about ways that the cafeteria, with just two 
burners, can feed 700 students using locally-sourced foods with a 
minimum of processing and preservatives. 

This past April, Krieger testified before the House Committee 
on Agriculture about nutrition, healthy eating and the grow-
ing epidemic of childhood obesity. she recommended using 
the “whole food” approach in all schools, as well as increasing 
funding for school food and hiring more nutrition professionals 
to work in schools. 

No matter how hectic her schedule, Krieger enjoys nothing more 
than experimenting in her own kitchen and cooking with her fam-
ily at the end of the day. she often comes home from the farmer’s 
market with her arms full of scallops, succotash and radishes. 
Her seven-year-old daughter reminds her of what makes food 
so exciting. “food is about discovery and sensory exploration,” 
Krieger says. “Cooking and eating with her is one of the highlights 
of my life.”  

—Suzanne Guillette

f o o D  N E T W o R K E R
Nutritionist and best-selling author Ellie Krieger inspires people to make healthy choices

TC

 Krieger and her daughter at a TC 
Earthfriends cooking event.

p H o T o G R A p H  B y  l i s A  f A R M E R
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welfare and juvenile justice, she 
is now having an “encore” career 
selling and renting residential 
real estate in Manhattan.

BioBEHAVioRAl sCiENCEs
Montgomery Granger (M.A., 
1986) authored Saving Grace at 
Guantanamo Bay: A Memoir of a 
Citizen Warrior, about his time 
as the ranking Army Medical 
Department officer from 
February to June 2002. A retired 
Army Reservist who served 22 
years and went on 3 deploy-
ments, Granger married a fellow 
TC student, sandra spears 
Granger (Deg, Year). They both 
taught in New York City public 
schools before moving to Long 
Island and, he says, “We are the 
proud, proud parents of five 
wonderful children, all potential 
future TC grads!”

CURRiCUlUM & TEACHiNG
Bernard M. Cohen (M.A., 1952) 
received an honorary degree 
from Saint Mary-of-the-Woods 
College in May. Cohen is the 
first Rabbi to receive an honor-
ary degree from SMWC, which 
is the nation’s oldest Catholic 
liberal arts college for women.

lindsey russo (Ed.D., 2010) 
begins a tenured assistant profes-
sorship at the SUNY New Paltz 
School of Education this fall. She 
is also Director of Curriculum 
Development and Research at the 
Blue School, founded and owned 
by the Blue Man Group. A private 
school for children ages 2 through 
second grade on the Lower East 
Side, the school identifies music, 
movement and the creative arts as 
an integral part of its curriculum 
and is also a lab school that pre-
pares and sponsors teachers from 
its faculty for placement in under-

privileged school projects in the 
U.S., Africa, Nepal and India.

HEAlTH & BEHAVioR 
sTUDiEs
Janis paushter (Ed.D., 1976; 
Ed.M., 1975; M.A., 1971) retired 
from the Fairfax County, 
Virginia, public schools in 2003. 
For the last 12 years of her career, 
she served as principal of Fairhill 
Elementary School. Now, her 
students are of the equine variety.

eleanor sobel (M.A., 1976) is 
a state senator and received the 
2010 Legislative Appreciation 
Award from the Florida League 
of Cities. The League chose 
Senator Sobel because of her 
“strong and consistent support of 
municipal home rule issues.” 

iNTERNATioNAl & 
TRANsCUlTURAl sTUDiEs
Kijan Bloomfield (M.A., 2008) 
will be transitioning from 

her job as the Director of the 
After School Program at Legal 
Outreach, Inc. to start full-time 
studies at Princeton University 
as a doctoral student in the 
department of Religion.

Joseph Castleberry (Ed.D., 
1999), President of Northwest 
University, delivered the open-
ing prayer at the U.S. Senate 
Session at 9:30 am on June 10, 
2010. To view the event, visit 
www.c-spanvideo.org/pro-
gram/293996-1. 

MATHEMATiCs, sCiENCE & 
TECHNoloGy
Yoon-il Auh (Ed.D. 2000; 
M.A., 1993; Ed.M., 1991) is 
the president and co-founder 
of the Web Concert Hall 
(webconcerthall.com). The site 
was launched during his doc-
toral study at TC and it recently 
celebrated its 12th year of broad-
casting the classical music per-

“We are pleased to help TC through 
our Charitable Gift Annuity.  
It earns income for us now and 
provides a gift for TC.”

–– Wayne and Grace Keller Krumwiede, M.A., 
Comparative and International Education
Grace Dodge Society members since 2008

For more information on gift annuities, 
bequests or other planned gifts,
please contact:
Louis Lo Ré
Director of Planned Giving
212-678-3037 or  email: lore@tc.edu
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R E N E E  D A R V I N , Instructor and 
student Teaching Coordinator in TC’s Art 
and Art Education program, and for-
mer Director of Art for the New york City 
Department of Education. During the late 
1970s and ’80s, Darvin chaired the art 
department at Beach Channel High school 

in Queens, recruiting a faculty that included Bruce Degen, who 
later co-created “The Magic schoolbus” children’s books and 
TV shows. Darvin championed arts curricula in the city’s schools, 
telling the New York Times, “We have kids who write on the walls 
because that’s all the art they know.” Contributions can be 
made to the Renee Darvin school Art league scholarship fund, 
The school Art league, 137 East 25th st, 7th fl, NyC 10010, or 
Art Education scholarship, c/o Judith Burton, Teachers College, 
Columbia University, 525 West 120th st., Box 78, NyC 10027.

W I L L I A M  P.  F O ST E R  (Ed.D., 1955), 
founder and long-time director of 
the Marching 100 Band of florida A&M 
University. The New york Times said 
foster had “revolutionized the once-
staid world of collegiate marching 
bands,” replacing fight songs and John 
philip sousa marches with jazz, rock and choreography that, 
as he said, “slides, slithers, swivels, rotates, shakes, rocks 
and rolls.” The Marching 100 played songs by James Brown at 
the bicentennial of the french Revolution in paris. it has also 
played at the super Bowl, presidential inaugurations and the 
Grammy Awards. foster’s pupils included the jazz musicians 
Cannonball and Nat Adderley. 

H A R O L D  W .  M C G R A W ,  J R . ,  who 
donated more than $1 million in 1999 
to support TC’s Hechinger Institute on 
Education and the Media. “Harold 
McGraw’s gift to the institute was huge-
ly important,” said Richard lee Colvin, 
Director of the Hechinger institute. “His 

belief in the importance of the media in telling the stories of edu-
cators and education was an inspiration that we’ve tried to live 
up to over the past decade.” from 1974–82, McGraw was CEo of 
what is now the McGraw-Hill Companies, a top-ranked publisher 
of textbooks for  colleges and elementary and post-secondary 
schools co-founded by his grandfather. Under his leadership, the 
company more than doubled its revenue and tripled its earnings 
per share, and fought off a takeover bid by American Express. 
McGraw retired as Chairman Emeritus in 1988.  

R O B E R T  L .  PA C E , former chair of 
TC’s Music Education department. 
pace studied at Juilliard school of 
Music with the famed Josef and Rosina 
lhévinne. He earned master’s and doc-
toral degrees at TC, taught at Juilliard, 
became head of piano instruction at 

TC in 1952 and department chair in 1969. pace’s theories 
on music instruction, which stress the development of 
each student’s musical literacy and creativity, and his 
innovative ideas about group teaching, have had a major 
impact on music study throughout the world. He served 
as Executive Director of the International Piano Teaching 
foundation and on a committee appointed by president 
Kennedy to study music in the United states. pace received 
the Music Teachers National Association Achievement Award 
and a lifetime Achievement Award from the Music Educators 
National Conference. 

R O S A L E A  S C H O N B A R , Professor 
Emeritus, psychology and Education. 
schonbar’s more than 50 years on TC’s 
faculty included service as Director of 
Clinical Training. she taught courses 
in psychology ethics and “Women and 
Mental Health.” Her research included 
investigation of altruistic moral judgment among the elderly, 
and the function of stereotype in social distance. schonbar 
served as president of the New york state psychological 
Association. she was a member of the council that organized, 
wrote and contributed to the passage of the New york state 
psychology licensing law in the 1950s. Contributions to a 
scholarship fund in schonbar’s name should be made out to 
Teachers College, Columbia University, indicating Rosalea A. 

schonbar scholarship fund in 
the memo section, and mailed 
to TC’s office of Development 
and External Affairs, 525 West 
120th st., Box 306, NyC 10027.

MARGARET (PEGGY) DECKER, 
(M.A., 1948), taught middle 
school on Manhattan’s lower 
East side. Decker (left) is pic-
tured here at the 1939 World’s 
fair in Queens. The photo was 
sent by her son, photographer 
and art teacher David paone.
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formances for free on the inter-
net. Yoon-il currently serves as 
Deputy Provost at the National 
Labor College in Maryland.

Brian Jacob (M.A., 2002) 
recently had his first policy 
paper, “Closing the Gaps: The 
Challenge to Protect Costa Rica’s 
Health Care System.” published 
in Georgetown Public Policy Review. 
Also, after eight years work-
ing as a business analyst for the 

Port Authority of New York 
and New Jersey’s Engineering 
Department, Brian has accepted 
an assignment with the agency’s 
Aviation Department.

oRGANiZATioN & 
lEADERsHip
Joseph Catania (M.A., 2004) 
writes that he is making a career 
change to become a high school 
history teacher.

laurel Donnellan (M.A., 1999) 
is the author of the book/audio 
set, Born To Do: The Practical 
Guide To Loving Your Work. She 
is the President of Three Giant 
Leaps (www.threegiantleaps.
com). She has lectured at NYU, 
Fordham and Cornell and has 
worked with executives from all 
over the world.

nigel D. Furlonge (Ed.M., 
2006) is leaving his current 

post (Academic Dean at 
Lawrenceville) to help found a 
school in Trenton for children in 
economic hardship.

Martin J. lecker (Ed.D., 1990; 
Ed.M., 1990) wrote a new text-
book titled Conducting Business 
Ethically: A Philosophical Approach, 
(Kendall Hunt Publishing, 2010). 
He has been Professor of Business 
at SUNY Rockland Community 
College for 25 years.

A s Executive Director of the American 
Ballet Theatre, Rachel Moore (M.A., ’94) 
raises $20 million per year. yet she con-

siders one of her greatest successes to be the 
$300,000 gift she secured for replacing the floors 
in each of the company’s nine dance studios. 

“The dancer’s health is important to me,” Moore 
says. “it’s really important to me.”

That, she says, is because she was “one of them—
part of the tribe.” Growing up in California, Moore 
had one goal: to be a professional ballet dancer. 
she attended ABT’s summer pre-professional pro-
gram as a teenager and made it to the parent 
company in 1984. four years later, however, an ankle injury ended 
her career. she took the sATs, went to Brown on a scholarship and 
got her degree in Ethics and political philosophy. 

“i was able to step back and look at systems and how they 
worked,” she says—including the systems that support the arts. 
That led her to a fellowship at the National Endowment for the 
Arts, and eventually, to the Arts and Administration program at 
Teachers College. in 2006, she became the only former company 
member—and just the second woman—to lead ABT.

it would be inaccurate to say that Moore’s injury set her on a 
managerial path. The child of two economists, she became active 
in the union while still dancing, focusing on equitable salaries 
and work rules to protect dancers’ health.

“i am sure Rachel is the only E.D. of a ballet company who 
knows how to do stats from the U.s. census,” says TC Arts and 
Administration program Director Joan Jeffri. Moore has taught 
accounting and finance in the program. 

still, as ABT’s head, Moore—who dresses elegantly 
in bright colors and retains the athleticism of her 
dancing days—has earned a reputation for foster-
ing a culture that safeguards the well-being of 
the dancers. she has sent dancers to a program 
designed to incubate the next generation of female 
choreographers. she has expanded therapeutic 
resources at ABT by building a physical therapy 
wing. And, with a medical panel advisory board, 
she created a manual for teaching young students 
that includes guidelines for recognizing an eating 
disorder, cleaning the studio’s floors properly, and 
sensible barre exercises for a 10-year-old body. 

Moore also has focused intensely on artistic issues. Concerned 
that ballet teachers across the country were downgrading their 
instruction in response to pressure to teach for popular dance 
competitions, she created ABT’s national training curriculum and 
teacher certification program in 2006. The program has become 
a godsend for ABT and for young dancers. Ballet teachers who 
go through the intense training in either New york or los Angeles 
can increase their market value by using the ABT logo in their 
advertising. so far, 300 teachers have been certified nationwide.

A recipient of TC’s Distinguished Alumni Award in 2006, Moore 
believes that other dancers will follow her career path. 

“Dancers make great managers,” she says. “They can take criti-
cism. They are success-oriented. And they can solve problems.” 

still, Moore would like all young dancers—particularly those at 
ABT—to stay physically fit. “i want everyone who comes here to 
have a healthy and joyous experience,” she says. “They don’t need 
to become professionals. i want them to dance all their lives.” 

—Elizabeth Dwoskin

l i f E  A f T E R  D A N C i N G ?  s H E ’ s  M A N A G i N G
Rachel Moore navigated a career-ending injury to become Executive Director of the American Ballet Theatre

 Moore at TC to receive the  
Distinguished Alumni Award.
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Hal Miller
(Continued from page 81)

A U T H O R - C E N T E R E D  Miller led HM 
at a time when experts not only wrote 
most textbooks but also made advisory 
visits to schools and districts.

educating kids,’” 
Miller recalls. “And 
I always regarded it 
that way.”

Most of the 
sales reps, like 
Miller, were former 
teachers and educa-
tion school gradu-
ates. The CEOs of 
other big textbook 
publishers had, like 
himself, come up through 
the ranks. The business 
was “author centered”—
that is, focused on finding 
experts, mostly from uni-
versities, to not only write 
textbooks but also make 
advisory visits to schools 
and districts. 

At the same time, the 
“big three”—McGraw Hill, Harcourt, 
Brace & Jovanovich, and HM—were the 
primary purveyors nationwide of achieve-
ment tests, which they aligned with the 
major standardized textbooks they were 
publishing. The companies created the 
tests in partnership with experts at uni-
versities.

“When I was head of the achievement 
test unit at HM, we had Bob Thorndike 
working with us, and he was brilliant—he 
spent his whole career working in intelli-
gence testing. On the advice of Thorndike 
and E.F. Lindquist, we were the first to 
norm both the I.Q. and achievement 
tests to the entire population at the same 
time. We analyzed results of tests at the 
pupil, classroom, district and state levels 
to pinpoint difficulties students were hav-
ing, so that we could help them with new 
programs, curriculum and texts, then and 
there.”

The result, he says, was that “particu-
larly in elementary education publishing, 
we knew more, during the ’70s and ’80s, 

about what was going on in the class-
room than anyone else.”   

Perhaps not everyone would agree 
with Miller’s belief that such a system 
produced the best results for students, 
but there’s no refuting his contention 
that the system has since dramatically 
changed. In the 1970s, there were nearly 
40 different textbook publishing houses. 
By the late ’80s, the industry was going 
through massive consolidation, with for-
eign companies acquiring many  
U.S. firms. 

“Many of these big conglomerates 
were looking to cut costs, and they out-
sourced all the grade-level work at the 
expense of sequential development and 
basic editing,” Miller says. “It went from 
being a time of intellectual leadership to a 
time of financial leadership.”

At the same time, the consensus over 
what should be published began to frag-
ment. Texas, California and other states 
created curriculum committees that set 
philosophical parameters for curriculum 

and textbook selection. Their 
focus was increasingly on 
meeting the demands of 
No Child Left Behind, the 
federal education law that 
called for all U.S. students to 
achieve “proficiency” in math 
and reading by 2013. States 
took different approaches, 
and often reversed field when 
scores failed to improve.

“So with basic literacy, a 
state would be saying, ‘We’re 
all about the literature,’” 
Miller says. “Then, when that 
didn’t produce the scores, 
it was ‘We’re all about the 
phonics.’ And then back 

again. So a publisher got pulled 
around if they wanted their 
materials adopted.” 

Miller believes the country 
is moving away from the test-driven 
ethos of NCLB. He is also optimistic 
about the potential of computers and 
the Web, even though some have sug-
gested that new media pose the biggest 
threats of all to old-style textbook 
publishing.

“The underlying requirement, 
whether for a textbook or a piece of 
software, is providing a workable 
approach to teaching—and to enjoying 
learning as a result,” he says. “HM had 
75 percent of the national algebra text 
business because we had an author, 
Mary Dolciani, whose approach 
enabled teachers to teach quadratic 
equations. There’s always going to be a 
need for that.”   

Although Miller wrote Publishing: 
A Leap from Mind to Mind six years ago, 
he views the project as ongoing and has 
continued to interview people in the 
publishing field. 

“If I wrote about myself,” he says, “I 
wouldn’t be learning anything.” 
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at Rutgers’ Mason Gross School of The 
Arts (where he has taught for nearly 40 
years), that ethnocentricity is “a trap” that 
can deter them from winning a place in 
what he calls “the larger Post-Structural 
Evolutionary Developmental World of 
Research in Art.” 

“Only the underclass is, in disenfran-
chisement, socially engineered to defend 
itself stereotypically through ethnocen-
tricity,” he says. 

Ortiz founded the Museo Del Barrio 
in 1969, at the height of the civil rights 
movement. Though he himself had been 
exhibiting works since the early ’60s at 
the Museum of Modern Art and the 
Whitney Museum (he was featured in the 
latter’s 1965 Young America exhibition 
and has since participated in two of its 
Biennials), he was responding, in part, to 
an outcry for representation within the art 
establishment of non-European cultures 
and peoples. 

As a teacher at New York City’s 
LaGuardia High School of Music and 
Art, Ortiz was also responding to a 
specific request from Martin Frey, 
then a superintendent for the City’s 
Department of Education, to create pro-
gramming that would bring the culture 
and experience of Latino students into 
the public school curriculum. 

Ortiz came back to Frey with a differ-
ent idea: Why not create a museum and 
get the City to fund it?  

“It was his solution to what he saw 
as the social and cultural inequities fac-
ing Latinos and Puerto Ricans,” says 
Chon Noriega, the Director of the 
Chicano Studies Research Center at the 
University of California, Los Angeles, 
who is writing a book about Ortiz. 
“He wanted it to be an access point for 
Latino artists whose work was reflect-
ing local and cultural realities, that their 
work could be part of the world dialogue 
about the arts.”

When Frey promised exhibition space 
and financial support, Ortiz began camp-
ing out at the New York Public Library, 
researching Puerto Rican history and the 
culture of the Tainos, the pre-Columbian 
peoples that inhabited the Caribbean. He 
journeyed to Puerto Rico and spoke to 
anthropologists and artists while docu-
menting the culture of the under-class 
living in tin shacks in the shadow of the 
luxury beachfront hotels. He partnered 
with the Young Lords, a Puerto Rican 
barrio social action organization, to take 
pictures and record thousands of hours of 
audio interviews in Spanish Harlem about 
daily life in the barrio. (The results of this 
work appeared in 1970 as “Boricua Aqui Y 
Alla,”  a multimedia exhibit at the Museum 
of Natural History in New York.)

Ortiz also met with the directors 
of Puerto Rico’s and New York’s elite 
Museums of Natural History, asking 
them to donate objects to the fledgling 
collection of an institution that still exist-
ed only in his head.  

“I had lots of chutzpah,” he says. 
The museum opened in two class-

rooms before moving to a couple of 
storefronts in East Harlem. In 1977 it 
found a permanent home in the neoclas-
sical Heckscher Building at 1230 Fifth 
Avenue, where it forms the northernmost 
tip of Museum Mile. Ortiz left Museo Del 
Barrio in 1971 to commit himself fulltime 
to university teaching at a point when the 
Museo’s permanent collection still con-
sisted of only a handful of works, but his 
legacy was unmistakable. The momentum 
had begun for the country’s first museum 
dedicated to Latino heritage. 

Ortiz, whom TC honored in spring 
2010 with its Distinguished Alumni 
award, continues to exhibit his own 
work. “He never had the romantic vision 
of the artist in his studio,” Chon Noriega 
says. “His was more of an intellectual and 
social vision of the artist.” 

Indeed, since learning to draw from an 
uncle who was known for painting palm 
trees on local bodega storefront windows 
and facades, Ortiz, the son of a garment 
district seamstress, has absorbed his share 
of formal schooling. He attended New 
York City’s Art and Design High School 
and then Pratt Institute on the Korean 
War Disabled GI Bill, switching from 
architecture to fine arts and earning his 
B.A. in art education and M.F.A. In 1982 
he earned his doctorate from TC in Fine 
Arts in Higher Education. 

While Ortiz has never had much inter-
est in creating folkloric images of roosters, 
idyllic tropical beaches or Taino-Arawak 
straw huts or sacred objects, he certainly 
has sought to preserve such works in the 
Museo del Barrio.  By contrast,  his own 
creations—which are in the collections 
of the Pompidou Centre in Paris, the 
Ludwig Museum in Cologne, Germany, 
the Museum of Modern Art, the Whitney 
Museum of American Art, the Everson 
Museum in Syracuse, the Chrysler Museum 
collection in Virginia and the De Menil 
Collection in Houston—tend much more to 
the avant-garde. Ranging from multimedia 
to performance, these works incorporate 
both indigenous-shamanic cultural practices 
and domestic objects. In one work in the 
1950s, Ortiz hacked film to pieces while 
chanting. He was an early proponent of 
using computers in art and in 1982, by 
scratching a laser disc, created a “stammer-
ing” progression of images he called “dances,” 
intended to reflect “a hypnotic disconnection 
between time and space.” 

Yet in a way, Ortiz has never strayed 
far from his childhood artistic impulses.

“As a child I enjoyed making art 
because it gave me a sense of power in my 
world,” Ortiz recalls. “As an eight-year-old 
drawing family portraits, I could make 
adults sit still.”

To view a videotaped interview with Ortiz, 
visit http://bit.ly/csKOVG. 

Rafael Montañez Ortiz
(Continued from back cover)
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When Harold (“Hal”) Miller sat down to write 
a book several years ago, it was not to create a 
monument to his own success. Instead Miller, 

who had joined the publishing company Houghton Mifflin 
in 1950 as a textbook salesman and retired in 1990 as its chair-
man and CEO, set his sights on the company and publishing 
itself, both of which were undergoing profound changes. The 
resulting book, Publishing: A Leap from Mind to Mind (Fulcrum 
Publishing, 2003), features interviews with more than 100 
people, from best-selling HM authors such as the economist 
John Kenneth Galbraith and the Caldecott-winning children’s 
writer Chris Van Allsburg to obscure sales reps in far-flung 
territories.  

Yet Miller’s authorial approach says a lot about his operating 
philosophy as head of HM, which grew under his leadership 
from a privately held, middle-of-the-pack company to a pub-
licly traded giant. 

“When you’re running a publishing house, you have a 
whole bunch of entrepreneurs working for you looking for 
successful material,” Miller said in a recent interview by phone 
from his home in Massachusetts. “Your job is to take it all and 
give it a reputation with the public, so that you end up with a 
respected house that stands for something that matters.”

Miller’s concern for the big picture reflects his own edu-
cational experiences. Growing up in New Paltz, New York, 
during the Depression, he attended a one-room school house 
until someone at the state level decided to combine several such 
schools into a larger “laboratory.” The students, it turned out, 
were the guinea pigs: the new school was used simply as a train-
ing facility for untried junior teachers, who rotated in and out in 
six-week stints.

“That may have made a bit of a reactionary of me,” Miller 
says, with a chuckle.

Miller took classes at Central College in Pella, Iowa, for a 
year before enlisting in the Marines in the wake of Pearl Harbor. 

In Search of Publishing’s  
Big Picture
As CEO of Houghton Mifflin, Harold Miller tried to create a coherent whole, 
particularly in the area of K–12 textbooks

by Joe Levine

He was sent to Franklin & Marshall College in Pennsylvania 
to study to become an officer, but one day “they lined a bunch 
a bunch of us up, counted us off, and told us we were being 
transferred into the Navy.” The next stop was midshipmen’s 
training at Cornell, followed by service in the Pacific Islands in 
the amphibious forces. It was 1946 by the time Miller returned 
to Franklin & Marshall to complete his bachelor’s degree.

“It all felt pretty disjointed—not quite like a complete educa-
tion,” he says. 

Perhaps to compensate for that, Miller decided on education 
as a career and enrolled at Teachers College in 1947. He taught 
high school in New Jersey while earning his master’s degree 
in school administration, but was particularly influenced by 

 The underlying requirement, 
whether for a textbook or a 
piece of software, is providing a 
workable approach to teaching. 
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(continued on page 78)

George Hartmann’s course on Gestalt psychology, which holds 
that human perception has an inherent tendency to create form 
from chaos. 

“Gestalt says the sum is greater than the individual parts,” 
Miller says. “It may sound like a cliché, but that became my 
bible as a CEO.”

It was also a notion that more aptly described the textbook 
publishing business of that era—and possibly the K–12 educa-
tion system, as well—than today’s version.

 “Not long after I joined HM as a sales rep, I was at a din-
ner in San Antonio, and the school superintendent there said 
to me, ‘You know, Miller, we’re all in the same business—
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TCIn Focus 

He’s one of the world’s best known Latino artists, but 
Raphael Montañez Ortiz regards ethnocentricity as a trap

by Elizabeth Dwoskin

Growing up on Manhattan’s Lower East Side as the only Latino 
among Orthodox Jews, Raphael Montañez Ortiz (Ed.D., ’82) 
was a self-described shabbos goy—a non-Jew who turns on appli-

ances and performs other services that Jews cannot do during Sabbath. 
He also dreamed of becoming a rabbi.  

“In the Jewish community, the role models were teachers, and I 
admired what the teachers did to inspire my passion for knowledge,” says 

Ortiz. “I came to feel that my future, if not my life, depended on it.” 
Meanwhile, his cousins in Spanish Harlem—with whom he used to 

spend his pre-adolescent summers—were dropping out of school and getting 
involved in gangs. “For those of us who are disenfranchised of development of 
intellect, our culture is designed in its logic to betray us,” Ortiz says, “even as 
we defend the way it affirms our identity and way of being.” 

Not necessarily what you’d expect to hear from one of the world’s best-
known Latino artists and founder of the legendary Museo Del Barrio—the 
first and best-known museum in the United States devoted to Latino art and 
culture. But like the Museo itself, Ortiz, who is Puerto Rican, embodies many 
seeming contradictions, and his relationship to both his own community and 

the wider art world has been complicated and at times, stormy. At 76, he still 
performs his famous “piano sacrifice” concert, a set-piece of ritualized rage in 
which he literally deconstructs a keyboard. Earlier in his career, Ortiz was the 
firebrand who picketed and protested the Museum of Modern Art until it 
invited a few artists of color—including him—to join its board.

Yet Ortiz is  also the iconoclast who rejects identity politics. He never 
wanted to be pigeon-holed as “Puerto Rican.” He frequently warns his students 
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