
Communicating with 
the Outside World
TC students working 
with children in Ghana

Last year, when Cate Crowley 

and her TC speech pathology 

students traveled to Ghana, 

they asked parents of young people 

with communication disorders for a 

wish list of things they wanted their 

children to be able to do. 
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Across the Pond
Of education innovation in the U.K. and U.S.

Education officials in Eng-

land and the United States 

should step up their shar-

ing of research and policy reform 

ideas across the Atlantic—espe-

cially in the areas of school choice 

and accountability.

That was the thrust of 

remarks delivered by Geoffrey 

Whitty, Director of the Institute 

( C o n t i n u e d  o n  pa g e  8 )

( C o n t i n u e d  o n  pa g e  2 )

toWaRd a gReeneR tC  The College is stepping up its environmental 
focus with a coordinated sustainability effort. See page 16.
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The most common answer: to be able to shop for 

food for the family in the local markets. 

Though many were cognitively able, the children—

who were suffering from communication disorders stem-

ming from cleft palates, damaged vocal chords, apraxia, 

cerebral palsy and autism—lacked speech skills to make 

purchases in the market. The children faced cultural ob-

stacles, as well. In Ghana, where people with disabilities 

are highly stigmatized, parents often hide their children 

away, depriving them of education or an opportunity to 

learn to communicate with the outside world. 

“It really brings into perspective how to work with 

people from different cultural communities,” says Alana 

Bibergal, a recent graduate of TC’s program, who is now 

completing her clinical fellowship year with the New 

York City Department of Education, working with pub-

lic school children from diverse backgrounds in Brook-

lyn. “You think about what [parents] can do to help their 

child, while keeping in mind their values.” 

Crowley, Director of TC’s Bilingual Extension In-

stitute—part of the College’s Speech Language Pathology 

Program—dreamed up the Ghana trip after having suc-

cess with a similar program that she created in La Paz, 

Bolivia. As in Bolivia, making the right local contacts 

proved essential. In Ghana, Crowley connected with Dr. 

Peter Donkor, the provost of the teaching hospital in 

Kumasi and head of the cleft palate clinic there and Dr. 

Emmanuel Kitcher, chair of the ENT department at the 

University of Ghana. 

She also met Belinda Bukari, a special education 

teacher whose sense of mission inspired the TC contin-

gent. When parents didn’t want to send their disabled 

children to her Methodist School, Bukari would go from 

house to house, trying to convince parents to send their 

children to school. The stigma was so strong—along with 

the belief that disabilities were contagious—that when 

Bukari herself became pregnant, people swore she would 

give birth to a disabled child. When she didn’t, people 

literally lined up in front of her house to see the child 

for themselves.

The TC trip turned out to benefit everyone 

involved. 

Crowley’s students—who paid their own way, as-

sisted by a $50,000 grant that Crowley received from the 

WYNCOTE Foundation—seized the opportunity to get 

a hands-on clinical experience that they could not get in 

the States, while earning two course credits as part of 

the in-country seminar Crowley offers. “Generally in the 

United States when students work on cleft lip and palate 

teams, the licensed SLP takes the lead. The students sit 

quietly in the team meetings, watching someone work, 

learning, but not actively participating,” Crowley says. 

“In Ghana, our TC students are welcomed as active, and 

integral, members of the team.”

The Ghanaian nurses, who worked as cultural inter-

preters and translators, ended up learning speech pathol-

ogy techniques themselves. 

But the biggest winners were the children.

“These children are marginalized in our society,” 

Bukari says. “We have little money and little resources 

for the speech and language interventions that these 

children need. We have little knowledge of these kinds 

of communication problems. With the Teachers College 

program, we have learned how to design interventions. 

e x p e R i e n C e  i n  g h a n a  ( C o n t i n u e d  f R o m  f R o n t  pa g e )
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They opened our eyes and showed us the way.”

People wore their finest Sunday church clothing 

to meet the students, and one man whose 14-year-old 

daughter had cerebral palsy carried her for miles to 

work with the group because he could not afford a 

wheelchair. 

And, yes, the TC students did give the parents 

their wish. To enable children to shop in the market, 

they used paper and markers to create “communication 

boards” with images of okra, plantains, yams and other 

household staples. They also designed sets of cards that 

identified the amounts of goods that each child wanted 

to buy. 

When these tools were ready, the whole team got 

on a bus and went to the bustling open-air market in 

Effiduasi, about four hours from Ghana’s capitol, Accra. 

For the first time in their lives, the children made pur-

chases for their families. Crowley says that everyone was 

moved, including Bukari, the parents, the TC speech 

pathology team and especially, the children. Even the 

brusque market women started scolding one another to 

be patient with the kids. “You could feel the excitement 

growing,” Crowley says. “You say to yourself, this is al-

ways what I have wanted to do as a speech pathologist.”

“It was the greatest educational experience of my 

life,” says Llee Hardy, who graduated last May from the 

Speech Language Pathology program. “I’ ll probably be 

paying back my loans forever, but it was totally, totally, 

worth it.” v

By Elizabeth Dwoskin
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maRket Ready  in ghana, parents of children with 

speech disorders want them to be able to shop for the 

family in the public market. here, children equipped by 

tC students with “communication boards” make their 

first-ever purchases of okra, plantains and yams at the 

effiduasi market. “It was the greatest 
educational experience 

of my life.”
~  l l e e  h a R dy
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in Mexico, believed “there existed a 

prescribed body of knowledge that 

an individual must acquire in order to be educated,” 

an idea squarely at odds with Dewey’s conception of 

an educated person as someone who is reflective and 

engages in a process of learning through inquiry and 

experience. In contrast to Vasconcelos, Sáenz and 

Ramírez worked to build rural schools where the stu-

dents were active participants in their education.

The educational system that Sáenz and Ramírez 

help to develop operated in Spanish, and Cortina ac-

knowledged the oft-leveled charge that this hastened 

the obliteration of indigenous languages and cultures. 

However, she also pointed out the challenges of build-

ing an educational system from the ground up and the 

difficulty of building a nation out of a diverse collec-

tion of cultures.

Ultimately, Sáenz and Ramírez believed in educa-

tion that served the community rather than the in-

terests of the government. As Cortina explained, they 

were part of a movement in which a “new form of civil 

society came into being, challenging the closed hier-

archical and expressly Catholic society that Mexico 

inherited from the colonial era.” 

In 1926, as John Dewey was preparing for his 

first trip to Mexico, Sáenz said, “John Dewey has gone 

to Mexico. He was first carried there by his pupils at 

Columbia. He went later in his book The School and 
Society. It’s a book well known and loved in Mexico. 

And now he’s going personally.” v

To view Cortina’s entire Cremin lecture, visit 

http://bit.ly/hnsV21
By Emily Rosenbaum

The story of how John Dewey’s philosophy was 

exported to China is well-documented, but 

there is another equally fascinating example of 

Dewey’s international influence. As Regina Cortina, 

TC Associate Professor of Education, explained during 

her talk as a part of the Lawrence A. Cremin Seminar 

and Lecture Series, two of Dewey’s students were in-

strumental in establishing Mexico’s rural schools. 

Moisés Sáenz and Rafael Ramírez studied with 

Dewey at Teachers College in the early 1920s. They 

returned home to Mexico, where they worked in the 

Secretaría de Educación Pública (the Mexican Min-

istry of Public Education) and used what they had 

learned from Dewey to help shape Mexican schools. 

The violence of the Mexican Revolution had ended in 

1921, and the Secretaría de Educación Pública faced 

the challenge of creating public schools that would 

incorporate widely-varied cultures and reach rural 

populations. Cortina explained that, though they are 

not well remembered today, Sáenz and Ramírez were 

key players in achieving those goals.

Sáenz wrote that he and Ramírez developed 

schools based on “motivation, respect for personal-

ity, self-expression, the project method, learning by 

doing, democracy in education”—all principles that 

John Dewey espoused. Sáenz was especially concerned 

with integrating the community into the schools and 

fulfilling what Dewey termed “the full social ends of 

education.”

Sáenz’s approach stood in stark contrast to that 

of Jose Vasconcelos, the man responsible for the Bib-

liotecas Populares—the public library system. Cortina 

said that Vasconselos, the first Minister of Education 

dewey’s Impact  
on mexican education
Regina Cortina delivers TC’s Cremin Lecture

Research
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understanding how 
Prejudice Plays Out
Encounters with bias are a virtual certainty.  
A visiting researcher explores the implications

In 2008, the General Social Survey, an initiative 

of the National Opinion Research Center that 

conducts basic scientific research on the structure 

and development of American society, asked a nation-

ally representative sample of adults a series of ques-

tions designed to gauge prejudicial attitudes. In his 

first Sachs Lecture at TC this past fall, Samuel Lucas, 

Professor of Sociology at the University of California-

Berkeley, contended that the responses reveal that 

students are virtually guaranteed to be exposed to a 

prejudiced teacher at some point in their elementary 

and high school educations. 

While reflecting a decline in prejudice, the Survey 

nonetheless demonstrates that girls, African-Ameri-

cans, and gay boys are very likely to encounter at least 

one teacher who is prejudiced against them. Rather 

than focusing on the likelihood that individual teach-

ers will be prejudiced, which has diminished in recent 

years, Lucas instead suggested considering that each 

child will have at least 36 teachers before graduating 

high school and then determining the likelihood that 

one of those teachers will be prejudiced.

For example, 32 percent of teachers agree with 

the statement: “It is better for a man to work outside 

the home and for a woman to take care of the family.” 

Thus, explained Lucas, it is a virtual certainty that at 

some point, one of a girl ’s 36 teachers will be someone 

who believes she should be educated towards the goal 

of taking care of a family. Similarly, students are virtu-

ally guaranteed to run across at least one teacher who 

believes “Most African Americans do not have the 

motivation to pull themselves up out of poverty.”

The prevalence of such attitudes are a serious con-

cern, said Lucas. 

A teacher’s belief 

that a student 

lacks motivation, 

for example, “places everything that teacher touches 

into play.” Teachers grade papers, choose lessons and 

provide opportunities for advancement. Lucas noted 

that it “doesn’t require maliciousness to subtly or 

not-so-subtly support boys and girls differently.” If 

teachers believe a girl belongs in the home, they may 

educate her towards that end. “This may feel nurturing 

for the teachers.”

Such findings suggest a need for research into the 

possible pathways through which a prejudiced teacher 

can affect students, said Lucas. Prejudiced teachers are 

modeling their attitudes for both targeted and non-

targeted students. Teachers also allocate opportunity 

for pupils, so they may be distributing resources and 

opportunity on the basis of their prejudices. Finally, 

teachers may be supporting their students differently 

due to their prejudices.

“Differential support may matter greatly,” Lucas 

said, even if the pathways are subtle. Teachers “may 

encourage the child or withhold encouragement, en-

gage the child in dialogue or remain silent, rejoice at 

the child ’s success or ignore it, comfort the child upon 

failure or let sadness fester.” Lucas called for further 

research into just how these differences will affect a 

child when she does enter the classroom of that preju-

diced teacher she is virtually certain to encounter. v

To view the entire Sachs lecture, visit http://bit.

ly/gvsfZ1
By Emily Rosenbaum

s a m u e l  lu C a s

Research
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Spotlight on New Faculty  
O ver the course of each year,  Inside  prof i les 

the Col lege’s annual new cohort of facult y 

members and post-doctoral fel lows. In this 

issue, we are pleased to introduce Hsu-Min Chiang, 

Assistant Professor of Special Education; and Samuel 

Lucas, Jul ius and Rosa Sachs Lecturer.

hsu-min Chiang
assistant professor of special education
What do you teach? 

This past semester,  I  taught instruction and cur-

riculum for students with and without disabi l it ies.  In 

the spring, I ’ l l  be teaching Intro to Special Education 

and Curriculum and Instruction for Students with 

and without Disabi l it ies.

What has been the focus of your research?
My research has focused on communication sk i l ls, 

behavior problems, cultural di f ferences,  behavioral 

inter ventions and academic achievement in individu-

als with autism spectrum disorders,  as wel l  as transi-

tion support ser vices for these individuals. 

I  have invest igated the expressive communica-

t ion of  Austra l ian and Taiwanese chi ldren with au-

t ism who have l imited spoken lang uage.  I  found that 

ever y chi ld with aut ism does communicate,  even i f 

he or  she never acquires  speech or has  l imited spoken 

lang uage.  A lso,  I  found that  c u lt u ra l  d i f ferences do 

ex ist  in the expressive communicat ion of  chi ldren 

with aut ism. For example,  the Austra l ian chi ldren 

were more l i kely to display cha l leng ing than the Tai-

wanese chi ldren.

I a lso have investigated the mathematical abi l-

it y of students with Asperger syndrome and high-

functioning autism. I have found that some of these 

individuals have mathematical g i f tedness. 

What are your academic passions?
I enjoy work ing with individuals with disabi l it ies 

and their famil ies,  and I am interested in doing re-

search that wil l  promote the qual it y of l i fe of people 

with disabi l it ies and their famil ies.

Who has been influential in the development of 
your interests and/or career? 

My greatest inf luences have been the individuals 

with disabi l it ies I had as students when I was a special 

education teacher, as wel l  as those who participated in 

my research, a long with their famil ies. 
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samuel lucas
teachers College’s 2010–2011  
Julius and Rosa sachs lecturer

“Discrimination is the act of individuals,” says 

Samuel Lucas. “But it’s also the set of norms, values 

and support mechanisms that get constructed by that 

interaction. And those support mechanisms outlive the 

people and the acts that create them, and then they take 

on a life of their own.”

Lucas is Professor of Sociology at the University of 

California-Berkeley. In books such as Theorizing Dis-
crimination in an Era of Contested Prejudice (Temple 

University Press, 2008), he has sought to define dis-

crimination by showing how it plays out for all members 

of society—something he believes that standard methods 

for measuring the effects of discrimination cannot do. 

“Our empirical research on discrimination has set it 

up as a zero-sum phenomenon, so you figure out whether 

discrimination has occurred by comparing the outcomes 

of one group to the outcomes of another group,” Lucas 

says. “By that logic, you’d never be able to find out if 

the non-target group is losing, because they will always 

come out looking better off.” 

For example, he says, if Latinos are not allowed to 

rent apartments in a particular neighborhood, “it would 

look like Latinos are losing and non-Latinos are gain-

ing. But that’s not necessarily the case.” In fact such a 

scenario discourages investors from building apartment 

buildings, because their tenant base is limited. “It cre-

ates inefficiency. You may lower the housing stock, such 

Spotlight on New Faculty  

that everyone ends up paying more. If you got rid of 

discrimination, you’d get rid of inefficiency. Rents would 

stabilize or even go down a little bit.”

Sometimes, it’s hard to tell whether someone is the 

target of discrimination or, instead, a non-target who has 

nonetheless been damaged by the fallout. For example, 

when teachers assume girls are better-behaved or more 

mature than their male classmates, either “that’s really 

discrimination against girls and there’s fallout for boys,” 

or “that’s a limiting view of boys and therefore discrimi-

nation against boys.” 

Without careful study, “I’m not able to conclude 

which of those two might be operating,” Lucas explains. 

“But I can say that either way the best resolution is to get 

rid of this dynamic of discrimination.” v

TC People
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State for Education, seemed to demonstrate precisely that 

kind of amnesia in his support of charter schools.

The result is that too often, education policy on 

both sides of the Atlantic is justified by anecdotal evi-

dence and “quasi-research carried out by think tanks and 

advocacy groups” that have a particular political point 

of view, Whitty said, instead of by the rigorous, careful 

research of academic institutions such as the IOE and 

TC—a problem that both institutions can help rectify.

In his remarks at Teachers College, Whitty encouraged 

intellectuals to hold their ground as the most legitimate 

critics and deepest thinkers about policy and pedagogy, 

despite attempts by some politicians and public officials to 

denigrate their usefulness. “Education researchers can help 

in challenging [the prevailing] narrative and changing the 

terms of the de-

bate by reinforc-

ing messages, 

not just about 

what works, 

but also about 

what doesn’t 

work and why 

it doesn’t work,” 

he said, adding 

that the IOE 

and TC “could 

learn huge amounts from each other, and I hope we can 

find ways to get that sort of collaboration underway.”

The theme of cross-cultural innovation in education 

was amplified later that same evening by a panel discus-

sion that included, Whitty; TC President Susan Fuhrman; 

Richard Lee Colvin, Director of the Hechinger Institute on 

Education and the Media at Teachers College; Tim Daly, 

CEO of the New Teacher Project (U.S.); Andrew Har-

greaves, Thomas More Brennan Chair in Education at the 

Lynch School, Boston College; and Rona Kiley, Founder 

of the U.K.’s Teach First and former CEO of the Academy 

Sponsors Trust (U.K.); and moderated by Jonathan Daube, 

the IOE’s alumni ambassador in the U.S. and interim presi-

dent of Middlesex (Connecticut) Community College.

of Education (IOE) at the University of London, at 

Teachers College on November 8.

Both countries are embroiled in well-publicized de-

bates about education reform as they have fallen sharply 

in global rankings of education quality and performance. 

If they are to regain their status as world leaders in eco-

nomic growth, both will need to address the inequities 

in their education systems, Whitty told an audience in 

TC’s Milbank Chapel.

The two countries have exchanged education policy 

reform ideas and efforts at least since the early 1990s. 

England’s grant-maintained schools influenced the early 

charter school movement in the United States, and its 

use of national standards and high-stakes testing pre-

ceded the passage of the federal No Child Left Behind 

education bil l 

and national 

curriculum ef-

forts here.

In turn, 

England cur-

rently is eyeing 

U.S.  charter 

schools  (the 

Harlem Chil-

dren’s Zone and 

KIPP schools, 

in particular) as models for free schools and academies in 

England. Geoffrey Canada, founder of the Harlem Chil-

dren’s Zone, addressed the U.K.’s Conservative Party 

annual conference last month; and Arne Duncan, Sec-

retary of Education in the U.S., visited a London school 

earlier this fall. England is also increasingly interested 

in American teacher training models (Teach for America 

here inspired Teach First in England).

In fact, education policy has been so frequently 

shared across the Atlantic, Whitty said, that sometimes 

champions of particular measures forget where their pro-

posed reforms originated and how they played out in the 

past. In fact, Whitty said, at a Conservative Party meeting 

in October, Michael Gove, the Conservative Secretary of 

s h a R i n g  a C R o s s  t h e  p o n d  ( C o n t i n u e d  f R o m  f R o n t  pa g e ) 

Education policy has been so 
frequently shared across the Atlantic 

that sometimes champions of 
particular measures forget where their 

proposed reforms originated.

Research
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est school year in the country” despite “abysmal academic 

performance,” but said there had not been a serious dis-

cussion among city leaders about changing it. 

Fuhrman said that one obstacle to improve on this 

and on other fronts is that “we don’t have good ways to 

learn from successful models—regular visitation, sharing 

of data, exchanges among schools on a broad scale.”

And Hargreaves said that reformers become too 

vested in championing certain types of reforms rather 

than looking at the track records of individual efforts. 

“What we need to celebrate is what goes on in schools, 

rather than the type of schools,” he said. “It’s not type 

that produces the results. There is very little honesty 

about that in the discourse at the moment.”

Opinion was mixed on the potential impact on edu-

cation of recent elections in both the United States and 

the U.K. When President Obama was elected, “there was 

such a great sense of this being the moment, with the 

stimulus package, the money for turnaround schools, 

Race to the Top,” Colvin said, but then wondered 

whether the results of November’s midterm elections in 

the U.S. will kill that enthusiasm. “The question now is, 

does all of that stop? Does the momentum go away?”

Whitty said that “elections don’t make as much dif-

ference as you might think,” arguing that “things have 

changed since the election, but actually in the direction 

that was already there.” In his view, the Blair govern-

ment extended policies of both the Thatcher and Major 

governments by “introducing more privatization” and by 

“prescribing pedagogy as well as curriculum.” v

To view the entire lecture by IOE director Geof-

frey Whitty, visit http://bit.ly/eQccCn. To view the IOE  

forum, visit http://bit.ly/hJpyp1

Several of the panelists predicted that technology 

would be among the most important drivers of innova-

tion in education during the next two decades.

“In five to 10 years, Generation Y, who were born 

digital, will become the leaders of schools,” Hargreaves 

said. “Teachers will be thinking about technology as a 

way to organize their instructions and develop their 

schools as organizations.” 

Fuhrman said that “new technology will allow the 

delivery of customized education to a learner exactly 

where and in the format in which he or she needs it,” 

adding that “keystrokes and even eye movements” of users 

can be recorded and analyzed to improve education.

Colvin predicted “the creation of virtual schools and 

other modes of delivery that will not necessarily be run 

by traditional school boards.”

And Kiley, who argued that, “through programs 

like Teach for America and Teach First, teaching will 

continue to become a more sought-after profession,” 

said “technology will be essential for people who really 

want to use it and want to become a part of society and 

become educated.”

All of the panelists were gloomy about progress to-

ward overcoming inequity in educational outcomes and 

opportunity. Noting that “British schools no longer have 

to report what they’re doing to enhance social cohesion,” 

Whitty said that “to remove the notion that there should 

be any requirement to think about those issues is highly 

dangerous.”

Daly lamented that “when we talk about equity, 

we’re not talking about what we want for our kids, but 

what we’re willing to guarantee kids.” He was sharply 

critical of his hometown, Chicago, for having “the short-

tRansContinental tÊte-À-tÊte  From left: Andrew hargreaves; Rona Kiley; geoffrey Whitty; Tim daly; TC President Susan 
Fuhrman; Richard Lee Colvin; and moderator Jonathan daube
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Teachers College Annual Fund 2010-2011

BeTTer ogethert        

the Power of  
teachers college

Brilliant minds coming together  
to transform lives.

We all work better together. 
Teachers College works better 
with you.

Make a secure donation online at  
www.tc.edu/givetotc or call 212-678-4067.

Why Give to the Annual Fund:

• Your gift supports the interdisciplinary 
research that will ignite change in  
education, health and psychology. 

• Your gift puts more TC alumni in the field, 
where their research is transforming lives. 

• Your gift helps TC maintain its premier 
position among its peer graduate schools  
of education. 

• Your gift ensures that TC has the resources 
necessary to support current students 
through meaningful financial aid packages. 
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“Choose the Right Parents”
In a talk at TC, alumnus Bill Ayers suggests that’s the message 
being sent to poor students 

When Barack Obama lived in Chicago, 

his daughters attended the University 

of Chicago Lab Schools, where class size 

was capped at 15 students and children were encour-

aged to think critically. 

“If it’s good enough for them, why is that not the 

debate that we’re having in this country about what 

all kids need and all kids deserve?” wondered the 

education theorist Bill Ayers (Ed.D., Early Childhood 

Education, 1987) during “Trudging Toward Freedom,” 

his standing-room-only talk talk at TC’s Gottesman 

Libraries in November.

Ayers, a retired Professor of Education at the Uni-

versity of Illinois at Chicago whose own children also 

attended the Lab Schools, listed qualities “that make 

life in a democracy vibrant and filled with possibili-

ties and hopefulness,” including “initiative, courage, 

imagination, creativity” and “the capacity to develop 

your own viewpoint.” Access to such schooling should 

be the first point in the school reform discussion,” 

said Ayers, who was a founder of the Weather Under-

ground during the 1960s. “Right there. Are we teach-

ing the values of democracy?”

The answer depends upon who you are, Ayers said. 

He contrasted the Lab Schools with Chicago’s public 

schools, which cap second grade classes at 35 students. 

“I think our message overall in terms of children’s policy 

in this country could be summed up very simply and 

it’s ‘choose the right parents’. If you choose the right 

parents, things are going to be fine. You’re going to have 

a good neighborhood school, you’re going to have a non-

violent neighborhood and you’re going to have access 

to parks and recreation. But if you choose the wrong 

parents, there’s not much we can do for you.”

Instead of continuing to treat education like a 

commodity to be bought and sold, Ayers said, “we 

have to find a way to engage the battle to reframe the 

discussion.” He quoted the poet Mary Oliver: “Pay 

attention, be astonished, write about it,” and then of-

fered a restatement: “Pay attention, be astonished, do 

something about it.”

Ayers particularly wants to address what he sees 

as a national obsession with standardized testing. He 

said he once taught in a New York school with a holis-

tic approach to language and literature. When it came 

time for students to take the standardized tests, the 

teachers were candid in their portrayal of the prepara-

tion work.

“We said, ‘OK now we’re going to teach you how to 

take the test.’ It was cynical, but we didn’t want the kids 

thinking that the testing skills were actual learning.”

Responding to one audience member who called 

for “revolution,” Ayers pointed out that the long-range 

mission of TC’s preservice teachers is potentially 

world-changing.

“Tomorrow these folks are going to work teach-

ing in schools,” Ayers said. “We live and eat and sleep 

and make love in the immediate short-run, but we can 

fight with a larger vision of where we are going.” v 

To view Ayers’ entire talk, visit http://bit.ly/gtjkyw

Around TC
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During her trip to the Darfur region of Sudan in 

the summer of 2009, Nisrin Elamin visited an 

open-air classroom in one of the many camps 

for people displaced by the area’s long running war. There 

were 200 students from ages three to 11 and just one 

teacher.

“Being a teacher myself, I was just looking at it, 

baff led by how the teacher managed to bring al l these 

students to learn something,” says Elamin, who grad-

uated from TC in 2009 

with a master’s in Interna-

tional and Transcultural 

Studies. 

Elsewhere, Elamin, 

who was traveling with 

a Darfurian underground 

radio journalist, found 

that a center where teen-

agers learned income-gen-

erating sk i l ls—welding, 

weaving, furniture-mak-

ing—had shut down. The reason? The departure of major 

international aid groups that were ejected by the Suda-

nese authorities in March 2009 in retaliation for the war 

crimes indictment of President Omar al-Bashir by the 

International Criminal Court (ICC).

Yet Elamin, 33, also found that in the camps—

virtual small cities that now have been in place for over 

seven years—life goes on. The departure of the major 

aid groups, though damaging, has given rise to ongoing 

grassroots initiatives in everything from vegetable culti-

Mission: Darfur 
Nisrin Elamin (M.A., 2009) helps a beleaguered land meet the challenges of daily life 

vation and educational theater, to a volunteer-run school 

for deaf students, along with a growing network of local 

NGOs to support them.

“Emergency relief is very important,” Elamin says, 

“especially in terms of water, food, health and sanitation, 

but people were also talking about being independent. 

Not to be dependent on handouts, but to have their own 

income and take care of their families.”

That reality differs from the squalor and desperation 

often depicted by the media, and also from what Elamin, 

who is Sudanese but grew up mostly in Germany, has 

heard on visits back home. Her relatives in Sudan live 

in the north near the capital, Khartoum, and whatever 

they knew about the war in Darfur and the even longer 

conflict in the country’s south was largely second-hand.

“I couldn’t tell a lot of my older aunts that I was 

going there,” she says of her trip to Darfur. “It would 

have been too much.” Yet, Elamin says, people travel 

daily back and forth, on domestic airlines, between 

Khartoum and Darfur’s main cities.

Elamin has made it her mission to support Darfu-

rians in meeting the challenges of daily life. She raises 

funds for small-scale projects vetted by her contacts 

on the ground, and has been connecting Darfurian-led 

NGOs to U.S. funders through Skype and email. She 

speaks to the media and at schools and conferences in the 

United States, and shares perspectives from the region 

on her Web site, www.supportdarfur.org. 

Elamin has also made her advocacy for Darfur part 

of her work as a senior trainer at Global Kids, which 

runs after-school programs for urban youth at 11 sites 

entrepreneurial Spotlight 
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Mission: Darfur 
Nisrin Elamin (M.A., 2009) helps a beleaguered land meet the challenges of daily life 

Down the line, Elamin imagines she will earn a 

Ph.D. and divide her time between the United States and 

Africa—hopefully Sudan if the situation there gets better.

“I know what I’m doing is not going to solve the 

conflict and save the world,” she says. “But I felt a respon-

sibility to do my part. And that part—small as it is—is 

meaningful in that it offers a model that is different.” v

in New York City. At Long 

Island City High School in 

Queens in 2009, Elamin linked 

a group of students—most with 

immigrant backgrounds, rang-

ing from El Salvador to Ban-

gladesh—with a youth theater 

group in Darfur.

“We asked the group how 

we could be helpful,” Elamin 

says. “They said they wanted 

to buy instruments to start a 

band, and equipment for lit-

eracy classes. The students came up with the idea of a 

talent show in school.” They sent $1,000 and within a 

few weeks, they got back photos of the new classes in 

Darfur that they had funded.

This year, Elamin hopes to raise awareness of Dar-

fur at her new work site, Paul Robeson High School in 

Crown Heights, Brooklyn. She has also brought New 

York youth to media events and conferences, and helped 

them develop a workshop for teaching their peers about 

Darfur.

Elamin says it isn’t always easy to balance the 

stresses of helping city youth—her duties include home 

visits and tracking down infrequent attendees—with her 

commitment to Darfur. Today’s communications tech-

nology helps, she says, and being in New York is a “stra-

tegic position” with access to aid and policy networks 

and a growing Sudanese diaspora in the United States 

that, she says, is starting to get organized.

speaking foR themselVes

With the departure of 

many big aid groups, 

darfurians are advocating 

for themselves. 

top: Children in the 

region proclaim “our 

voices are necessary.” 

and (bottom) “we have 

the right to benefit from 

development.” 
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P
eople come to TC via 

many paths, but in 

the case of Juan Car-

los Reyes, assistant 

to President Susan Fuhrman, 

TC quite literally came to him. 

In 2000, Arthur Levine, 

who was then TC’s president, visited the Bronx apart-

ment in which he’d grown up. He met 14-year-year 

old Carlos Pilarte, who lived there with his family and 

who also happened to be best friends with Reyes, whose 

family had moved to New York City from the Domini-

can Republic when Reyes was two. Levine eventually 

met Reyes on a basketball court, and the two hit it off 

instantly. 

Levine’s visit to his old neighborhood was more 

than a walk down memory lane. Together with Laura 

Scheiber, a TC doctoral student in Comparative Educa-

tion, Levine was planning a book that would illustrate 

the changes that shook the area in the years after his boy-

hood, when many blacks and Latinos moved in, many 

Eastern European families left, economic depression set 

in and landlords began setting fire to their own build-

ings to collect insurance money. Between 1970 and 1975, 

some 30,000 buildings were abandoned or burnt down. 

Levine and Scheiber’s book, Unequal Fortunes: 
Snapshots from the South Bronx, was released ear-

lier this year by TC Press. The 

product of 10 years of research, 

the book illustrates the many 

challenges that Pilarte, Reyes 

and their friends faced growing 

up in an area afflicted with a 

50 percent high school dropout 

rate, high levels of gang activity, violent crime and drug 

abuse, and a scarcity of social services. 

The book also movingly describes the turns of 

chance that determine survival in such a setting. Reyes, 

who was 15 when the project began, graduated from 

high school in 2004 and studied at Mount Saint Mary 

College, before transferring to Baruch College as a po-

litical science major. He will graduate at the end of this 

semester. Pilarte, too, pursued higher education. But a 

third friend, Leonel Disla, was fatally shot by police as 

he was trying to break-up a violent street fight after a 

Halloween party. Disla was carrying a knife when he 

was killed. 

“My story and Leo’s story are so similar,” Reyes 

says. 

From the start, Reyes felt a kinship with Scheiber 

and Levine, opening up about being stopped constantly 

by police when walking down the street and walking 

through metal detectors to go to class. 

Because of Levine’s busy schedule, Scheiber took 

TC At Work:
Juan Carlos

Reyes

TC People
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the lead on researching the book and spent most of her 

time with Reyes and his friends, talking to them about 

their lives. Her questions ranged from 

the profound to “Can I open your 

refrigerator?”

“At first, I thought it was really 

weird,” Reyes says, “but eventually I 

got used to these types of questions, 

and we developed a friendship.” 

Reyes often skipped class to play 

dominos—“anything to stay out of the 

classroom”—and struggled with the 

heavy influence of the streets, the ubiq-

uitous presence of gangs and drug deals on every corner. 

After a conflict with a security guard that resulted in 

expulsion, Reyes started to think differently about his 

circumstances.

“I started questioning myself,” he says. “I have two 

great parents who have made many sacrifices for me.”

Scheiber introduced Reyes to Peter Dillon, a TC 

alumnus who was then principal of the Heritage School, 

a high school in East Harlem founded by TC faculty 

member Judith Burton and supported by TC Trustee 

Joyce Cowin. Dillon, who now works as the Superinten-

dent of Stockbridge schools in western Massachusetts, 

told Reyes: “Sometimes you don’t need a second chance 

or third or fourth—you might need a fifth or sixth.” 

“That was so motivating to me,” Reyes says.

Reyes thrived at Heritage, a small school that af-

forded him more one-on-one attention. “I found many 

mentors there, people who made me see new possi-

bilities.” His martial arts teacher, Rachel Rivera, made a 

particularly powerful impact: “She never judged me. She 

only wanted to see me do better.”

Reyes came to TC in 2006, just as Levine was wind-

ing down his presidency. “What I like most about my 

job is networking with all different kinds of people—vice 

presidents, trustees—every day is a different learning 

experience,” says Reyes, whose daily duties include han-

dling Fuhrman’s schedule, petty cash, accounts payable 

and many ad hoc challenges. There are plenty of special 

occasions, too, such when the President of the Domini-

can Republic visited TC last year. Reyes served as an 

usher. “That was pretty cool,” he says.

Once Reyes graduates, he plans on taking more time 

to enjoy his friends and family, including his two-year 

old son. He’d also like to get back into martial arts.

For the future, Reyes, who once envisioned work-

ing as a doorman, has his sights sets on a master’s degree 

in public administration and ultimately working for a 

community-based non-profit. “I want to make a differ-

ence in neighborhoods like the one I grew up in,” he says. 

He echoes the solemn plea Scheiber made at the end of 

the joint BookTalk the two gave in Gottesman Libraries 

this past fall: “We can’t lose anymore Leos.” v
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tainability, including measures to increase efficiency and 

use of renewable resources, and to decrease production of 

waste and hazardous materials.

•  Encouraging environmental inquiry and institutional 

learning throughout the College community.

•  Establishing indicators for sustainability that will enable 

monitoring, reporting and continuous improvement.

The first steps have been to get a baseline for how ef-

fective current environmental initiatives have been, as well 

as to gauge the amount of the College’s solid waste that can 

be recycled, the opportunities for reducing or changing pur-

chased items that currently end up in the trash, and ways to 

expand and improve upon current efforts. 

To that end, the College contracted this past May, with 

Defeo and Associates to conduct an audit of its solid waste 

and recycling programs. The audit found that TC produces 

about 1,280 tons of solid waste per year, and collects ap-

proximately 401 tons of recyclable material and 877 tons 

of waste (trash) annually. Fiber—any material made from 

paper—represents 86 percent of the College’s total recycling 

stream.

To improve on that performance during the coming 

year, TC will introduce new procedures this year for staff in 

Horace Mann, Thompson and Russell Halls. The following 

year the new procedures will be implemented in Zankel, 

Macy, Grace Dodge and Thorndike. Each employee will be 

given a desk-side three-in-one collection container for recy-

cling, and each suite or shared space will receive a recycling 

station with larger bins for their bigger office suites.

“To succeed, to get people to participate, we need to 

give them the tools and show them how,” says Jim Mitch-

ell. “Each person will be responsible for taking their desk-

side can to empty it into the bigger bins. The custodians 

TC is in the midst of taking its commitment to 

safeguarding the environment to the next level, 

transforming what has been a loose configuration 

of programs into a coordinated effort at sustainability that 

has set clearly defined targets for the next several years. 

Chief among them is a plan to boost the rate of recycling 

at the College from 35 percent of all waste recycled to 50 

percent over the next two years, and from 50 percent to 75 

percent over the next five years. 

Two years ago, TC President Susan Fuhrman made 

the determination that, to truly “go green,” the College 

needed to move beyond ad hoc efforts to identify the 

essential components of sustainability and how to imple-

ment and measure them. At Fuhrman’s behest, the TC 

Student Senate formed its Go Green Committee, with an 

executive steering committee that included Provost Tom 

James; Janice Robinson, Vice President for Community 

and Diversity; Jim Mitchell, Associate Vice President, 

Campus and Auxiliary Services, and several other key 

staff members. But even as the student arm of the Go 

Green Committee launched highly visible efforts such as 

the Rockin’ Earth Day Festival, the College was establish-

ing a range of long-term initiatives. 

“We’re beginning to see the fruits of that work now,” 

says Harvey Spector, Vice President for Finance and 

Administration. “Nevertheless, success will ultimately 

require each individual member of the TC commu-

nity to make a personal commitment to safeguarding our 

environment.” 

On the broadest level, the College has committed 

to three guiding principles that show commitment to 

sustainability:
•  Demonstrating institutional practices that promote sus-

Toward a Greener TC
The College is stepping up its environmental efforts

Around TC
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Toward a Greener TC
The College is stepping up its environmental efforts

the midst of a two-year retrofit/replacement project for 

all campus water fountains that will provide new filtered 

fountains with an extended faucet to enable filling of per-

sonal water bottles. (New York City tap water has been 

deemed among the highest-quality water in the world.) 

The work is already completed in Grace Dodge. Drink-

ing bottled water contributes to the amount of carbon 

dioxide added to the atmosphere. Meanwhile, during the 

past four years, the College has been using water-saving 

washing machines in all residence halls, saving 1,762,000 

gallons of water in residence hall laundry rooms. 

To further advance the College’s sustainability ef-

forts, Mitchell and his team are urging members of the 

TC community to adopt behaviors that promote energy 

savings and sustainability, including:

• Powering down computers and other office equipment 

upon leaving the office;

• Adhering to the College’s recycling procedures;

will still be responsible for emptying the shared units.” 

Meanwhile, TC has identified other energy- and 

cost-saving opportunities. One centers on replacing 

traditional incandescent light bulbs with compact fluo-

rescent bulbs. One 27-watt fluorescent light has the 

same light output as one 100-watt incandescent bulb, 

while lasting for 10,000 hours, versus just 750 hours for a 

fluorescent bulb. The lifespan of a 27-watt compact fluo-

rescent bulb will save more than 1,000 pounds of carbon 

dioxide from being released into the atmosphere versus 

a 100 watt bulb. 

The College will begin systematically replacing all 

lighting ballasts—the electric starters for lights in each 

light fixture—from T-12 magnetic ballasts to the much 

more energy-efficient T-8 electronic ballasts. Light sen-

sors are also being installed in common spaces such as 

the refurbished Edward D. Mysak Clinic for Communi-

cation Disorders, to turn off lights when rooms are not 

in use. 

There are also opportunities to conserve energy 

used for heat and air conditioning. For example, Mitch-

ell says the College currently wastes a lot of heat through 

uninsulated pipes in Zankel basement. Insulating the 

pipes will prevent heat loss and allow more steam to 

run through the building, reducing the demand on TC’s 

boiler. The College also has a chiller plant capable of 

providing air conditioning to the whole campus. “Over 

time and through larger renovation projects we have 

the opportunity to capitalize on our excess capacity,” 

Mitchell says. 

Another initiative focuses on revamping campus 

water fountains to help eliminate the use of bottle water 

on campus. The Office of Facilities Management is in 

gRassRoots effoRts  top: tC’s Rockin’ earth day festival 2010. 

Below: the student senate conducs a plastic bag drive

e n V i R o n m e n ta l  a u d i t  ( C o n t i n u e d  o n  pa g e  1 9 )
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Winter Reading
Four new books by TC faculty members

by Emily Rosenbaum

As the year comes to a close, Inside looks at books 

recently published by TC faculty members. 

They range in focus from the consideration of 

social class in clinical psychology to consideration of a 

Mediterranean aesthetic.

Makings of the Sea: Journey, Doubt 
and Nostalgia 
By John Baldacchino

Aside from their stature in the literary canon, what 

do Franz Fanon, Lord Byron and Nikos Kazantzakis have 

in common?

According to John Baldacchino, TC Associate Pro-

fessor of Art Education, their common thread is the Med-

iterranean and its geopolitical landscape. Fanon touched 

upon the region in The Wretched of the Earth, a book 

about the Algerian struggle for independence from colo-

nial rule. Byron traveled through the Mediterranean in 

the early 19th century, landing in Italy for two years, on 

a trip that would greatly influence his Romantic poetry; 

and Kazantzakis, a Greek native, embodies the spirit of 

the region in vivid characters in works such as The Last 
Temptation of Christ and Zorba The Greek. 

Weaving together many disparate aesthetic threads, 

Baldacchino sets out to consider art in the Mediter-

ranean region, in his new book, Makings of the Sea: 
Journey, Doubt and Nostalgia  (Gorgias Press, 2010). 

While much has been written on Hellenism and Orien-

talism, there has been very l ittle theory that considers 

the Mediterranean region as a whole. In Baldacchino’s 

view, the Mediterranean Sea influences the artistic en-

deavors, including music, art and literature, of al l the 

nations that surround it. 

One common theme of much of the art emerging 

from Mediterranean cultures, Baldacchino writes, is the 

concept of the horizon, which looms large in the imagina-

tions of denizens of the region. 

“Nowhere is the horizon ever more present than in 

the vision of the sea, in whose apparent expanse the imag-

ination merges poetic hopes with stoic perseverance,” he 

writes. As in The Odyssey, the sea, with its horizon, offers 

a promise of journey paired with nostalgia—a yearning to 

return. 

The region, however, is too vast to be defined by 

simple labels. “Mediterranean” encompasses to the Mid-

dle East, the Balkans, North Africa and Spain, and more. 

“As we seek to affirm a semblance of a common humanity 

that marks out the Mediterranean from other regions, we 

also stumble on facts and acts that flatly refute this dis-

tinction,” Baldacchino writes. “And yet, Mediterraneans 

would tell you that in their experience, the notion of feel-

ing at home—a sort of a Mediterranean Heimlich—across the 

region transcends language, religion, colour or custom.” 

Baldacchino writes of “the Mediterranean persona 

where the realization of love, duty and happiness render 

irrelevant any Platonic division between art and beauty, 

the body and the soul.” 

So vast is this subject that when Baldacchino started 

writing, he soon realized that his explorations would 

merit more than one book. Makings of the Sea is the first 

of three volumes on the topic.

To view a talk by Baldacchino about his book, visit 

http://bit.ly/ekuq3s

In Print
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• Eliminating the use of bottle water in offices;

• Turning off lights in unused conference rooms, 

offices, classrooms and other spaces;

• Using recycled paper with at least 30 percent 

post-consumer content;

• Using duplex (two-sided) printing;

• Eliminating stand-alone fax and printer devices 

and switching to multifunction devices that 

copy, print and fax.

When it comes to supporting environmental 

inquiry and institutional learning throughout the 

College community, Mitchell credits the student 

Go Green committee with taking much of the 

lead. The Committee has conducted outreach 

programs such as Rockin’ Earth Day and Plastic 

Bag Collection. They’ve worked with the Rita 

Gold Center, the Hollingworth Science Camp 

and the EarthFriends Lab to provide curricu-

lum opportunities for school-aged children. A 

centerpiece of those efforts has been the recently 

installed Rain Garden in Russell Courtyard, the 

grant for which was obtained from Brita by Colin 

Schumacher, a student in TC’s Elementary Inclu-

sive Preservice Education Program. The College 

has also supported efforts in the courtyard by 

providing 16 planters for use with children and 

replanting other areas with indigenous year-

round plants. Campus Dining has chipped in by 

providing the materials for two demonstration-

purpose composting bins. Additionally, all of the 

landscaping planters in Russell Courtyard and 

along 120th street now contain native perennial 

plants, which reduces the carbon footprint associ-

ated with procuring annual flowers. Native plants 

become increasingly drought-tolerant over time. 

The plant displays are striking reminders of the 

importance of ecological diversity. 

In al l, Mitchell says, TC has “created this 

commitment and has institutional momentum. 

The next step is to engage people on an entirely 

di f ferent level.  When they understand that 

the College has made that commitment, we’re 

pretty sure they’ l l sign on.” v

Educating Emergent Bilinguals: 
Policies, Programs, and Practices 
for English Language Learners
By ofelia garcia and Jo anne kleifgen

“Bilingualism is like an all-terrain vehicle,” write Jo 

Anne Kleifgen, Professor of Linguistics and Education, 

and former TC faculty member Ofelia Garcia, in their 

new book, Educating Emergent Bilinguals: Policies, 
Programs, and Practices for 
English Language Learners 
(Teachers College Press, 2010). 

People use it “to adapt to both 

the ridges and craters of com-

munication in uneven terrain.” 

Yet, research verifying the ben-

efits of speaking more than one 

language, students who are in 

the process of adding English 

to the language spoken in their 

homes are tagged with deficit-

oriented labels such as limited English proficient and Eng-
lish language learners. Garcia and Kleifgen call for society 

to use another term, emergent bilinguals, so that “students 

are seen instead for their potential to become bilingual, 

and bilingualism begins to be recognized as a cognitive, 

social and educational resource.” 

The authors argue that current negative labels re-

sult in part from emergent bilinguals—most of whom 

have difficulty using English for academic functions in 

classrooms—being subjected to mandated tests or sink-or-

swim language emersion programs. When they can’t meet 

these unfair challenges, these students are frequently left 

out of gifted programs or put in double periods for cours-

es in English as a second language that have low content. 

Thus the perception of limited proficiency becomes a 

self-fulfilling prophecy.

Garcia and Kleifgen propose treating the potential to 

be bilingual as an asset. Their book is filled with sugges-

tions for how to do this, such as scaffolding the students’ 

existing language practices. With changes in policy and 

practice that reflect the research in the field, they write, 

B o o k  R e V i e W s  ( C o n t i n u e d  o n  pa g e  2 0 )

e n V i R o n m e n ta l  a u d i t  
( C o n t i n u e d  f R o m  pa g e  1 7 )
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“Educators can bring bilingualism into play as an 

important resource not only for emergent bilinguals 

but also for the growing bilingual student population 

in the United States and for those who are speakers 

of English only and potentially emergent bilinguals 

themselves.”

Psychology, Poverty, and the End 
of Exclusion: Putting Our  
Practice to Work
By laura smith

“Don’t ever be ashamed of your people. They 

worked hard all their lives.” 

Laura Smith, TC Assistant Professor of Counsel-

ing and Clinical Psychology, took these words, spo-

ken by her grandfather at the kitchen table, to heart. 

Hailing from the mountains of Appalachia in West 

Virginia, Smith’s family was poor and hard-working. 

Yet, as Smith recounts, this pairing—poverty and 

strength—has not been well-represented in a main-

stream media that depicts poor mountain people as 

“dysfunctional in-breeders, lazy moonshiners or the 

Beverly Hillbillies.” 

In her new book, Psychology, Poverty, and the 
End of Social Exclusion: Putting Our Practice to 
Work, published in August by Teachers College Press, 

Smith calls for “a new perspective to our understand-

ing of poverty…that will suggest new horizons of 

service and advocacy that go beyond sympathy, char-

ity, and conventional treatment modalities.” In other 

words, poverty is not simply a lack of money: it is a 

dynamic within the larger context of social class and 

hierarchy that should be considered by therapists who 

provide counseling to those who are poor. 

“In the psychology field, there are lots of sincere 

altruistic intentions,” says Smith. “My hope is that this 

book will invite people to take a step back and look at 

the whole system.” 

For clinicians, whose primary focus is the one-on-

one relationship with clients, the idea of considering 

social hierarchy is relatively new. “It’s just not a tradi-

tional part of how we work,” says Smith, who points 

out that mental health professionals must also examine 

how they, too, are part of the 

system. That is: What is the 

therapist’s own hierarchical 

position, and how might that 

be relevant in the clinical 

setting?

Psychology, Poverty, and 
the End of Social Exclusion 

provides concrete methods 

for professionals to incorpo-

rate such new considerations 

in their daily practices. 

One approach is for the therapist to co-create 

therapeutic experiences with individual patients or 

even an entire community. Smith recalls the time 

she was working in concert with a community-based 

organization in a poor area, and community members 

expressed a need for additional therapeutic compo-

nents to supplement talk therapy. Smith collaborated 

with the organization’s staff and community members 

to figure out what these additional components might 

be. After much discussion and reflection, a program 

was collaboratively designed to support “whole person 

emotional well-being”—which, in the case of this com-

munity, meant including education and vocational 

resources to lessen the sense of isolation and loneliness 

that many youth had reported in the face of limited 

neighborhood opportunities. As one 19-year-old had 

put it to Smith, “What can I do? I don’t play sports, I 

don’t play music, and I don’t want to sell drugs.” 

Drawing on extensive research from her col-

leagues, Smith also dedicates a chapter of her book to 

first-hand accounts of people living in poverty, to bring 

their stories, feelings and opinions to light. Of poverty 

in general, Theresa Funicello, a welfare mother, says, 

“How do you make public what so many people more 

powerful than you are trying their damndest to keep 

secret?” For Smith, writing this book has been part of 

the answer. v

B o o k  R e V i e W s  ( C o n t i n u e d  f R o m  pa g e  1 9 )
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white leaders whom he had had to appease. “But,” Gas-

man said, “he was able to play multiple roles because 

sometimes that’s what you need to do.”

As a woman, Player, who led Bennett College from 

1956–1966, had to negotiate issues of gender as well 

as race. Historians often overlook black female college 

presidents, Gasman said, and their students as well. For 

example, the young women of Bennett College were in-

strumental in fundraising and organizing for the lunch 

counter sit-ins conducted by male students at North 

Carolina Agriculture and Technical State University, 

but they get very little mention in the history books, 

Gasman said, because “they weren’t sitting in the seats.”

When Player appears in histories, she generally is 

described as soft-spoken and pleasant—qualities that 

led many of Greensboro’s whites at the time to view 

her as an ally in their effort to control local civil rights 

activities. However, Player supported the sit-ins and 

was the only black leader to allow Martin Luther 

King, Jr., whose talks often triggered a white backlash, 

to speak in Greensboro. 

Patterson and Player were not Bledsoes. They were 

complicated people trying to make progress in the face 

of great opposition, and like many of their colleagues, 

they walked the line as best they could. “I don’t know 

what I would be doing if I were a black man in the 1940s 

leading a black college in Tennessee,” Gasman said. Yes, 

black college presidents were imperfect—Player, for 

example, dismissed a teacher accused of Communism. 

But Gasman’s work suggests not only that depictions of 

black presidents were unfair, but also that neither revo-

lutionaries nor those who work inside the system are the 

exclusive agents of social change. v

“Negroes don’t control this school or much 

of anything else…nor white folk either,” 

says Dr. Bledsoe, fictional president of a 

black college, in Ralph Ellison’s Invisible Man. “True 

they support it, but I control it. I’s big and black and I 

say ‘Yes, suh’ as loudly as any burrhead when it’s con-

venient, but I’m still the king down here.” 

“In scholarship, fiction, and media accounts, black 

college presidents are often characterized in negative 

ways: accommodationist, authoritarian and Uncle 

Tom,” said Visiting Professor Marybeth Gasman, Asso-

ciate Professor of Higher Education at the University 

of Pennsylvania, in her November talk at TC, “Percep-

tions of Black College Presidents: Black College Presi-

dents’ Perceptions of Self.” 

Those portrayals are highly oversimplified, ar-

gued Gasman, whose talk focused on two real-life 

presidents of Historically Black Colleges, Frederick 

D. Patterson of Tuskegee Institute and Willa Player of 

Bennett College. “The situation is a lot more nuanced 

than is being presented.” 

Patterson, who led Tuskegee from 1935–1953, “was 

regarded as a conservative by many and chose to work 

within the system,” Gasman said. Yet his thinking 

paralleled that of Langston Hughes, W.E.B. Du Bois 

and A. Philip Randolph, all of whom were considered 

radicals. Patterson’s goal was to introduce students to 

the work of prominent African-American thinkers, 

and he also secured the participation of Tuskegee in 

the Civilian Pilot Training Program, which produced 

the first black U.S. military pilots. While he may have 

presented a diplomatic face to the white world, a col-

league from the United Negro College Fund reported 

that Patterson “walked around mad as hell all the time” 

because he was so frustrated with the demands of 

Lonely at the Top 
Being president of a black college  
was an often thankless task

By Emily Rosenbaum

Around TC
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A Time to Question
A conference hosted by the Philosophy Outreach Program 
targets teenagers’ tendency to challenge

As a high school teacher, Penny Kapinka-Stephen-

son, a part-time TC student in the Secondary 

Education Teaching of English program, was 

prepared for challenging teenagers. What has surprised 

Kapinka-Stephenson, who teaches English, Global His-

tory and Psychology, is how often those challenges take 

the form of genuinely profound questions such as How 
do we know what we know? Or What is beauty? 

“Adolescence is a time of awareness,” says Guillermo 

Marini, a TC doctoral student in the Philosophy in Edu-

cation program and a founding member of the Columbia 

University Philosophy Outreach Program. “Students are 

distinguishing themselves from their parents and from 

the larger group, and questioning what they want to do 

with their lives.”

That was the underlying premise of “Philosophy 

in Schools,” a conference hosted by the Outreach Pro-

gram that Kapinka-Stephenson and 180 other teachers, 

graduate students, faculty and school administrators 

attended in TC’s Milbank Chapel in October. The 

Outreach Program is a collaboration between gradu-

ate students in the Department of Philosophy at Co-

lumbia University and the Philosophy and Education 

Program of Teachers College. For the past two years, 

30 Outreach Program members have been bringing the 

ideas of Aristotle, Kant and Nietzsche and others to 

New York City students in the form of guest lectures, 

workshops, and after-school programs at both public 

and private schools. Last year, the Outreach Program 

also began a unique collaboration co-teaching the phi-

losophy curriculum at Columbia Secondary School, the 

only public secondary school in the nation to offer a 

multi-year philosophy curriculum. 

The movement to include philosophical education 

in American primary and secondary schools is growing. 

The October conference included attendees from the 

University of Arizona, Yale University, Mt. Holyoke, 

University of Washington, University of Memphis, 

University of Mississippi, the University of Toronto and 

other top institutions. 

“If you teach math or English, you have professional 

networks, but if you teach philosophy, you don’t—but 

that’s changing,” said Roberta Israeloff, Director of the 

Squire Foundation, in her remarks at the conference. 

The Foundation has been funding the Philosophy Out-

reach program since its inception in 2008. 

“There’s great momentum and a real need for this,” 

says Timothy Ignaffo, a TC doctoral student in the Phi-

losophy in Education program who co-organized the 

conference together with Michael Seifried, a Columbia 

graduate student. Ignaffo is coordinator of the Outreach 

Program.

Indeed, many people feel that the kind of logic and 

open-ended inquiry employed in philosophical reason-

ing is essential not only for many 21st century jobs, but 

also for grappling with the world’s most formidable chal-

lenges. Yet current education standards don’t support 

the development of such skills. 

“Standardized tests don’t necessarily lead to success 

or failure in society,” said Robert Paul Wolff, Profes-

sor Emeritus, Philosophy and Afro-American Studies, 

University of Massachusetts, Amherst, who delivered 

the event’s keynote address. “If our students fail, it’s our 

problem.” 

Wolff recalled how one student approached him 

after class with questions about the text he’d assigned. 

“David Hume had reached across two centuries and 

grabbed this kid by the scruff of the neck, changing his 

TC Students
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l i fe forever,” Wolff said, adding that making a dif fer-

ence in a single student’s l i fe is enough. “If you could 

change the whole society,” he said, “you would be a 

dictator.”

Student representatives from outreach programs 

across the country also spoke, sharing tips on strategies 

for engaging in text-based dialogues with younger stu-

dents. Nemira Gasiunas, a second year doctoral student 

in Columbia University’s Philosophy program, opened 

her presentation with a quote from Kahlil Gibran that 

encapsulated her experiences as a volunteer at the Man-

hattan Free School: “A teacher can only lead you to the 

threshold of your own mind.” 

Ignaffo hopes to expand the Outreach Program 

beyond the discipline of philosophy, in the form of a 

non-profit, tentatively called the Center for Humanities 

and Philosophical Education. “If 

we’re going to expand the dis-

cussion for a more nuanced dia-

logue on education, we have to 

go beyond philosophy, thinking 

broadly and deeply on a number 

of subjects,” he said. 

Ignaffo currently is in pre-

liminary talks with a representa-

tive from Columbia University’s 

CORE curriculum, to include 

other disciplines in the Out-

reach Program. In addition to 

providing assistance to other 

institutions interested in set-

ting up outreach programs, he 

and his colleagues have recently 

established a new certification 

program, which is being piloted 

at Columbia Secondary School, 

where philosophy has been an 

integral part of the curriculum 

since the school ’s opening in 

2007. Through the program—the 

first of its kind—12 Philosophy in 

Education students are seeking to apply their volunteer 

experience to student teaching hours and receive their 

Transitional C certification. 

This news is heartening to Kapinka-Stephenson, 

who says that currently there aren’t many courses avail-

able at the secondary education level to learn about phi-

losophy. “This is important,” she says. “I hear more and 

more students who’ve gone on to undergrad come back 

and say that their counterparts are well-versed in these 

issues. I’d love to gain some concrete ways to introducing 

these concepts in the classroom.” 

As if on cue, after the keynote address ended, Chris 

Ng, a TC student and outreach volunteer, approached 

Kapinka-Stephenson and said, “I wanted to introduce 

myself. I might have some ideas for you.” v

pRofound ConCeRns Top: Robert Paul Wolff, Professor emeritus, Philosophy 
and Afro-American Studies, university of massachusetts-Amherst, delivered 
the event’s keynote address. Left: Timothy Ignaffo, TC doctoral student in the 

Philosophy in education 
program, co-organized 
the conference (along 
with michael Seifried) 
and is Coordinator of the 
Outreach Program. Right: 
Roberta Israeloff, director 
of the Squire Foundation
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An unexpected Life 
helping the World 
An alumna’s quest to do good

Nearly 40 years ago, after her children had 

left home, Jane Boorstein (M.A., Family 

and Community Education, 1986) went to 

hear the economist Robert Theobold speak about the 

world’s grim environmental future. Afterward, when 

she asked Theobold what she could do to help, he told 

her, “You’ll have to figure that out for yourself.” 

In October, Boorstein told a rapt audience at TC’s 

Gottesman Libraries about her solution: “Learning 

Our Way Out,” a family planning project she devel-

oped and implemented in rural Ethiopia with the In-

ternational Institute of Rural Reconstruction (IIRR). 

Boorstein thought of the program—which is the 

focus of a just published book, Learning Our Way 
Out: Innovation for Family Planning and Repro-
ductive Health (IRR, 2010)—during a trip to Kenya 

in 1971. While there, she learned that animals were 

being crowded out by the growing human population. 

A local woman also told her that many men, includ-

ing her own husband, had multiple wives, producing 

more children than the community’s resources could 

handle. 

With a USAID grant, Boorstein began working 

with Catholic agencies that were willing to discuss 

birth control. She traveled all over the world, attended 

the World Population conference, and became con-

vinced that the people who were the focus of such ef-

forts should make decisions affecting their own lives. 

By the late ’80s, Boorstein realized she needed to 

give her work more credibility. Despite worrying that 

she was “too old to go back to school,” she applied and 

was accepted to TC’s master’s program in Family Plan-

ning. She took Ray McDermott’s course in fieldwork 

and wrote a thesis titled “Design for U.S. Population 

Growth and Poverty: Aid to Families with Dependent 

Children.” 

After graduating, Boorstein was invited by then-

TC President Arthur Levine to establish the Partner-

ship for Sustainable Families and Communities at TC 

to gain funding for her program in Ethiopia.

“Here was this very well-put together alum, de-

scribing spending months in Ethiopia, sleeping on 

the ground,” recalled TC Associate Vice Provost Katie 

Embree, who helped Boorstein establish the program, 

which has since concluded. “She said a lot more about 

the program, but I was fixated on the floor-sleeping. 

All I could think was, What an amazing person.” 

Back in Ethiopia, Boorstein got to work, employ-

ing an approach she calls “mutual learning.” “I tried 

to get people to bring questions, to ask questions,” she 

said. 

In concert with the IIRR, she won support from 

the Gates Foundation. Ultimately, Learning Our Way 

Out reached an estimated 90,000 people in 15 villages 

and touched upon not only family planning, but also 

micro-financing. Boorstein said population control 

was still the underlying focus: “We wanted people re-

alize the connection between poverty and the number 

of children they have.” v

J a n e  B o o R st e i n

TC People
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bringing back bilingualism
A new book by a TC alumna argues for the strength  
of a true dual-language approach

TC alumna Tatyana Kleyn was six when her 

family left the Soviet Union and came to the 

United States. During her first few years here, 

she felt embarrassed by her heritage and by the Rus-

sian language, in particular. It wasn’t until her mother 

visited her sixth grade class to discuss immigration 

and the anti-Semitism the family had left behind that 

Kleyn’s embarrassment changed to pride. She began to 

embrace her own bilingualism, as well as to introduce 

herself as “Tatyana,” her given name, instead of as the 

more American-sounding “Tanya.” 

Today, Kleyn, Assistant Professor of Bilingual 

Education and TESOL at The City College of New 

York, is on a mission: to bring back the “B-word”—

bilingualism, which she believes has fallen victim to 

U.S. education policies that deny non-native English 

speakers access to their own first languages and cul-

tural strengths.

“Bilingual education is often marginalized, and 

bilingual teachers often find themselves on the periph-

ery, lacking resources available to their mainstream 

counterparts,” Kleyn said in September when she re-

turned to TC to discuss Teaching In Two Languages: 
A Guide for K–12 Bilingual Educators (Corwin 

Press, 2010), which she co-authored with Sharon 

Adelman Reyes, Assistant Professor of Education at 

Gonzaga University. 

The book ’s chapters pose key practical ques-

tions, including “How do I use two languages in the 

bilingual classroom?”, which the authors believe is the 

most pressing issue facing bilingual teachers today. 

Rather than capitalizing on the interplay between two 

languages, Kleyn and Reyes 

write, most bilingual pro-

grams stem from “a mono-

lingual approach, with the 

goal being either English 

monolingualism or bilingualism that is re-

ally double monolingualism.”

With that in mind, the book seeks to provide 

bilingual teachers with specific strategies for dual lan-

guage instruction. The authors begin by casting a wide 

net, defining “bilingual education” broadly to include 

programs variously headed one- and two-way bilin-

gual immersion, transitional bilingual, ESL, foreign-

language, after-school and weekend, private school 

and even religious.

They take a similarly broad view of “emergent bilin-

gual students,” including both U.S.-born and immigrant 

speakers of a language other than English, U.S.-born 

and immigrant bilingual and multilingual speakers, and 

monolingual speakers of English varieties. 

Right now, Kleyn seemed to suggest, few people 

are looking for common threads and best practices 

among the approaches to all these different groups. 

At TC, when an audience member asked, “Who is 

responsible for promoting the importance of the dif-

ferent types of bilingual education?” Kleyn replied, 

“Everyone. The Department of Education, schools, 

and teachers.” Most of all, she said, “there needs to be a 

conversation about informing parents about how their 

kids are being educated.” Maybe then there would be 

more classroom visits that left children feeling proud 

of speaking two languages. v

Around TC
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former student, Helena Beatus.

The diverse group of students, colleagues, faculty 

and family who came to the memorial service organized 

by Farber and Ellen Kelliher, Schonbar’s niece, were a 

testament both to Schonbar’s influence and her personal 

charm. In attendance were students she had trained 

from as far back as the 1960s; a former housekeeper 

(Schonbar had counseled her through a divorce); and not 

one but three home health aides who had nursed her in 

her Upper West Side apartment in the years before her 

death. 

“She was a very centered person,” said Christie 

Virtue, a ’91 graduate who directs an early childhood 

intervention program in Harlem. “And a centered person 

helps you be more centered. You learned from how she 

modeled being a therapeutic presence for you.”

“She was just a very direct, no-BS sort of person,” said 

Anthony Bass, ’83, a faculty member at both NYU and 

Columbia who serves as Joint Editor in Chief of Psycho-

analytic Dialogues, and co-founded the International Asso-

ciation for Relational Psychoanalysis and Psychotherapy. 

“There was just a sense of her as absolutely who she was.” 

Though Schonbar was clearly an intellectual lead-

er, people also described her as understated and down-

to-earth—someone who was as comfortable watching a 

Mets game on the couch with her nephew as she was 

lecturing on dreams and the unconscious (which she 

did on cruise ships to the Caribbean as well as at TC). 

Schonbar was an avid amateur photographer, loved 

“What was primarily purple, tie-dyed, 

loved whales and smoked?” Dr. Barry 

Farber asked a group of about 40 

people gathered in 179 Grace Dodge Hall on a Saturday 

morning in November. 

Farber, the director of the Clinical Psychology doc-

toral program, wasn’t telling a joke, but everyone in the 

room knew the punch line: Rosalea Schonbar.

That morning, family members, colleagues and former 

students had come to pay tribute to Schonbar, a professor 

emerita and former director of TC’s clinical psychology 

doctoral program, who died in July at the age of 90. 

Schonbar, who retired in 1990 after 50 years on 

TC’s faculty, was among the first women in the country 

to direct a clinical psychology program at the doctoral 

level. She also served as President of the New York State 

Psychology Association in 1977 and 1978, again among 

the first women to hold the title. 

Schonbar began as a practitioner of the Rogerian 

method, which emphasizes the therapist’s ability to 

be empathic, genuine and positively regarding toward 

the patient. Later, she adopted a more depth-oriented 

psychoanalytic technique, one that also emphasized the 

relationship between patient and therapist, said Farber.

Schonbar was first hired by TC, as an associate in 

the Guidance Laboratory, in 1949. Even after retire-

ment, she continued to supervise student dissertations 

and teach courses. She published articles on dreams, 

on fees in psychotherapy, on professional ethics and 

on psychoanalysis—including a well-known essay on 

Freud ’s famous case of “Anna O,” co-authored with a 

Celebrating 
Rosalea Schonbar

By Elizabeth Dwoskin

In Remembrance
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ships, invited her students to the opera and hung out 

with them on Cape Cod, where she photographed 

whales, and shared cigarettes with them in her TC 

office. She was also known to favor fashionable pants 

suits and to tie-dye her own socks.  

“In my job interview,” Farber recalled. “We dis-

cussed the Knicks, the Mets and appropriate places 

to put commas in academic journal articles.” Another 

student said he and Schonbar spent the 50 minutes of 

his interview for the doctoral program discussing the 

painter Cezanne. Another remembered talking about 

the photographs on the walls of Schonbar’s office, a place 

that, long after smoking was banned in the halls of TC, 

served as the school ’s informal smoking lounge.

Indeed, to honor Schonbar’s notorious habit, the 

memorial service programs were rolled up like cigarettes 

and placed in boxes designed to look like oversized packs 

of Kent’s. More substantively, Schonbar’s family and Far-

ber have also created the Rosalea A. Schonbar Scholar-

ship Fund at Teachers College.

“Rosalea was cool, you know?,” said Richard Eichler, 

Director of Counseling and Psychological Services at 

Columbia. “She took a quiet satisfaction in other people’s 

accomplishments. There was a certain subtlety about 

her. You weren’t always aware of how much, from talking 

with her, you were able to clarify your own thinking.”

“She loved TC, every single thing about it,” said Kel-

liher. “Her colleagues, students—these were her family.”

Not surprisingly, there was a psychological cast to 

many of the remembrances. “Her stylish home—with all 

its objects—was like a manifestation of the unconscious, 

but also womblike,” a former student recalled. 

That quality seemed an extension of the woman 

herself. 

“She was like a mom waving at you from the end 

of the hallway,” said another former student, in a video 

clip from Schonbar’s 1990 retirement party, which was 

shown at the service. “It made you feel solid, secure, like 

you could go out and tackle the world.” v

maRC lamont hill 
honoRed foR sCholaRly 
ContRiButions
On Sunday, november 21, the national Council 
of Teachers of english (nCTe) honored marc 
Lamont hill, Associate Professor of english edu-
cation, with its 2010 david h. Russell Research 
Award, for the scholarly contributions of his 
book, Beats, Rhymes, and Classroom Life: Hip-
Hop Pedagogy and the Politics of Identity, a 
participant/observer ethnographic study of a 
hip-hop literature course that hill co-taught in 
a Philadelphia alternative school program. The 
book was released by TC Press in 2009. 

The award announcement posted on the 
nCTe Web site says that “the book succeeds on 
multiple levels: theoretical, representational, 
and reflective. hill thoroughly explains hip-hop 
culture and makes a case for its position in the 
curriculum, providing a well-grounded context 
for the pedagogy he designed.”

As part of the honor, hill received a plaque 
from the nCTe, as well as a $500 prize. The 
award was conferred at the nCTe’s annual con-
vention in Orlando, Florida. v

vincent del bagno, director of Capital Proj-
ects, passed away as Inside went to press. del 
bagno had worked at TC since march 1996, first 
as director of Facilities and then in his most 
recent capacity. more about vince next issue. v
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crafted by adolescents and adults in 

programs that offer alternatives to 

incarceration. The participants em-

ployed multimodal literacy prac-

tices that include traditional writing, oral storytelling, 

cell phones and painting.

The video about Vasudevan’s work—created by 

EdLab staff members Erin Murphy and Luke Ma-

lone—is featured on the Gottesman Libraries Web site 

at http://gottesman.pressible.org/garynatriello/strage-
prize-2010 and has been made available for embedding 

on other Web sites.

“Video has always been a significant feature of 

my work, both as a subject that I write about and as a 

means for communicating my ideas—I’ve used video as 

clips in my publications, and it’s good also to be able to 

send to potential funders,” Vasudevan says. “It’s a fas-

cinating medium, not only because it provides a space 

for expression, but also because of the ways people can 

transform themselves within that space. 

“So it’s particularly compelling for me to receive 

recognition in this format, which sometimes gets 

marginalized in academic work. It provides a differ-

ent kind of visibility and accessibility than, say, an 

academic symposium might, and thus it potentially 

engages multiple new audiences for my work. 

“For TC to say, ‘We’re supporting junior faculty 

and doing it through this medium’ shows real pre-

science and forward thinking.”

To read Vasudevan’s paper, visit http://bit.ly/
emg052. Check out her Web site at http://elemveee.
wordpress.com/. 

To read an article about Vasudevan’s work in TC Today 

magazine, visit www.tc.columbia.edu/news/7739. v

“To whatever one devotes one’s time and ef-

fort, do it with passion. By doing so, your 

life will be enriched and the lives of those 

around you.”

That’s Alberta Strage’s advice to community 

members at Teachers College, an institution that 

Strage (M.A., 1962) knows well. Alberta Strage serves 

a membership role on President Susan Fuhrman’s Ad-

visory Council and on the College’s first International 

Advisory Committee. Alberta G. and Henry M. Strage 

hosted a dinner in honor of Susan Fuhrman for TC’s 

London alumni at their home in December of 2009. 

Of all the Strages’ contributions to TC, however, 

the one that may best exemplify the spirit of those 

words may be the Strage Junior Faculty Prize, estab-

lished in 2009 to recognize junior faculty achievement. 

The Prize is annually awarded to tenure track junior 

faculty for a piece of published work from the previous 

calendar year. Winning submissions are chosen by a 

College review committee led by Gary Natriello, the 

Ruth L. Gottesman Professor of Educational Research, 

for their originality, innovation and viability. The 

Strage Prize supports the production of a Web video 

program, created by TC’s Gottesman Libraries’ EdLab 

division, highlighting and documenting the work of 

the Strage Prize recipient. The multimedia component 

of the prize is intended to ensure that the recipient’s 

work reaches a much broader audience.

Lalitha Vasudevan, Assistant Professor of Technol-

ogy and Education, won the 2010 Strage Prize for her 

paper “Performing New Geographies of Literacy, Teach-

ing and Learning.” Published in the July 2009 issue of 

the journal English Education, the paper explores ways 

in which new teaching and learning geographies were 

Recognizing the Work  
of younger Faculty
The Strage Prize recognizes originality, innovation and viability

Supporting TC
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giVing taRgets sCholaRship suppoRt as 
oVeRall totals Rise
A strong first quarter thanks to alumni and friends of Teachers 
College

Fundraising for Teachers College in the first quarter of Fiscal year 2011 
was very productive, with particularly extensive support for student 
scholarships from a widening circle of donors.

Total scholarship giving exceeded $550,000, with leadership gifts from 
Teachers College Trustee Abby O’neill, for general scholarship support; 
Trustee John Klingenstein, supporting participation in the Klingenstein 
Fellows program and the Klingenstein Center; Trustee marla Schaefer, in 
support of the diabetes education program that TC will launch in fall 2011 
(including some scholarship support); dr. Sharon nickols (’67), support-
ing students interested in studying families, schools and communities; an 
addition to the Lindamood Family Scholarship Fund, established in 2000 
by Robert and Judy Lindamood (ed.d., 1995) to provide general scholar-
ship support; the estate of Irene Sample for an endowed scholarship in 
music; and an anonymous gift to TC’s hollingworth Center supporting a 
summer science program for girls, as well as student scholarships and 
operations.

Foundation grant totals are nearly 50 percent higher than last year’s 
total at this time, thanks in large part to significant pledges for research 
and program support such as those from the Kresge Foundation and the 
Wyncote Foundation. 

In all, fundraising for the first quarter produced more than $3.56 mil-
lion in gifts, grants and pledges, an increase of more than 12 percent over 
last year’s totals at this time. v
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Inside

the 40-and-up CluB Seven TC faculty members are celebrating anniversaries 
of 40 or more years’ service at the College. Counterclockwise 
from top, they are O. Roger Anderson, douglas greer, 
Lambros Comitas, Charles harrington, bruce vogeli, hope 
Leichter and Robbie mcClintock. visit www.tc.columbia.
edu/news/7744 for a full listing of employee services 
anniversaries, new employees and promotions.  



30   InSIde TeACheRS COLLege COLumbIA unIveRSITy PhOTOgRAPhS by LISA FARmeR

After baker attended college at barnard as a politi-
cal science major, she established a successful career in 
communications, becoming director of new york governor 
mario m. Cuomo’s news unit. but her interest in food and 
health remained strong. She also served as a marketing 
and outreach consultant at the harris Obesity Prevention 

effort (hOPe) Center at new york 
university, where she learned 
about the behavioral dimensions 
of obesity, as well as prevention 
strategies. Later, after found-
ing her own media company, she 
developed a national television 
show for preschoolers on PbS, 
called “Franny’s Kitchen”, which 

was designed to teach 
children where food 
came from. The show’s 
messages were much 
like edible Schoolyard’s, 
which is no surprise, 
considering that Waters 
served as a consultant. 

but baker’s real 
“lightbulb” moment as 
a food activist came 
10 years ago, after she 
and her husband start-
ed Schneider vineyards, 
on Long Island’s north 
Fork. Almost immediate-
ly, chemical salesmen 
began knocking on their 

door. eager to avoid the pesticide route, baker paid a 
visit to the Cornell Cooperative extension, a local resource 
on all things food- and agriculture-related, and asked if 
there wasn’t an alternative. 

At the time, not many people in the northeast were 
thinking along these lines, so the answer was “no.” baker 

to, ‘eating, Reading, Writing, Arithmetic,’” says baker. 
edible Schoolyard was founded in berkeley, California, 

by famed Chez Panisse chef and organic food activist Alice 
Waters. There are now affiliates in Los Angeles, new Or-
leans, and greensboro, north Carolina, but new york City’s 
chapter—a half-acre of land that was transformed into 
crop-ready soil this past fall—
is the organization’s first four-
season garden. 

At Arturo Toscanini, students 
will help grow more than 50 kinds of 
vegetables and a variety of grains. 
They already have planted Asian 
pear trees, three different types of 
apple trees, kale, collard greens, 
escarole, fennel and 
garlic. The students will 
also learn to prepare 
food they’ve grown in 
the school’s new kitchen 
classroom. during the 
week of Thanksgiving, 
the students harvested 
food from the garden, 
which then became part 
of their school lunch. 
Food scraps were com-
posted in the garden.

“The kids get to 
witness the magic,” 
says baker. “They par-
ticipate in the whole 
cycle of food.”

baker’s passion for food dates back to her high school 
years, when her mother declared she was finished cooking 
for the family. “I realized that if I wanted to eat—and eat 
well—I had to cook,” baker recalls. She began scouring 
recipes in Gourmet magazine and experimenting with dif-
ferent dishes for her family dinner. 

oRganiC launCh  baker and friends get edible Schoolyard new 
york off the ground this past fall at P.S. 216 in brooklyn. As part of 
the festivities, they planted a freedom tree

st u d e n t  p R o f i l e  ( C o n t i n u e d  f R o m  B a C k  C o V e R )



ConneCting oVeR food  
Local families from Italy, 

ukraine and yemen have offered 
edible Schoolyard new york recipes 
and crop suggestions
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with a greenhouse that will enable kids to grow food year 
round in nyC. baker also wants to create a mobile kitchen, 
so that when the program expands next year, on a modi-
fied scale, to 25 area public schools in brooklyn, those 
students can also have cooking classes. ultimately, baker 
hopes that every child in new york City can have access to 

an “edible education,” 
with an “edible Acade-
my,” like P.S. 216, in every 
borough. baker and her 
colleagues at Teachers 
College are partnering to 

collect data on 
the effectiveness 
of the program.

“We’d love to 
measure wheth-
er or not this 
program had an 
impact on the 

servings of vegetables 
that children eat, as well 
as, ‘did this help stan-
dardized test scores?’” 
says Pamela Koch, ex-
ecutive director of TC’s 
Center for Food & envi-
ronment, whose Linking 
Food and the environ-
ment (LiFe) program is 
a basis for the new cur-
riculum being developed 
by edible Schoolyard 

new york and TC. 
When she’s not at P.S. 216, baker can be found cooking 

at home with Chloe in the kitchen they’ve dubbed the “C & C 
Cookshop.” now eight, Chloe has developed two specialties: 
omelets and Caesar salads. Says baker, “I really believe 
kids can do a lot in the kitchen if given the chance.” v

got trained in the chemical application of pesticides 
and learned that people were advised to avoid sprayed 
areas for four days. She remembered from her time in the 
governor’s office that the high incidence of ground water 
pollution was a factor in soaring breast cancer rates. From 
then on, she vowed to eat organic—a decision that was 
reaffirmed by the birth of her daughter, Chloe, in 2002. 

“After my daughter was born, I learned first-hand how 
hard it is to feed a child 
well with in our current 
food system and culture,” 
she says. 

baker started to think 
about how she might be 
able to make a differ-
ence in the areas of food 
policy, food systems and 
childhood obesity. She 
applied to the master’s 
program at TC to position her-
self for the next phase of her 
career. She says, “When 
I started the program, I 
thought, working for edible 
Schoolyard would be my dream 
job—and then in April, it happened.”

If anything, the experience has ex-
ceeded her expectations. The community 
aspect of the garden has been incredibly posi-
tive, she says, bringing together students, teach-
ers, parents and others from the neighborhood, 
including a man who graduated from P.S. 216 in 
1927. Families from Italy, ukraine and yemen have 
offered recipes and crop suggestions based on their cul-
tural heritage. 

“not only are families reconnecting over food, but par-
ents are eager for cooking classes and nutritional advice,” 
says baker.

edible Schoolyard nyC is the first edible Schoolyard 

Student Profile
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Cultivating 
Awareness, 
Community 

and an 
‘edible 

education’
Christiane Baker

On the eve of the launch event for edible 
Schoolyard nyC, Christiane baker, the 
organization’s director, was alone in the kitchen 
of P.S. 216 in gravesend, brooklyn, washing 
more than 1,000 organic apples. 

It was par for the course for a woman—and 
an organization—whose mission is to teach 
that food isn’t just a commodity that appears 
on our plates, but instead stuff that comes 
from somewhere, goes somewhere and should 
be a labor of love in between.

Indeed, under baker, a part-time student 
in TC’s nutrition education master’s degree 
program, edible Schoolyard nyC, a teaching 
garden located at P.S. 216 (the Arturo Toscanini 
elementary School) in the gravesend section 
of brooklyn, is partnering with the College on 
a garden-themed curricula that will enable 
children to enhance their learning in areas such 
as math, reading and art. 

“Instead of the old slogan, ‘Reading, 
Writing and Arithmetic,’ we want to change it 

 p R o f i l e  ( C o n t i n u e d  o n  pa g e  3 0 )
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