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Look It Up
Books are just one source of
information at the newly renovated Gottesman Libraries. The
library offers online access to
some 16,000 scholarly journals.
See page 18.
PHOTOGRAPH BY JOHN EMERSON
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TC Letters to the Editor

TC Today
SPRING 2007

From our readers
Opinions, advice and food for thought

TC Today, the magazine of Teachers College,
is produced by the Office of
Development and External Affairs
at Teachers College, Columbia University.
VICE PRESIDENT OF DEVELOPMENT
AND EXTERNAL AFFAIRS

Joseph S. Brosnan

INTERNATIONAL FOCUS
Regarding the new President and her
vision for TC: I have always thought
that TC should focus on identifying
expanding educational markets worldwide. The challenge we, as educators,
face is how to maintain a dynamic level
of teaching and learning as technology
continues to bring nations and their
cultures closer together. Understanding
this worldwide blending has great
significance for how the process of learning will continue. I look forward to seeing how it evolves at TC.
Linda Bloom
Doctorate Candidate
Department of Math, Science &
Technology

RE: PUBLISH AND FLOURISH
Thanks for sharing this story, which
is yet another great example of the
“teachability” of those whom others have
written off as “ineducable.” It falls into
neither the whole language or “phonics
only” camp and is a great model for
working with all students. SPI clearly

provides high expectations, a clear
instructional focus and concrete support
to build the students’ knowledge and
skills. Writing and publishing become
vehicles for providing the students
with skills and, through the publication
of their work, build the students’
confidence in themselves as learners.
Great work! Congratulations and
thanks to Eric and Ruth for their work.
Keep it up, TC.
Dawn Arno
Director
Teachers College Education Zone

The Chain of Office of the President
of Teachers College, officially bestowed
on Susan Fuhrman at her inauguration
in January. The device was commissioned
and presented to Teachers College by
Elihu Rose, a former Trustee.
Photograph by Dennis Connors
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The oral history of the “common” man
is often overlooked and rarely recorded.
I am gladdened to see that the educational community is taking a large
step forward in reminding our students
that their voices are of great worth!
I believe that programs like SPI will
change the way history is recorded
in the present and the future.
Lisa Allen
Master’s candidate
Art and Art Education Program
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President’s Letter TC

Applying Our Knowledge
A gift that keeps on giving

D

ear Friend,

My heartfelt thanks to the
entire Teachers College community for
the warm and beautiful inauguration ceremony in January. I cannot imagine a
more gracious welcome, and I will carry
the memory of it all my life.
Since arriving at TC in August, I
have repeatedly asked two questions:
How can the College continue to serve as
a global leader in education during the
21st century? And what do we need to
do, internally, to make that happen?
This issue of TC Today offers powerful answers to both questions.
TC faculty member Doug
Greer, whose work is profiled in
these pages, has spent a lifetime
developing and refining a system of
teaching based on the ideas of his
mentor, the psychologist B.F.
Skinner. Through studies that he
and his many students have replicated time and again, he has shown
that it is possible to move young
children of all abilities past important
developmental milestones and turn more
advanced students into capable independent learners. At a time when so
many pedagogical approaches rest on
intuition and unproven assumptions,
Doug’s work gives real meaning to the

PHOTOGRAPH BY JOHN EMERSON

notion of evidence-based instruction and
holds particular promise for economically
disadvantaged children.
The new directions at TC’s
Gottesman Libraries,
also featured in this
issue, exemplify how an
institution can change
internally to create a
better climate for collaboration, creativity
and excellence. Under
Director Gary Natriello

without the generosity of its namesake.
Ruth Gottesman, profiled on the inside
back cover, has served for many years on
our Board of
Trustees, where she
has applied the dual
perspectives of a
loyal alumna and an
expert practitioner
in her field of learning disabilities. Her
gift to the College,
which reflects her
keen understanding
about how truly to
make a difference in
the life of an institution, is one that will
keep on giving. It is
Ruth herself who has
best described the
library’s value, calling
it not merely a
knowledge center,
but a center for applying knowledge.
That, of course, is what Teachers
College itself continually aspires to be.
Sincerely,

How can the College continue
to serve as a global leader in
education during the 21st century?
And what do we need to do,
internally, to make that happen?
and his team, the Gottesman is now a
strategic planning center, a design service,
a physical and virtual meeting space and,
most tellingly of all, a place where people
can learn about everything from the history of our College to the morning’s headlines from around the world.
We would not have the Gottesman

Susan Fuhrman
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TC CampusN
TED STRESHINSKY/CORBIS

Keeping up with people, events and other news from Teachers College

©

RACIAL
BALANCING ACT
Two-way busing came
to Berkeley in fall 1968
and Boston in 1974

Briefing the
Court on School
Integration

to maintain a racial balance that
reflects the area population. The
court agreed to review challenges
to those methods despite lower
court rulings upholding their
constitutionality.
The amicus brief filed by
Wells, one of the leading experts
in the country on desegregation,

TC expert lends perspective

T

he U.S. Supreme Court
reviewed an amicus brief
submitted by TC Professor
Amy Stuart Wells in December
as part of its consideration of challenges to school integration plans in
Washington State and Kentucky.
Both plans, one in Seattle
and the other in Jefferson County,
assign children to schools in ways
that–while allowing some
measure of parental choice–seek

4 T C T O DAY
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...exposure to integrated settings
would...yield generations of young
Americans more apt to construct
an equal, open society.

{

SPRING 2007

argues in favor of the plans, focusing on the long-term social
benefits of integration and reviewing social science research supporting it. Wells wrote that the
Supreme Court’s 1954 decision
in Brown versus Board of Education,
which struck down segregation
in U.S. schools, gave rise to a

“new hope: that exposure to
integrated settings early in life
would improve opportunities for
all students, break the cycle of
racial separation in the U.S.
society as a whole and yield generations of young Americans
more apt to construct an equal,
open society.” She argued that
social science since Brown has
overwhelmingly vindicated the
rationale for the decision.
Wells’ brief, filed through
the NAACP Legal Defense and
Educational Fund, Inc. and cosigned by TC’s Jay Heubert and
Michael Rebell, was the only one
of 50 filed in the case to focus
specifically on the long-term
social benefits of integration. The
Court will not issue its ruling
until June, but early indications
following oral arguments in
December were that the Justices
would not uphold the constitutionality of the two districts’
policies. In a commentary piece
Wells published in Education
CONNIE COULIANOS
Week, she wrote: “Such a ruling
would
then

}
”

TC PROFESSOR AMY STUART WELLS
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News
fly in the face of powerful social
science evidence that speaks
the truth…it would be a decision
we’d all have to live with–on
our separate and unequal
terms–for many years to come.”

Inspiring
Preschoolers
A Hollingworth heroine
onnie Coulianos, the
Master Teacher and Director of TC’s Hollingworth
Preschool since 1985, was named
one of America’s 11 most inspiring preschool teachers by Nick
Jr. Family Magazine. Coulianos
was chosen from among more
than 500 candidates.
“At a time when half of all
teachers are likely to leave the
field within their first five years,
Connie’s dedication is remarkable,” said Hollingworth Center
Director Lisa Wright. “She has
developed a wisdom that guides
her craft each day.”

C

In From
The Cold
This time, a grant with no CIA ties

E

sther Sparberg still hasn’t gotten over the
phone call she received
more than 25 years ago from the
Columbia Spectator, many years
after she’d graduated from TC
with an Ed.D. in Science
Education. As Sparberg tells it,
the reporter asked her whether
she was aware that her TC
dissertation on the discovery of
nuclear fission had been funded
by the CIA. “I almost fell off
my chair,” Sparberg says. “I
thought it was a spoof.”
But Sparberg says that she
and her four male colleagues, who
each received a $4,000 fellowship
–a lot of money in the 1950s–to
study various scientific breakthroughs, had always wondered
about the source of their funding,
as well as the unusual requirement
that their dissertations remain
unpublished. She says she
remembers a man in a naval uniform coming to meet with them
regularly and that she and her
colleagues suspected they might
be involved in naval research.
Sparberg says she enjoyed
her time at TC a great deal
and she put her fellowship and

PHOTOGRAHS ABOVE AND LEFT BY RYAN BRENIZER;
ILLUSTRATION BY JOYCE HESSELBRETH

Esther Sparberg still hasn’t
gotten over the phone call she
received more than 25 years ago
from the Columbia Spectator.

{

her TC education to good use:
after graduating she became a
part-time instructor and
eventually a full professor in the
chemistry department at Hofstra
University. She taught the
physical sciences to non-science
majors as well as chemistry and
the history of science, coauthored several textbooks and
published papers on the history
of science. She retired in 2000.
To commemorate her fond
memories of her time at TC, she
recently created the $50,000
Sparberg, Braun, Alexiou Fellowship for students at TC in need of
financial support “who want to

}

go on and have full professional
lives.” The fellowship also honors
her father (Braun was her maiden name), who she says always
encouraged her and her sister to
seek careers, and her daughter
(whose married name is Alexiou).
Her daughter and son-inlaw also hold various Columbia
degrees.
Of course no recipient
of a Sparberg fellowship need
worry about receiving a phone
call from the Spectator in 25
years about the source of their
funding. “You’re correct there,”
Sparberg says. “That’s certainly
part of it.”
T C T O DAY
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TC Campus News
Leff and Zankel
Join TC’s Board

Teachers
Remember
September 11th
Learning from indelible memories

T

C has added two new
trustees to its Board,
Julie Abrams Leff and
R. Thomas Zankel.

t 8 a.m. on 9/11, over
8,700 children and
400 teachers showed up
for school in downtown
Manhattan as they did every
morning. Within two hours,
more than 5,000 students and
nearly 200 teachers were running for their lives.”
In Forever After: New York
City Teachers on 9/11, 19 teachers
tell their stories of what hap-

“

A

JULIE ABRAMS
LEFF graduated

from TC in 1992
with an M.A. in the
Teaching of Social
Studies and from Tufts University with a B.A. in History. She is
a trustee of Facing History and
Ourselves, a Massachusettsbased organization that seeks
to create a more enlightened
and informed citizenry by
engaging students of diverse
backgrounds in an examination
of racism, prejudice and antiSemitism. She has also taught
at the Hewitt School in New
York City and in the public
schools in Great Neck, New York.
R. THOMAS ZANKEL

6 T C T O DAY
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Some simply retell their
experiences, and...allow readers
to know their struggles to keep
children physically and emotionally safe on that day...

{

is a managing
director at Iridian
Asset Management
in Westport,
Connecticut. He previously
worked as a research analyst
for David J. Greene and
Company, LLC and in real estate
investment sales for
Garrick-Aug Associates. He
holds a B.A. and an M.B.A. from
the University of Michigan.
Zankel’s father, the late Arthur
Zankel who passed away in
July 2005, was the well-known
philanthropist and Vice Chair
of TC’s Board of Trustees.

SPRING 2007

“

pened in Gotham schools that
dark day and in the days and
years that followed. Linda
Lantieri opens her chapter with
the quotation above and discusses the unconventional professional development programs
Project Renewal offered to heal
and reconnect educators to their
jobs’ “true meaning.”
Published by Teachers
College Press (2006) with
Maureen Grolnick as Consulting
Editor, the book also includes
contributions from Professor
Emeritus Maxine Greene and
TC alumni Michelle Fine, Isaac
Brooks and Stacey Fell-Eisenkraft.

In their accounts, the
educators reflect on how their
lives and the lives of the people
they taught and worked with
were forever changed. As Carole
Saltz, Director of Teachers
College Press, reflects in her
preface, “Some simply retell
their experiences, and in doing
so allow readers to know their
struggles to keep children
physically and emotionally safe
on that day, with no blueprint
for action. Others bring us into
the present as they think
through what they have taken
away from the experience to
make them stronger and more
thoughtful at their craft.”

Credit Where It’s
Due: In Japan

}” T

A campus gets a coveted blessing
C’s Japan Campus has been
officially accredited by
the Japanese government.
The school’s new accredited
status, awarded by Japan’s
Ministry of Education, Culture,
Sports, Science and Technology,
means that Japan ese graduates
of the 20-year-old institution,
now officially known as
a “Foreign Graduate School,
Japan Campus” can use the
credits they’ve earned to apply
for higher degrees at Japanese
universities.
Established in 1987, TC’s
Suidobashi, Tokyo, campus
offers a master’s degree program
that is an extension of the
College’s Teaching English to
Speakers of Other Languages
(TESOL) program in New
York. The Japan TESOL pro-

PHOTOGRAPHS BY RYAN BRENIZER; ILLUSTRATION BY STAVROS
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YOUR ANNUAL FUND DOLLARS AT WORK

gram has produced more than
400 graduates, but because it
was not accredited, it typically
attracted only teachers seeking to
improve their own skills as
English speakers.
Though TC has a gifted
education program based in
Long Island and a music education program in Taiwan, the
Japan site becomes the College’s
only officially accredited branch
campus. TC Professor Emeritus
John Fanselow founded the
campus in collaboration with
Professor Leslie Beebe.
“Having an accredited
campus in another part of the
world gets to the heart of a
vision of internationalism in
education and gives you new
ways to make that a reality,” says
Graeme Sullivan, Professor of
Arts Education, who chairs
TC’s Arts and Humanities
Department, which oversees the
TESOL program. “Ideally, you
don’t want to talk for another
culture–you want to let people
from that culture talk for themselves and provide an environment where that can happen.”

TC Says Farewell
to Fred Schnur
Finance VP led a decade of growth
red Schnur, for the
past 11 years TC’s Vice
President of Finance and
Administration, left the
College in December to become
Vice President and Secretary
to the Board of the Alfred P.
Sloan Foundation. At a farewell
ceremony held in TC’s
Gottesman Libraries, Schnur
was praised by TC President
Susan Fuhrman and Board
Co-Chair Bill Rueckert for
his roles in restoring TC’s financial health, spearheading the
renovation of the physical
plant and boosting TC’s credit
rating.

F

Terry Royce (second from left) directs TC’s Japan Campus

PHOTOGRAPH TOP RIGHT BY RYAN BRENIZER

The TC Annual Fund
follows four sponsored students

T

C alumni who contribute to the TC Annual Fund can
now read about their dollars at work by logging on to
www.tc.edu/supportTC. There, they’ll find accounts
of life at TC blogged by four students–Jessica Cruz, Omari
Keeles, Joe King and Sarah Norris–all of whom receive some
Fund support. ● “Who better to communicate the importance of contributing to the Annual Fund than the people
who benefit directly from it,” says Michael Sclafani,
Director of the TC Fund, who intends to keep tracking the
students until they start to use their degrees in the real
world. Cruz, who arrived in the U.S. speaking no English, is
part of the International Education Development Program
and is focusing on bilingual/bicultural education with a
geographical concentration on South America. Keeles is a
Howard University grad who wants to use his TC degree to
return to Howard as a psychology professor. King, who uses
a wheelchair, is pursuing a degree in social/developmental
psychology and is interested in researching perceptions,
stereotypes and stigmas associated with disability. Norris
plans to return home to Seattle after completing her Master
of Arts in Higher and Postsecondary
LIFE, ON THE WEB
Education with the goal of working
Clockwise, from
in development or admissions and
above left, Sarah
transforming her knowledge into
Norris, Omari
positive change when she reenters
Keeles, Joe King and
the workforce.
Jessica Cruz
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TC Campus News
Key Findings
On NCLB

NCLB Under
the Microscope
Good theory, poor practice

I

A federal policy program’s
failing grades
● NCLB requires all students

to be proficient in reading
and math by 2014, but the
U.S. Department of Education
has looked the other way
as many states have required
only minimal skill levels to
pass standardized tests
and demonstrate proficiency.
● The concept of

“proficient” is so poorly
defined by NCLB and varies
so much from state to
state that it has become
meaningless.
● There is a “complexity

gap” in NCLB’s track record
thus far: small improvements
that have been achieved
in lower grades are disappearing when more complex
conceptual thinking is
tested in middle and high
school students.

8 T C T O DAY
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f there was a central question during the College’s
two-day symposium on
the federal No Child Left
Behind Act in November, it was
whether the country should set
its sights on more realistic (and
potentially more meaningful)
achievement targets than NCLB
currently endorses, or whether
the law’s famous goal–of universal student proficiency in
reading and math by 2014–is the
most powerful way to ensure
improved outcomes for poor,
minority and disabled students.
The marathon session
featured researchers presenting
new data about NCLB and
debating whether and how to
fix the law, which was first
enacted in 2002 and is now
nearly halfway to its target date.
“Nothing is sacred, and
we’ll look at the Act in very profound and hard-hitting ways,”
predicted Michael Rebell, Executive Director of The Campaign
for Educational Equity, which
convened the event.
Rebell’s own verdict was
that NCLB isn’t living up to its
name: “NCLB’s aims are good
ones, but aspects of the law appear
to be undermining that vision.”
Nine studies, presented by
a slate of leading educational
researchers, seemed to bear him
out, detailing poor progress under
NCLB on student achievement,
teacher quality, accountability
and federal oversight.
There was, however, near

unanimous agreement that
NCLB’s targets should be
retained. “With NCLB there
now is pressure that special
education students be taught
grade-level subject matter,” said
Margaret McLaughlin,
Professor and Associate Director
of the Institute for the Study
of Exceptional Children and
Youth at the University of
Maryland. “In 42 of 44 states for
which we have data, there is
an upward trend in the percent
of students with disabilities
achieving proficiency. This
improved performance, however, is seen in the lower grades,
but flattens out at upper
grade levels.”
Others focused on the 100
percent proficiency goal as
NCLB’s weakest link–either
because they saw that goal as
unattainable, or because state

{

“

proficiency standards vary too
widely, or both.
“Nothing can save NCLB
unless we jettison the incoherent demand that all students be
proficient by 2014,” said Richard
Rothstein, Research Associate at
the Economic Policy Institute.
“Standards cannot be simultaneously challenging and achievable for all students. Proficiency
for all is an oxymoron.”
Other presenters suggested
that NCLB’s failure to deliver
on its top-line goals stems from
breakdowns in efforts to achieve
those considered lower priority.
For example, NCLB promised
that all students would be
taught by highly qualified teachers (HQTs) by 2006, but to
date no state has met that target.
Furthermore, NCLB allows
states too much latitude in
defining an HQT.

}

I know the answers are
out there, and I refuse to wait on
tomorrow or next month.

”

CORY BOOKER,
MAYOR, NEWARK, NEW JERSEY
AND TC TRUSTEE

Michael Nettles of ETS
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“Improving teacher quality
will require more than NCLB’s
HQT provision,” said Susanna
Loeb, Associate Professor at
Stanford University School
of Education. “Give local actors
more flexibility in deciding
who the good, effective teachers
are. More local efforts are also
needed to reduce the disparities
in working conditions.

Page 9

Substantial structural changes
are needed so that difficultto-staff schools are more attractive to teachers.”
Still others argued that
NCLB’s accountability mechanisms are not only failing
to ensure compliance with the
law, but are in fact actively
sowing problems.
“NCLB has become the

primary means of regulating
education policy in the U.S.
This is a power grab by the federal government from state and
local governments,” said Richard
Elmore, Gregory R. Anrig
Professor at Harvard
University’s Graduate School of
Education. “Rather than treating
all schools the same and imposing sanctions, school improve-

ment requires a lot of support
and differential treatment.”
Newark, New Jersey,
Mayor and TC Trustee Cory
Booker’s closing remarks created
one of the few moments of
unanimity at the conference.
“I believe we need clear
standards for what we want to
achieve, sophisticated ways
to measure progress toward
those standards and consequences for failure,”
Booker said. “I know the
answers are out there,
and I refuse to wait on
tomorrow or next month.
I want to press this now.”
The audience erupted in applause.
HIZZONOR COMES
HOME Newark Mayor and
TC Trustee Cory Booker
addresses the symposium
audience, including,
in the front row, TC
President Susan Fuhrman;
Campaign Chair Laurie
Tisch; Executive Director
of The Campaign for
Educational Equity,
Michael Rebell; and TC
Professor Amy Stuart Wells

TC’s Jeffrey Henig

Questions from the audience

Harvard’s Ron Ferguson

NYU’s Diane Ravitch
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TC FirstEditions
TC’s faculty in print

Getting Her Due

Speaking Up for Native Languages

Appreciating a prolific black American writer

Lessons in resisting linguistic hegemony

J

he case against linguistic hegemony–the dominance
of a single language at the expense of all others–can
be tough to make. On one side are all the benefits
offered by the country or culture that are available to anyone
willing to speak only the majority tongue; on the other side
are memories of the culture immigrants came with and–typically–some rather uninspired, half-hearted efforts at creating
multilingual classrooms. Yet it’s a case that must be made, say
the editors of a new book, or both the majority and the
minority populations stand to lose.
In Imagining Multilingual Schools: Languages in Education
and Globalization, TC Professor Ofelia García, TC Associate
Professor Maria Torres-Guzman, and Tove Skutnabb-Kangas
of University of Roskilde, Denmark, and Abo Akademi
University, Finland, assemble a series of articles on multilingual teaching programs and outreach efforts that are successfully counteracting the
effects of linguistic hegemony.
The articles include a look at
Navajo language loss in the
U.S. and indigenous efforts to
counteract it; a report on children’s feelings about language
learning at three different kinds
of bilingual schools in Spain’s
Basque Autonomous Community; modern marketing methIMAGINING
ods used in Wales to promote
MULTILINGUAL SCHOOLS:
LANGUAGES IN EDUCAthe benefits of bilingualism to
TION AND GLOBALIZATION
parents and prospective parOfelia García, Maria
ents; and a language awareness
Torres-Guzman and Tove
Skutnabb-Kangas
project in Alsace, France, in
(Multilingual Matters
which children ages six through
Limited, 2006)
nine are introduced to 18

une Millicent Jordan, poet, essayist and activist, lived an
extraordinary life. Born in Harlem in 1936 to parents
who emigrated from the West Indies, she published 28
books of poetry, fiction and essays; became a protégé of civil
rights activist Fannie Lou Hamer and reported on the civil
rights movement for the New York Times and the New York
Herald Tribune; and co-authored, with architectural visionary
W.R. Buckminster Fuller, an
article for Esquire on redesigning Harlem. (He later nominated her for a Prix de Rome in
Environmental Design, which
she won.) She was a passionate
and persistent activist who advocated for the rights of women,
students and the Palestinian
people (she declared herself a
JUNE JORDAN,
Palestinian in solidarity). And
HER LIFE AND
she taught extensively, ultiLETTERS
mately becoming a beloved
Valerie Kinloch
professor at the University of
(Praeger Publishers,
2006)
California at Berkeley.
As is clear from June
Jordan, Her Life and Letters, the
second book on Jordan by TC Assistant Professor of English
Education Valerie Kinloch, Jordan’s peripatetic intellectual
life played out against the background of an often turbulent
personal one. Jordan had a difficult father whom she accused
of beating her. Her marriage to a white Columbia College
student in 1955 produced a son but ended in separation and
then divorce. Jordan carved out a career as a freelance writer
while sharing care of her child with relatives. She was stricken by breast cancer and wrote about it with the same vigor

{ }
(Continued on page 40)
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“There are few earthly things
more beautiful than a university.”
Those words, written by the poet
John Masefield, rang especially
true when TC Professor Lambros
Comitas spoke them at the
inauguration for President Susan
Fuhrman in January.
The two days of festivities that
surrounded the formal installation of
TC’s 10th president were both a
visual pageantry–the blue and red
stained glass of Riverside Church,
brilliantly backlit by the January
sun; the crimsons, greens, blues
and blacks of the academic
robes, including those of representatives from more than 100
colleges and universities around the
country–and a parade of ideas and
values put forth by a sparkling cast
of speakers and panelists that

A
Celebrat on
of Values

concluded with Fuhrman herself
pledging to work towards the
goals of “equity and excellence,”
above all others, for “as long
as I serve Teachers College.”
It all began on Tuesday, January
30th, in the College’s new Cowin
Conference Center, with a forum
on how education schools can

Inaugurating President Fuhrman

PHOTOGRAPH BY DENNIS CONNORS
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A Celebration of Values

“

Throughout our history,
great thinkers have asked fundamental questions that have taken
us beyond the rhetoric of the
moment–and their answers profoundly altered or even launched
whole fields of inquiry.

promote great research and ensure that it makes an impact on policy and process. Forum chair Lee Shulman, President of the
Carnegie Foundation for the Advancement of Teaching, said that
while a university flourishes through a stance of academic detachment, for education schools and other professional programs “to
become more disengaged and respectably academic…would be to
pervert the reason we exist in the first place.”
TC Professor Sharon Lynn Kagan said that to make knowledge count, “you must have a codified and compelling knowledge
base…the public will…and a codified social strategy.” As an example, she said that all three have been essential in driving recognition
of the importance of early childhood education.
TC PRESIDENT SUSAN FUHRMAN
Ellen Condliffe Lagemann, a TC alumna and former Dean
of the Harvard Graduate School of Education, called for a
Crocco thanked Fuhrman for conducting “a listening campaign”
required course for all master’s degree education students that
since arriving at the College and for delivering a message that has
would focus on research addressing central questions facing prac“emphasized collaboration and consultation.”
titioners. And Pat Forgione, Superintendent of the Austin, Texas,
Finally, on Wednesday, January 31st, to the strains of
school district said that education schools “can and must” partner
William Walton’s stirring “Crown Imperial March,” a capacity
with schools on the ground level: “Public education really needs
critical friends with the perspective and expertise to stand by our
side as partners.”
In remarks at a dinner later that evening, held in
Columbia University’s Low Rotunda, Barnard College
President Judith Shapiro told Fuhrman, “Susan, I have
already seen how fine a colleague you will be” and said she
was “looking forward to expanding Barnard’s relationship
to TC,” particularly in science education.
Columbia University Provost Alan Brinkley praised
Fuhrman–who formerly served as Dean of the Graduate
School of Education at the University of Pennsylvania–for
having created, in Philadelphia, a model for collaboration
Lee Shulman,
between the private sector and public schools. Brinkley said
President of the Carnegie
that as Columbia embarks “on a similar collaboration here
Foundation for the
with the Department of Education, we have already beneAdvancement of Teaching
fited from Susan’s guidance.” And TC Professor Margaret

”

Harvard’s Ellen
Condliffe Lagemann

Austin, Texas
Superintendent
Pat Forgione

TC’s Sharon Lynn
Kagan (left) and
Susan Fuhrman
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AMONG FRIENDS At left:
Fuhrman gathers members of her
“five families” at a dinner in
Columbia’s Low Rotunda (top).
Above: Robert Jackson, Chair of the
New York City Council’s Education
Committee
writing at the Fred S. Keller School,
founded

n
d

Barnard President
Judith Shapiro

Fuhrman and Columbia
Provost Alan Brinkley

TC Professor
Margaret Crocco
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A Celebration of Values

Fuhrman with mentor Donna Shalala

Columbia President Lee Bollinger

Rockefeller Foundation
President Judith Rodin

New York City Schools
Chancellor Joel Klein

crowd filled Riverside Church to watch Fuhrman (a TC alumna)
formally receive the Chain of Office as President. Fuhrman’s former TC mentor Donna Shalala, President of the University of
Miami, welcomed “this daughter of New York…home to the city
she loves and to the College where her dreams were made.”
New York City Schools Chancellor Joel Klein thanked
Fuhrman for including him in the proceedings, saying that her
doing so ensured “that the 1.1 million kids in the City of New York
and–by extension–the millions of others throughout this
nation would be represented.”
Columbia University President Lee Bollinger said
that Columbia and TC must work together to bring
the benefits of education to people of all backgrounds,
regardless of means, and said of Fuhrman, “I can think
of no one better suited or more capable of achieving
these ends.”
TC Professor Emeritus Edmund Gordon formally
presented Fuhrman for investiture, telling her that TC is
“fortunate to have chosen you” as President and reminding
her that she has “the privilege as well as the responsibility” of leadership.
And then the
woman of the hour took
the podium, declaring
herself “overjoyed beyond words to return
to Teachers College, my
alma mater” and noting
that she had defended
her dissertation “exactly
30 years ago this month.”
(See an excerpt of
Fuhrman’s speech on page
16.) She spoke of the legacy of the College’s great thinkers who
shaped fields and influenced practice–including John Dewey,
James Earl Russell, Lawrence Cremin, A. Harry Passow, Morton
Deutsch, Edmund Gordon and Maxine Greene. She reminded
her listeners of Dewey’s exhortation to “think in terms of
Education itself rather than in terms of some ‘ism’ about education,” calling it “perfect advice for these ideologically fraught times.”
And she expressed the hope that “when TC’s 20th president
reflects on our legacy, she will refer to the early years of the 21st century, when Teachers College became the most consequential institution of its kind in the world…and feel the same pride and joy that
I feel today.” t

SETTING THE TONE Top:
Alumna Jasmin Bey Cowin,
daughter-in-law of TC
Trustee Joyce Cowin, performed at the inauguration.
Below: TC Alumni Council
President André McKenzie
(left), union staff representative Connie McQueen and
Student Senate President
Albert Cousins
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A WARM WELCOME Top: Well-wishers
greet the new President; bottom right,
Fuhrman receives the Chain of Office
from Board Co-Chairs Jack Hyland
and Bill Rueckert; bottom left,
TC Professor Emeritus Edmund Gordon

T C T O DAY

●

SPRING 2007

15

11-17tchrR1

2/28/07

10:55 AM

Page 16

A Celebration of Values

Living Up to
the Legacy of
Teachers College

I

am overjoyed beyond words to return to Teachers
College. I defended my dissertation exactly 30 years ago this month.
I still have to pinch myself to believe that I’ve made that journey.
It’s good to be home.
It is also good that we gather in this magnificent house of worship, where the sermons of Rev. James Forbes Sr. have raised spirits
higher than the soaring belfry. There is a huge difference, Dr. Forbes
reminds us, between “doing something” and “getting something done.”
Teachers College earned its reputation by getting a lot done.
Dr. Harry Passow, an eminent TC professor who virtually founded the field of urban education, said ours “is a tradition of helping
policymakers and practitioners acquire the knowledge, insights,
skills, understandings and commitment to ask the right questions,
to get beyond the rhetoric of the moment and to make a difference
in whatever kind of educative setting they function.”
Throughout our history, great thinkers have asked fundamental questions that indeed have taken us beyond the rhetoric of
the moment–and their answers profoundly altered or even
launched whole fields of inquiry.
Any discussion of our legacy rightly begins with John Dewey.
Dewey’s ideas quite simply breathed life into American edu-

An excerpt from the new president’s speech about TC’s
cation by creating the modern American classroom. He asked fundamental questions about human perception and how children
really learn. Dewey believed that education should build on the
learning in every day life and foster creative problem solving.
Teachers College created its own Lincoln Experimental
School, modeled on Deweyan ideas. First graders at Lincoln studied community life by building a play city, complete with buildings, trains, electric lights, furniture and doll residents. The sixth
graders learned how to make paper and books, and how to print
and publish a magazine. Eighth graders explored the workings of a
heating apparatus, and children staged their own musical productions–including, in one program, an excerpt from Beethoven’s
Ninth Symphony played on pan-pipes of their own making.
The Lincoln School’s impact on the nation was monumental. The faculty published volumes; they developed curricula and
field-tested them in cooperating public schools. They helped to
overhaul school systems in Pittsburgh, Denver, Cleveland,
Baltimore, Rochester, Chicago and St. Louis.
Another path-breaking TC scholar, E.L. Thorndike, pioneered
in bringing empirical experimentation to education–and provided
a scientific basis for Dewey’s intuitive understanding that learning
occurs when the senses are engaged. Thorndike introduced the
statistical method in education and psychology, invented a scale
to measure quality of academic performance and ultimately
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launched the achievement test movement.
James Earl Russell, who became Dean of Teachers College in
1898, argued that teachers should be prepared as professional experts
on a par with doctors, lawyers and engineers, with a curriculum
anchored by the four pillars of general culture, special scholarship,
professional knowledge and technical skill. He shaped and effectively institutionalized the field of modern pedagogical instruction
and, by linking research with practitioner preparation, set a course
that Teachers College has followed ever since.
Russell also introduced at TC America’s first course in comparative education. From that time since, we have been the nation’s
leading exporter of educational theory and method, as well as a primary center for the study of other nations’ education systems.
Professor Emeritus Morton Deutsch has sought to define the
conditions that lead to constructive ways of resolving conflict between couples, in schools or cities, or among nations. Mort founded
the International Center for Cooperation and Conflict Resolution.
The Center has trained New York City students, parents and teachers
in constructive conflict resolution. Mort’s work also has influenced
deliberations at the United Nations and American arms negotiations.
Edmund Gordon, one of the architects of the federal Head Start

tradition of making a difference
program, founded TC’s Institute for Urban and Minority Education, which became the nucleus of the College’s engagement with
schools and community organizations in Harlem. Ed advanced the
concept of supplementary education–the idea that children from
deprived backgrounds must be supported by an extensive scaffolding of caring community that includes after-school programs, counseling services, education for parents and much more.
Maxine Greene, our brilliant philosopher queen, is among
the world’s most widely read educational thinkers, a philosopher
in residence at Lincoln Center, not to mention an inspiration to
artists of every sort. Yet in the 1960s, interviewing for her position
at Teachers College, she had to wait in the restroom because the
Faculty Club admitted only men.
Maxine’s great quest is to make young people “wide awake” to
art. Yet her goal is also to stimulate “wide awakeness” of a much
broader kind. “There are, of course, young persons in the inner
cities, the ones lashed by ‘savage inequalities’, the ones whose very
schools are made sick by the social problems the young bring in
from without,” she writes. “Here, more frequently than not, are the
real tests of ‘teaching as possibility’ in the face of what looks like an
impossible social reality at a time when few adults seem to care.”
What would it mean if we were to truly live up to our legacy at
TC? What legacy would we, in turn, leave to those who follow us?
We will assure that our work always addresses the most

important questions and seeks to produce definitive answers about
the most pressing problems of education and social policy.
By emphasizing health and psychology along with education, we must represent the interdisciplinary approaches that educational problems inherently demand.
By strengthening the links between research and practitioner
education, we can ensure that educators will benefit from the latest discoveries about student learning.
Building on our legacy also means that we would leave a legacy to our neighbors and our city. It’s imperative that we apply new
insights and approaches to educational improvement, especially
close to home, where there are great needs.
We must take on more responsibility for improving local
schools. We have an historic commitment to educational equity
and excellence. There’s no better place to demonstrate that commitment than here at home in our Harlem community.
We must assure that our research reaches relevant policy and
practitioner audiences. We must dedicate ourselves to applying
our work toward making a real difference and delivering measurable improvement in outcomes for children.
TC’s international work will become more significant through
our research on comparative education approaches; through our
many exchanges that enable educators to study with the most
groundbreaking scholars even if they reside across the globe; and
through efforts to help other nations who request it to improve
their educational systems and professional preparation programs.
The hallmark of our TC legacy is partnership. We will actively cultivate partners for our work–foremost among them our
neighbor just to the south, Columbia University. So much of what
we hope to do and can do can be achieved or improved upon
through work with Columbia.
Nearly 80 years ago, Dewey exhorted educators to “think in
terms of Education itself rather than in terms of some ‘ism’ about
education.” For, he wrote, “in spite of itself, any movement that
thinks and acts in terms of an ‘ism’ becomes so involved in reactions against other ‘isms’ that it is unwittingly controlled by them.”
Perfect advice for these ideologically fraught times. Only if we
move beyond the “isms” to think about what truly works will we
–as Harry Passow put it–“prepare Americans for the 21st century
and achieve the twin goals of equity and excellence beyond the
current rhetoric level.”
Above all others, equity and excellence are the goals that I
pledge to pursue as long as I serve Teachers College. I ask you, the
faculty, students, staff, trustees, alumni and friends of Teachers
College, to join me in making a real difference by getting a lot done.
Just imagine: When TC’s 20th president reflects on our legacy, she
will refer to the early 21st century, when Teachers College became
the most consequential institution of its kind. And she will feel the
same pride and joy that I feel today. t
T C T O DAY
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/
L
by Jonathan Sapers

s to collaborative
n agement to software
l happening

ast spring, Teachers College’s
academic programs related
to health worked together to
formulate a “health conceptual
framework”–a document linking the programs’ collective
missions. Their first step was
to convene a meeting of key
faculty to develop a brief,
coherent statement about
the mission of health education at TC.
Five years ago, the school
might have turned to an
outside consultant. Instead,
the job of organizing the
meeting and doing the followup research went to EdLab,

/

e sman Libraries
PHOTOGRAPHS BY JOHN EMERSON
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TC’s Gottesman Libraries
EdLab, a
a team of graduate students from the College’s various academic
programs–whiz kids and other pleasantly geeky types who inhabit an open space on the fifth floor of the renovated Gottesman
Libraries. EdLab staffers function as designers, online publishers,
packagers and consultants, as well as software designers and supporters of all kinds of creative activity: a cadre of mad scientists
experimenting with the possibilities of academic libraries and, at
times, of education itself.
Donning their consultant hats, EdLabbers interviewed faculty and doctoral students, scouted health programs at other universities, and consulted literature produced by the World Health
Organization and the National Institutes of Health. Their work
culminated in a 10-page Health Conceptual Framework.
“The services that the library offers to the College are tremendous,” says Interim Associate Dean Katie Embree. “We really relied
on EdLab to run this project, and they did a wonderful job.”

EdLab staffers function
as designers, online publishers
and consultants, as well as software designers and supporters of
all kinds of creative activity.

CABLE-READY, WIFI-ENABLED
ew services are just one part of how the library has
changed since Trustee Ruth Gottesman (see inside back
cover) wrote the check that began its renovation. There’s
a look and feel about the five floors of Russell Hall that say, very clearly, that this isn’t just a facility for storing books, but
instead, a place where people engage and things
happen. The first floor entryway is brightly lit with
a swath of computer screens to the left and hightech screens overhead showing digitized art and
advertisements for upcoming library events.
Beyond the computer screens are a range of special
meeting rooms that can be (and almost always are)
booked by students for study groups and other collaborative projects. On the third floor is a grand
reading room featuring selected faculty publications, as well as an art gallery and a series of classrooms. The entire library is cable-ready and WiFi-enabled.
The fourth and fifth floors are not yet renovated–TC is still
seeking additional funding–but they have a functional chic all their
own. The fourth floor is home to the Office of Teacher Education,
which ensures that TC students receive certification in their fields,
gathers accreditation data for the College and also oversees TC’s Professional Development Schools Partnership and the TC Peace Corps
Fellows. On the fifth floor, which used to hold the library’s collection of children’s curriculum materials, EdLabbers sit at desks on
wheels, which are designed to be moved around the space at the
user’s whim. A sign on a wall warns against “shushing.” Although
outside groups are invited to hold meetings in a cordoned-off area

N
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and regularly do so, they’re
forewarned that EdLab is a
working lab, and talking
happens regularly. All of which is fully in keeping with what
libraries were originally intended to be.
“In Alexandria, libraries served as schools,” says Professor
Craig Richards of the Organization and Leadership Program, who
directs TC’s Summer Principals Academy–a recent beneficiary of
EdLab’s strategic planning, and logo and poster design services.
“People back then argued about what was in library manuscripts.
They talked about the secrets of astronomy, governance, politics,
PHOTOGRAPHS BY JOHN EMERSON
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It’s All Happening
at the Library

/
VISITORS WELCOME New technology on the library’s
first floor offers students self-checkout and video
conferencing, while the second floor features a giant bear
cushion. On the fifth floor, members of EdLab are available
to help with technology issues large and small, and impromptu
brainstorming sessions are often in progress. From left,
standing, are Serah Shani, Karen Bryner, Dan Mallinger, Anna
Beard, Jeff Frank, Anthony Cocciolo and Gonzalo Obelleiro.
Sitting: Hui Soo Chae, Carla Cirilli and Brian Hughes

militaries and spiritual things. Scholars went to libraries not just
to read, but to have conversations about how to use knowledge.
Somewhere along the way, libraries became scholastic and couldn’t
breathe. So rule-bound, nobody wanted to be in them. Now, our
library is a living, breathing space for knowledge production.”

OFF THE SHELVES, NOT OFF-THE-SHELF
rom the start, the renovation’s main challenge was to bring
the people back–particularly with libraries facing new
competition from computer-equipped dorm rooms, dens
and coffee houses.

F

At the time of the decision to renovate, TC’s library had become more
book-friendly than patron-friendly, essentially adding bookcases each year
while removing seating.
So the contest was joined. “There
was a period of time during which,
when you walked into the library, you
walked into a more limited knowledge
environment than the wider world,” says
Gary Natriello, an intense, soft-spoken
man who serves as Director of the
Gottesman Libraries, as well as Professor
of Sociology and Education and Executive Editor of the TeachersCollege Record.
“There was much better knowledge
access outside the building than there
was inside the building–particularly
back when we didn’t have technology and when we had restrictions on
what could be brought in and what you
could do with it and how you could
T C T O DAY
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SO MANY ACTIVITIES, SO
LITTLE TIME Visitors to the
library can now choose from
Socratic Conversations, Book
Talks and artistic and historical exhibits. They can also get
coffee and more in Everett
Café, where each day the
library staff posts copies of
the front pages of newspapers from around the world
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TC’s Gottesman Libraries
interact with it. As a result, people were staying away.”
Thus when renovations to the first three floors were completed
in fall 2004, some of the most fundamental changes were about differences in tone. For example, in the old days, visitors were required to
swipe their identification cards in order to get in. “It seems like a little
thing, but it made people uncomfortable,” Natriello says.
And another: “There used to be no drinks or food in the
library, and so, of course, working in your den seemed even more
appealing than going to the library, particularly if you had been
working in the schools all day,” Natriello says. “So we decided, ‘Let’s
get rid of that prohibition, and let’s put a café in the library so that
you can have coffee and snacks. And we’ll sell–and sometimes give–
them to you.’ That really changed the tone and made people feel
welcome and not less important than the books.” There is also a distinctly literary ambiance to the Everett Café, which sits just outside
the library’s entrance. Every morning, its walls display the front
pages of 10 newspapers from around the world, and in the evenings
it frequently hosts receptions following lectures, book talks, musical
performances and other events. Throughout the day, students
decamp to its tables with laptops and stacks of books in tow.
Other changes were more substantive–and controversial. All of
the library’s most valuable historical materials were moved to its
underground levels, accessible through an online request system.
Every book published before 1950 and every curriculum material created before 1990 is now stored in the library’s lower levels. There was
also some fairly significant culling in cases where there were multiple
copies of books: a “two or three copies” rule was observed in most
cases. Natriello acknowledges that the culling process was painful for
people who had copies of their books removed (his own titles were
not spared), but says it is a necessary process for all libraries.
The large collection of journals that the library had been
amassing in physical form for years was also almost entirely removed
and replaced by a much larger online collection to which the library
now offers access. In the old days, the library subscribed to and kept
back copies of 2,200 journals; it now offers online access to some
16,000, including the Teachers College Record, which is now published
online as well as in hard copy form. And it is also home to a digital
archive of the largest single collection of documents from the recently concluded lawsuit that will bring New York City’s public schools
billions of additional dollars. Natriello lent his personal expertise to
the plaintiffs in the case in costing out rescources.

THE CREATIVITY DOCTORS ARE IN

I

t’s EdLab, however, that may best reflect the library’s most farreaching ambitions. “Whatever is not picked up by courses,
whatever’s not picked up by a department, we aim to do that,”
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“

Somewhere along the way,
libraries became scholastic and
couldn’t breathe. So rule-bound,
nobody wanted to be in them.
Now, our library is a living, breathing space for knowledge.

”

says Anthony Cocciolo, head of
technology for the library and
head of EdLab’s Technology Solutions and Innovations Group.
“We can provide tools, we can
provide educational events. No
one knows what the academic
library’s going to end up looking
like in the next few years, so
there’s a great opportunity to just kind of try out doing wacky
things. If one thing doesn’t work out, we can try something else.”
Functioning like a cross between a publishing house, an ad
agency and a Kinko’s, EdLab’s Design Center has made the library
the place to turn for students and faculty seeking everything from a Tshirt to a Web site to an advertisement or even a brand. “The cost and
difficulty of being a production house has really fallen in the last few
years,” says Brian Hughes, head of the Design Center and an associate director of the Library. “So now we’re saying it’s really a part of
the production of knowledge to create a package for it.”
Hughes’ group has intermittently stepped into the role of inde-

21-23tchrR1

3/10/07

4:35 PM

Page 23

It’s All Happening
at the Library

Brooklyn–but that was only a flashier form of what it does every day.
“We usually spend a lot of
time every month doing walk-in
consultations,” Hughes says. “People
come in and say, ‘I have this Web
site but it’s not doing what I need.’
And we say, ‘Have you tried this?
Have you tried that? Have you
heard about this new software?’
And then as that conversation
deepens, sometimes the person says
something like, ‘All I wanted to
know is what’s the best blogging
software’ or ‘I really want to redo
this Web site and get a small grant
to do it.’ And then we say, ‘Great,
come back up and work alongside
the tech guys who can help you
implement some of those ideas.’”
EdLab also created TC’s new
online archive, PocketKnowledge,
a digital repository for materials
the TC community deems important. Among the recent additions:
IN WITH THE NEW (AND
every TC dissertation between 1936
THE OLD) The library still keeps
and 1996, some 10,500 book-length
copies (bound in blue) of some
papers, each running as long as 300
magazines, though most are
pages. The entire collection takes
now digitized. Above, Gottesman
up less than five percent of the sysLibraries Director Gary Natriello
tem’s vast hard disk space.
sits in the new grand reading room
The library also offers “pockon the third floor. Next door,
ets” to faculty, staff and students to
in the new M.W. Offit Gallery, an
post their current work and even
archival piece on the training
their vacation pictures. Alumni,
of teachers was displayed recently
too, are welcome to set up pockets.
as part of as part of an exhibit
“Institutions are spending
entitled Teachers College: The First
quite a lot of money putting systems
Forty Years, 1886–1926
like this together,” says Cocciolo.
pendent filmmakers, researching and filming both a tribute to Profes“And too often faculty or students don’t
sor Emeritus Edmund Gordon for the dedication of TC’s Harlem
end up putting their materials in there.
Campus and to former President Arthur Levine for his departure
Our challenge was to create something
ceremony last spring. But the Design Center also acts as a facilitator
fun that people aren’t going to be scared
for a growing list of do-it-yourself clients, running what is essentially
of. We’re not going to say, ‘Oh no, you
a full-time creativity workshop. In November, the group hosted
only have so much space.’ Just give us
Edit Jam, a multimedia event attended by graphic designers, video
everything. Because when a system starts
artists and a class of ninth and tenth graders from a high school in
(Continued on page 40)
PHOTOGRAPHS BY JOHN EMERSON
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/
AND STILL MORE The
library has recently run an
exhibit on the Comic Book
Project; an event relating
to Forever After: New York City
Teachers on 9/11, published
and edited by Teachers
College Press; and a still
from a student-produced ad
for the new online archive,
PocketKnowledge
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The
Unorthodox
Behaviorist
Doug Greer has fashioned a
teaching approach from the ideas
of B.F. Skinner. Now he’s
testing it to see if it can help close
the nation’s achievement gap
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a
BY JOE LEVINE

PHOTOGRAPHS BY DEBORAH FEINGOLD

t first glance, Karla

Mondello’s second grade classroom in the Morris School
District in Morristown, New Jersey, looks pretty much
like any other. Children sit together at tables; there are
drawings and paintings tacked up on the walls and math
problems on the blackboard; the shelves are filled with
books, a terrarium, a plastic skeleton and other cool stuff.
After awhile, though, you begin to notice the almost
complete lack of disruption. The transitions from one
activity to the next–even to and from recess–are accomplished seamlessly. Kids talk and laugh as they work, but
in well-modulated voices. They’re also working, at a variety of paces, on different things–and in some instances,
those things are extraordinary. A boy named Will is
T C T O DAY
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Steady
As She The Unorthodox Behaviorist
Goes
scribbling a math problem in his notebook: 1,248 plus 2,634. A girl
named Alison, asked to read aloud, is timed at 119 words per
minute, with full comprehension, and makes only two mistakes:
“spotted” for “stopped” and “lettuce” for “lecture.” The book she’s
reading is fourth-grade level.*
Then there are the charts. Throughout the day, Mondello
and her three assistants–Kimberly Lake, Krystl Giordano and
Joan Broto–barely pause as they note down each child’s accuracy
and speed when reading aloud and performing math problems, knowledge of
science facts, ability to work independently
and vocabulary knowledge. For certain
kids, they also record the frequency of
undesirable behaviors, such as teasing or
bullying. Later, the four teachers will
graph these data for individual students
and for the class. They will also chart how
many times they themselves enabled
children to complete a “learn unit” (a
basic measure of effective teaching); the
number of learn units it took them to
enable a child to “meet criteria” (achieve
an educational standard) and their success in praising the
class at least four times a minute. (Studies have shown
that the average teacher spends up to 80 percent of her
time criticizing, saying no and otherwise trying to assert
control.) Graphs of the weekly totals for the class on each
measure are posted on one wall of the room, while the
teachers pull kids’ individual files, law-firm style, from a
cart on wheels.

Mondello, who holds an M.A. from Teachers College,
is board-certified as a CABAS master teacher, and
Lake, Giordano and Broto are current TC master’s
degree students who also hold certifications in the
technique. The CABAS system was developed by
their advisor and program director at TC, R. Douglas
Greer, Professor of Psychology and Education.
On this particular warm and rainy November

w

“

e’ve shown four to seven
times more learning in our autistic kids
over control or baseline measures...if
we can do that, we can sure as heck do
it with children without disabilities.

”

A GRAND EXPERIMENT
n fact, this classroom is anything but typical. Of the
18 children, four are recent immigrants from South
America, more than a quarter are eligible for free or
reduced-price lunch, and four have been diagnosed with autism.
The teachers are using a system called the Accelerated
Independent Learner CABAS model for elementary and preschool children. CABAS, which stands for Comprehensive
Applied Behavior Analysis in Schools, has been used in model
schools to teach children of all abilities, but it is most widely
acclaimed for its success with kids with autism. As the name
implies, CABAS builds on an approach called Applied Behavior
Analysis (ABA), which uses positive reinforcement and other
ideas developed by the late behavioral psychologist B.F. Skinner.

I
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afternoon, Greer himself–tall and balding, with a trim
salt-and-pepper beard that makes him look like a leaner
version of Sean Connery–sits in a child-sized chair in
the back of the classroom, where the bolder kids run up
and lean on his knees to chat and the shyer ones periodically approach to report their progress. (“Doctor Greer,
I met criterion,” is a frequent greeting.)
Greer, who has taught at TC for the past 37 years,
was himself directly mentored and befriended by
Skinner. He has worked with thousands of children

*Real names are not used in this story for children in the Morris School District.
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WHEN WORDS FAIL THEM
Clockwise from above: The
professor in consultation with
a Keller student; Denise Ross,
Assistant Professor of
Psychology and Education, is
co-authoring a book with
Greer that builds on ideas
about language and behavior
posited by B.F. Skinner;
four-year-olds writing at the
Fred S. Keller School, founded
by Greer 20 years ago

PHOTOGRAPH OF DENISE ROSS BY JOHN EMERSON

with autism; enabled hundreds to speak their first words;
founded schools in England, Ireland and the U.S.; and trained
legions of TC graduates as teachers and researchers in ABA in
education, medicine and therapy. Along with other leading
behavior analysts, he and his students have developed hundreds of new teaching and behavior “tactics” through systematic studies with kids, teachers and parents. Guided by the
daily streams of data they record, teachers at CABAS schools
(and other schools that use ABA) have been able to reach children who were previously considered unreachable.
Though it has received less attention, they have also,
according to many studies, enabled children without disabilities to learn faster and to take a greater interest in what’s being
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The Unorthodox Behaviorist
taught. As the mix of the second grade
classroom in the Morris School District
suggests, Greer’s work here is aimed at
putting a new exclamation point on that
work. Over the next two years, assuming
he can come up with $5 million in funding, Greer plans to launch a five-year
study to compare the performance of typically developing, preschool-age children
who are taught by CABAS with that of
peers from wealthier, more highly educated families. His goal: to test whether or
not it is possible, by using the CABAS
system and intervening at an early
enough age, to close the education
achievement gap.
“There’s a huge demand for us to
come do programs with kids with disabilities or in middle school kids with behavior problems,” Greer says. “Now we want
to do it with kids in poor communities,
and we want to get them at age two,
three, four or five, so that we can help
them go to college.” If his second graders
in the Morris School District are any
indication, there are genuine grounds for
optimism. “We had these same kids last year as first
graders, and by March, they had met all the standards for
New Jersey and most of the ones for New York. These
were supposed to be the toughest kids to teach because so
many of them are poor, learning disabled or speak
English as a second language. Yet at the end of the year
they ranked in the 74th percentile nationally. Also, we’ve
shown four to seven times more learning in our autistic
kids over control or baseline measures in previously published papers. If we can do that with those kids, we can
sure as heck do it with children without disabilities. And
if we do, the question for society will no longer be, ‘Can
it be done?’ but instead, ‘Do we care enough to bother?’”

MAKING UP FOR LOST WORDS

ll behavior is functional. We
learn it under conditions in which we
need to know and we repeat it because
in some way we are rewarded by the
results. “If you’re learning to talk,” Greer
says, “you’ll be more likely to say ‘water,
please,’ if you just had salty pretzels.

he idea of widely using behavior modification in the public schools is likely to be a tough sell with some audiences.
Despite his vast contributions to human psychology,
Skinner is too often misremembered by the general public as the

T
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guy who put his infant daughter in a box and administered electric
shocks to people in mental institutions. Neither perception is
accurate–it was an air-conditioned crib with clear plastic sides,
and Skinner, who did all his work with pigeons, argued against
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The more salient question, however–
even for those who see past the media stereotypes of behaviorists–is: Why teach typicallyTHE GIFT OF GAB Clockwise
developing children with a system designed for
from left: a student at Keller School
kids with deficits in language development?
learns to write by tracing; three-year-olds
The idea can seem insulting; after all, at the Fred
at play; Keller School Assistant
S. Keller School in Yonkers, New York, which
Supervisor Lauren Stolfi; a constant
Greer founded 20 years ago for children with
flow of data guides Greer’s CABAS
behavioral disorders and language delays, teachteaching methodology
ers routinely use cookies and toys to reward
kids for speaking. Is Greer saying, then, that
poor kids are so handicapped that they might as
well be autistic?
The answer is a qualified yes. Greer believes that, like kids with autism, many children from very poor families are missing out on
certain developmentally important “verbalbehavioral cusps”–language skills such as how to
listen, ask, name, seek attention, modify ideas,
move from seeing something to saying it,
move from reading something to writing it,
and how to do all these things in response to
something other than food or other instant
gratification (or, in the parlance of behaviorists, without direct reinforcement). The guiding premise of his work
in Morristown is that
poverty can prevent
children from successfully navigating these
cusps every bit as powerfully as hardwired
cognitive disorders–
and that it does so specifically through language deprivation.
“Language,”
Greer says, “is how humans do the world. How a kid reads, writes
and speaks determines his chances in life, and it’s becoming more
and more that way.”
One of the reference points for this idea is a famous study
published in 1995 by the researchers Betty Hart and Todd R.
punishment and the use of aversive stimuli–but Greer says that
Risley, “Meaningful Differences in the Everyday Experiences of
the author of Walden II remains an ongoing victim of bad press.
Young American Children,” which found that young children of
“Skinner was a sweet, gentle guy,” he says. “I know both of his
parents on welfare are exposed to two-thirds fewer words than kids
daughters, and they turned out just fine.”
from professional and white-collar families. There are many obvious
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The Unorthodox Behaviorist
reasons why this is so, all reflecting the cycle of deprivation that
poverty passes from generation to generation–fewer books in the
homes of poorer families, parents who have smaller vocabularies
and are less likely to read to their children, and, as Hart and Risley
found, parents who simply have less time and attention to
give–but the bottom line is that by the time they are three, children in welfare families typically have vocabularies of only about
500 words, compared with 1,000-plus words for children from
wealthier backgrounds. By the time these kids are in kindergarten,
Greer says, “they may have had thousands fewer language interactions than their peers. Other research shows that the teacher then
speaks to them less than to the other kids, because she doesn’t
know how to deal with them, and then the kid misbehaves to get
attention. By fourth grade, he’s in special ed, and by 14, she’s pregnant, and it’s a generational repeat. And it’s absolutely about
poverty, not race. There were plenty of black families in the higher-income group that Hart and Risley studied and plenty of whites
in the welfare group.”

G

reer says the author of
Walden II remains an ongoing
victim of bad press. “Skinner
was a sweet, gentle guy. I knew
both of his daughters, and
they turned out just fine.

”

WHEN THE WORLD IS NEW
o hang out with Greer is to play Watson (the fictional
character, not the behaviorist) to his Holmes: you realize
quickly that you may see, but you do not observe. In
almost any situation, he seems to be witnessing the fundamental
principles of language and behavior at work, and he relates them,
in his easy drawl, in a stream-of-consciousness narrative that blends
his own earthy humor with allusions to Skinner, Shakespeare,
Marquez and almost anyone else who can help illustrate a point.
Yet he returns again and again to the behaviorist’s supreme
articles of faith: that all behavior is functional–even bad behavior–and that we learn it under conditions in which we need to
know (the “antecedent”) and we repeat it because in some way we
are rewarded (“reinforced”) by the results. “If you’re learning to talk,
you’ll be more likely to say ‘water, please,’ if you’ve just had salty
pretzels,” Greer says. Similarly, if you have to write under conditions in which you need to affect the behavior of the reader, you’ll
learn to write effectively. Grammar, spelling and all the other bells
and whistles will fall into place because they have to–or, as the
architects say, form will follow function.
It was Skinner who extrapolated from these principles of
non-verbal behavior to identify a set of verbal functions–outlined
in his 1957 book, Verbal Behavior–in which the speaker expresses
ideas with increasing sophistication, in response to an ever-broader
and more indirect range of stimuli.
At the most basic level is the “mand”–speech, sound or even

T
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gestures that are born of
deprivation: “I’m too
warm,” “I’m hungry,”
“I’m thirsty,” “I need to
go to the bathroom.”
Next comes the
“tact”: using language to
name things when one
is motivated by attention from others and a
desire to find out about
the world.
“Marquez writes
at the beginning of One
Hundred Years of Solitude,
‘The world was so new
that there were no names
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a bridge.’ It drives parents crazy, but it’s a critical
way to build vocabulary, and, for it to work, it
has to be reinforced by attention from the adult.”
Greer’s contribution has been to build on
Skinner’s approach by doing research that
incorporates the listener as well as the speaker.
More specifically, he’s focused on listening
processes (and other forms of observation) that
precede the development of speech. Both
mands and tacts are, in his words, “links
between the non-verbal and verbal worlds, and
between the speaker and the listener”–building blocks that, once
established, allow a child to progress. Yet to learn them, the child
must first learn to differentiate. And that process, Greer says,
begins with recognition of the human voice.
(Continued on page 41)

MAKING THE WORLD BIGGER
Clockwise from left: Keller School
teaching assistant Michelle Caputo
helps a youngster learn to tell time; at
the Keller School, kids can exchange
tokens for free choice time when they
give a correct response; Greer is popular
with the younger set; using a mirror
to teach generalized imitation, which
aids in developing creative speech

for many things, so all the people could do was point,’” Greer says.
“Well, that’s what tacts do, and it’s not just names. They tell us
what things are and enable us to remember stuff beyond basic
sensations like pain or taste. That’s why kids of a certain age are
constantly saying, ‘There’s a cow, Mommy’, ‘There’s a car’, ‘There’s
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TC Alumni Today Alumni News

Alumni
The latest on alumni events, services and other goings-on

Alumni Relations at Teachers College
Students today plus alumni for life equals
impact for generations
GET INVOLVED!
AT TC, WE VIEW the time
spent as a student as only the
beginning of a lifelong affiliation with the College. The
Office of Alumni Relations, the
Student Relations Committee
of the Alumni Council and the
TC Ambassadors Program

work together to engage current students and to educate
them about the mission of the
College and the role that
alumni play in facilitating that
mission. The Ambassadors
Program also collaborates with
TC’s Annual Fund as well as
the offices of Admissions,

Student Services, Career Services
and International Services to
provide mentoring, a series of
intimate receptions, “coffee
talks” and alumni colloquia.
Here are some of the many
ways you can benefit from your
involvement with TC:
SWAP SOME WIT AND
WISDOM WITH TC STUDENTS
SHARE YOUR valuable academic and career experience
with the next generation of TC

Council President’s Message
DEAR ALUMNI: It was with great pride that I had the opportunity to address the thousands of guests at
the Inauguration of TC’s 10th president on January 31, representing all of TC’s alumni. An alumna herself,
Dr. Fuhrman stresses the importance of celebrating TC’s rich heritage. As President of the Alumni Council,
I am humbled to serve as the link between you and our new President. ● The fall was extremely busy for
the Council, creating opportunities to celebrate the legacy Dr. Fuhrman refers to throughout this issue.
Alumni are an essential part of that, and last October’s Distinguished Alumni Awards Dinner and our
Academic Homecoming are great proof. ● As alumni, we play an important part in moving the mission
of the College forward and in enriching the lives of the College’s current students. ● Attend an academic
program at Teachers College or at our newly accredited satellite location in Japan and you will learn of the
vital research and teaching that is taking place at TC. You may also choose to have a more immediate and
direct effect by becoming a mentor or ambassador
Best Wishes,
or making a gift to the TC Annual Fund.
● Whatever it is you choose to do, the importance
lies in reconnecting in a way that is appropriate
ANDRE MCKENZIE
and comfortable for you. I invite you to explore
PRESIDENT,
this and coming issues with an open mind–finding
TEACHERS COLLEGE
your point of reentry into the TC community.
ALUMNI COUNCIL
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students. The College offers
alumni opportunities to get
involved at every stage of a
student’s journey, from recruitment to career counseling.
ALUMNI ADMISSIONS
AMBASSADORS
ALUMNI CAN participate in
information sessions for
prospective students, held
across theU.S. and throughout
the world, and call or send
congratulatory letters to
admitted students living near
them. Because of the positive
experience she had as a doctoral
student at TC, Barbara A.
Macaulay (M.A., Adult and
Continuing Education, 1992;
Ed.D., Adult Education, 1995),
Alumni Council member-atlarge and Chief Academic
Officer of UMassOnline, hosted
a combined admissions information session for prospective
students and an alumni reception in Boston last fall. “I’d like
to help others put their degrees
to good use,” Macaulay says.
NEW STUDENT EXPERIENCE
LED BY Mitchell Barlas
(M.A., Organizational Psychology, 2000; Ed.M., Educational

I L L U S TAT I O N B Y J O H N F. J A C K S O N
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ni News
Three from the Legacy

TC mourns Thacher, Timberlake and Vahanian
BARBARA AUCHINCLOSS THACHER, alumna
and former TC Trustee, died in January. Thacher,
who earned her master’s degree in 1965, wrote
for Newsweek, the New York Times, the Herald
Tribune and Harper’s. She was the first female
Chair of the Board of Trustees at Bryn Mawr
College, her undergraduate alma mater. She served as Vice Chair of
the New York City Board of Education during the administration of
Mayor John Lindsay. In 1992, TC awarded Thacher its Cleveland E.
Dodge Medal for Distinguished Contribution to Education.
CRAIG TIMBERLAKE, Professor Emeritus and a professional actor,
singer and author, passed away in December. Timberlake, who
toured as Professor Higgins in “My Fair Lady” and with a group led
by Katherine Hepburn in “As You Like It,” chaired TC’s Department of
Music and Music Education and the American Academy of Teachers
of Singing, and he served as President of the New York Singing
Teachers Association.
PAUL VAHANIAN, alumnus and Professor of Psychology, died in
October. The son of a cobbler who had emigrated from Armenia to
escape the genocide there, Vahanian was a much-decorated World
War II veteran who earned an M.A. in Marital and Family Relations
from Teachers College in 1952 and a Doctorate in Education in 1957.
He was an innovative educator who taught the first TC course in
family therapy and group dynamics. Repeatedly rated a favorite by
TC students, he was a humanist who promoted spirited discussions
and brought the cognitive therapist Albert Ellis and other leadingedge thinkers to visit his classroom. As a marital therapist he was
influenced by an eclectic mix of thinkers, from Freud and Jung to
Rogers, Ernest “Lank” Osborne and Fritz Perls.

Educator and
Caregiver
Comes Home

Administration, 2001), Chair
of the Alumni Council’s
Student Relations Committee,
the Ambassadors welcome new
students to orientation in the
fall, provide information on the
Alumni Council and give students a sense of how alumni are
involved in the life of the College.
“We share our experience of life
after graduation,” Barlas says. “It’s
a way of completing the picture.”
CAREER PANELISTS
AND MENTORS
THROUGHOUT THE academic
year, Career Services holds
several panels focusing on
topics such as charter schools,
the nonprofit sector and entrepreneurship. Becoming a Career
Services contact or mentor are
two more ways to serve today’s
students. For more information, visit the alumni section
on the Career Services Web site
at www.tc.columbia.
edu/careerservices/detail.asp.

JONATHAN G. SILIN, Ed.D.,
1982, has published his
fourth book, My Father’s
Keeper: The Story of a Gay
Son and His Aging Parents
(Beacon Press, 2005). Called
“thoughtful and erudite” by
Publishers Weekly, the book
chronicles Silin’s efforts to
help his parents deal with
their failing health and how
those efforts are informed
by his experiences as an
early childhood educator
and as a caregiver to HIV/
AIDS patients. A member of
the graduate faculty at
Bank Street College of
Education in New York, Silin
has published articles in the
TC Record, Harvard Education Review, Educational
Theory and elsewhere. His
first book, published by
Teachers College Press in
1995, is titled Sex, Death,
and the Education of
Children: Our Passion for
Ignorance in the Age of AIDS.

TO PARTICIPATE in any of

these planned student outreach
activities, please contact the
Office of Alumni Relations at
212-678-3215 or
tcalumni@columbia.edu.
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TC Alumni News
WELCOME, NEW ALUMNI
COUNCIL BOARD MEMBERS

I

n November, more than 100 alumni
and friends of TC attended Academic
Homecoming, an afternoon devoted to
learning about the groundbreaking faculty,
alumni and student research at TC and to
reconnect with fellow alumni. ● The centerpiece of the event, “The Academic Showcase,”
featured exhibits and symposia happening
in the Gottesman Libraries, including a
Socratic Conversation on “What is
Happiness,” a workshop on the library’s
new online archive PocketKnowledge
(accessible to alumni), and a look at the
first 40 years of TC’s history. ● TC President
Susan Fuhrman gave the keynote address
and a reception with music, dancing
and refreshments concluded the evening.

THE TC ALUMNI COUNCIL,

which helps to plan Academic Homecoming, the
Distinguished Alumni
Awards event and Commencement activities, recently welcomed seven new
members who bring a variety of strengths to the Board.
Jeanne Clark-Rance (Ed.D.,
Inquiry in Educational
Administration Practices,
1992) is Adjunct Professor of
Multicultural Studies at
Fordham University’s
Graduate School of Education. She was previously
Executive Director of the
Office of Community Based
Organization Networks and
After School Programs for
the New York City
Department of Education.
Elaine Heffner (Ed.D., Family
and Community Education,
1986) is a psychotherapist in
private practice and a senior

Academic
Homecomimg
2006

lecturer on education in psychiatry at Weill Cornell
Medical College. She was a cofounder and program supervisor of the Nursery School
Treatment Center at the Payne
Whitney Psychiatric Clinic
and a consultant to the Early
Childhood Program of The

Diller-Quaile School of Music.
Martin Keller (Ed.M., Social,
Organizational and Counseling
Psychology, 1974) is a psychologist in private practice and is
on staff at Scottsdale
Healthcare, John C. Lincoln
Hospitals and Paradise Valley
Hospital, all in Arizona.

ALUMNI RECOGNITION

Strong Principal Recognized

E

L LEN MINETTE, Ed.D., 1988, Principal of
Heidelberg Middle School in Heidelberg,
Germany, a Department of Defense Education
Activity (DoDEA) school, has been awarded the
National Association of Secondary School
Principals (NASSP) National Middle
Level Principal of the Year Award.
● The Award is the result of changes
Minette has made since she joined the
school in 2000 that have led to significant academic improvements at the school,
including restructuring students’ schedules
and reassigning teachers to create
smaller, grade-level units.
34 T C T O D A Y
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“These and other sweeping changes made
by Ellen are just a few of the reasons why
she was chosen,” said NASSP Executive Director
Gerald N. Tirozzi. “Ellen, as would any strong
principal, realized that students and faculty in
her building had the ability to do great
things with the right support.
We commend her for her efforts.”
● Parents of the students
at Heidelberg Middle are in
many cases deployed to
regions that are in the midst of military
conflicts, such as Iraq and Afghanistan.
DoDEA is a civilian entity that has jurisdiction over all overseas schools on
military bases.

Carolyn McNally (Ed.D., Inquiry
in Educational Administration
Practices, 2002) is Director of
Development for Area Cooperative Educational Services, a regional educational service center in south central Connecticut.
Kathleen Dunlevy Morin (M.A.,
1977; Ed.M., 1978; Ed.D., 1985,
Inquiry in Educational Administration Practices) is Director
of Education for the Raoul
Wallenberg Committee of the
United States, a not-for-profit
organization based in New
York City. She also serves as an
educational consultant for several organizations.
Terri Nixon (M.A., Organizational Psychology, 2000) was formerly a vice president and
senior business partner in
human resources for the private
client group of Wachovia Securities, LLC. She is currently pursuing a teaching career in Florida.
Neil Robbie (M.A., TESOL,
1999) teaches English as a foreign
language in the United Kingdom.
ILLUSTRATION BY LIN WILSON
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EVERY TC STUDENT HAS
A STORY…
WHEN TERRI NIXON ’00

attended Teachers College,
Prudential Securities’ tuition
reimbursement program covered most of her expenses.
Still, occasional infusions

of cash from her older brother
to cover gaps in tuition, fees
and books played a crucial
role in her ability to complete
her master’s degree in Organizational Psychology, an experience she credits as central to
her successful career.

Alumni Honored

Distinguished Alumni Awards
JOYCE COWIN (M.A., Curriculum and Teaching, 1952) is
a founder and generous supporter of the Heritage
School and a longtime member of the TC Board of
Trustees. She and her mother, Sylvia Berger, funded construction of TC’s new Joyce Berger Cowin Center, a state-of-theart auditorium and conference facility.
DOROTHY SINGER (Ed.D., Clinical Psychology, 1966) is
Co-Director of Yale University Family Television Research.
Her expertise has informed more than 21 books, 160
chapters or articles and such paradigms of children’s television as “Mister Rogers’ Neighborhood” and Nickelodeon.
BARBARA STORPER (M.A., Nutrition Education, 1982)
is the originator of “Foodplay,” a theatrical production
that teaches kids about nutrition. Her TV special
“Janey’s Junkfood Fresh Adventure” won her an Emmy,
and she is also the recipient of an Outstanding Public Health
Program Award from the Society for Nutrition Education.
RACHEL MOORE (M.A., Arts Administration, 1994) is the
Executive Director of the American Ballet Theater. A former ABA dancer who hung up her toe shoes following an
Achilles injury, she combines the skills of an administrator with inside knowledge of the needs of the people on the stage.

Early Career Award
ERICK GORDON (M.A., Teaching of English, 1996; Ed.M.,
Teaching of English, 2005) helped to develop TC’s
Student Press Initiative, which uses the prospect of a
beautifully published book to lure students into learning about the writing process. He has also received multiple outstanding teacher awards for his work in TC’s Masters Program.

PHOTOGRAPHS BY STEVE FREIDMAN

Of course many TC
students are not able to rely
on tuition reimbursement and
financial support from family.
By giving to the TC Annual
Fund, Nixon serves as a
“big sister” figure for future
TC students.
“My whole Columbia
University-Teachers College
experience inspired me to give
back,” she says. “TC completely
positioned me to be successful.” In addition to her personal support of the TC Annual
Fund, Nixon is also a newly
appointed member of the TC
Alumni Council where she
serves on the TC Annual
Fund Committee.
After a career that also
included stints at Rutgers and
Merrill Lynch, Nixon ultimately joined Wachovia Securities,
LLC and, until recently,
served as Vice President, Senior
Business Partner, Human
Resources, for the private
client group. This year, Nixon
plans to fulfill a lifelong dream
by becoming a high school
English teacher in Florida.
“I feel a sense of obligation to give not just my time,
but also my money,” she
explains. “I would like to give
another person the opportunity that I’ve had.”
To make a gift to the TC Fund …
Donate to the TC Annual
Fund online at
www.tc.edu/givetotc
or mail your gift to
525 West 120th St.
Box 306
New York NY 10027
Telephone 212 678 3231

Teachers College
Alumni Council
The Teachers College Alumni Council consists of 35 members who represent all
90,000 graduates. The Council partners
with the Department of Development and
External Affairs to advance the goals of
the College by providing alumni with opportunities to remain involved in the life
of the College through social activities,
volunteer efforts and financial support.

Executive Committee
Andre McKenzie, President
Alice Wilder, President-elect
Standing Committee Chairs
Awards Committee
Alice Wilder, Chair
Dean’s Advisory Committee
Joan Shapiro, Chair
International Committee
Fred Brodzinski, Chair
Nominating Committee
Robert Weintraub, Chair
Program Committee
Michael Passow, Chair
TC Annual Fund
Patrick McGuire, Chair
Members-At-Large
Barbara Macaulay
Kate Moody
Jeffrey Putnam
John Battles, Immediate Past President
Joyce Cowin, Trustee Representative to the
Alumni Council
For more information about the Alumni
Council, please visit our Web site:
www.tc.edu/alumni/?id=Alumni+Council.

Contact Us! We

want to hear from
you! Let us know
what’s happening
in your career
and your life. Send
news of your promotion, new family or the obituary
of a loved one to:

Office of Alumni Relations,
525 West 120th Street, Box 306,
New York, NY 10027,
or call us at 212 678-3215, or
e-mail: tcalumni@columbia.edu
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TC Alumni News Class Notes

Class Notes
Connecting alumni far and near with
Teachers College and each other
Arts and Humanities
PHILOSOPHY AND EDUCATION

Joyce Luhrs’ (M.A., 1987) company,
Luhrs & Associates, has sponsored
a greeting card drive this year to help
New Jersey’s Bergen Family Center.
Several thousand old and new cards
were collected from donors across
the country and will be used for the
center’s art program. Luhrs &
Associates is a marketing, public
relations and management consulting
services company.

Counseling and Clinical
Psychology
ORGANIZATIONAL PSYCHOLOGY

Lucinda Durning (M.A., 1991),
has been named Vice President for
Human Resources at Columbia
University. Previously she was Senior
Vice President of Human Resources
for Cigna Group Insurance.
She joined the Columbia staff in
June 2006.

Curriculum and Teaching
CURRICULUM AND TEACHING

Albert Manley (M.A., 1938) was the
subject of Stanford University

President John Hennessy’s closing
remarks during the 2006 commencement. Dr. Manley is believed to be the
first African American to receive a
doctoral degree from Stanford’s School
of Education. He went on to be the
first man and the first African
American to serve as President of
Spelman College–a historically black
women’s institution in Atlanta where
he served from 1953 to 1976. Dr.
Manley died in 1997.
EARLY CHILDHOOD EDUCATION

Patti Haskell (M.A., 1974) has graduated from Reconstructionist Rabbinical
College with a master’s degree in
Hebrew letters and with the title of
Rabbi. She is one of 14 rabbinical students who participated in the College’s
34th graduation ceremony on June 11
at Congregation Keneseth Israel in
Elkins Park, Pennsylvania.

SPRING 2007

Connie Vance (Ed.D., 1977) has
received the 2006 Humanitarian
Award from Hope for a Healthier
Humanity and the Pan American
Catholic Health Care Network.
These organizations are committed to
supporting health care and health
education in Latin America and the
Caribbean. The award lauds Vance’s
international work in advancing
health care and nursing education
throughout the world community.

Mathematics, Science and
Technology
INSTRUCTIONAL TECHNOLOGY AND MEDIA

NURSING EDUCATION

Mary E. Graham (Ed.D., 1982) has
been named the new Dean of the
School of Nursing of Florida A&M
University. Graham currently is
Dean and Professor of the School
of Nursing at Tennessee State

LATASHA GREER (Ed.M., 2001) was mentioned in an article
about the new force of young principals in New York City. After
teaching for three years, she became
Principal of Frederick Douglas Academy
II in Harlem at the age of 29. “The initial
reaction is always shock,” said Latasha
Greer, who taught for three years after
earning her master’s degree. “I would
get lost in a crowd of students, which is
why I’m in a suit every day.”

●

Helen Streubert Speziale (Ed.D.,
1989) has been named as the first
Associate Vice President of Academic
Affairs at College Misericordia, in
Dallas, Pennsylvania. Speziale has
served the College in various capacities
since joining the institution in
1992 as a professor of nursing. She
has been Chair of the Nursing
Department, Chair of the Health
Science Division and Director
of National Programs.

Health and Behavior Studies
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University. Her fundraising efforts
have included securing more than $1
million in public grants and $700,000
from the Hospital Corporation of
America.

Robert B. Larson (M.A., 1996)
has been named Vice President,
Product Development and
Management of NYTimes.com.
Larson will supervise the site’s
incorporation of expanded search,
interactivity and new devices
such as Times Reader, which allows
users to download an electronic
version of the newspaper onto
a portable device. He will also oversee the effort to build out key
content areas and distribute news
and information onto mobile
platforms. He began his career at
NYTimes.com in 1996.

Organization and
Leadership
EDUCATIONAL ADMINISTRATION

Sidney Freund (Ed.M., 1976; Ed.D.,
1978) was elected Interim
Superintendent of North Salem Public

Schools in Westchester, New York.
He is currently Superintendent of
Schools in Dobbs Ferry, New York.
Lee McCaskill (Ed.D., 1993) has been
named Principal of Orange High
School in New Jersey. McCaskill was
previously Principal of Brooklyn
Technical High School from 1992
until February 2006.
Tara N. Niraula (Ed.M., 1993), a
senior research scholar and Director
of Research Projects at TC, was
honored by NYC Comptroller
William Thompson at the South
Asian Heritage celebration in June
2006. Niraula is President of the
America-Nepal Friendship Society
and a prominent Nepali community
leader.
Evan Pitkoff (Ed.D., 1989) has been
elected President of the Connecticut
Association of Public Schools Superintendents for the 2006-07 school year.
He is the Superintendent of Newtown
Public Schools in Connecticut.
EXECUTIVE PROGRAM FOR NURSES

Rose Sherman (Ed.D., 1991),
Director of the Nursing Leadership
Institute of the Christine E. Lynn
College of Nursing at Florida
Atlantic University, recently was
awarded a national Robert Wood
Johnson Executive Nurse Fellowship.
The fellowship is focused on
leading the country’s healthcare
system into the 21st century. Sherman
is one of 20 nurses in executive
leadership roles nationwide selected
for this award.
POLITICS AND EDUCATION

John B. Clark (Ed.D., 2001) has
been named Interim President of
the State University College of
Technology at Alfred State College,
New York. He has been an Interim
President for a range of SUNY
schools including SUNY Plattsburgh
and SUNY Brockport. Following
those appointments, Clark began
working as acting Vice Chancellor
of Enrollment and University
Life at SUNY System Administration
and then served as interim
president at SUNY’s College of
Optometry.
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In Memoriam
1917

1934

Mitchell, John C., M.A., Educational
Admin., 1917

Brooks, Alvis I., M.A., Curric. &
Teaching, 1934

1921

1935

Montgomery, Maybelle S., M.A.,
Lang., Lit. & Soc. Studies, 1921

Beasley, Georgia E., M.A., The Arts
in Ed., 1935; Jordan, Helen H., M.A.,
Music & Music Ed., 1935; Rosen,
Beulah S., M.A., Physical Ed., 1935;
Skelton, Florence B., M.A., Family
& Comm. Ed., 1935; Skelton, Robert
M., M.A., The Arts in Ed., 1935

1922
Geiger, Elaine K., M.A., Math. &
Science Ed., 1922

1926
Ziegler, Anna M., B.S., Nursing Ed.,
1926

1927
Duitch, Ellis M., M.A., Science Ed.,
1927

1929
Graves, Edna B., M.A., Lang., Lit. &
Soc. Studies, 1929; Young, Verne M.,
M.A., Teaching/Suprvsn. of History,
1929

1930
Clancy, Hazel G., M.A., Teaching of
Soc. Studies, 1943; B.S., Teaching of
Soc. Studies, 1930; Joy, Margaret K.,
M.A., Curric. & Teaching, 1930; Ryan,
Louise, M.A., Lang., Lit. & Soc.
Studies, 1930

1931
Hardin, Miriam F., M.A., Curric. &
Teaching, 1931; Smith, Alice A., M.A.,
Educational Admin., 1934; B.S.,
Educational Admin., 1931

1932
Bennett, Elizabeth P., M.A., Lang.,
Lit. & Soc. Studies, 1932; Kaye,
Milton J., M.A., Music & Music Ed.,
1932

1933
Young, Frances M., M.A., Religion &
Ed., 1933; Stratton, Dorothy C.,
Ph.D., Guidance, 1933

1936
Enstad, Segrid N., M.A., Lang., Lit.
& Soc. Studies, 1936; Grossman,Doris,
B.S., Business Ed., 1936; Grossman, Doris
E., P.Diplm., Curric. & Teaching, 1962;
M.A., Curric. & Teaching, 1939; B.S.,
Curric. & Teaching, 1936; Tilton, Doris
A., M.A., Family & Comm. Ed., 1936

1937
Harris, Helen B., B.S., Curric. &
Teaching, 1937; Hillson, Henry T.,
M.A., Teaching/Suprvsn. of History,
1937; Krupp, Theodore, M.A.,
Business Ed., 1937; Leavy, Fay, M.A.,
Curric. & Teaching, 1937; Miner,
Grace B., M.A., Science Ed., 1937

1938
Bagley, Harriet C., M.A., Family &
Comm. Ed., 1938; Fiske, Josephine
E., M.A., Physical Ed., 1938; Harke,
Milton H., M.A., Curric. & Teaching,
1938; Hassert, Dorothy, M.A., Curric.
& Teaching, 1950; B.S., Curric. &
Teaching, 1938; Hochberg, Samuel,
M.A., Teaching of Soc. Studies, 1938;
Lazarus, Ephraim, M.A., Educational
Admin., 1938; Stafford, Nora O.,
M.A., Curric. & Teaching, 1938;
Stockin, Marjorie O., B.S., Art & Art
Ed., 1938; Winkelman, Phyllis V.,
M.A., Lang., Lit. & Soc. Studies, 1938

1939
Akwai, Clarence A., M.A., Art & Art
Ed., 1939; Haber, Sophie L., B.S.,

Curric. & Teaching, 1939; Hollands,
Miriam S., Ed.D., Family & Comm.
Ed., 1954; M.A., Family & Comm.
Ed., 1939; Jones, Frances H., M.A.,
Curric. & Teaching, 1939; Mucciolo,
Lillian C., M.A., Special Ed., 1939;
Pindell, Howard D., M.A., Curric. &
Teaching, 1939; Smith, Anna M.,
M.A., Family & Comm. Ed., 1939

1940
Brody, Ruth I., M.A., The Arts in Ed.,
1940; Danielson, Frances H., M.A.,
Curric. & Teaching, 1940; Dedrick,
Ruth V., B.S., Special Ed., 1940; Rimany,
Joseph R., M.A., Physical Ed., 1940;
Schmucker, Anna K., P.Diplm., Nursing Ed., 1953; M.A., Nursing Ed., 1946;
B.S., Nursing Ed., 1940; Scott, Lucille
C., M.A., Lang., Lit. & Soc. Studies,
1940; Smith, Helen B., M.A., Music
& Music Ed., 1940; Steva, E.H., M.A.,
Business Ed., 1940; Umberger, Willis
H., M.A., Curric. & Teaching, 1940;
Wright, Barbara S., M.A., Curric. &
Teaching, 1943; B.S., Elementary/
Childhood Ed., 1940; Wright, Jean C.,
M.A., Music & Music Ed., 1940

1941
Deppe, Douglas M., M.A., Science Ed.,
1941; Ghertner, Roberta H., M.A., Special
Ed., 1941; Golightly, Carolyn S., M.A.,
Family & Comm. Ed., 1941; Lundquist,
Norma L., B.S., Nursing Ed., 1941;
Nichols, Austin P., M.A., Lang., Lit.
& Soc. Studies, 1941; Rice, Lorraine
B., M.A., Special Ed., 1941; Sickles,
Willaim R., M.A., Ed. Psych.-Human
Cog. Stu. Ed., 1941; Smith, Grace B.,
Ed.D., Music & Music Ed., 1955; M.A.,
Music & Music Ed., 1941; Willis,
Freda E., M.A., Art & Art Ed., 1941

1942
Babcock, Marion O., M.A.,
Guidance, 1942; Carey, Mary H.,
M.A., Special Ed., 1942; Decker,
Charles V., M.A., Music & Music Ed.,
1942; Gilchrist, Anna, M.A., Family
& Comm. Ed., 1942; Hyman, Ruth S.,
B.S., Teaching of Soc. Studies, 1942;
Moore, Elizabeth B., M.A., Music &
Music Ed., 1942; Prisciantelli, Mary,
B.S., Curric. & Teaching, 1942;
Rothstein, Charlotte, M.A., The Arts

in Ed., 1942; Sheehan, Margaret F.,
M.A., Nursing Ed., 1942; Trent, Lee
C., M.A., Curric. & Teaching, 1942;
Tyson, Dorothy K., Ed.M., Family &
Comm. Ed., 1942; Vannier,
Maryhelen, M.A., Physical Ed., 1942

1943
Cantwell, Katherine, M.A., Curric. &
Teaching, 1952; B.S., Curric. &
Teaching, 1943; Juhas, Earl A., Ed.D.,
Music & Music Ed., 1953; M.A.,
Music & Music Ed., 1948; B.S. Music
& Music Ed., 1943; Koory, Louise H.,
M.A., Business Ed., 1943; Lawrence,
Norvie C., M.A., Science Ed., 1943;
Leese, Joseph, Ed.D., Educational
Admin., 1943; M.A., Educational
Admin., 1943; Nelson, Henriette V.,
M.A., Family & Comm. Ed., 1943;
Risoli, Clara, M.A., Lang., Lit. & Soc.
Studies, 1943; Stern, Adele E., M.A.,
Lang., Lit. & Soc. Studies, 1943

1944
Angell, Warren M., Ed.D., Music &
Music Ed., 1944; Carey, Harold J.,
M.A., Special Ed., 1944; Dunbar,
Phyllis M., M.A., Science Ed., 1944;
Neagle, Grace Mary, M.A., Teaching
of Soc. Studies, 1944

1945
Allen, Lucile, Ed.D., Higher Ed., 1945;
Byars, Susan W., M.A., Teaching of Soc.
Studies, 1945; Cass, Marjorie A., M.A.,
Ed. Psych.-Remedial Reading, 1945;
Davidoff, Doris S., M.A., Curric. &
Teaching, 1945; Igou, Virginia W., M.A.,
Guidance, 1945; Raisin, Lillian, M.A.,
Science Ed., 1945; Rosenblum, Jerome
H., M.A., Educational Admin., 1945;
Spink, Ruth E., M.A., Nursing Ed.,
1946; B.S., Nursing Ed., 1945; Wellmann,
Emelia D., B.S., Nursing Ed., 1945

1946
Bigbie, Ida M., M.A., Curric. &
Teaching, 1946; Bowen, Ralph E.,
M.A., Music & Music Ed., 1946;
Glass, Paul, M.A., Music & Music
Ed., 1947; B.S. Music & Music Ed.,
1946; MacMillan, Jean D., M.A.,
Student Personnel Admin.,
1946; Wagner, Sara P., B.S., Nursing
Ed., 1946
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1947
Billingham, Edmond E., M.A.,
Physical Ed., 1947; Byrne, Richard H.,
Ed.D., Higher Ed., 1952; M.A., Higher
Ed., 1947; Cusack, Loretta M., M.A.,
Physical Ed., 1947; Dix, Marion A.,
M.A., Business Ed., 1949; B.S., Business
Ed., 1947; Fleischner, Irwin M., M.A.,
Teaching of Soc. Studies, 1947; Gibson,
Albert A., M.A., Educational Admin.,
1947; Kemble, Luella, M.A., Educational Admin., 1947; Meno, Lionel W.,
Ed.D., Curric. & Teaching, 1955; M.A.,
Curric. & Teaching, 1947; Mills, Berniece,
M.A., Music & Music Ed., 1947; Powitz,
William, M.A., Curric. & Teaching,
1947; Shepherd, David L., Ed.D.,
Guidance, 1954; M.A., Guidance, 1947;
Way, Olivia R., M.A., Lang., Lit. &
Soc. Studies, 1947; Whitehurst, Jane
E., M.A., Guidance, 1947

1948
Allison, Harry A., M.A., Physical Ed.,
1948; Cogger, John W., Ed.D., Counseling Psych., 1955; M.A., Counseling
Psych., 1948; Conger, Martha E., M.A.,
Science Ed., 1948; Fahr, Wilma C., M.A.,
Physical Ed., 1948; Harrison, Cora C.,
M.A., Curric. & Teaching, 1959; B.S.,
Curric. & Teaching, 1948; Lake, Caton,
M.A., Math. & Science Ed., 1948;
Larason, Eloise, M.A., Physical Ed.,
1948; Maree, Jennie E., M.A., Family
& Comm. Ed., 1948; Meyer, Jacob G.,
M.A., Music & Music Ed., 1948;
Moulder, Mary E., M.A., Curric. &
Teaching, 1948; Navin, Doris E.,
M.A., Teaching of Soc. Studies, 1948;
Nyabongo, Virginia S., P.Diplm.,
Student Personnel Admin., 1962;
M.A., Student Personnel Admin., 1948;
Price, Mary A., Ed.D., Physical Ed.,
1953; M.A., Physical Ed., 1948;
Schaffner, Mary L., M.A., Student
Personnel Admin., 1948; Strickland,
Henry A., M.A., Science Ed., 1948;
Strumolo, Richard A., M.A., Science
Ed., 1948; Thomas, Mary M., M.A.,
Guidance, 1948

1949
Andrews, Rosalie R., M.A., Curric.
& Teaching, 1949; Banks, Doris H.,
M.A., Clinical Psych., 1949; Beardsley,
Katharine P., Ph.D., Ed. Psych.-Human
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Cog. Stu Ed., 1949; Bigrigg, Marilyn,
M.A., Music & Music Ed., 1949;
Chiasson, Remi J., M.A., Educational
Admin., 1949; Fellows, Pierson D.,
M.A., Teaching of Soc. Studies, 1949;
Fisher, James M., M.A., Lang., Lit. &
Soc. Studies, 1949; Frink, Blanche D.,
Ph.D., Communication & Theatre
Arts, 1949; Hogle, Lois C., M.A.,
Family & Comm. Ed., 1949; McCarthy,
John R., M.A., Curric. & Teaching,
1949; Sullivan, Mary F., M.A.,
Guidance, 1949; Washington, Eleanor
C., M.A., Curric. & Teaching, 1949

1950

1952
Furuno, Kosaku, M.A., Educational
Admin., 1952; Greenwald, Clifford,
M.A., Educational Admin., 1952;
Haug, William H., M.A., Psychological Counseling, 1952; Hinnant,
Dorothy M., M.A., Family & Comm.
Ed., 1952; Meconi, Edward A., M.A.,
Clinical Psych., 1952; Oldstein, Jack,
M.A., Physical Ed., 1952; Stoll,
Robert C., M.A., Educational Admin.,
1952; Swingle, Ira N., M.A., Music &
Music Ed., 1952

1953

Bechtold, Charles, Ph.D., Math. &
Science Ed., 1965; M.A., Math. &
Science Ed., 1950; Clinkscales,
Flossie H., M.A., Curric. & Teaching,
1950; Hale, Gifford, Ed.D., Curric. &
Teaching, 1950; Jackson, Clifton W.,
M.A., Business Ed., 1951; B.S., Business
Ed., 1950; Jenkins, Lauretta E., M.A.,
Math. & Science Ed., 1950; Liechty,
Warren S., M.A., Guidance, 1950;
McCorkle, Paris P., M.A., Educational
Admin., 1950; Obrig, Virginia M.,
P.Diplm., Business Ed., 1961; M.A.,
Business Ed., 1950; Perry, Rebecca L.,
M.A., Curric. & Teaching, 1950;
Ruddley, Joseph D., M.A., Student
Personnel Admin., 1950; Silverstein,
Norman, M.A., The Arts in Ed., 1950;
Sullivan, Cornelius S., M.A., Teaching
of Soc. Studies, 1950; Weaver, John R.,
M.A., Teaching of Soc. Studies, 1950

Cunavelis, Helen P., M.A., Physical
Ed., 1953; Freedman, Saul, M.A.,
Measurement & Evaluation, 1953;
Friedrichs, Donald E., Ed.D.,
Educational Admin., 1953; Garfield,
William E., M.A., Teaching of Soc.
Studies, 1953; Gazzetta, Vincent C.,
M.A., Guidance, 1953; Jones, Anna
R., M.A., Special Ed., 1953; Lewis,
Marguerite, M.A., Curric. &
Teaching, 1953; McCormick, Joan,
M.A., Nursing Ed., 1953; Miller,
Laurance P., M.A., Phil. & the Soc.
Sciences, 1953; Molava, Theodore,
M.A., Teaching of Soc. Studies, 1953;
Riggs, Frank J., M.A., Educational
Admin., 1953; Smith, Marjorie V.,
M.A., Educational Admin., 1953;
Sword, Jeane-Marie, P.Diplm., Curric.
& Teaching, 1968; M.A., Curric. &
Teaching, 1953; Taggart, Kornelia,
M.A., Music & Music Ed., 1953

1951

1954

Dudor, Helene M., M.A., Educational
Admin., 1951; Etier, A.F., Ed.D.,
Business Ed., 1951; Gruman, Joan B.,
M.A., The Arts in Ed., 1951;
Klusman, Dorothy M., M.A., Music
& Music Ed., 1951; Merrill, John J.,
M.A., The Arts in Ed., 1951; Moidel,
Harriet C., M.A., Nursing Ed., 1951;
Pringle, Eugene A., M.A., Music &
Music Ed., 1951; Sanchez, Pedro C.,
M.A., Educational Admin., 1951;
Siegel, Herman, P.Diplm.,
Music & Music Ed., 1952; M.A.,
Music & Music Ed., 1951; Sweet,
Lewis K., M.A., The Arts in Ed., 1951;
Tillman, Ruth, M.A., Curric. &
Teaching, 1951

Baugher, Dorothy A., M.A., Curric.
& Teaching, 1954; Buhler, Robert A.,
Ph.D., Clinical Psych., 1954; Giamboy,
Frank G., M.A., Lang., Lit. & Soc.
Studies, 1954; Johnston, Robert H.,
M.A., The Arts in Ed., 1954; Krysan,
Germaine S., M.A., Nursing Ed.,
1954; McLester, Esther K., M.A.,
Curric. & Teaching, 1954; Neiman,
Rhoda G., M.A., Curric. & Teaching,
1954; Peterson, Frank E., M.A.,
Lang., Lit. & Soc. Studies, 1954; Plaia,
Angelo, M.A., Physical Ed., 1954;
Rosado-P., Marjorie V., M.A.,
Curric. & Teaching, 1954; Swack,
Irwin, Ed.D., Music & Music Ed.,
1954; Thompson, Jodie B., M.A.,

Curric. & Teaching, 1954; Villas,
Ernest A., M.A., Music & Music
Ed., 1954; Walker, Sally, M.A.,
Guidance, 1954

1955
Gilbert, William K., Ed.D., Curric. &
Teaching, 1955; Knowles, Ralph, M.A.,
Curric. & Teaching, 1955; Malik, Anand,
Ed.D., Curric. & Teaching, 1955;
McNamee, Frances, M.A., Business
Ed., 1960; B.S., Business Ed., 1955;
Stewart, Helen W., M.A., Higher &
Adult Ed., 1955; Taylor, Rebecca B.,
P.Diplm., Curric. & Teaching, 1955;
Wallace, Frances G., M.A., Nursing
Ed., 1955

1956
Erickson, Arne M., M.A., Teaching of
Soc. Studies, 1956; Haslup, Charles A.,
P.Diplm., Music & Music Ed., 1956;
Lane, Marvin, M.A., Curric. & Teaching, 1956; Schechner, Judith R.,M.A.,
Lang., Lit. & Soc. Studies, 1956;
Vayhinger, John M., Ph.D., Clinical
Psych., 1956; Wendler, Richard, M.A.,
Educational Admin., 1956; Wenner,
Harry W., Ed.D., Curric. & Teaching,
1956

1957
Arnold, Lillian E., M.A., Teaching of
Soc. Studies, 1957; Helfferich, Ruth
E., M.A., Nursing Ed., 1957;
Huntington, Richard H., M.A.,
Teaching of Soc. Studies, 1957;
Jones, Edward W., M.A., Educational
Admin., 1957; Kamp, Dorothy D.,
M.A., Nursing Ed., 1957; B.S., Nursing
Ed., 1957; Quagliano, Nell L., M.A.,
Nursing Ed., 1960; B.S., Nursing Ed.,
1957; Watson, William J., P.Diplm.,
Teaching of Soc. Studies, 1961; M.A.,
Teaching of Soc. Studies, 1957

1958
Dewar, Margaret A., M.A., Family &
Comm. Ed., 1958; Divita, Angelo,
M.A., Music & Music Ed., 1958;
Kingdom, Arthur J., M.A., Science
Ed., 1958; Lewis, Arthur J., Ed.D.,
Curric. & Teaching, 1958; Liddle,
Elizabeth A., Ed.D., Curric. &
Teaching, 1958; Riker, Kenneth A.,
M.A., Student Personnel Admin., 1958
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1959

1960

Aiken, Ashley, P.Diplm., Educational
Admin., 1959; Anderson, A.L., M.A.,
Curric. & Teaching, 1959; Auld,
Margaret A., P.Diplm., Curric. & Teaching, 1959; Bers, Mary, B.S., Curric. &
Teaching, 1959; Charry, June B., Ph.D.,
Clinical Psych., 1959; Fry, Erma M., M.A.,
Curric. & Teaching, 1959; Hamilton,
Dorothy I., M.A., Supervision &
Leadership, 1959; Lewis, Claudia L.,
Ph.D., Sociology & Ed., 1959; Mason,
Helen, M.A., Curric. & Teaching, 1959;
McElroy, Helen I., M.A., Music &
Music Ed., 1959; Pepper, Jane E., M.A.,
Lang., Lit. & Soc. Studies, 1959; Rinsland,
Roland, Ed.D., Student Personnel Admin.,
1966; P.Diplm., Student Personnel
Admin., 1960; M.A., Student Personnel
Admin., 1959; Sachs, Leonard, M.A.,
Psych., 1956; Ed.D., Psych., 1959; Vaughn,
Charles A., Ed.D., Educational Admin.,
1959; Zekauskas, Felicia A.,M.A., Nursing Ed., 1968; B.S., Nursing Ed., 1959

Bialka, Frederick J., M.A., Educational Admin., 1960; Cooper, Naomi B.,
M.A., Nursing Ed., 1960; Halpern,
Rhoda, M.A., Developmental Psych.,
1960; Henry, Vivian L., M.A., Curric.
& Teaching, 1960; MacDougal, Lorna
L., M.A., Educational Admin., 1960;
McGuiness, Richard M., Ph.D., Special
Ed., 1969; M.A., Special Ed., 1960

Ed.M., Nursing Ed., 1972

1964

Green, Luciele W., Ed.M., Psychological Counseling, 1979; M.A.,
Psychological Counseling, 1977

1976
Wittenborn, Ann M., M.A., Nursing
Ed., 1976

1977

Noss, Elizabeth A., M.A., Special Ed.,
1961; Zakon, Max, M.A., Science Ed., 1961

Clark, Roy E., M.A., Teaching of Soc.
Studies, 1964; Covell, Paul L., M.A.,
Business Ed., 1964; Dorne, Anna M.,
M.A., Curric. & Teaching, 1964;
Jackson, Ronald E., Ed.D., Guidance,
1964

1962

1965

1961

Barry, Mary P., M.A., Lang., Lit. & Soc.
Studies, 1962; Brautigam, Richard H.,
Ed.D., Guidance, 1966; P.Diplm.,
Guidance, 1962; Olson, Dorothy,
M.A., Curric. & Teaching, 1962

1963
Little, Charles W., M.A., Science Ed.,

REMEMBRANCES

TC Mourns Montgomery
MAYBELLE STANFIELD MONTGOMERY, Teachers College Class of 1921,
died in September at her home in Olmos Park, Texas. She was 110
years old and had been TC’s oldest living alumna. ● Montgomery,
who was the subject of a feature story in the Winter 2006 issue of TC
Today, was born on December 4, 1895, on a farm outside San
Antonio, Texas. With the financial support of family friend and oilman William Grey, she and her sister Anne were able to attend the
University of Texas at Austin and each earn a master’s degree in
education from TC. ● When Montgomery attended TC, famed
philosopher John Dewey was still teaching. Another of her professors was Brander Matthews, one of the most influential literary
scholars of his era. Nobel Prize winner Marie Curie spoke at her
graduation. ● After graduation, she taught in Texas school districts for seven years before starting a family drugstore south of
San Antonio with her husband,
Dee. The store was a major social
center during World War II. She
retired in 1945. ● Bill Montgomery,
her son, said one of the secrets to
her long life was serenity. “She just
remained calm, so she could
always think clearly.”

PHOTOGRAPH BY RYAN BRENIZER

1963; Netupsky, Roberta L., M.A.,
Guidance, 1963; Openshaw, M.K.,
Ed.D., Curric. & Teaching, 1963;
Sutton, Vera V., M.A., Curric. &
Teaching, 1963; Zimbalatti, Anthony
F., M.A., Physical Ed., 1963

Breakwell, George W., M.A., Music
& Music Ed., 1965; Strothenke,
Robert J., Ed.D., Music & Music Ed.,
1965

1966
Bingham, William C., Ed.D., Counseling Psych., 1966; Johnson, Janice M.,
M.A., Phil. & the Soc. Sciences, 1966;
Shadley, Richard A., M.A., Music &
Music Ed., 1966

1967
Thomas, Peter J., M.A., Science Ed.,
1967

1968
Ittner, Robert F., M.A., Music &
Music Ed., 1968; McGrath, John W.,
Ed.D., Educational Admin., 1968

1969
Leifert, Robert J., M.A., Phil. & the
Soc. Sciences, 1969

1970
Kaufman, Mabel, Ed.D., Curric. &
Teaching, 1970; Kwochka, Vera F.,
Ed.D., Higher Ed., 1970

1971
Nuhn, Carleaton S., Ed.D.,
Educational Admin., 1971; Welsh,
Mary M., Ed.D., Health Ed., 1971

1972
Adibe, Nasrine, Ed.D., Curric. &
Teaching, 1972; Lundgren, Bertha D.,

1978
Ulius, Marilyn, Ed.M., Speech &
Lang. Path. & Audiology, 1978

1979
Bernstein, Michael A., Ed.M.,
Educational Admin., 1979

1981
Bopp, Mary L., Ed.D., Family &
Comm. Ed., 1981; Ed.M., Family &
Comm. Ed., 1981
Khoury, Alexander, Ph.D., Math. &
Science Ed., 1981

1985
Poor, Nancy, Ed.M., Speech & Lang.
Path., 1985; Rivera-Morales,
Lorraine, Ed.M., Speech & Lang.
Path., 1985

1987
Danilowicz, Robert J., Ed.M., Math.
Ed., 1987

1991
Cagenello, Scott A., Ed.D., Higher
Ed., 1993; Ed.M., Student Personnel
Admin., 1991

1992
Boies, Barbara L., Ed.D., Adult &
Continuing Ed., 1992

About In Memoriam:
This section is a tribute to recently
deceased alumni. Listed by class
are those whose names were
provided through family notices
or newspaper clippings. Please
contact TC Today to submit
information to the editors. This
edition covers June 2006 through
November 2006.
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Books

Library 2.0

(Continued from page 10)

(Continued from page 23)

JUNE JORDAN,
HER LIFE AND LETTERS
she brought to her poetry and her many
essays on injustice.
“Jordan’s greatest gift was falling in
love,” Kinloch quotes a Jordan friend as saying. “She fell in love over and over during
her life with a kind of reckless momentum
that defied everything else–fear, boredom,
rage and disappointment.” That love is, so far,
unrequited by history. Although Kinloch
writes that Jordan is “one of the most published black American writers of all time,
even in death,” she notes sadly that many of
Jordan’s books are carried in sparse numbers by bookstores and remembrances of
her are few. Kinloch’s work is a powerful
bid to right that wrong. t

IMAGINING MULTILINGUAL
SCHOOLS: LANGUAGES IN
EDUCATION AND GLOBALIZATION
languages and the cultures associated with
them. Some of the articles end with a section written in the language the article is
concerned with, including a passage in
Navajo and one in Euskara (the Basque
language).
The danger of linguistic hegemony
is pressing, the editors agree. They quote
experts in the field who tie free trade and
open capital markets to a “present day
imperialism” that is dispossessing people
of their native languages worldwide,
abetted by majority language schools. The
editors say they hope “people become
angry at this dispossession that schools
are involved with daily and that this anger
is then used to start not only demanding
but finally implementing the multilingual
imaginings that this book also describes.”
The beneficiaries would be not only those
who are aware of what they have lost, but
also those “who do not know that monolingualism has dispossessed them.” t
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to mirror the multiple spheres of someone’s life, then it becomes more acceptable
and engaging for them.”
Although the system has only been
operational since September, faculty and
students are already finding a wide range of
uses for it. For example, Professor Gita SteinerKhamsi posted a selection of interviews she
conducted with important people in her
field of international and comparative education, in order to make them available to
students at TC and to colleagues overseas.
Recently, according to Hui Soo Chae, an
associate director of the library and head of
EdLab’s Knowledge Center, Professor Emeritus Frank Smith, who was getting a tour of
the new system, saw one of the interviews and
asked to watch it. The subject, R. Freeman
Butts–who oversaw TC’s Afghanistan Project
from 1955 to 1975–was a former colleague.
John Black, Cleveland E. Dodge Professor of Telecommunications and Education,
uses PocketKnowledge to browse through
works posted by current faculty that have been
accepted for publication but–because of the
glacial speed of academic publishing–might
not appear in print for years. Black also recommends checking out the historical collections, where he recently came across a pocket dedicated to Lawrence Cremin, President
of TC from 1974 to 1984, and read Cremin’s
account of life at TC during the early part of
the 20th century. “Right now we think that
the College is bursting at the seams in terms
of enrollment with 5,000 students,” Black
says. “Well, I found out in 1927-1928, there
were 7,000 students. How did they do that?”
The system also serves as a virtual workplace that allows a wide range of groups to
collaborate. TC’s Peace Corps Fellows, for
example, have been using the space to post
comments on their classroom experiences.
And faculty members in the College’s Social
Studies Education Program have been using
PocketKnowledge to develop a special high

school curriculum that–funded by the
Rockefeller Foundation–is being distributed in conjunction with the new Spike
Lee documentary about New Orleans,
When the Levees Broke.

SOMETHING FOR EVERYONE
ven if you never avail yourself of its
core services, it’s pretty hard to miss
the fact that something different is
going on at the library–from Socratic Conversations and Book Talks to the occasional
karaoke party for language learners. And
this past November, during Homecoming,
the sounds of a Latin jazz band spilled out
into the Zankel Building lobby.
“The whole complexion, the whole
nature of the library has changed,” said
Jennifer Govan, the library’s Assistant
Director and head of Research and
Information Services. “It’s not just a place
for research and information. It’s a social
space. We have a coffee shop; we have all
these events going on; we have rooms being
booked by many different people for many
different kinds of activities. And it’s a place
for everyone to find something of interest.”
Govan, who has been working at the
library for 20 years, admits to a nostalgia
for the old days. “I miss the quiet,” she says.
“It’s a noisier place now. I sit in a public
area, because I’m right behind the desk.
And I have to say that when I started
library school, I had a totally different concept of what it would be like.”
But she says she’s very much enjoying
the library’s new incarnation. “I love my job
here,” she says. “When I was a reference librarian, I was always on my toes, because I never
knew what people would ask. Now I’m always
on my toes because I still don’t know what
people are going to ask, or in what area it’s
going to be–collections, research, archives, concerts or whatever. So, the story continues.” t
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real life,” he recalls. “Then I read the book,
and I said, ‘wow.’ I decided I was going to
develop a science of teaching that would
enable kids to enjoy music. Because they
weren’t exactly swarming to hear classical
and jazz.”
After college, Greer taught music for
a few years in the Florida public schools,
where he quickly encountered bigger
challenges than students’ reluctance to
check out Brahms. After bailing a school
band member out of jail, he became a volunteer probation officer and was soon
fielding requests from local schools to
work with their special education students.
Greer says that by 1969, when he
was hired as an assistant professor at
Teachers College, “special education was
just taking off nationally.
“Len Blackman and Fran Connor,
who was then department chair, asked me
to teach a course in ‘behavior modification’, because all these difficult kids were
coming into classrooms,” Greer says. “And
teachers didn’t know how to deal with the
learning and behavior problems they presented.”
Around the same time, Greer got his
second introduction to Skinner–this time
face to face.
“In order to become approved to
read students’ Ph.D. dissertations at
Columbia, you have to have your own
work reviewed by a committee of faculty,
and you can choose some of the reviewers
from outside the University. I said, ‘I’ll get
the best’, and I had the committee send
Skinner my stuff, even though I didn’t
know him. A few days later, the phone
rings, and this voice says, ‘This is Fred
Skinner, and I’m looking at your work.
Why don’t you come up here to Boston so
we can talk about it?’ I said, ‘I’ll be on a
plane tomorrow.’”
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Not long afterwards, Greer set out
to test empirically the concepts outlined
in Verbal Behavior: mands, tacts and other
key elements in Skinner’s scheme of language development. This work led to the
creation of the curriculum and much of
the teaching methodology of CABAS. In
1986, at the behest of the Westchester
County Department of Public Health,
he created a program, the Fred S. Keller
School (named after another Greer mentor and lifelong friend of Skinner), in the
basement of a southern Westchester
church, mortgaging his summer house to
cover the start-up costs.
Today, of the various approaches
used with children with autism, behavioral methods are the ones most widely
known and tested. Yet even some autistic
people attack behavioral treatment.
Autism is part of their
identity, they argue,
not a condition to be
cured, and ABA subverts identity by substituting rote imitation for real learning.
In Westchester
County, where last
spring the legislature
proclaimed May 5th
as “R. Douglas Greer
Day,” those views are
emphatically not shared by parents at the
Keller School.
“My son has changed enormously
since we came here,” says Deirdre
Angelastro, whose four-year-old son,
Ryan, has been diagnosed with “pervasive
developmental disorder” (PDD)–a catchall name that covers a range of disorders.
“He had tantrums, and his language was
very scripted. Now it’s more functional,
and his ability to learn–in the classroom
and everywhere else–has grown so much.

He makes transitions, he has conversations with his brother–he’s just made
incredible strides.”
Barbara Kimmel, a parent educator
at the Keller School (and a TC alum), says
that her two typically-developing children
“could use a lot of ABA, too–and so could
tons of other kids. I hear how they’re
taught, and it’s not the best. And I think,
‘Why can’t Doug go into regular schools
and change everything?’”

ONLY TIME WILL TELL
t’s not that he hasn’t tried. Repeated
brushes with the New York City public school system have left Greer
embittered about both the bureaucracy
and what he sees as a batch-production
approach to student outcomes.

I

“

The first lesson in ‘same’ and
‘not same’...is critical, like a
computer dividing everything
into ones and zeroes.

”

“If you develop a drug that works for
68.1 percent of the population, a lot of
people are going to be OK and a few are
going to flourish, but many won’t be
helped and a few may die from the side
effects,” he says. “And if you develop education that way, not only will you lose the
whole bottom half, but also the kids who
are just one standard deviation away from
the mean.”
In contrast, Greer argues, CABAS–
with its emphasis on instruction guided by
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“Even in utero, mom’s voice
becomes conditioned reinforcement for
listening. And when kids come out into
the world, they orient toward that same
voice. Then a face comes into view, and it
becomes paired with that voice, and with
warmth and food, and the sight of it
becomes another reinforcer. And that is
the first lesson in ‘same’ and ‘not
same’–which is critical, like a computer
dividing everything into ones and zeroes.”
Children who haven’t learned to
respond to voices–either because of hardwiring issues or environmental deprivation–remain unable to differentiate,

“

(There are also classes at the school that
put more advanced kids with disabilities
together with typically-developing children.) Teachers identify gaps in kids’
development, create conditions under
which the children have an incentive to
learn and then reward them for their
learning behavior. For example, a teacher
will hold up a cookie, perform a series of
rapid motions–clapping hands, touching
nose, touching mouth–and say the word
“cookie.” If the child repeats the sequence
and says “cookie,” he gets the cookie for
his effort. Then the teacher will repeat the
sequence, hold up a picture of something
else–a circle, for example–and say that
word. If the child successfully imitates that
sequence and says “circle,” he gets another
cookie. Aided by these
and other procedures,
many children speak
their first words.
“Those are blessed moments,” says
Denise Ross, Associate
Professor of Psychology and Education
at TC and Greer’s former doctoral student.
Ross and Greer have developed a
variation on this “Simon Says” kind of
teaching that can create what they call “a
higher-order class of imitation”–one in
which a child, for the first time, grasps the
relationship between seeing and doing,
hearing and saying. In the example above,
if the child finally says “circle” without
being prompted by a sequence of movements, a breakthrough has been made.
He can now figure out how to take words
he has learned in one context and use
them in another context that he has not
yet learned. Just as important, he can also

Language is how humans
do the world. How a kid reads,
writes and speaks determines
his chances in life, and
it’s becoming more that way.

”

imprisoned with only their most basic
senses to connect them to the outside
world.
“Someone can come into the room
and start talking, and they won’t even
look up,” Greer says. “It’s like Charlie
Brown on TV, only the kid doesn’t even
hear that person as wonh, wonh, wonh. It’s
just a continuous hum.”
At Greer’s Keller School, which is
publicly funded but privately run, the
goal is to get kids with autism and other
disorders over critical developmental
humps by actually supplying these missing language interactions and skills.

derive satisfaction (reinforcement) from
the broader range of responses he can
now engender from the world. Eventually all things become potential reinforcers, from the smiles of strangers to
favorite TV characters to Mozart.
“It’s the reverse of Marquez,” says
Greer, who is publishing these ideas this
spring in a book co-authored with Ross.
“The world gets bigger because you have so
many words for things.”

A CREATURE OF HABIT
reer talks a lot about reinforcement in his own life. Growing
up in Tennessee, he was urged by
his grandmother to help others and believe
in his own abilities. Her encouragement led
him to play both the tuba and double bass–
as a teenager he toured with big bands,
country bands, jazz groups and symphony
orchestras. As young parents, Greer and his
wife used reinforcing behavioral methods
to teach their 18-month-old son to read; on
occasion, braving public disapproval, they
also stood him out on the corner of 120th
Street when he acted up in the TC bookstore. In his mid-20s, warned that he was at
risk for developing diabetes, Greer took up
running and has since run in 25 marathons.
As a researcher, he used to count the number of words he wrote every week, until the
pleasure of writing became its own reward
(supplemented by jazz and cigars).
Yet clearly one of the biggest influences in Greer’s life has been behaviorism
itself. Greer was a 19-year-old music student at Florida State University when
a roommate challenged him to read
Skinner’s Science and Human Behavior.
“Until that point, I had this image of
his ideas as being too harsh–too tied to
the lab and without any connection to
(Continued on page 42)
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highly specific data about each child–can
reach kids on their own level.
“We show kids how to monitor
their own behavior, how to set goals for
themselves and, ultimately, how to reinforce themselves for what they’ve
achieved. The goal, by fourth grade or so,
is to make them independent, accelerated
learners–to give them control of learning,
so that ultimately they become ‘bad
teacher-proof’.”
More advanced kids, who have the
right academic and behavioral skills in
place, are taught to learn by observation
rather than through direct instruction.
Sometimes that’s accomplished through
games that progressively build more
sophisticated learning abilities. In other
instances, the system relies on children’s
reading skills.
“Let’s say, Alison [the quick reader in
the second grade classroom in the Morris
School District] is learning long division,”
Greer says. “She’ll be given a written
description of how to do it that includes
models, or examples, of the technique.
She’ll work alone, asking questions when
she needs to.” For Alison, her reinforcement is the pleasure of doing the work and
getting it right (and watching her graph
go up). Kids who are less far along can’t
work this way because they don’t yet have
the skills to produce satisfying, recognizable results. They need direct instruction
and reinforcement through praise and
other immediate rewards.
“If you’re sounding out words,
then you’re not getting the meaning of
the story, so you need encouragement
until that’s happening,” Greer says. “But
once you can read it fast enough to say,
‘Oh, what a beautiful sunset’, you’re getting reinforced by the words themselves.”
Ultimately, Greer defines success

in terms of functionalism–that is, the
degree to which behavior yields desirable results for the learner. These criteria
build on the philosophies of Dewey,
Peirce, Whitehead and other leading
Pragmatists, but behaviorism takes it to a
deeper level. Can a child ask for something she needs and get the response she
desires? Draw a picture that produces the
desired recognition and response? Write
a recipe that can be followed or a book
report that makes someone understand
exactly what happened in the story and
how it made her feel? If the answers are
yes, then in each instance, she has crossed
a new line, permanently clearing old hurdles and–just as important–shedding
whatever label she has carried to that
point.
“I don’t believe in autism per se,”
Greer says. “I believe in linguistic deficits,
and those can be changed.”
One afternoon last spring, when I
joined him out at the Keller School,
Greer pointed to a pretty little girl with
corn-rowed hair who was talking animatedly to a teacher. “When she was 16
months, she was severely delayed and
couldn’t make sounds. We did basic
listener-speaker skills. She spent two
years in our early intervention program
and two years in our preschool program.
Soon she’ll be spending part of her
day in a regular-education kindergarten
class.”
I asked him if that meant she was
no longer autistic–if, for all intents and
purposes, she was cured.
“She has disabilities–all these kids
do. But, hey. DNA drives behavior, but
environment changes DNA.” Greer
stretched his lanky frame and stood. “She
might potentially make it all the way, but
at this point you can’t tell. It’s a marathon,
not a sprint.” t

In 1968, after receiving her Ed.D.,
Gottesman was hired to develop a program for children with dyslexia and other
learning disabilities at the Children’s
Evaluation and Rehabilitation Center
(CERC) at Albert Einstein College of
Medicine. She served for years as the
Center’s Director of Psychoeducational
Services and, in 1991, expanded the program to include adults. In 1999, she
became founding Director of the new
Fisher Landau Center for Treatment of
Learning Disabilities, an extension of
CERC. She retired as Professor Emeritus
in 2002.
In addition to conducting research,
Gottesman developed education programs
for teachers, volunteers and physicians–
but her greatest love was working directly
with the children and adults who came to
CERC and later to the Fisher Landau
Center for help with their problems.
Through it all, her ties to TC remained constant, as she continued to
supervise student interns and remain
close to some of her TC colleagues and
faculty members. She joined TC’s Board
in 1990 and, in 2001, she and her husband
provided the financial support to launch
the renovation of the library. From the
start Gottesman has been a member of
the Library Committee that, under current Gottesman Libraries Director Gary
Natriello, conceptualized and determined
the role that the library would play within the College.
“It’s become such an exciting place,
and Gary has been creative and dynamic as
a leader,” she says. “It’s not just for gathering
knowledge, but also for using knowledge
to solve social problems and problems
related to education. It’s really a model to be
emulated.”
The same could be said of the
woman who made it all possible. t
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To Charter or
Not to Charter?

A

A TC student weighs the pros and cons
for people of color by Janine Rudder

t the Brooklyn charter
public schools. Citing the lack of evischool where I worked this fall, posters
dence that charters raise student
encourage students to “Read, Baby,
achievement, they ask: Why operate
Read” and “Climb the Mountain to
unproven schools for children who desCollege.” College banners adorn the
perately need quality education?
halls and classrooms are named for
Yet with charters
teachers’ alma maters. The clear message
proliferating, I reflected
to the school’s exclusively
black and Latino (and
Proponents say
mostly poor) students:
charters’ small size
You deserve an excellent
education. Now.
promotes more
As a woman
meaningful interactions
of color, I wholeheartedly agree. But are charters–
between students,
a legacy of the school
teachers and adminischoice movement
born in the post-integratrators. Critics call
tion South, where
charters a disinvestment
white parents sent their
children to private,
in public schools.
state-funded “segregation
academies”–the right vehicle?
that they might, after all, enable
Even prior to coming to TC,
parents, educators, community-based
I knew the debate. Proponents say
organizations and others to shape the
charters’ small size promotes more
education of their children.
meaningful interactions between stuThen I learned about the many
dents, teachers and administrators–
charter “chains” run by Education
and thus better student performance.
Management Organizations (EMOs),
Critics call charters a disinvestment in
whose managers typically are neither
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from economically disadvantaged
backgrounds nor of color. Now I’m
researching how white-run EMOs
arrive at their vision for charters whose
student bodies are entirely black
and/or Latino;
how the community can
better influence
school governance; and
why, given all
the question
marks, blacks
and Latinos
aren’t more
skeptical about
charters. A
parent seeking
to enroll her
child at a new
charter school
gave me one answer to that question:
“If my child can’t get into this school,”
she said, “where else can he get a good
education?” t
Janine Rudder is a master’s degree candidate
in Sociology and Education (with a policy
concentration) at Teachers College.
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Ties that Bind

For Ruth Gottesman, a 50-year romance
with the school that shaped her life

W

hat keeps alumni loyal
and involved? For TC
Trustee Ruth Gottesman
(M.A., 1952; Ed.D., 1968)–
chief benefactor with her
husband of the College’s

beautiful Gottesman Libraries—it starts with a positive
student experience that, hopefully, blossoms into a genuine
belief in the mission and ideals of the institution and,
ultimately, lifelong relationships with its students, faculty
and even trustees.
Gottesman’s own experience at TC started three
years after she graduated from Barnard with a major in government. She had hoped to find a job relating to her major
but quickly discovered that it was difficult for a woman
with only an undergraduate degree to find challenging work.
She attended secretarial school instead (“I flunked shorthand”) and then worked at a food magazine (“about the
furthest thing from my normal talents”).
A favorite relative who taught remedial reading at
City College suggested that the young woman might enjoy
becoming a reading teacher. Gottesman enrolled at
TC, earned an M.A. in Remedial Reading two and a half
years later and began teaching reading in a newly integrated
middle school in Greenburgh, New York.
Five years later, Gottesman decided to return to TC
and earn an Ed.D. in Educational Psychology.
Faculty member Miriam Goldberg, whom Gottesman
calls “one of TC’s true stars,” hired her as one of several
research assistants to work on a U.S. Department of Education project that evaluated the effectiveness of different
methods of teaching reading to beginners. “It is so important
for students to be able to connect to a professor who is
interested in them and helps them along,” Gottesman says.
(Continued on page 43)
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MaryEllen McGuire

Senate staffer MaryEllen McGuire brings a teacher’s passion to her job

M

aryEllen McGuire is living an education
policy wonk’s dream. As Education Policy
Advisor to Senator Chris Dodd of

Connecticut on the Senate’s Health, Education, Labor
and Pension Committee, she’ll be a key player
in the process of reauthorizing the No Child Left
Behind (NCLB) Act. ◆ “This is where I’ve wanted to
be for so long,” she says–since just after college,
in fact, when she “got the bug” after going to work for
Nancy Wyman, then Chair of the Connecticut
State Assembly’s Education Committee. In between,
McGuire taught for four years, worked for two
senators and a former first lady and earned three TC
degrees (an M.A., an M.Phil. and a Ph.D.) in–no
surprise–Politics and Education. ◆ McGuire’s policy
background makes her proficient, but it’s her teaching
experience and TC degrees that fuel her passion.
“Having taught gets me even more excited about the
issues,” she says. “I’ve been on the ground floor. I know
what teachers need, and I believe in the public
schools. But work needs to be done. It’s time to take
NCLB to the next level. We’ve identified schools in need
of improvement, now let’s help them improve.”t
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