
Sleep.

"Goodnight room. Goodnight moon. Goodnight
cow jumping over the moon.” It’s not hard to find
an infant or a toddler book about sleep. Sleep is a
huge portion of early childhood. Even in utero, a
baby is developing a sleep rhythm. Newborns
sleep upwards of 17 hours a day and by one year
have spent half of their life asleep. By 5 years old,
the suggested number of hours of sleep per night
is greater than10 hours. There are very good
reasons for the amount of sleep little one’s need.
At RGC we work hard at establishing sleep
routines and most of the children fall asleep and
stay asleep fairly easily. The nap rooms are
conducive to sleep—dim, still, a lullaby to cue
sleep plays, and the children’s breathing is
rhythmic, adding to the lulling chorus. It helps
that the children are tired from the day’s
experiences and interactions. When one child
woke a bit early, I asked her, “Do you want to go
back to sleep?” She nodded yes, rolled over, and
returned to sleep. She had the gift of getting back
to sleep. It’s a good thing to be able to sleep,
because there are a tremendous amount of critical
functions that happen while we sleep.

The sheer amount of brain activity while young
children sleep belies the image of a peaceful and
passively sleeping child. A young child’s brain is
anything but inactive at this time, and the brain
consumes an enormous about of
energy. Significant processes like tissue growth
and repair happen, hormones for growth and
development are released, and there’s a
restoration of energy depleted over the course of
waking hours. In REM sleep, the brain is active
with dreams and wave activity levels are similar to
our awake state. We process memories—
including the scary ones—or procedural memories
such as how to do things. In slow-wave sleep, we
experience memory consolidation—we process
our memories about what happened during the
day, getting rid of the memories we don’t need to
make room for more, and storing the ones that
are important for later. In addition to memory,
this non-REM state is critical for your immune
system and other cognitive processes. Babies sleep
most of all, perhaps because of the brain plasticity
they are known for. They are learning so much
every day because every situation is new to them
and they are developing lots of neural
connections.
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EMERGE “You	can	discover	more	about	a	person	
in	an	hour	of	play	than	in	a	year	of	
conversation.”	

- Plato

Even in very young infants, sleep facilitates
learning through memory consolidation and
generalization of new information. For all of
us, sleep before and after is essential to
learning. Related to health, sleep is also
thought to “clean” the neurotoxins out from
between brain cells. Sleep is vital; it gives the
body balance for its many emotional, physical
and mental functions.

Though wakefulness in young children is
normal, lack of sleep can affect children’s well-
being. Without enough sleep, children are less
focused and get easily emotional over the little
things, like the choice in shoes you put on them
to get out the door quickly. Not only the
amount of sleep, but it turns out consistent
bedtimes are important as well. Children are
especially sensitive to getting out of sync with
their sleep rhythms (recall your ability to
concentrate when you’re jetlagged). Imagine
later when the demands of school set in.

For children with sleep deprivation, associated
issues are showing up by 7 years old. Teachers
and parents report a range of issues for
children who don’t get enough sleep, such as
trouble with peer relationships,
attention/focus, emotional control, impulsivity,
memory and learning. It becomes difficult to
focus on anything for any length of time,
reaction times are reduced, and we are less
likely to be creative when trying to solve a
problem. Just one hour less of sleep per night
over several nights can adversely affect a
child’s behavior. A minor change in bedtime,
not only affects children. When adults lose an
hour of sleep due to daylight savings time there
are adverse effects in their health. In fact, you
can’t make up sleep later. In the podcast
episode of Eyes Wide Open, sleep researcher,
Matthew Walker, notes that sleep is not feast
or famine. It is not like food or a credit from the
bank that you can draw on if needed. Sleep is
more akin to breathing. It definitely should not
be taken for granted and not getting enough,
on a consistent basis, is associated with
troublesome health, behavioral, learning and
social-emotional problems.
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SLEEP 
RESOURCES

The	Sleep	Deprivation	
Epidemic:	
https://www.youtube.com/
watch?v=klrxeeFxJv0

Why	Our	Brains	Need	
Sleep:	
https://sleepfoundation.org
or	
http://neurosciencenews.co
m/neuroscience-sleep-
7876/

Sleep	Dependent	Learning:	
https://www.ncbi.nlm.nih.g
ov/pmc/articles/PMC46361
28/

For	a	summary	but	not	
exhaustive	list	of	popular	
child	sleep	books:	
https://www.brainchildmag
.com/2015/01/top-10-
books-on-children-and-
sleep/

Continued….

What seems to help in establishing healthy sleep
habits are a consistent nap and sleep schedule,
bedtime routines, and responding to drowsy
cues. But, we can’t control everything. How
children fall and stay asleep is a combination of
how they came into the world and their
environment. Some children are naturally light
sleepers, distracted by their environment, or
settle back easily to sleep. They wake for a
variety of reasons, such as from unexpected
sounds or illness or nightmares, etc. Some
children simply struggle more than others. How
we respond to children’s sleep as parents is
complicated.

In addition to what we read, we are also
informed by our own childhood experiences, a
child’s sleep personality, the circumstances in our
family lives, our beliefs about how we respond to
children’s needs, our ways of setting limits, and
what we believe is a child’s ability to return to
sleep on their own. Moreover, what works for
your neighbor may not be what your child or
family needs. At the end of the day, whether you
choose from among the crying it out or no-cry
methods, or anything in between, or every
method, we all do what we can and what makes
sense for our family.

Sleep is, however, critical for all of us and a bit of
a challenge in a world that tempts our wakeful
attention. Personally, I have a great love-hate
relationship with sleep. Though I do not have the
excuse of infant care, sleep is my writer’s block.
So, this article is a call to more and better sleep in
the new year, but with sympathetic
acknowledgement that it can sure be hard to
achieve.

Patrice
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CLASSROOM INQUIRIES

LIBEN EABISA, Naomi’s dad

Head teachers Kara Miheretu and Amanda
Fellner agree that every day in the infant room is
a different experience. "While we have routines
and rhythms of the day, the children are at an
age such that no day is the same as the one
before it," Amanda says. "I might come in one
day and a child might take their first steps or say
my name for the first time. It's all quite
wonderful to be a part of." Kara notes that
“much growth and development happen in this
period including forming connections among the
children.”

This past fall, the children in the infant room
have been busy “exploring different textures and
sounds,” adds Kara. "The babies are spending
more time together watching each other and
reaching out to each other." Kara adds, "There
are moments when they are babbling to each
other and it becomes a call and response. The
older infants are engaging with the babies and
there is a lot of language being used and
modeling of soft touches, trading toys and
exploring the different toys.”

"We've recently brought the large water jug with
pegs into the classroom," Amanda shares. "This
has been an activity that many of the children
have engaged with in a variety of ways including
problem solving — trying new and different
objects to see if they fit and learning how to get
the objects out independently — as well as
working on hand/eye coordination to get the
pegs inside.”

INFANT ROOM
Every Day Is Full Of Firsts

More importantly, this activity has also created
“an opportunity for turn-taking and social
interactions while doing a lot of play in the
kitchen area and getting very good at pretending
to cook, eat and share food with one another."

In addition, children in the infant room have
been enjoying art and music programs once a
week. During music time, "Nita comes in and
starts off with various types of music that allows
the children to either dance independently or
while being held by a teacher," Kara says. "After
a few songs, we congregate together and sing a
hello song to welcome everyone." As the
children become familiar with the same songs
sung each week, they also have an opportunity
to “explore and play with shakers with many of
them mouthing or shaking them as they watch
their teachers” Kara shares. “There is also a book
that the children can explore through touch
during singing.”

The children have also been participating in a
weekly art program, where Marta initially
brought a variety of cardboard, fabric, and paper
objects for the children to explore. Each week
she builds on this by introducing paint or other
materials and changing whether the children
paint on the floor, or in the more focused space
of the table.

Through these play and social interactions
children in the infant room are enjoying the
vibrant everyday curriculum as their initial
experience of school. "Seeing relationships build
with other infants and the teachers that last
longer than the child’s time in the infant room is
rewarding,” adds Kara. “To know that we are
providing them with a foundation of what school
should and can be like holds a special place for
me."
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“To	know	that	we	
are	providing	
them	with	a	
foundation	of	
what	school	
should	and	can	be	
like	holds	a	
special	place	for	
me."

Infants	multi-tasking

Tummy	time	and	art	time	happen	together



LIZ VAN HOOSE, Lulu’s mom

TODDLER ROOM
Toddler Literacy in the YouTube Generation

The toddlers this year are a seriously social
bunch. Co-head teacher Emmy Fincham remarks,
“When you see these kids engaging each other,
it’s hard to remember that children this age are
not typically involved in cooperative play.” When
the teachers observed how rapidly the toddlers
were learning everyone’s name, they decided to
take group attendance each morning. "It became
a game, a way to find each other.” In record
time, the toddlers could pick up a felt name mat
and identify its owner, while the bespoke
Toddlers, Toddlers, Who Do You See? book
needed rebinding after a just a few weeks.

The social-bee nature of the group has informed
the content of play across many pockets of
interest throughout the classroom, especially
music. Xavier came in with a grand knowledge of
instruments, which he has shared with his peers.
“He talks about the double bass and the cello,
makes a double bass out of sticks and has to
have a bow,” Emmy observes. A new puzzle that
plays different instrumental sounds is a universal
favorite, rivaling a new drum set and the guitar,
which has commanded toddler rapture in various
forms: some strum it as they walk by, while
others turn it into a train track. When co-head
teacher Kuan picks it up, the guitar becomes a
tool for singing and dancing to the classic toddler
songs.

Because these are YouTube Generation toddlers,
they are well aware of another toddler-song tool
at their disposal: the digital music video. Emmy
has observed that every time a teacher goes near
the computer, a toddler appears to request “Old
Macdonald” or “Itsy Bitsy Spider.” These days,
one can Google “Wheels on the Bus” and have
instant access to 20 different cartoon versions of
the song.
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“It’s	not	just	
about	the	
letters.”

And these tykes have been connecting individual
songs with specific videos. Though the teachers
rarely show the videos, the toddlers will still
stand and wait for something to appear on the
screen.

One classroom tactic has been to steer the focus
to action-based songs—lots of Laurie Berkner,
and of course the “Skeleton Dance,” which
veteran toddler Mia reintroduced in October, to
her peers’ ecstatic approval. Emmy notes, “I’ve
been thinking a lot about toddler pop culture
and how these random YouTube videos make up
that culture for them. They all share a certain
knowledge that we as adults don’t have. There’s
been a tendency to downgrade this aspect of
their entertainment, but we’ve tried to figure out
healthy, productive ways to make a space for it.”

The teachers made flashcards of screen shots
from different song videos so that kids who
weren’t yet talking could express what they
wanted to hear. Soon it became clear that the
toddlers knew, based on a single still on the
flashcard, not only what song it represented, but
which musical version and which video the image
belonged to.

Late in the semester, a projector was
introduced. “We project slide shows of their
photos from the classroom, as well as music
videos—to give them a bigger viewing space
than we have provided in the past—though
mostly at this point the kids want to stare into
the lens or the light coming out of the machine.
We’re like, ‘No, look at the wall, look at the
wall.’”

It should come as no surprise that the toddlers
have also embarked on a huge book-reading
phase—especially song-oriented books: “Over
the Rainbow,” Baby Baluga,” “Five Little
Pumpkins.”

Emmy explains that these multimedia
interactions offer a glimpse into how literacy
works with this age group. “It’s not just about the
letters, but about making sense of the picture of,
say, Brendan mashing up the avocado, which
prompts a conversation about guacamole. We
can see memories of images being triggered as
they take in the projections. The same goes for a
screenshot from a video they’ve watched. Or
seeing one image from a favorite book. That
representation of something triggers thought.”

Toddler	jam	session

Toddlers,	Toddlers,	Who	Do	You	See?



PRESCHOOL ROOM
Tuesday, Monday, We All Scream “Sunday”

LIZ VAN HOOSE, Lulu’s mom

It could be said that ice cream is a theme of play
as old as the sun. Generations of Rita Gold
preschoolers have bought and sold the tasty
concoction at various playground climbers and
courtyard nooks for decades. Fawning over the
Ben & Jerry’s shop next door to Bridge for Dance
has long been a built-in part their weekly dance
class routine.

But this year the ice cream screams have reached
unprecedented pitch. Earlier in the semester, an
inchoate obsession with planes was jettisoned
when Sabine’s mom, Lalitha, arrived with the
Magic Bullet for snack week. The credulous
preschoolers scoped, served, and devoured
every flavor of the machine’s 100% frozen fruit
concoction.
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Ice cream—real, faux, and imaginary—has
ruled the day ever since. By late 2017, the Rita
Gold preschoolers had cornered the market on
Haute Crème Glacée. A scoop of mango on a
cone costs $100. Bargaining, according to Roha,
is not an option. The sales booth alone might
justify the price. A motley structure of papered-
over cardboard boxes, it was designed and
implemented (with teachers’ help) by the
enterprising youngsters, who have painted it
with enticing colors that evoke all the best
flavors: mint green, mango orange, strawberry
pink, and lemon yellow. Of these, mango and
strawberry are actually for sale, along with
vanilla and toppings of sprinkles and gummy
bears. They are served up in papier mâché
cones dappled with gemstone bling. (After
some trial and error with other materials, art
director Marta Cabral was consulted for best
faux-cone practices.)

In the spring, the preschoolers will be taking a
field trip to a nearby ice cream parlor to check
out the competition. Stay tuned.

Preschool	Ice	Cream	Shop	Daily	Menu

Ice	Cream	Shop	employees,	hard	at	work	behind	the	
sales	booth

Quality	control	study



CLARE FRIEDRICH, Millie’s mom

Children at Rita Gold don’t grab for the color
blue. They choose between a Prussian hue and
aquamarine. They think carefully about the
virtues of a flat brush versus a fan brush. Marta
Cabral’s specificity about the materials she uses
with her artists is full of respect and intention,
but veers sharply away from pomposity. Indeed,
much of the time children ignore her. Not one to
be disheartened, Marta deems these “deflected
responses” valid and respectable.

As substantial as her work with the children is,
Marta uses the same intention working with
adult caregivers. It is rational to want to call out
the actions that children are doing, or put names
to the objects that adults presume children to be
creating. She gently steers adults away from
doing so, however, letting the children’s own
artistic expressions and autonomy unfold. “If it
seems like [something] helps to create a sense of
more ownership, then I need to do more of
that”. Promoting this in the studio, in the
classroom with the graduate assistants, and in
the greater world of art education is an art in and
of itself.

The older children at Rita Gold have had an
emerging interest in buildings in their
community. Preschoolers’ artistic explorations
have focused on three-dimensional collage –
pasting mixed media to cardboard – and soft
woods that Marta felt would be more conducive
to building. The threads of emergent curriculum
are intentional, but never strained or artificial.

The toddlers spend a lot of time with clay. One
child in particular has been a strong lobbyist for
the medium since his days in the infant room,
and Marta has seen how many other toddlers
have followed his lead. A lump of clay is placed
on the sensory table, and eventually on the floor
for a full-body experience.
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Children explore the motions and properties,
from poking and pounding to pinching shut
holes. Tools are available for children who shy
away from touching it. It is the children making
the choices, naming the tools, naming their
intentions.

In the infant room, Marta is working hard to get
into the groove of the younger children’s
schedules and routines. She takes care to make
sure children feel safe and comfortable in their
environment, enough so that they feel secure
about using certain art materials. Messy
materials like paint could be disruptive to
routines when children have been taught not to
play with similar substances: soup or yogurt, for
instance. Marta introduces novel objects like
tubes and rolls of textured paper, bubble wrap,
and corrugated cardboard. For children inclined
to eat the cardboard, she moves away from such
materials, not wanting to say “no” to any of the
things she is bringing into the classroom.
Eventually her hope is to bring in paints and have
the children work with applying it to their chosen
materials.

ART OF INTENTION

Marta	encourages	parents	to	
set	up	an	art	studio	date	
with	their	children	anytime	
during	the	school	year.	

Contact	her	at	
marta@martacabral.com

“Children	
explore	the	
motions	and	
properties,	from	
poking	and	
pounding	to	
pinching	shut	
holes.”

Exploring	colors,	textures,	and	unlimited	possibilities



PROFESSIONAL LOVE

Teachers College doctoral student Carolina Snaider and Dr. Susan Recchia have collaborated on a
yet-unpublished article, “Where is the Love?”. Professional writings on teaching do not often
include the word “love”, though “professional love” and “teacherly love” are concepts emerging
in the research, mostly outside of the United States. With early childhood-teacher relationships,
there is increased physical intimacy and contact. The researchers are especially interested in how
the graduate students work with the infants, since most have had very little if any contact with
children under the age of two or three. There are many different skills required in the infant
room.

The research involved data from eight student teachers’ journals over two years. Susan
commented on the “changing voice” in their journaling about midway through the semester. The
evolution or response seems to be multidirectional. Young children start to respond differently to
their teachers at about the same time. Student teachers report dreaming about the children,
missing them on weekends or days off from school, talking about the children to their families.

The article has been submitted for a special issue publication. Susan and Carolina are hopeful
their work will reach colleagues in the early childhood field.

RESEARCH AT RITA GOLD
TRANSITION TO TODDLERHOOD

Susan Recchia, Aura Perez and Sunny McDevitt
as co-investigators on a study about “toddler
transition”. They studied five children and are
now in the process of analyzing and playing with
their data. Interviews with parents and teachers
helped provide a sense of how the acclimation to
the toddler room and the process of classroom
navigation both work.

“Every child transitions differently,” says Recchia.
“It’s not an event, it’s a process that can go on
for a long time.” Toddlers become very
comfortable in the space, then some of their
initial challenges reemerge, leading them to
renegotiate their space and their relationship to
it. It is a developmental stage between
independence and great reliance on others. In
their study, the researchers noted how the
toddlers provide much comfort to each other
during such transitions.

This peer component contributed to a principle
viewed by the team as critical to assisting in the
transition: creating community. Childcare
sometimes has a bad reputation and tends to be
discussed from a deficit perspective – that all the
time spent in daycare is time that children are
not with their parents, their primary caregivers.
Recchia firmly believes daycare offers endless
benefits for children’s social development.
Despite the tears at drop-off, the classroom and
the center truly becomes a second home for
these children.

HANDBOOK ON EARLY CARE & 
EDUCATION

Susan and Emmy are completing a final draft of
a chapter for a new handbook on
infant/toddler early care and education, based
on principles of RGC. The two submitted their
chapter this fall, and the handbook should be
released in 2018. Questions asked were: “What
is infant and toddler childcare? What are the
elements of quality care from the RGC
perspective?”

Key principles of the center answer both:

• Consider families as the primary caregivers
and educators of their children

• Prioritize human relationships in all aspects
of our work

• Young children are competent and innately
motivated to learn

• Embrace an integrated and emergent
curriculum

• Respect young children’s sense of time
• Create community

Thirty five years ago, the focus was on “child as
an individual”, examining unique learning and
nurturing needs. Now RGC recognizes the
importance of and capacity for building
community at one, two, three and four years of
age.

RG



RGC children attend a wide range of schools. Last
year’s graduating class went to PS 9, 166 G&T,
Manhattan School for Children, Bank Street,
Corpus Cristi, The School at Columbia, and public
pre-k. Families often participate in both the
public and private admission systems and some
receive acceptances to both. Current families
will find out about admission to independent
schools in February, and they will find out about
public school admission in March (general
education) and May (G&T).

The admission process is extremely time
consuming (unless you choose your zoned public
school). Visiting the schools is helpful in your
decision making as you consider what’s the best
match to your family and your child. If
considering an independent school, in the fall
you will attend tours and open houses, fill out
application essays, schedule playdates and
parent interviews. If considering a public school,
you’ll attend tours in the late fall and after
winter break and submit a ranked list in January
for general education schools and submit a list in
April for G&T programs. For this reason, I
suggest beginning the process the spring before
you will apply (over a year in advance).
Admission dates and other information is located
on the bulletin boards near the front entrance.

It’s best to visit a school before making a
decision about whether to consider it on your
list. When you do, look at how the children are
engaged, whether you can imagine yourself in
the school community, and what kind of student
work is posted on the bulletin boards. Although
time consuming, when it comes time to make a
choice, having engaged in this process and
visited the schools, you’ll better be able to weigh
the options you may be considering
(independent and public, traditional and
progressive, geographic location, coed versus
single sex, religious, etc).
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KINDERGARTEN ADMISSION PROCESS

SAVE THE DATE

SPRING 2018

Center Closed at 1pm
Friday, January 12

Center Closed for
MLK Jr. Day

Monday, January 15

Mid-winter Tea Party
Wednesday, February 14

3:30-5pm

Spring Break
March 11-16

Rita Gold Closed for 
Staff Development Day

Friday, April 6

End of Semester 
Potluck Dinner

Wednesday, May 9
5:30-7:30pm

Last Day of Spring 
Semester

Friday, May 11


